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Maine First Graders Performing Well
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UNIVERSITY OF MAINE

UMaine Research Provides Measure for Early Literacy Performance:
Maine First Graders Performing Well
ORONO, Maine -- Maine children are entering and leaving first grade ready to take
advantage of further instruction in reading and writing, according to researchers at the
University of Maine College of Education. Performance data from more than a thousand
first graders indicate that, on the average, Maine children are performing well within the
range of expected literacy competencies.
In addition, most first graders' scores on the Observation Survey of Early Literacy
Achievement reflect that they have acquired the fundamental building blocks of literacy skills that will enable them to learn more about reading and writing every time they
engage in these activities.
The study, "Literacy Leaming: Are Maine First Graders Meeting Our Expectations?,"
represents the first attempt to identify statewide norms, providing a benchmark for Maine
schools to measure the performance of their youngest students and assess the
effectiveness of their kindergarten and first grade curriculum, according to researchers
Paula Moore and Anne Rhodes-Kline.
Sponsored by the State Department of Education, the study was conducted in
cooperation with schools that have implemented the Reading Recovery early
intervention program and use the observation survey to assess the progress of young
children and identify those who are at risk of not learning to read. The survey was
individually administered by teachers to more than one thousand first graders in 197
Maine elementary schools during the fall and spring of the 1995-96 school year. Students
in the sample included children enrolled in Reading Recovery, on the waiting list for the
program, and a random sample of those considered not to be at risk. Schools
participating in the study collected the data as part of the state evaluation of the Reading
Recovery program.
The scores validate that the largest group of Maine first graders are reading at first grade
level or above, but also highlight the importance of early intervention for children not
meeting the targeted standards, says Moore, director ofUMaine's Center for Early
Literacy.
The survey scores were standardized using stanines, which range from 1 to 9 with 4 to 6
being average. The stanine scoring system gives schools the ability to determine how
students are doing in relation to others and provides a broad average range to fairly
reflect the skill levels of the vast majority of children entering and exiting first grade.
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All children enter school ready to learn something, but learning to read and write is
easier for those who have had rich preschool literacy experiences, the researchers say.
The challenge for schools, they emphasize, is to be ready to assess and meet the needs of
children with a diversity of skill levels and opportunities.
In administering the survey, teachers used standardized observation procedures for
systematically recording the basic reading and writing competencies, indicated by
research and conventional wisdom, that make it easier for a child to take advantage of
first grade instruction. Teachers and researchers agree on the following literacy skills as
indicators of successful literacy learning for entering frrst graders.
Fundamental prerequisites for first grade success
• Understanding how written language works, as a backdrop for learning and
making sense out of initial reading instruction
• Understanding early reading strategies such as where to start reading on one or two
lines of text, how to read left to right, and how to use pictures and repetitive
sentence structure as clues for anticipating what comes next
• Knowing the alphabet and being able to discriminate between letters
• Recognizing words and having a small bank of familiar words as anchors in a sea
of print
• Having the opportunity to see adults write, to experiment themselves with a variety
of tools for creating print, and encouragement to record messages important to
them, all emphasizing that the purpose of text is to be understood.
Teachers' expectations for reading and writing achievement at the end of first grade are
similar across states even though there's no national early literacy curriculum. The
following indicators of achievement are based on these expectations and research.
Students who are likely to succeed in second grade
• Have global concepts about the form and functions of print and specific
knowledge about punctuation, about vocabulary for describing parts of print, such
as letter, word, sentence, and can detect errors in word and sentence order
• Read stories with multiple lines of text, with varied and sophisticated themes, and
that use literary language such as "In a land far, far away"
• Read simple non-fiction texts with more challenging or specialized vocabulary
• Call on a variety of problem-solving strategies when they encounter unknown
words and reading errors or don't know how to spell a word
• Rapidly recognize and name all forms of the letters in the alphabet, including
artistic or unusual representation of the letters
• Recognize a large number of high-frequency words, such as "and," "the," "is"
• Understand how letter sequences are represented by sounds and use this strategy
when encountering unfamiliar words
• Independently compose a message and write it without help, even though spelling
will not be accurate
• Form letters quickly and write several lines of text easily
On average, Maine first graders are meeting and exceeding the expectations in literacy
acquisition, according to Moore and Rhodes-Kline, who analyzed and reported the data.
By the end of the school year, the typical Maine first grader can read fairly long texts
with some challenging and specialized vocabulary, display a variety of techniques for
problem solving on unknown words and errors in reading, compose a message
independently, spell many words correctly, and use a variety of strategies for getting to
words he or she doesn't know how to spell.
https:/lweb.archive.orglweb/19970520131126/http:l/Www.ume.maine.edul-cofedlnews/newsumai.html
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Although tho average DDp oflitem:y p&fi:nw in Maino mes oq>oc:tatiom, Moore
and.Rhodes-Kline caution diatiftbDlOWMt-scoring cbildrondon't acquire these s1dlls
until the end ofthird grade, diey will be significandy out of step in Maine achools. The
rosoarchcrs also stnes that dio avorap 11111p OllCODIJllSIOS a wiclo may of skill lovcils
mu1 dJat diere is no p&ft<:dy "average" dilld. Some in the average nnge will CODtimlc to
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"As Maine moves fmwcd to implement the Leuning Results and outline
should know and be able to do, the 11111'Vey data provide a good cleleription of die
competencies die youngest atudenls should have," says Moore.

"Every first grader ia capable oflcaming to reed,• says Jthodes..Xline. "This aurvey
~• skil1a levela. Thoae with l.01R:r J.evell need. help. It's a deficit n.ot in imelligence,
but in opportunitie&."

Copies of1be study 1re available by c•1Ung 1be Q::ntgr for R.esea!da llld Evlaution at the
UMaine College ofEducation, (207) 581-2493. There i1111.0 charge for a single copy.
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UNIVERSITY OF MAINE

"OOPS," TEACHERS MAKE MISTAKES, TOO:
Bloopers, Duds and Disasters in the Classroom
ORONO, Maine -- Move over, Mr. Chips and other super teachers of print and film. Real
teachers are fed up with myths of perfect classroom decorum, inspired children eagerly
soaking in knowledge, and meticulously designed lesson plans. In fact, they're toppling
the stereotypical pillars of perfection and finally telling it like it is.
"Oops." That's right, "Oops: What We Learn When Our Teaching Fails,9 1 a new book of
essays by and for teachers, drives home the most realistic lesson of all - It's okay to fail;
that's how people - including teachers - learn.
In the 47 brief stories, veteran teachers from rural, suburban and urban America break
the big silence and share their failures, pain, frustrations, and most embarrassing and
humiliating experiences. As they rebound with resiliency, optimism and humor, they
learn valuable lessons from their mistakes and from their students. They also learn that
often even the most heroic efforts can't change the intractable problems of education and
society. Issues of race, economics, undersupplied classrooms, stifling bureaucracy,
endangered and dangerous kids are always there.
Edited by associate professors of literacy Brenda Miller Power of the University of
Maine and Ruth Shagoury Hubbard of Lewis and Clark College in Portland, Oregon,
"Oops" is a world where things can - and do- go from bad to worse in the classroom. For
example:
· A class of second graders and parent chaperones laden with picnic lunches arrive
for the field trip, but the teacher forgot to order the bus.
· A disruptive college student tries and succeeds in leading the class in a
spontaneous prayer.
· Grunting, gyrating male high school students in grass skirts surprise the class
with a dance illustrating their cartoon-based idea of a jungle tribe.
· A guest author presenting a reading workshop gets a reality check from a fiveyear-old who is more enraptured with the man's large nose than his talents.
· Bowing to demands of upset parents and a harassed vice principal, a new teacher
stays after school to "black out" all the "s" and "f' words in Studs Terkel's
"Working."
https://web.archive.org/web/19970520131435/http://www.u me.maine .edu/-cofed/news/newsbloo .html
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· Soeond-pdcn m10lt on tho playground and demand their rig1l13 to a :filll ,
unem:mnbered l'CICl!llll.
• With the whole class w•tMing, a high school teKhcr ia pnndied in die face by a
msrY studont and lcBrDS a lewon in ccmtrol.

While die war stories in "Oops" libly will make teecbrn cringe and cry, diey an1 proof
dl8l die times you :6Ul are die best teaehing opp01tunities. 8"0fding to ~r Power,
who writes of her own enligbtming, but politically incomct clasaroom ezperience.
"Society expeell teachers to be all knowing and pcifect. B'a hard, b\# impollant to
acknowledge, at leeat to ounelves, diet we're not," ahe aaya. "111 JaBauring Car ID,Y
IMCher who's ever had a bad day, week or month to pick up m eaaay by BOlllCOllC who
wait dnough lbe same aperience and aurvived to write about it"
Most of die terhm con.trilmliDg eu&YI to "()ope" donated their fees to Rdf>inking
Schools, a non-profit newapeper advocatillg the ftlform ofpublic schoola. FOU1lded by
claasroom tevhm and other educaton 10 yem ago, ill focu8 ia on issues af equity and
social juaticc.

"Do.Pe: What We Leam When Om Teachi:Dg Fail•" ii publilhed by and available fi:mn.
S1alhouac Pabliahm, 226 York St., Yolk, Maine 03909 (207·363-9198, editorial mil
mamting; l-SOG-988-9812, arders). Cott, SIS.
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UNIVERSITY OF MAINE

Putting Standards into Practice Is about Choice and Good Teaching,
Says UMaine Professor in New Book
ORONO, Maine -- Any teacher viewing the new English language arts standards as just
another mandated, outsider-produced curriculum to buy into and deliver should take
another look, according to the educator who wrote the book on how to put the new stan
<lards into practice in the nation's middle schools.
The standards emerged from good teaching practices and are about possibility and
choice, not preclusion, says Jeffrey D. Wilhelm, University of Maine assistant professor
of literacy education and an experienced middle school teacher. His book, Standards i n
Practice, Grades 6-8, is one of four to be introduced by the National Council of Teachers
of English (NCTE) during its annual conference this week in Boston. Other books in the
Standards in Practice series, also written by teachers with 12 or more year s experience,
illustrate the standards in classroom practice for grades K-2, 3-5, and 9-12.
Wilhelm, who received the NCTE's promising researcher award last year, incorporates
his expertise and experience in integrated, inquiry-driven curriculum, technology as a
learning and teaching tool, and as a teacher researcher to show that the standards a re not
about what to teach but how to teach better.
"The standards were developed by teachers and represent the best of what's thought and
known in the field," says Wilhelm. He believes that teachers who are doing interesting
and challenging work and who have the freedom to make decisions and change pract ice
will find that the standards are already helping shape their students' learning.
It's important to articulate and define the standards so teachers can have a gauge for
examining their practice and learn from their accomplishments and failures, Wilhelm
points out.
He weaves his book, the characters, and situations around his own teaching experiences,
colleagues, students, struggles and successes.
"I wanted it to be real for teachers who are dealing with the complexity of meeting the
different needs of 130 kids every day, " he says. "I want teachers to say 'this isn't simple,
but it can be done."'
In addition to the "ring of truth" provided by real people and events, Wilhelm offers
examples and ideas for the classroom, ranging from samples of student work, handouts,
and resource listings. As he relates his stories, whether it's teachers engaged in reflective
thinking or students captivated with the excitement of producing a hypermedia project,
https://web.archive.org/web/19970520131428/http://www.u me.maine .edu/-cofed/news/newsputt.html
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Wilhelm guides rcmchmi to tho subtle or expJicit standards comuietiom with sidebar
Jatinentes..

The expericncn are about strvggling, yet making strides toward better pmetice, what
woi:bd and what didn't, but most of all. about how exhilarating and exhausting taiching
well can be, \Vilbebn explains.
"This book shows tw:hcni with problem, but also with the knowledge, expe.tise and
medom to be an independent ded•iO!l-mabr. Theae are teecben helping studr:ms to be
lcernm 1111d desipm ofknowkdge, •he says.

1ust as goocl teaching ia dynamic, the atan.dards rcpresem a living docamcnt, some1bing
diat CODBtlmdy chaqea, according to Wilhelm. "Far :&:om being die tin.al wold, the
standards en.courage and leave a lot ofroom for individul dedsiolWD•king 1111d action.,•
he says. The specifics me left up to die tea""m. and diat, Wilhelm em phuizea,
demomtratea the encovragenwrt of profeuicm•liam ad the respect the standards tly to
highlight' mpcct for the 1U111iq that occms through ™cben' iateraction with studenll,
lllld mpect for die camp1eltity and importaace of daily dedsion-m eking in the proceu
ofteachillg.

Other top w•cbm in the field aclected by die NCrE to author die S1andarda in Practice
Series are: Linda K. Cnion, Northwcatem Univemity (Grade8 K-2); Martha SimaPerey, Champaign, m., public schooll (Oradca 3-S); and Peter Smagorinsky, Univm ity
of OkJi!ltoma (Oradel 9-12).
Wilhelm, a n!ltionj!J;y recogniwt tiw!w, researcher and author, earned bis Ph.D. Dom
tbo Univmity ofWllCODain-Madiaon. His n:cent reacan:h includes llludyiJlg how atudent
i:acling lllld llrinking can be aupporccd. lmough the use of ad. drama lllld tr.dmolog y. Jn
1uly, be will dim:t die UDive:nrity of'Mainc College of'Bducation'• fint 1Cdmology as a
Leaming Tool lmtilule, aa well aa a :middle level and 1ec:ondary litcncy inalitute for
ll:achem. Mun: infuJma1iuD about thc imtitull::s ad Wilhelm's wo!lt are available cm llii
Web 11jte home pa~
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Educational and Cultural Opportunities Similar for Gifted Students
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UNIVERSITY OF MAINE

Educational and Cultural Opportunities Similar for Gifted Students in
Rural and Suburban Schools
ORONO, Maine -- Gifted students in rural schools report just as many opportunities to
participate in enriching extracurricular activities as their suburban counterparts, but there
is a large range of availability among rural schools. Rural students in schools without
gifted programs tend to have fewer other options for activities than do their rural peers in
schools with gifted education programs. The conclusions were reached by researchers in
Maine and Virginia who conducted studies to examine differences in opportunities and
resources for middle level gifted students.
Lack of opportunity is not inherent in rural life, according to Jonathan A. Plucker,
University of Maine assistant professor of educational psychology, and Jay A. Mcintire,
a policy specialist at the Council for Exceptional Children in Reston, Va.
In his national study of rural/suburban differences in the availability of cultural and
extracurricular activities, Mcintire found that rural gifted seventh and eighth grade
students reported attending more musical and athletic events than their suburban peers.
Suburban students reported more opportunities to participate in instrumental music,
drama and dance activities, as well as school-sponsored trips. Although these differences
were found, they were so small as to have little practical importance.
"The data don't support the theory that rural students have less access to opportunities,"
says Mcintire.
The results are consistent with other research showing that rural students have somewhat
fewer choices, but have higher participation rates. Follow-up studies should determine
whether or not the opportunities for rural and suburban students differ in quality,
Mcintire suggests. Another valuable study would examine any differences in the access
of rural and suburban gifted students to technology.
Approaching the opportunity question from a different direction, Plucker examined the
disparity of resources among rural school districts in Maine. Schools with programs for
gifted students also had more up-to-date computers, library books, and athletic and cocurricular activities. Thus, rural Maine schools that provide programs for the gifted also
appear to provide more enriched environments for all children.
The existence of gifted programs seem predominately a financial matter and not the
result of differing opinions about the educational appropriateness of such programs,
according to Plucker. There really isn't one rural America, one rural Maine, or a typical
rural school, he says in cautioning against preconceived notions and stereotypes of
educational advantage and disadvantage.
https://web.archive.org/web/19970520131421 /http://www.u me.maine .edu/-cofed/news/newsgift.html
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UNIVERSITY OF MAINE

Maine Youngsters Outshine California in Reading but the Difference Is
Greater than Phonics
California is taking action to re-emphasize "back to basics" phonics instruction as critics
charge that literature-based reading programs have resulted in plummeting reading
scores. But before rushing to follow California's lead, University of Maine literacy
faculty suggest that other states take a look at what's happening in Maine, which is
experiencing the most successful reading instruction and scores.
Maine fourth graders lead the nation in reading proficiency, according to the 1994
National Assessment of Educational Progress recently released by the U.S. Education
Department. Maine's average score was 228 compared to the national average of 212.
Nationally, 41 percent scored below the basic skill level. Maine had the highest
proportion of fourth graders reading at both the basic and middle levels of proficiency,
and was just one percentage point behind Connecticut for the largest proportion scoring
at the advanced level.
"Leaming to read is a complex task, requiring synchronized cognitive, perceptual and
motor skills, so the issue isn't about the importance of phonics but about how best to
teach it," says Paula Moore, assistant professor of education and director of UMaine's
Center for Early Literacy, which produces the Little Books for Early Readers series.
Reading, when appropriately taught, includes phonics, but in service to learning to read,
not as an isolated skill in itself, she explains.
"Young readers are highly motivated to learn, and we don't want to lose that excitement
by teaching in a decontexualized way. Young children need to learn how spoken
language corresponds to letters and letter clusters, but one letter and its sound have no
meaning. Most find it easy to learn phonics in the process of reading stories that use
natural language and captivate their interest," Moore says.
"In Maine, whole language instruction is more than just another great experiment that
never really got tried as in some other states," says Jeffrey Wilhelm, assistant professor
of education, and author of "Standards into Practice: Grades 6-8," recently published by
the National Council of Teachers of English.
The University's College of Education research is centered on teachers and students, and
it's having a tremendous in Maine schools, according to Wilhelm. "Teachers really
understand reading strategies and apply that knowledge in the classroom," he says. "In
most case, phonemic awareness is a useful, scaffolding device to add brief support for
certain students at certain times. But we read to find meaning, not to identify words
without context."
https://web.archive.org/web/19970520131406/http://www.u me.maine .edu/-cofed/news/newsphon .html
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to the UMainc teacher educators.

Maine bas mainh!intA mW! c:Jasa mes, bo1h in elemelllary schools and in teacher
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fourth grade sco~s.
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knowledgeable in the complex proccsa of learning 1D i:ead, IDd in the research and beat
practke, including a variety of 81rategies for reaching the ft'Nling and writing procetlB.
CJilldrtn come to sdlool wilh very dim:iem backgroundt and abtlitiea, and need difflaad
approaches. Teachm vc::ned mor restricted to only ODC method will :reach only a limited
number of childl:m. Maino ttachen llB\lally have the flWbility and 1he knowledge ta
teach every child.

Rdeated: June 7, 1996
Comct: Kay Hyatt, (207) SSl-2761

~ B5k to the College of%•f'i!!tion Home h!!cw.

Book to RM!T!t Pm!s

Rel,,,,,

5/22/2021

Maine Fourth Graders Top National Reading Assessment
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UNIVERSITY OF MAINE

Maine Fourth Graders Top National Reading Assessment
ORONO, Maine -- Maine fourth graders lead the nation in reading proficiency, according
to the latest nationwide assessment of student achievement. The 1994 National
Assessment of Educational Progress, known as the "nation's report card," recently
released by the U .S. Education Department shows Maine students outscoring their
colleagues in 39 participating states and two jurisdictions, Guam and Department of
Defense overseas schools.
Maine, with its average score of228 topped the national average of 212, tallied the
highest proportion (75 percent) of fourth graders scoring at or above the basic level, the
highest proportion (41 percent) at the next level of proficiency (which indicates solid
academic performance), and came in just one percentage point behind Connecticut to
take second place in the proportion scoring at the advanced level. A total of 140,000
students, including 2,520 in Maine participated in the state-by-state voluntary
assessment. (The National Assessment results are based on a statistical sample of schools
and students. Individual schools and students participating are not identified).
The performance reflects the quality of teaching and learning in the state, as well as a
positive return on Maine residents' willingness to invest in education, says Robert A.
Cobb, Dean of the College of Education at the University of Maine. "The report is a
strong reflection of the value Maine places on early literacy as the foundation for further
academic success, and on appropriate interventions for at-risk students," he says.
California and Louisiana logged the lowest average reading score - 197- according to the
report. Both states also had the lowest percentages of students who placed at or above the
basic level of proficiency.
Factors such as population diversity, density and mobility in a state such as California are
important variables in classroom performance, but so are the issues and challenges of
rural and less affluent states such as Maine, Cobb points out. Maine ranks 35th in the
nation in per-capita personal income, according to 1994 U.S. Department of Commerce
reports, but it ranks 15th in expenditures per pupil.
"The accomplishments of Maine teachers and students, and community commitment to
quality education are significant," Cobb says.

Released: June 7, 1996
Contact: Kay Hyatt, (207) 581-2761
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UNIVERSITY OF MAINE

Quality Schools and Supportive Communities Give Maine Students
Educational Edge
by Robert A. Cobb, Dean of the College ofEducation at the University ofMaine

Public schools are constantly scrutinized and often criticized as any public trust should
be, but Maine also should take great pride in the accomplishments of its students and
teachers. Here are just a few examples of the outstanding teaching and learning taking
place in Maine classrooms, made possible by a supportive citizenry.
• Maine fourth graders topped the list in the latest national assessment of reading
proficiency. The 1994 National Assessment of Educational Progress, known as the
"nation's report card," tested a sample of 140,000 students in 39 states, including
2,520 in Maine schools. Maine students achieved the highest average score, 228,
well above the national average of 212. Also, Maine had the highest proportion of
fourth graders scoring at or above the basic level, as well as the next level of
proficiency whi ch indicates solid academic performance, and came in just one
percentage point behind Connecticut to take second place in the proportion scoring
at the advanced reading level.
• Maine fourth graders also exhibited the highest national average mathematics
achievement in 1992, the last year the national assessment surveyed math
proficiency. And, earlier this spring, a National Science Foundation study ranked
Maine among the four best-performing states in math scores for 13-year-olds.
• Maine's Reading Recovery early intervention program for at-risk first graders
served 1,403 children in the 1994-95 school year, bringing them up to or above the
reading level of their classmates and avoiding years of more expensive remedial
services.< P>
• Maine is on the verge of becoming the national model for the implementation and
use of computer technology in the schools. With the passage of the 1995 high
school technology referendum and the recent NYNEX/Public Utilities
Commission Schools and Libr aries Interconnection Plan, few states can match
Maine's commitment to improving access to technology and preparing students for
new worlds of future opportunities.
• Maine has one of the lowest high school drop-out rates in the nation, according to
the U.S. Census Bureau. As of 1990, it ranked 11th nationally and second among
the Northeast states. Maine's drop-out rate of 8.3 percent has decreased from 10.6
percent in 1980.
https://web.archive.org/web/19970520131353/http://www.u me.maine .edu/-cofed/news/newsqual .html
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Quality Schools and Supportive Communities Give Maine Students Educational Edge

• Legislative approval of the Maine Leaming Results earlier this year is an
important step in enhancing the quality of education and support services for all
students. The higher expectations and accountability implicit in these guidelines,
which will be further defined and implemented at the local level, strengthen the
foundation and provide a framework for enriching the learning and teaching
opportunities in Maine schools.
Test scores and national rankings, special services and new technology are highly visible
and valuable indicators of performance, but the most important and often overlooked
factors in quality education are the caring and commitment that are manifested da y by
day, year after year in classrooms and communities throughout Maine.
Let1s take a closer look. Total funding for education in Maine increased 83 percent approximately $495 million- from 1986-1994. A new study from the Center for
Research and Evaluation at the College of Education shows that the greatest percentage
incre ase during this eight-year period came from local option money raised by
communities over and beyond what is required or reimbursed in any way. State subsidy
to education increased 69 percent and local required funding 65 percent. But local option
fundingjumped 231 percent, from $57.8 million to $191.2 million, as communities large
and small voted to help fill the gap in state educational funds and provide higher quality
and greater equity for their schools and children.
Over and over, Maine people have voted to spend their own money to initiate, maintain
and improve educational opportunities and services in their communities. Maine ranks
35th nationally in per-capita personal income, according to 1994 U.S. Department of
Commerce reports, but it climbs to 15th in expenditures per pupil. Their contribution
clearly has paid off in terms of test scores and rankings. The willingness of Maine people
to invest in the future by providing the best education possible for their chi ldren should
be acknowledged and appreciated.
Meeting the educational needs of every child in a complex and changing society is an
endless challenge, but Maine is succeeding and leading. Sixty percent of the teachers in
Maine schools are graduates of University of Maine System programs. These highly
prepared, professional educators are working diligently, often spending their own money
to ensure that every child in their class has the opportunity and materials to gain the
strong academic foundation and critical thinking skills that will enable them t o become
innovative, lifelong learners and responsible, contributing citizens.
Contrary to what is often reported, good teachers and supportive communities are
making a crucial difference in the lives of Maine children. It's a working investment with
invaluable dividends, but also one that needs, deserves and must have the continu ing
support of all of us if Maine is to retain its leadership status.
This piece appeared in the Bangor Daily News as an op-ed on June 10, 1996.

Contact: Kay Hyatt, (207) 581-2761
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UMaine Study Examines Dilemma of Weighted Grades
ORONO, Maine -- The value assigned to an “A” varies in high schools throughout Maine and
nationally, and as college admissions and scholarships based on class rank raise the stakes,
administrators are scrambling to devise rigorous, equitable grading systems.
About half the nation's school systems assign weighted grades, allowing more points for high
grades in Advanced Placement or other accelerated courses than for the same grades in less
demanding classes, according to a new study from the University of Maine. But with no state or
national standards to guide high schools that weight grades or to clarify their meaning to college
admissions officers, school systems are facing potential legal consequences as well as increasing
pressure from parents and students.
“It's very much a local issue. Decisions about grade systems in different schools are arrived at in
different ways, and the best attempts to find solutions often create more problems,” says Walter
McIntire, director of the Center for Research and Evaluation at UMaine's College of Education and
Human Development.
Appropriately titled “Weighted Grades: A Conundrum for Secondary Schools,” the study examines
national research on the issue and presents some of the dilemmas high schools face in designing
grade systems that encourage and fairly reward students for pursuing challenging work and that
adequately reflect the quality of their work.
Although many college admissions directors state that students with weighted grades on their
transcripts do not have an advantage, admission results refute this claim, according to the study.
And, because the college admissions process tends to value grade point average, rank in class and
program of study more highly than SAT scores and extracurricular activities, weighted grades
ultimately influence students' academic futures and scholarship chances.
It's important for school policymakers to decide what they want to accomplish with a weighted
system before they start recalculating grades, McIntire advises. “Do they want to motivate all kids
to challenge themselves,” he asks. “Is the goal to entice the brighter students to take more honors
courses? Or do they want to create a school environment where every student, regardless of ability,
has some chance of being valedictorian or salutatorian?”
In the controversial debate over weighted grades, every strategy has pros and cons and
ramifications, he cautions.
Copies of the report on weighted grades are available, free of charge, by calling (207) 581-2761; email: kay.hyatt@umit.maine.edu

Released: June 19, 2000
Contact: Kay Hyatt, (207) 581-2761

Return to Selected News Releases
ŠThis is an official publication of the University of Maine
~ A Member of the University of Maine System ~
If you have questions or comments, please contact the Web Master. - Updated: 06/24/00

5/22/2021

Early Literacy Center Introduces Second Series of Little Books

The Wayback Machine - https://web.archive.org/web/19970520131346/http://www.ume.maine.edu:80/-cofed/ ...

UNIVERSITY OF MAINE

Early Literacy Center Introduces Second Series of Little Books for
Early Readers
ORONO, Maine -- Maine themes abound in the second series of Little Books for Early
Readers produced by the Center for Early Literacy at the University of Maine's College
of Education. Lobster, potatoes, blueberries, and the sea are among the subjects of the 30
small books, written by Maine teachers and featuring photos of Maine youngsters at
school, at home, and at play, as well as photos and stories about animals and other
activities children enjoy. The new series was introduced June 24 at the statewide Early
Literacy Conference held at UMaine.
The books are meeting a need for texts that provide adequate meaning and structure for
inexperienced readers. The first series, now in its third printing, has been purchased by
teachers around the country who want to provide ample opportunity for children to
practice early reading skills. After expenses, proceeds from sale of the books go to an
endowment and will be used to encourage and help support early literacy initiatives and
projects in Maine schools.
Crafted to help four-to-six-year-olds grasp the earliest concepts of reading, the Little
Books contain heavy picture clues and repetitive use of key words. Complete sentence
and story structure provide meaningful reading experiences to help guide young children
to independent reading. The books come in three levels, varying slightly in sentence
structure and introducing concepts such as a return sweep (going back to the left side of
the page to continue a sentence). Spacing between words is precise and just the right size
for little fingers to follow.
"Leaming to read is a complex task, requiring synchronized cognitive, perceptual and
motor skills as young children recognize and practice using syntactical, structural and
visual information, explains Paula Moore, director of the Center for Early Literacy. The
goal is to keep the process as simple and relevant as possible allowing young readers to
focus on organizing and understanding all the pieces of information and how they fit
together, she says.
"Little Books for Early Readers" and more information about the project are available
from the UMaine Center for Early Literacy (207) 581-2438. The cost of a set of 30 Little
Books is $37.50, plus $2 for postage and handling.
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UNIVERSITY OF MAINE

Maine's Declining School Enrollment Picture Not All Bleak for Future
Teachers, Says Researcher
ORONO, Maine -- While Maine is projected to have the sharpest overall decline in
school enrollment in the Northeast over the next decade, the state still offers many
opportunities for future teachers, according to a University of Maine researcher. About
one-third of the state's current teachers will be retiring during that time period, and high
school enrollment is projected to increase, says Walter Mcintire, director of the Center
for Research and Evaluation at the UMaine College of Education.
The U.S. Education Department on Wednesday reported that public and private school
enrollment is expected to mushroom to 54.6 million, with the largest growth areas being
in the South and West. Maine is expected to experience a 6.4 percent enrollment decrease
by 2006.
Mcintire, who reported similar projections in May of 1995, noted that the most dramatic
increase will be in secondary schools, where teaching positions are projected to increase
by 259,000 or 21 percent nationally. The need for elementary teachers is expected to
grow by 180,000 or 11 percent.
Maine's net enrollment decrease is projected to go from 218,000 in 1993 to 213,000 in
2006, according to Mcintire. The state is expected to see a slight overall increase, then its
elementary school enrollment will level out and begin to decrease in 1997, while high
school enrollment continues to experience small growth.
A bright spot for future teachers hoping to practice in Maine lies in the projected large
tum-over of practicing teachers. Approximately 5,220 of the state's 15,000 teachers have
20 or more years of experience and can be expected to retire within the decade,
according to Mcintire. Another 3,000 have been in the profession for more than 15 years,
and many of those also will be reaching or considering retirement.
The retirement figures reflect the aging of large numbers of teachers hired nationally to
educate the baby boom population in the 1950's and '60's. Because teachers seldom cross
over the elementary and high school barriers, schools will be replacing retiring teaching
staff at the elementary level and increasing the ranks of high school teachers, Mcintire
says.
Technology also will be a dynamic factor in teaching and learning, and in hiring
decisions, Mcintire points out. The challenge for teacher training institutions is to make
sure new teachers are technologically proficient and also competitive in the national
market place.
https://web.archive.org/web/19970520131332/http://www.u me.maine .edu/-cofed/news/newsdecl .html
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"While the national c1sta sugpet tho old adage "Oo West" has validity and continuing
appeal, time are and will be tmching opporbmities in Maim, as well as olsawbme for
yo11111 people seeking profestional c:;imn," aaya Moln~.

Maine native Mark Davis of Ho.pc, a smior etemrmtary cdlnmon major at UMaine,
doesn't plan on joining the westward expansion.
"While finding a trerhingjob in Maine might not be easy, it's not impossible," saya
Davis. We have to mab SUftl wt!re as well prepared as possible, be optimistic and
pcrsistnt in going after those positions diat are available." Davis, who BCrYC1 on die
Union 69 (Hope and Appleton) School Board, also point 01ll 11111 while cmollmcnt might
be declillina statewide, dim are individual cliBtricU and cnmrmurit¥ lldlooll diat ce
experiencing growth. "Te•ching is more than a ClllCCJ'. It's a ca11ing," he says.
For Davi1, the quality of life in Maine is too good to leave, and this is where he wanta to
niae hil family. Evm if a teaching position doem't materialize right away, then:: are o1her
optiona for uail!g tlw education dope ad growing pmfi:uionally while continning to
pursue a terhing opportunity, he

•YB·

Nichole Leighton, a jWlior elancntmy education major who grew up in HmiDgton. &&YI
she would prefer to get her initial teaching~ in Maine, where :lim:lily roots and
traditiOJ111 arc lltrOng. She would consider moving to anolbe:r aiate ifnccalC}' der a~
years, but 8till would IW: to 11tay in New Engtma, prcfi:nbly a mrd an::a.
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UNIVERSITY OF MAINE

Stephen King Is Focal Point for Literary Conference on Choice and
Censorship in the Classroom
ORONO, Maine -- What happens when "IT" comes to the classroom, or tries to and finds
the door barred? Such are the questions that will be posed, discussed and debated at the
Oct. 11-12 Reading Stephen King conference at the University of Maine. The work of the
prolific best-selling horror writer will be the catalyst for a diversity of perspectives and
experiences examining issues of censorship, student choice and the place of popular
literature in the required readings or "canons" of public high schools and colleges.
King, whose work captivates and provokes diverse audiences, will give the keynote
address on opening night. Throughout the two-day conference, scholars, educators,
librarians, students, and fans from 15 to 50 will present topics and share professional,
personal and sometimes provocative views and experiences on the role and influence of
his works. Among them will be renowned King critic Michael Collings, Pepperdine
University professor of English and author of six books and numerous articles on King
and his place in the American literary heritage.
"We'll take a thoughtful - and also playful - look at the serious national issues of
censorship and control in public schools, and what's important for students to read," says
Brenda Power, UMaine associate professor of literacy education and conference director.
While many young teens, including "reluctant" readers are turned on to reading by
King's books, his works frequently cause controversy and continuous censorship
dilemmas for teachers and school boards. The conference will emphasize the importance
of having a censorship policy in place and how to develop one, according to Power.
The issues of student choice and censorship are no longer restricted to junior high and
high schools, Power points out. "Research shows that students become life-long readers
to the extent that they have choice of reading materials and are allowed to read what
engages them," she says. "The popularity of R.L. Stine and the Goosebumps series with
young children brings the same controversy down to the elementary schools."
The conference is sponsored by the UMaine College of Education.
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UNIVERSITY OF MAINE

What's Important in School? Students Share Views
ORONO, Maine -- If anyone stops to ask their opinion, what do students say really
matters in school?
It's having a teacher ask how things are going and then actually stop and wait for a
answer before disappearing down the hall. Simply put, it's having an adult who cares
about them, values them as individuals, and sees them as more than a test taker or a seat
warmer, says Russell Quaglia, director of the National Center for Student Aspirations.
The Center, located at the University of Maine College of Education, has surveyed nearly
20,000 elementary and high school students around the country to help gauge their
aspirations and perceptions about themselves and their educations. The most consistent
message from students is that they don't feel they have a role in the learning process or a
connection to their schools, according to Quaglia. "It's like something is always being
done to them, but not with them," he explains.
Making children feel that they are an integral part of the educational process is a grownup job and responsibility, Quaglia stresses. "Students must be recognized as more than
academic entities," he says. "When children don't do well in school, they get blamed.
Those who score high on test are held up as good students and those who don't are
labeled as slow or poor achievers."
Schools and society set high standards and expectations for students, but they also should
be recognized for qualities such as effort, perseverance and citizenship, as well as their
academic achievement, according to Quaglia.
"If our students don't experience an atmosphere of community, shared responsibility, and
respect in school, they have missed a critical lesson and schools have wasted tremendous
potential," he says.
The National Center for Student Aspirations has identified eight conditions essential to
the developoment of student aspirations that need to be present and practiced in schools.
Those conditions are: achievement, belonging, curiosity, empowerment, excitement,
mentoring, risk-taking and self-confidence.
"It's mostly a matter of attitude," says Quaglia who, along with his staff, is working with
more than 100 schools and school districts on staff development and programming to
create a supportive atmosphere - and attitude - for the positive growth of student
aspirations.

https://web.archive.org/web/19970520131318/http://www.u me.maine .edu/-cofed/news/newsimpo.html
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UNIVERSITY OF MAINE

Parents Can Help Ease the Pressures of Moving to a New Home and
School
ORONO, MAINE -- Families in the United States are pulling up roots and moving with
increasing frequency as they follow the promise or possibility of greater opportunity. The
last U.S. census reveals that 20 percent of families with school-aged children relocate
annually.
Moving can be particularly difficult for children who are leaving friends and familiar
places behind. However, parents can do a great deal to help smooth the transition to a
new home and school, according to Jonathan A. Plucker, assistant professor of
educational psychology at the University of Maine.
Plucker offers the following suggestions for families on the move.

Treat it as a Great Adventure - When parents' work, such as the military,
requires frequent moves, approach each relocation as an opportunity to learn and
experience new things. Help children find books and other resources about their
new home before the move, and as soon as you're settled in, take time to visit
tourist attractions, museums, and other local points of interest
Practice what you preach -We tend to forget that children watch everything
adults do, and parent responses to moving are not an exception. If you are unhappy
about a move or the conditions surrounding your new home, your child will notice
and respond similarly. Keep negative issues behind closed doors, and as a family
discuss likes and dislikes about the new area.
Timing is Important - Although it comes as a surprise to many parents and
teachers, many children think the best time to move is during the school year, and
it makes sense.
Children worry about the social aspects of moving more than the academic
aspects. Relocating during the school year provides them with a ready supply of
potential friends. If a move occurs in the summer, parents may want to involve
their children in activities where they can easily meet other school-aged children.
Maintain your own records - With the current emphasis on creating and grading
portfolios in the nation's schools, parents are wise to make collection of their
child's best work and school records a habit. This may ease the educational
transition, which is often the hardest part of moving for parents, as well as for
children.
https://web.archive.org/web/19970520131311/http://www.ume.maine.edu/- cofed/news/newrelo.html
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m:eiving special services. For example, criteria :b entrance into gifted programs
varies :&om sdiool district to S<:hool district. Ifa child. is labeled gifted. in OllO state,
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Most c:hilc1rm are wonderfully milient, quickly bouncing bade from upheavals lib
movin& sa:ya Plucker. But in incidences where adj\JlhDmt &ee1111 prolonaed or diftic:ult,
die guidac:e of a school or private cwnse!Dr might he helpful, he advises.
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UNIVERSITY OF MAINE

First Day Jitters: Teachers Have Them, Too
ORONO, Maine -- The beginning of a new school year is full of excitement - and
anxiety - but not just for students. New teachers seeped in the myths of super teachers of
print and film and filled with visions of working worders with students have some tough
lessons to learn, according to classroom veterans who tell it like it is in a new book,
"Oops: What We Learn When Our Teaching Fails."
In 4 7 brief stories, the teachers reveal their failures, pain, frustrations, and most
embarrassing and humiliating experiences. They also drive home the most realistic
lesson of all - it's okay to fail; that's how students - and teachers - learn. The teacherauthors rebound with optimism and humor, learning from their mistakes and from their
students. They also learn that even the most heroic efforts often can't change deeply
entrenched educational and societal problems.
Edited by associate professors of literacy Brenda Miller Power of the University of
Maine and Ruth Shagoury Hubbard of Lewis and Clark College in Portland, Oregon,
"Oops" is a world where things can - and do - go from bad to worse in the classroom. But
the classroom war stories also are proof that the times you fail are the best teaching
opportunities, according to Power.
"Society expects teachers to be all knowing and perfect. It's hard, but important to
acknowledge, at least to ourselves, that we're not," she says. "It's reassuring for any
teacher who's ever had a bad day, week or month, and particularly for new teachers, to
pick up an essay by someone who went through the same experience and survived to
write about it.

"Oops: What We Learn When Our Teaching Fails" is published by and available from
Stenhouse Publishers, 226 York St., York, Maine 03909 (207) 363-9198, editorial and
marketing; 1-800-988-9812, orders. $15.
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UNIVERSITY OF MAINE

Everyday Life Is Full of 'Science Moments' to Teach and Share with
Children
by Mary Bird and Herman Weller
The backpack is bought, the new sneakers are broken in, and carpools for scouts and
soccer are planned. Now, it's time to think about the real significance of a new school
year.
The routine business of getting back to school is the easy part. It's much more
challenging to figure out how to support children's efforts to learn more about the world
and their place in it, and to hone the new skills they are acquiring daily. Even if you have
felt comfortable reading with your child or helping with math homework in the past,
chances are that you, like the vast majority of American parents, feel stymied when it
comes to science.
So what can you do to broaden and deepen your child's learning of science? A lot, and
you don't need to be an expert or spend enormous sums of cash. For science, as for any
school subject, home support falls into three general categories: time, space and
resources.

Time for Science
Just as reading, writing and mathematics are important elements of everyone's day-today existence, science fits into the human calendar as well. It's not limited to 40 minutes
per day in the classroom, or a half hour of homework at night. The trick is to spot the
"science moments" in your family's day and make the most of them.
· Did Dad wake up with a runny nose this morning? What a perfect opportunity to
conduct research on mucus - a favorite topic of eight-year-olds!
· Is that insect really going to be able to cling to your windshield all the way to school?
At what speed does it lose its grip?
· What is the green furry stuff growing on the sandwich that's been buried for a week at
the bottom of the backpack?
When children are little, pausing to consider such curiosities is a natural part of the
process of families learning together. The joy of such moments can - and should continue right through their school lives.
Science moments can be haphazard in occurrence. Amidst all the complexities of a
school year schedule, try to find more formal time for science explorations. One family
makes a point of staying up late for a stroll each time the moon is full. Another, up
before dawn for Saturday hockey, uses the post-game hour for an early-morning hike https://web.archive.org/web/19970520131257/http://www.u me.maine .edu/-cofed/news/newssci.html
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even in the dark of winter. If bedtime reading is still a tradition for your school-age
children, try scheduling a science book between "Goose Bumps" thrillers. Sharks,
tornadoes and whales are best-selling science topics, but there are hundreds of others to
acco=odate different tastes.
Beyond the clock and calendar lies a more abstract and urgent notion of time. Children
need time to wrestle with ideas, to pursue their questions, to simply think. When a child
spends an hour with a shell collection or a construction set, it is time spent observing,
com-paring, making choices, solving problems, inventing and discovering.
Such "play" might seem unstructured, but it is important work. Concentrate on the odd
pink streak inside that shell, or the precarious balance of a tower. Help your child savor
the opportunity - and cultivate the ability - to focus. It will pay dividends in every area of
school and home life.
Space for Science
Space for science at home can be made in many ways. It might be a tabletop exhibit of
collections or works in progress - experiments, inventions or a special school project. It
can be a bulletin board for posting the latest question under investigation, a nature sketch
or technical illustration. A child who seems to be "wasting" time drawing likenesses of
favorite superhero action figures is actually learning a great deal about careful
observation and representation - skills that are essential to the scientific process.
Celebrate this achievement, and help your child place it in a larger context by posting the
art with other works of merit.
When planning study space for science, as for any subject, it's important to consider your
child's personality and your family's customs. Every child needs space to work quietly,
without interruption. Every child also benefits from family engagement in school studies.
Some households acco=odate these two needs by providing supervised study time at
the kitchen table, along with quiet reading or project time somewhere else in the home.
Aside from physical facilities, space for science has an abstract, intellectual dimension.
Children need space to think for themselves, to ask questions and seek their own
answers. Sometimes it is hard to stand back and let a child grapple with an idea,
especially when we adults know the answer or have an encyclopedia nearby. But
puzzling things out is good exercise for the brain, and frustration can provide fine
rewards, as all major scientific discoverers can attest.
The key is to be sensitive to your child's individual borderline between productive
frustration and disaster. Know when to stand back, and when to rush in.
Resources for Science
Resources can be as costly as a fine microscope or as inexpensive as a library card, as
near as your refrigerator or as exotic as a distant galaxy. The trick is to recognize
resources when you spot them and to be alert to your child's individual interests, needs
and capabilities.
· A young child learning to recognize pattern and sy=etry will find preparation
of a simple fruit salad a rich resource. As each piece of fruit is cut crosswise or
lengthwise, arrangement of sections or seeds tell an important mathematical - and
ecological - story. Planting the seeds teaches another lesson.
· A broken alarm clock becomes an opportunity for dissection and study of gears.
https:/lweb.archive.orglweb/19970520131257/http:llwww.ume.maine.edul-cofedlnews/newssci.html
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• A birdfeeclar invites study ofpopulations and behavior.
· A badiroom scale or a height chart •each"' patllmll of growth.
• A wedc-okl birthday balloon challenges \llldarslanding of gues and permcabilit;y
of membranes.
Qeck with your child's tevh« to find out about the science cuniculam. dim scout
annm4 your home, yard or commmiity fbr uadW materials, sites and people to help you
expand on your child's school experience.

The road crew up the street i8 using eome very .interesting equipment, and tuming up
some beautiful rocks. The woman on the coma knows all about cm. Aunt L'UC)' is a
plumber. Yesterclay's paper had an article OD changing leavea. Once you start thlnldng.
die listofresoUR:CS will be endlees.

Perhaps the best mouJce to supJIOrt a child's 8Cit11ce 1etmiDg ill die child that atill exists
inside elCh adult. By stowing down, taking time to listen to rllildmi'a idea, patiently
epprecilting the lllmggle fbr kn.owledge, and being willing to play to lemi, pmn18 open
them"Clvea to IDID¥ rich OJ1JH1rtunitie1 tbr aploratiOll. diey can 8lme with their children
Evciy child ii 'bom to investigate the world Once a child stmta achoo), ""' ojlen forget
that lbose investigatiou can • and should· rontimie to go on within lhe family. It doem't
tab a lot of 8Citll1ific cxp...'1tise or moniey to provide a um, 1t;m11Jat;ng e:nviromnent
whm childlm have 1be time, spue and re80UJl:eS to find out about diemselvea and their
place in. the world All it tam ii OJICll eyes, opm em and an open bean.
(Mary Bird, inslructor, and Herman Weller, associa1e profeasor, teach sciemie Mncattan
at the Ullivenity ofMaine College of Education)

To find out more about what fammea can do togelher, read Btlpiq You Child Lam
Scieece, by Nmacy Plllllu with Mmgety MmtiD, pubtisbnl by lhe U.S. Depmtmmt of
Education Office ofEdiu:a1ional Raearcb and Improvement, GPO stock #065-0000052.0-4

Rrleated: Aug. 26, 1996
Comet: Kay Hyatt, (207) SSl-2.761
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UN IVERSITY OF MAINE

Easy Reading Is Hard Work
ORONO, Maine -- Think those books the teacher is sending home with your
kindergarten or first grade child are too easy? Before jumping to that conclusion, parents
should understand that "easy" reading is a powerful learning technique, says a University
of Maine literacy expert.
"Our culture seems to think that if reading isn't hard, then the child isn't learning, " says
Paula Moore, director of the Center for Early Literacy at UMaine's College of Education.
Even when there's seemingly little effort, young children are doing plenty of work,
according to Moore. They are working hard at one of the most important aspects of
learning to read - practicing visual and motor coordination.
For the young reader, "easy" reading is being accurate, fluent and phrased, like a reader's
voice, Moore explains. If they're struggling with words and reading in a disjointed,
staccato way, the book is too hard. Children who are building solid reading skills should
be able to read increasing more difficult texts with ease, she says.
Leaming how to read words is like learning how to read music and move your hands to
play the piano, or like watching a tennis ball and moving the racquet to meet it, or like
watching on-coming traffic and shifting gears, Moore points out.
"All these activities - reading, playing the piano, playing tennis or driving - are complex
skills requiring visual, cognitive and motor coordination and integration. These skills
take effort and practice to achieve, but as adults who perform such tasks automatically,
it's difficult to remember how we learned to do them," she says.
Here's a lesson in just how complex it is to learn to read.
· Children first must practice the early skills of coordinating motor movement, eye
movement, and reading out loud.
· Then they need to learn more about how letters and letter clusters, words, stories,
punctuation marks, rules of grammar, story plot, and other sources of information
in print relate and are redundant.
· Every complex function requires sub-routines of action, followed by the process
of putting them into a coordinated whole. For example, young children learning to
read aloud must visually track the words and make their speech match.
· When allowed to read a familiar book a second or third time, a novice reader has
more access to the redundant features of the text, and that's good practice.
https://web.archive.org/web/19970520131250/http://www.u me.maine .edu/-cofed/news/newsread .html
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e.y Readq .. Hard'Wo!k
• Because 1he story is fami1iar, 1he yowig cbild has m.OJe cognitive cap8City to p&y
atladion to nowt fealmet in 1he tcitt such u punctumon. and that's new lecaing.
• Childrm and adW!B 1eam expomntially. The more wanla a child recognizes
immedi•"'1y, the 11I11R1 c:apacity and attention hD or she bas to lt!mn new wonla.

Reeding eaay. fimi1iar boob ia ID.Cft dfective dllm the old tluh caJd drilllJ many adulll
eru!uml bccaullC it providci not only ~tion ofwolds, but words within a me•ningfi.11
context which provides motivation to pmctice, according to Moore.
AB yomig readcn gain mare llkill. pmadB llhould expeet to aee 1hem bringing home
iDcreaaingly more dilDcult boob, bat still contimdng to find muting eaay. Ifthia is
happenin& 1ben the teacher is providing the child with opportunities to leam about new
:&atula in more comp1ex books with guidance and support. And ifpamilS allow and
eru:oungo dieir c:hildml to read "ouy" boob with them at home, they are pmviding
opportunities to pnctice this developing c:oonlimllion and integration of more and mcmi
compla informa1ion.

Moon: has llOll1e euy advice :lbr paenll:
• Don't wony about reading mamrial being too easy. Rrmllmber diat JID!l!ling a
book over and over pIO'lides th11 same fun.c:tion u drills, but without a bottlcmoc:k
'YiBian oflcaming.
• Don't wony tbat your child is memorizing inllltead ofImming to Rael
Memoriza1ion is an important coordination function.111St mab 11111C the child is
looking at the book and following the words.
• Help your child foc:u on the mc:enmg and :D.ow ofthe 11tmy in mder to anticipate
what Blmuld llVJlle next. Ifa diild 11118 diffi1:1Jlty with a wunl aak ''what wvuld
mm seue here?" Let him Of' her WJe higlla-level llkills to envision Uldpmlict,
then together, check the word to see ifit a1ao loob and sounds riaht.

· Appmach I'll!lding as m onjoyabl11, mciting mqn!rlODC11. Encounip cbildnm to
bring homo now, eaay boob and to &hara 1hll BtoriN with you.

• Remember that young childrea teach tl!m!sel.vea a tot about language; they don't
hsve to be taught eveeything about the pril1llld wold. but they do need the
oppOJtwlity and encouragement to practice what they are turning.
• Chac:k with the teac:bar &.!quently to mab l\IRI your llhild is beping up with lhll
school's expectations fOr young reader development.
Rdea1ed: Sept. 6, 1996
Contact: Kay Hyatt, (207) 581-2761
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There's No Standard Slot for Stephen King Readers
ORONO, Maine -- What do postal clerks, parapsychology researchers, college
professors, high school teachers, writers, attorneys and independent vampire movie
makers have in common? They're all coming to the Oct. 11-12 Reading Stephen King
conference at the University of Maine.
The conference will center on the best-selling horror writer's works as the catalyst for
exploring issues of censorship, student choice and the place of popular literature in the
classroom and the required reading lists of high schools and colleges. It is attracting
more than 300 participants from 30 states and Canada.
About 60 of those planning to attend took time to fill out and return a survey included in
the registration materials. They range in age from 14 to 69, with the greatest number, 14,
being in their 40's. And, they got hooked on King at different ages. The youngest began
reading King books at age 8 and the oldest became a fan in his 50's. The greater number,
17, had read five to 10 King books, 13 had read more than 20, and five claim to have
read all King's works.
"The Stand" was the overall favorite of survey respondents, followed by "It," with "Dead
Zone and Different Seasons" tied for third.
While the majority expressed most interest in the issues of King's work and other popular
literature in the classroom, they had differing views about at what point they should be
included in the curriculum.
A librarian, in response to whether King books should be included in middle school, high
school or college curriculum, said no to all options, but noted: "There is so much quality
literature that students don't read, and I think they will read King on the ir own."
Among other comments:
• "King should be read in high schools and colleges because he obviously strikes a
chord as a popular writer." (librarian)
• "King should be read in high schools and colleges because the teen-agers of
America need to have their eyes opened to the truths expressed through his
writing." (18-year-old student)
• "King should be used in middle schools, high schools and colleges because his
work takes a leap into reality. His works prepare the reader for the real world
without fairy tale beliefs getting in the way." (rural development assistant)
https://web.archive.org/web/19970520131242/http://www.u me.maine .edu/-cofed/news/newsther. html
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1hn'I No 8landaJd Slotb 8l8pben ICq Reeckt1I

The Reading Stephen King confmmc:e com111 in the wake of die 15th annual Bmmli!d
Boob Week which will be obal!ll.'Yed by hDraries and hoolstmetl across tlui country Sept.
28-0ct. S. It is sponsoml by the AmeriAD LibDly Association, die American
Boobellm Association, American Booksollcs Foundation ofFno Hxpteu:ion, the
.Assoeiation ofAmerican Publishers, the American Sodety of Journalists anti Author&,
uul die National Association ofCollep Stores.

More than 740 challmgM ofbooks and other library materials, most of diem in IChooJs,
were reportc4to1bc AmcriCD Lilnvy Association in lllllS-96. The most :lftqucndy
challengecl were: "I know Why the Capel Bini Ship," the critically accl•imecl autobiog
raphy by Maya Angelou; the awmd-willlling childftln'a book "The Giver" by Loia Lowry:
ml die Mark Twain dusic "The Advcntmca ofHucldd>crry Finn."
King'1 wom have a1ao been the allbject of con1roVmy and cemonhip. The 111dior, who
will give the keynote address et die conference on Oct. 11, has this to say about
ceDSODhip and ill co.meqw:nces. "Ceuonbip is llmOlt never about morality m:I is aim
Olt always about~. who baa it and who doesn't. 'Iheref'ole, cemorahip llllllt alwaya
be viewed with the greatest smpician and the motintian of the cemon llllllt be viewecl
veiy cmefully. CellBOmhip hi almost never a good option, and is usually the wont ODe •
like~ to i:eliew the itch ofpoison ivy, it hu a tendency to spJad it mtlw than
cure it."
Sponaon:d by the UMaiae College ofEducatioa, the coll&:!eDce wDl feature
preeematiom by bigh achool and college students and f'acully, liblariam. King scholars,
litemy critics, and:llma.

Releated: Scplember26, 1996
Comet: Kay Hyatt, (207) 581-2761
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In the Story World, Kids Really Want to Read
New Book Maps Out the Journey
ORONO, Maine -- It's not that kids can't read, but that they won't because they can't
"see" or "live through" the story. That insight from the perspective of seventh and eight
graders led a determined teacher to find out just what the act of reading reall y is and to
let his students in on the secret.
In You Gotta Be the Book, recently released by Teachers' College Press and the
National Council of Teachers of English, Jeffrey Wilhelm, now a University of Maine
professor, weaves the drama and characters of his teacher research into new theory and
practice that is described as "groundbreaking." Journeying into story worlds with highly
engaged and very reluctant middle school readers, Wilhelm explores the attitudes and
strategies of both to examine why and how they read. What he found challenges the
pedagogy and politics of the traditional classroom.
By casting students as experts and by expanding the notion of what counts as expertise,
Wilhelm's work is ultimately very political, notes Michael Smith of Rutgers in his
forward. "Wilhelm's research provides dramatic testimony that we too often undervalue
the contributions students can make to our understanding of reading literature and to
each other," writes Smith. "Wilhelm does something that no other teacher or the orist or
researcher of whom I am aware does: He builds a powerful theory of literary reading
from the reading of students, and he uses that theory to build a powerful theory of the
teaching of literature."
An assistant professor of literacy education at UMaine and an experienced middle school
teacher, Wilhelm's latest book addresses issues such as: What do highly engaged
adolescent readers DO as they read: What is it about traditional reading and literary i
nstruction that deters engaged reading and disenfranchises young readers? How can
interventions like drama and art be used in classrooms to help all readers, especially
reluctant ones, take on the strategy and stance of engaged and expert readers and recreate
reading as a personally meaningful, pleasurable and valid pursuit?
Wilhelm's search for answers and his research began when he encountered a class of
eighth graders labeled remedial readers, creating a situation that required a new way of
thinking about and teaching the act of reading. "If I wished to pursue my job of de
veloping readers, then resistance and lack of engagement were compelling issues that
had to be deeply considered," he writes in the introduction.
You Gotta Be the Book documents Wilhelm's journey with his students to explore those
compelling questions of why some kids love to read and others hate it and what both
experience in the process. Taking along drama, visual media, well-thought-out and onhttps://web.archive.org/web/19970520131235/http://www.u me.maine .edu/-cofed/news/newsinth .htm I
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In Ille 8IGly Wodd, 111111 ~want to Re&d

tho-epot miativo approaches, and QOl!stant mcouragement, Wilhelm and his students
discover a world and croam an onvh-onmmt whero mlw:tant niadms move beyond di.Dir
pusive stance, connect their own lives to litaary npcrie:nc:es and fiml meaning in
,.,.djng. Thoy also c:bango tho classroom clynmnir-s by becoming Rlspomive and
coldributi ng padicipaDIS in discussion ml activities.

Wilhelm's work: in tbc aa ofteaching aippd and. n1t1ective rading and the use of
'Visual arts in enabling and encouraging n1luctant rcedem to enter, aeate, wmptehend
Uld putidpate in story worlds earned him tho National Coan.cil ofTeachcn ofEnglish
Promising~ Award in l!l!lS. He ii tho author ofStud.ardl In Pnctlee:
Gradel 6-8 for Ncm, and anolher book, Wltb Body, Mind BIHi Soul: E1:tencUn1
RnrHni:, LearniJlc and V1Ju1ni: Auo11 the Carrlml'llJll tbroup Drama, is
forthcoming :&om Beinan•nn Boob.
I eading litellcy eduCUOl'B me describing You Gotta Be die Book U ''new theory," "1
powerful altemative to 1raditionll modell of reeding iu1mctioll,• ''the book teachm
have been weilil!g for," and u "tho beat in ~cbtt reteaidi." For eirample:< P>
• "Wilhelm'• imlruction in dnmatic and. ldiadc iaponae to lill:ratme enab!et hia
llllldeatll to live 1llrougb their liaaiy 01Periencet in ways di.at alR:r their JIOJ'leption
of both achool and literature.•· Peter Smagarinsky, Uni.vmity ofOkllhoma
• "Wilhelm combines hia knowledge and ezperimce working widi ado!....,.,.,, with
a ti:ache~~ leu on tho cluaoom to CJeate important new in.lights for
oomwon." • RDlh Shagomy Hubbard, Lewi& Uld Clark Univmity
• "The voice8 of Wilhelm's studC!lt readel'8 me believable, en!lmajastic, and wise,
and lhey have much to say about why llieratme teaching is hard and why it ia
warlh doing well" -111111.ea Marshall, Univmily of Iowa

Rdeated: October 21, 1996
Comct: Kay Hyatt, (207) 581-2761
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Tyranny of the Many
by Jonathan A. Plucker, Ph.D., assistant professor ofeducational psychology at the
University ofMaine
In this age of government distrust, the voter referendum appears to be the ultimate
democratic fantasy come true: Government by the people, for the people, without any
interference by politicians, special interests, or other denizens of the American polit ical
system. But referenda in the past couple of years call into question the wisdom of placing
legislation directly before the voting public for approval.
As an example, take this year's forestry practices referendum in Maine. Voters had three
choices when they went to the polls. They could have pulled the lever for option 2A,
severely restrict clearcutting and closely manage timber harvesting. They could h ave
also chosen 2B, placing more lenient restrictions on forestry practices, or the "none of
the above" option. Since 2B received 33 percent but not 50 percent of the popular vote, a
runoff referendum will be held during the next election cycle.
Confused yet? You are not alone. Commercials and ads supporting or criticizing the three
alternatives appeared 24 hours a day on television and in newspapers and mailings.
Proponents of each option claimed that their plan saved jobs, the economy, and the
environment, while the competing proposals doomed the state to financial and
environmental ruin.
To make matters worse, ballot measures' vague and imprecise wording drastically
oversimplifies the issues involved. In this way, referenda often prey upon people who are
uninformed. This includes people with low levels of education and individuals fightin g
to find time in their schedules to eat dinner with their families, let alone read detailed
descriptions ofreferendum-related proposals. That covers almost all of us.

If you think that the campaign of misinformation did not affect you during the most
recent election, think again. How many people realized that Question 1, the "term limits"
question, also contained a clause authorizing a Constitutional Convention? Event he
media did not mention this caveat until a few days before election day. Not suprisingly,
the question printed on the ballot mentioned nothing about the call for a convention.
While the impact of a convention can be debated, voters have a right to know exactly
what the ballot questions represent without having to track down and read a copy of a
long, wordy and vague document.
Granted, a referendum can force politicians to address specific issues. But it can also
force politicians to address an issue prematurely. Consider gay rights restrictions
https://web.archive.org/web/19970520131222/http://www.u me.maine .edu/-cofed/news/newstyrr.html
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dofeated by Maino voun in a 1995 minndum. A state law codifying homosonal c:iv il
rights wu not under 111.ious c:onai&raticm, with politicians and advocates wi111ly waiting
until public opinion waa less in flm. By :fbn:ing the issue, gay rights opponmll aated a
cHmnte ofhostility 1hat put die entire 001Dlllllllity in an awkwud posit ion.
Petitions ourrent1y being oimWrtcd in Maine would plaee referenda dealing widi the
•1intion ofslotm11diines, a SC"' eeit marriage ban. and-- most importantly- a
severe property tax c:ap on the ballot for voter app"Ovd in 1997. Given diata very 1arp
pertentage ofp:operty taxct are paid by non-Maine mideim, dlis ref'eiadam question
would IDl01IDt to signi&llllt tu relief for non-midents. Even wome, the effect 'UpOll
echoob could be initi111ly r:levutating, u the mul1I ofsimil• n::faoenda passed in
Califomia and Massachusetts have p:oven.
Maine ia too poor to nile funds for adlools through ok ~haniam1, especially since
die legisltture reoently capped die state income ta. Sewn! group1 and individuals,
including politiciam, civic gwupt end oom,.t,on, are workiDg to develop new :lim ding
end consolidation p1ana to a1hM8te the fin•ncial burdtn posed by education, bllt these
efforll arc Ill for naught ifa property tu cap ii apJIJOved.
ReganlleSB ofthe final vote tally on the various refen:nda in November of 1997, aevml.
0111i:omes arc guanmtcccL H1mdml8 ofthousanda of dollan will be spent to sway public
opiDion lbroagll a milt ofhlJf-trullll and outright deception. .Another in a see:mi ngly
annu•l seriea ofWlive UaUC8 will pit neigbboT against neighbor, :liie:nd against fl:iend,
i\nther CIOdiDg om 1mat in govemme:nt and cnm!!!!!Nty.

Politicians me electc4(and1beir staff8 are biled) to deal with complex ilaues b"8118e the
mt ofua do not have the time and me:rgy to bc:p eum:m wi1h evay 8tl:8llC yet perlinmt
detail that may a.ffi:et our lives. 'l'llc next time you overiM:ar people com plaining about
government or public edllcation. a8k them whe!her 1heir vote during a :recent n:fi:J• 1hllnm
conttibuted to the JDe8ll politicians are obligewt to cleaD up.
Thia piece appeued u an op-ed in the Eeenebee Jovul and the Mid-Maine
MorniDg SmtineL

Mused: Ncm:mber 11, 1996
Coatact: Kay Hyatt, (207) SSl-2.761
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Pilot Program Helping Schools Link Lessons of Athletics and
Academics
ORONO, Maine -- Four Maine high schools are pilot sites for a new program designed
to strengthen the relationship between athletics and academics and formally connect the
contributions of sports to the educational improvement goals of each school. The foe us
of the project is professional development of coaches to ensure that the lessons and
experiences of athletics support the local school mission and the state's performancebased expectations for students.
Funded by the UNUM Foundation and sponsored by the Maine Center for Coaching
Education and the University of Maine College of Education, the project is being piloted
at Woodland High School, Orono High School, Edward Little High School in Auburn,
and Noble High School in Berwick. The project, "Sports, Schools and Leaming
Results," was developed as a team approach to break down real or perceived barriers
between athletics and academics and to help schools examine and evaluate sports
programs not from the point of winning or losing, but for their contribution as an integral
part of the school's overall educational objectives.
Sports offer an excellent environment for learning and teaching the skills and qualities
that positively influence a young person's attitude and approach to life, work and
community, notes Robert A. Cobb, Dean of the UMaine College of Education. However,
he says, the educational and developmental benefits of athletics are seldom consciously
carried over from the locker room to the classroom.
The pilot programs ask coaches to reach for a new level of performance by using their
skills and developing new ones to link the goals of athletics and academics. Cobb sees
the Guiding Principles of Maine's Leaming Results, aimed at ensuring Maine studen ts
are prepared for work, higher education and citizenship, as a ready resource for linking
the contributions of interscholastic athletics to academic goals and for helping schools
capitalize on the educational value of quality athletics programs.
"As education becomes more outcomes-oriented and goal-directed, students will need to
take more initiative in setting and working toward goals, and they must rely less on
directives from teachers and more on their own abilities to organize work and assess
progress," Cobb says. "It will take skilled and perceptive coaches to fully capitalize on
this new approach to teaching and learning."
A suggested process for identifying how sports contribute to the educational outcomes of
Maine schools, the core skills and attitudes high school students should gain from
participation in sports, and the essential knowledge and strategies coaches need to help
meet these goals was drafted over the summer by a panel of Maine educators, including
https://web.archive.org/web/19970520131229/http://www.u me.maine .edu/-cofed/news/newspilo.html
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superintendents, high school principals, athletic administrators, coaches, and UMaine
educational leadership faculty.
Their draft report will provide a guide as the pilot sites examine their sports programs
and prepare a professional development plan to connect athletics and coaching to the rest
of the school's educational improvement and restructuring efforts.
The four pilot sites were selected in response to their proposals, based on criteria that
included commitment to the project and that resulted in a diverse sample of geographic
location and school size. Pilot sites range from Edward Little, an urban high school with
an enrollment of 1,311and37 coaches, to Woodland High School in rural Washington
County with an enrollment of228 and 12 coaches.
The project is being spearheaded by the Maine Center for Coaching Education, under the
direction of coordinator Keith L. Lancaster, a career educator and former coach and
athletic director. The MCCE, a collaborative effort ofUMaine, the Maine Principals'
Association, the Maine Interscholastic Athletic Administrators' Association and other
statewide athletic leadership organizations, is a professional development and resource
center to improve the quality of coaching at all levels in Maine.
The approximately $60,000 grant from the UNUM Foundation will support program and
staff development at the pilot sites, and project evaluation. Success of this pilot will
influence future funding and the addition of more schools to the program.
"All too often athletic programs conflict with school and parental efforts to develop solid
student academic performance. Today's coaches must be knowledgeable not only about
their specific sports, but also about how their efforts contribute to the overal l mission of
the public education system," says Kevin M. Healey, UNUM Director of Corporate
Public Involvement.
Healey says the UNUM Foundation expects its investment in the MCCE and the pilot
project to pay off in a model of how to build sound professional development programs "programs that equip coaching staff with the tools and techniques necessary to be a force
in Maine's school improvement effort."
The need for and impact of quality coaches is clear, according to Lancaster who points
out that in Maine, approximately 79,000 thousand children from kindergarten through
high school participate in interscholastic or community sports under the direction o fan
estimated 8,800 coaches who serve as highly influential role models. The growth of
sports programs in schools and communities combined with the high tum-over rate of
experienced coaches and athletic directors (25 percent in Maine in 1994--95) have led to
a severe shortage of qualified sports personnel and increased schools' potential for
liability and other concerns about sports programs, according to Lancaster.

An increasing number of coaches in Maine schools are not on the teaching staff, and
although well-intentioned, many have not been prepared as teachers and have little or no
training in child or adolescent development which makes their connection to the a
cademic mission of the school even more distant, Lancaster explains.
"Coaches and the public need to understand that coaching IS teaching and that sports can
and should support their school's overall academic, social and personal growth goals for
students," says Lancaster. The public also needs to understand the difficult and often
unrealistic demands and expectations that coaches face and which lead to the high
turnover and hard-to-fill vacancies, he adds.
https:/lweb.archive.orglweb/19970520131229/http:llwww.ume.maine.edul-cofedlnews/newspilo.html
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Holidays Increase Pressure on Children in Changing Families
ORONO, Maine -- Holidays center on family and traditions, but when families change,
so do the traditions. For children caught in the middle of an expanding web of
households, the pressure can take the fun out of holidays and turn anticipation to dread.
Th e key to easing the tension is honest and positive communication, says a University of
Maine professor.
Regardless of the circumstances, when parents divorce or remarry, children are
confronted with new people, problems and feelings to deal with, says Dorothy Breen,
associate professor of counselor education. "Holidays and the pressure to spend time in
different places are hard for everyone, but particularly for children trying to sort out all
the dynamics of adult relationships."
Statistics reflect the scope of the shifting American family. More than 50 percent of the
children born in the United States today will live in divorced families before they are 18;
50 percent of these divorced families will remarry, and 40 percent of the m will divorce
again. Twenty-five percent of U.S. children will be part of a remarried family.
As a result of multiple divorces and remarriages, children can have a whole line of
grandparents as well as parents, and step- and half-siblings in their lives. That's a lot of
adults and other children to please, notes Breen.
Divorce and remarriage both involve huge transitions for everyone, according to Breen
who says it takes at least two years for a stepfamily to adjust, and the divorce rate during
that period is very high.
"Just because a group of people have formed another two-parent family doesn't mean
everything is fine. Nothing remains the same," she says. "There are different styles of
parenting, rules, roles, responsibilities and traditions." And too often, she says, the adults
become preoccupied with the adjustments and forget the tremendous impact such
changes have on the children involved. It's particularly difficult during the holidays when
everyone feels extra pressure. For instance:
• As members of many households, pressured to spend time with and appeal to a
variety of people, children have little time to relax, play or just enjoy the holidays
and their gifts.
• Gift-giving and receiving can be strained when the value of gifts from biological
and step- parents and grandparents vary from child to child.

https://web.archive.org/web/19970520131215/http://www.u me.maine .edu/-cofed/news/newsholi .html
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• Traditions eomo and go as famili111 clwtgo an4 minglo, often leaving cbildmt
withoul an jdrmjfiablo, m11mingful ohsommce for tho holidays.
• New spouses juggling for a niche am1 attention can take over a diikl's
rosponsibilitict 1U1d lraditions around tho house, maldng him or her fool unncodod

• Younger drlldren tend to blame themselves for the break-up af a family. ao they
have a burden of guilt u well as other stmscs related. to fiunily mnsitiou.

The most impoilaat thing is to allow cbildrm to talk about the clwtgea that are taking

place. Breen advises. Give them the oppcntun.ity to eKpms dieir feelinp, eort out their
diouglm. and to uk questions about why their family is lib it is. The answ erg can be
limple, Breen aaya. "The goal a to help the childJcn Ulldmtand and a4j\1Bt to the

changes." She also auggests:
• Help c:hildrm feel mon: a part ofthe new routine by allowing them to include
llOlllething from 1heir own 1raditiou. Mee1 pJmning ii a good opportunity. Involve
them ia. CZC8ting nither than imposing a new tradffiotL
• Allow cbildJal to talk about the gifll they recciwd md activities they eDpgcd iD
with other fiunily me:mhm 1bey are visiting over the holidays. Child!m den feel
1llllt ifthey have a good time with one pm:nt. it will llmt the o!bel'a feeling. Le t
them know they can love 1U1d show hlppines8 with both parmta.

• AIJ'f biltemela over the b!eak-up ofa family should be kept between tbe parenll.
Dan't put dlildren in the awkward position oftaking sides.
• Difli:rent households have dif6::rent rules. ViBiliDg a110D-custodial pment Cor a
carefree, anytbing goes wee'rend, then coming home to rouline and responaibility
can cause fi.iclion. Children need to know dlat rules and mpeetatiom may be
diffueut in i:adl ham.e. Pamita Bhould n::fhlin from~ i:ach other while
helping cbildtm undcntand the cli1l'erences.

• Edw:aton play 1111 importmrt rok in c:hildmi11 livc:s and llhould be KD1itivi: to the
di~ offmnily lltructuml rqm:sc:ntccl in their c:lauroDm11. The dm:ni1y
bcconn:a appamit in c:laslllOODl activitial, mdi 1111 mpJring gn:i:ting c:mU for family
mrmber 1. School routine llDd 1nJ]1J10it providi: nmh:d c:omistmcy wbi:n fimriljes
U'D rliBDging,

The clwtgc:s fimriliea go through have vuicd :linanc:ial. social, pi:rsond and llChool
peI:fum •mce impli1latiom that may be more obvious during tho holidays. But Rlpldlesa
of the lime afy1111r, c:hildnm's adjuatment will be maier ifthoir tboughls andc:oncorna are
smight and nspl!C1ed and their qumtions am llllllWlnd wi1h lllll!dor and c:Jarity, says
Bnm.

Rrleued: Novmnber 21, 1996
ColdBct: Kay Hyatt, (207) 581-2761
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No Time Like the Holidays to Add a Little Exercise to Life
ORONO, Maine -- The hustle and bustle of the holidays can wreak havoc with even the
best of fitness schedules and provide more excuses for all those who know they should
make time for exercise but keep putting it off. If exercise is viewed as a daily grin d, then
it's time to change that attitude and get moving, says a University of Maine fitness
specialist.
The benefits oflow to moderate exercise are tremendous and can make a major
difference at any time of life, according to Holly Richardson, associate professor of
kinesiology and physical education. People of all ages and abilities can improve their
short - and long-term health and quality oflife through a level of daily physical activity
that is comfortable, accessible and fun, she says.
The recent Surgeon General's report on Physical Activity and Health notes that moderate
exercise reduces the risk of premature death, of heart disease, hypertension, colon cancer,
and diabetes mellitus, for example, improves mental health and is importan t to the
health of muscles, bones and joints. Yet, the report points out that more than 60 percent
of American adults are not regularly physically active, and 25 percent are not active at
all. And what is moderate physical activity? According to the repor t, significant health
benefits can be obtained through regular activity such as 30 minutes of brisk walking or
raking leaves, 15 minutes of running, or 45 minutes of playing volleyball. Exercise
should be daily if possible, or at least three times a week.
Strength also is an important benefit of exercise, especially for older people, says
Richardson, because it plays an important role in functional capacity and independent
living, whether it's being strong enough to lift the groceries or to change a tire. Even
lifting and stretching while sitting in a chair or reaching for the highest cupboard has
positive effects.
The trick, she advises, is to map out a plan and keep it simple. Exercise should be
enjoyable, so identify what activity you like and under what circumstances. "You have to
have an affinity for your choice if you're going to stick with it," says Richardso n.
What about your personality? Do you enjoy solitude or companionship? Committing to
meet someone at 6 a.m. for an early morning walk can be great motivation, Richardson
notes. The temptation of holiday feasts and treats also can be motivation to put in a 1 ittle
more exercise time as a trade-off. Set some individual goals, such as increasing the time
you spend in an activity or the miles you walk, and keep the focus on the goal, not on
intensity, says Richardson.

https://web.archive.org/web/19970520131208/http://www.u me.maine .edu/-cofed/news/newsnoti .htm I
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The holidays are a grNt time to pt started on some moderato exercise bec:auscl it helps
all of us focus better, pJan batmr, and handle sires& better, say& Ricbanlson.. It's also a
good. time to set one simple goal, just to maintain a healthy weight and ass ess your
physical. fitnose needs and opportunities. Why not stmt right now, she sugosts. with a
fiw-minme 1tretch break.
Releued: Dccember4, 1996
Colltact: Kay Hyatt, (207) 581-2761
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Let's Strengthen the Standards and Appeal of Teaching
by Robert A. Cobb, Dean of the College ofEducation of the University ofMaine
The question of how to make a teaching career more attractive to more of our most
capable students continues to plague the education profession and society at large.
Recent reports have given us reason to be concerned about this question and an
opportunit y to consider some of complexities surrounding its answers.
For example, a survey undertaken by the Massachusetts Board of Education and reported
in the Boston Globe, and in the Bangor Daily News on November 28 found that the
SAT scores of many students entering teacher preparation programs at the Co
mmonwealth1s colleges and universities are below the national average and below those
of students in other disciplines.
Secondly, in an Associated Press story appearing in the Bangor Daily News on
December 10, the Organization for Economic Cooperation and Development (OECD),
an international organization representing the 30 most developed countries, reported that
it s recent study of teacher salaries in relation to the average income per person within
the respective countries shows the United States1 ranking near the bottom. It also found
that U.S. teachers work longer hours than their colleagues abroad. Let's look at each of
these reports and at some important factors affecting teacher development here in Maine.
Standardized test scores such as the SAT are commonly used to measure learning and
learning potential and for assessing institutional success in the competition for attracting
students. While the news stories about the Massachusetts survey describe the findings as
3 distressing,2 this situation might well serve as a positive incentive for teacher
preparation schools in every state to examine their programs and priorities in light of the
recent report from the National Commission on Teaching and America1s Future. That
Blue Ribbon panel concludes that a caring, competent, highly qualified teacher is the
most important ingredient in education reform. Its recommendations call for a complete
overhaul of the way teachers are recruited, educated, hired and evalu ated.
As we consider the Massachusetts data collected from public and private colleges, we
should keep in mind that the SAT scores used in the report were those of first-year
students who declared education to be their major interest at the time of enrollment. The
scores were not those of students who actually completed their undergraduate programs
and became certified as teachers.
At the University of Maine College of Education, nearly half of the students initially
expressing interest in education will either change majors, transfer to another university,
https://web.archive.org/web/19970520131201 /http://www.u me.maine .edu/-cofed/news/newslets.html

1/4

512212021

Let's Strengthen the Standards and Appeal of Teaching

or drop out of higher education altogether. This is the nature of first-year college students
in general. Most are exploring interests and options or finding out that college or the
profession of education--at least at this time in their lives--is not the right choice. Along
the way, these students are replaced by more than the departing number, who transfer
into the College of Education from other universities or majors, having concluded from
their explorations that teaching is indeed their chosen career.
In addition, education typically attracts a large number of non-traditional and careerchange students who never took the SAT. These older students have strong commitments
to the profession, do excellent work and bring valuable life experience and insight to
classrooms. The lack of SAT data for these individuals, who comprise nearly 40 percent
of the students we recommend for certification annually, makes sweeping generalizations
about career paths from data on first-year students questionable. The reality is that
graduates--those who succeed and actually enter the teaching field--constitute a very
different student population from those who entered a particular program.

Moreover, education has for years been the career of choice among first-generation
college students. In general, these students have not had all the academic supports found
in the homes of professional parents, many of which, it could be argued, would con
tribute to success on tests like the SAT. We have seen data recently that show the
correlation between SAT scores and family income to be extraordinarily high. While
first-generation college students may be initially disadvantaged on standardized
measures , given the academic supports in college, they develop very rapidly. It would be
a real loss for our education system to close out these individuals solely on the basis of
an SAT score.
Much can be said and has been written about the utility of SAT scores as a predictor of
academic success. It may suffice to say that standardized test scores alone domt
guarantee good teachers, doctors, engineers or writers. Fortunately, as we gain more
understanding of how children and adults learn and how to tap that potential, our
reverence for normative-based testing as an all-powerful, single indicator of intellectual
ability is beginning to unravel. It is more appropriately viewed as providing sup
plemental information to the many other performance measures being developed.
These considerations aside, I suspect that you may still be interested in how UMaine1s
first-year SAT scores look in the College of Education. First-year education students in
the Fall 1996 had an SAT average of 1034. By comparison, the national average is 1013,
Maine1s average is 1002, and the average for all UMaine incoming students this Fall is
1089. And this leads me to the OECD report1s findings.
Why ismt the teaching profession attracting more of the brightest students? The OECD
report offers evidence of some reasons, i.e., lower salaries compared to other professions
and workdays that are longer than those of teachers in other countries. The Report of the
National Commission on Teaching and Americais Future provides more-- teacher
isolation within the schools, lack of support for continuing professional development, a
commonly held perception that anyone can teach, sink-or-swim induction appro aches
which place new teachers into the most challenging situations, total reliance upon
uncertain public funding, and instructional technologies which are not universally
available.
If teaching is to attract the very brightest, society must send a different message about its
value. Is it any wonder that the highest-ranking high school students, who usually are the
most focused and have the advantage of parent involvement and support in their
decisions, domt choose teaching as a career? And yet, thankfully, some still do. Schools
are staffed with a number of highly qualified, academically gifted teachers. But, they
https:/lweb.archive.orglweb/19970520131201/http:llwww.ume.maine.edul-cofedlnews/newslets.html
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uemt enough in numbs to guarantee that nory student has •a earl ng, competent and
highly quaHfiecl teacher nory y_. or in every dilciplim. To mab mattms wome, the
United States is filCing mOllDOllS teachc:r shortages in several regions ofthe c:o\llllly, and
positions are being fillecl with dlousand• ofUDqWilified, 11 nd.111'-ptepucl and Ulll.lCll'lified
tcadim. Students are die near-term losers, but olearly ow society is the long-tczm loser.

We 1lllUl find ways to strcngthen the teaching p-ofcssion and its appeal u a can:cr, and
do it in ways diat raise the Sllllldanb of1be profession md the rewarda that should
acoompan:y the steps we tab to push teaching to a new level.
At die Unirt1sity ofMaine, we are slralgthening even further the rigor of oar progiams
dllt JIMPlle tw:hm. We ban spent the past two yean studying how the College of
Education can best aerw the wecbing profession. and we have made major changM in
ow prosr1m1 to make certain we meet die highest 8la1e ad nafion1l ltlllldanla. The
Univenity of Maine ia prercrtly die cmly teacher edncation pogram in M11ine diat is
uncondmona]ly and fully accn:dited by the Netional Council for AceJeditation ofTeac
her Bducaiion, and we are cummly working with die Maine Stale Board of'Bcl11. . .tion to
develop and pilot tlelt new pcrl(ummoo.baaed teacba certmcation ttanclanla. When fully
developed and approwd, theae dand.ordJ will Jeq1lile beginning wachcrs to demo llllrate
mutety of knowledge, iaatmctional 1bategiea, UllCument, and management skilla

iequiml of succesafW. tesclYn.

New dilcctiou mourprograma an: dc1igned to advance die standarda emhedded in die
Nationa'l Commisaioll on Teschingis recomm.Clldatiou. S.pccificllly, we have committed
to:
• developing a Professional. Development School program mcollaboration wi1h aiea
public l'Cboola. The PDS program talla upon our teacher candidate& to apend a
large portion of their junior Uld &enior yean studyiJlg and pmc1iciDg in K-12
pmtnership sch oola. Under die PDS prognm. university ad K-12 faeulty will
wOik together to promote hiPc:r levels ofl.eamiDg by all children in die school and
to f'ollta tbc (ltlldimnng development ofbodi aspiring md experienced tcacheIB.
administrators, school 1crvi oe per!<lllD.Cl ancl university faculty.
• RqUiring ati..Jmts to develop a profe1sional podfoliD. Unlike SAT 11C111C11 alone, a

portfolio give& a broad overview of what a 1tudent hall done and c1111 BCCOmplidi.
The quality of their wOik iB pClllrayed by diiB mmna, md it beoom.,.. an important
put of dicir applica1ian to teacher candidacy at 1he cml of tbcir 10phomcm: ~ar.
• dMgning a Maatm of Art& in Teeclring progmm, a rigom1111, full-time 13-llK!Ilth
program in1mded to encoumge highly qualified and talned gtaduams of liberal
llrls programs and prof'maion..:ls from other fielda to become emtified aa teach-.
The Univemty ofMaine will continue to do its vcty best to JIR'PllRI lhe most qualified
tearliem. But to be SllW"'sfhl, ultUJmtaly we med soc:illlyD help in nilling the pnislige of
the ....clring profeuion to Iha nllllt lnel.
Releued: Demnher 12, 1996
ColdBct: Kay Hyatt, (207) 581-2761
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Educating Children for Social Responsibility is International Concern
ORONO, Maine -- Children use the lessons they learn in school about authority to
pattern their behavior in society, according to a University of Maine professor who is one
of approximately 30 educators helping plan an international conference that will explore
the meaning and role of moral education in a world of changing geographic, political and
social boundaries.
"At the simplest level, children who learn in school that social authority can be
capricious or malicious will remain dubious about adult forms of social authority, and
that will affect their adult behavior toward authorities and how they will act as ad ult
authorities themselves," says Gordan A. Donaldson, UMaine professor of educational
leadership.
The issues of social responsibility and the responsibility to develop it in children were
pondered from many perspectives this fall as educators from the United States, Holland
and the former Soviet Union met in Arnhem, Holland to draft the conference topics and
format. Their research and discussions consistently affirmed the significance of social
responsibility, concern over its perceived decline, and the importance of schools in
defining, exemplifying and teaching moral decision-making and socially responsible
behavior.
The conference on Educating Children in Social Responsibility to be held in Arnhem in
August 1997 should give global exposure to the modeling and teaching of social
responsibility as a dimension of education, according to Donaldson.
The conference planners explored and compared developments in the former Soviet
Union, Western Europe and the United States and found strikingly similar themes in
cultural perceptions of increased moral decline and lack of concern for the welfare of
othe rs. The need to instill social responsibility in present and future generations is seen
as globally imperative, whether it stems from a rush to capitalism, extreme
individualism, the clash of conservative and liberal views, the collapse of paternalistic g
ovemment, or the search for stable authority figures.
The problem, regardless or origin or scope, they agree, can best be addressed by the
schools, but school bureaucracy must change in order to reflect a culture of social
responsibility.
The exercise of authority in schools and the differentiation of authority and power are
central to the development of social responsibility in children, according to Donaldson,
who led a planning session on the topic of authority, one of the themes of th e future
conference.
https://web.archive.org/web/19970520131154/http://www.ume.maine.edu/- cofed/news/newseduc.html
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Many cliildRm's first f.aco...to-'filce encounter widi a soc:ically appointocl authorlly is when
lhDy meet their fim teachs, ho explains. Lam, they team about the bureaw:racy and tho
rdationship of their immediate leaden (taehers) to the :fimnal leade:nhip of the school
(adniinistrators and boards of direclWll). Donaldson contmds that c hildron :limm their
undcr-Nnding of die authoril;y stru.cturc of society in part &om theirpel\leptions of die
audiority sttucture of die school an.d tho intereclions of die people within that rtructure.

"To impmeionable childrm, the face we pld on tbcir first enco\llllm with audl.ority can
shape a lifetime of futme experiences with other socimlly appointocl leeclen," he says.
"Do we presem oUl'llelvea as audl.orities to be o~? Aa audiorities who care? Aa
audioritiea who can be approachecl and quettioned, or as authorities who can: mo re
about the institution di.an about in.dividDals?"
Schools need to model a moi:e ideal way of co~ ao that atudmt• lecve 8Choo1
n:eponsibte for their own beluwior an.d to one enother u adulg. Donaldaon says. 'Ihat
meaa strue1miq IK'llools whei:e the buic fuuctiom of social retpOlllibility ce in place,
wh= people intmct in. way !hatportray& respect, mm, honesty mcl mpanaibility, and
that support die positive behavior ad values that can 11111tain 80Ciety.
"Ill lhia shriDkiDg world. there's no place left for society to hide 80Cial. tramglC8aors,•
aya Domldson. "Schools mut help kida tmde:nnand the buic prlnciplea of co-

emtence."
The issue of mponsible audicdy will fuel more queationa :for the canflm:nce to
collBider, such aa: Can schools be C01!1!1!11!ritics of intadcpe:ndeDce and 1till 111cceed at
di.cir tmfitian•I mjMiou? If8Chooll aie lllruetured to develop social respomt"bllili ea
among the adults and i:hi1dreD lhere, what happens to die old notiODB ofdiscipline, mder
tWI. expedile? And, how should principal& tWI. olher leede:rs be edw:a1cd to 1hiak and act
ao that d1ey encourage a cultm: of aoeial mpomibilily wh= rights 111 d respomibilities
go han.d-in-hand ad where the principal ii a coach, not a powctful comrollcr of evmla?

Releaeed:Dec. 19, 1996
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National Report Parallels Maine Surveys on Student Aspirations,
Attitudes Toward Learning
ORONO, Maine -- A new report indicating that more college freshmen than ever believe
education is something to be endured rather than enjoyed comes as no surprise to Russell
Quaglia, director of the National Center for Student Aspirations at the University of
Maine. The recently released report from the Los Angeles-based Higher Education
Research Institute is on target with the Aspirations Center's surveys of Maine high school
students who say that school is neither energizing nor challenging.
"Too many students are not motivated because they don't see what they are learning in
school as relevant to their lives, and they are trapped in an educational structure that
doesn't allow or encourage the exploration of new ways of learning or that value
individuality," says Quaglia.
The bottom line, according to Quaglia, is that today's high school and college students do
have aspirations, but they lack a realistic understanding of future opportunities and
challenges, and they don't know how to set and work toward meaningful goals.
The Higher Education Research Institute has conducted the survey of college freshmen
for 31 years. This year's survey is based on the responses of 252,080 students at 464 twoand four-year institutions. Although a record number plan to pursue a graduate degree,
the proportion who report having been bored by -- or sleeping through --- their high
school classes is also at an all-time high, according to the national survey.
Quaglia has found similar trends in his survey of 4,000 Maine high school students.
While 95 percent say they are looking forward to a successful career, only 26 percent
find any excitement in the majority of their classes, 47 percent report being bored in
school, 67 percent feel their opinions are not appreciated by their teachers, and 79
percent don't make plans or set goals for the future. Students have difficulty rationalizing
what the hour they just spent in math class has to do with their future if no one makes the
connection, according to Quaglia.
"The results at the high school and college levels reflect the importance of students being
inspired in the present to reach future goals, but schools and society tend to leave the
inspiring to the students when it is educators and communities who should be the active
players, teaching and connecting by example," he says.
It's no wonder students are bored and disengaged from learning, according to Quaglia.
"What could be worse than sitting in a classroom getting lectured to about something you
don't care about or see any significance in learning," he asks.

https://web.archive.org/web/20020113071134/http://www.ume.maine.edu/- cofed/news/jan14-98-1.html
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Ifschools wore fun and .imemting plaeos, studants would bo miollS and eager to learn
bec11no curiosity is eontagious, Quaglia DOll!s. "Teachers who are no longer curioua or
c:rotive about their worlc, and school S)Sl\i1118 dJat me more concerned about
o:qpmimional stnM:turo than about what and how studena 1eam shouldn't expect the
c:las&rooms to be filled with engrossed. impired
•he says.

rn.........,

Hmna :lbn in school and being m:itcd about leamins shouldn't be limited to the primary
grad.el, acconling 'lo Quaglia. "Evayone lcll'DS best when they're having a good time and
11n1 ir.tuutcd, regardless of whether they're in kindcrgartal, a college lab or mraining

for a new career,• he says.
Curiosity and Cml1Mty. and Fun and Excitement m among the eight conditiou
Quaglia hu iclemified that positively influence die development ofstudent aapiratiou
when pmem and. promoted in 8Choob. Othen m: Belonging, feeling a valued member
of the community. ~mring with the cla88room community; Sense of AcrompJiabment,
believing one can be 1NCCetlful in a variety of activities; Heroes, llllving a role model to
mpect, COllllt on md. tmn 'lo :tOr gujdace; Spirit of Adve:ntme, having die counge to 1l'y
80mething new and not being am.id 'lo :fiil; Le•"mhip and Responsibility, having a
voice in ldicnl•ting one's idea8 IDll the oppwlmiity to develop and practice leaderabip
8kill8; and tinally, Cc>nfideno:c to Tm Action. eubling lltUdenll to be conti.clent in. their
optiona IDll choicea about 1be futme and their goall.

"Jfwc expect f!nde:rris to acbieve mon:, to cxplore:n.ewtemtory, and to be motivated,
engaged leame:n. achools md society muat povide educa1ioDal. environme:nt8 preechool dlrough. higher "Alncation 1hat lie ccm•ntJy afimuletjng, relevant,
ch•llenging and encouraging,• aaya Qn•glia
H
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Policy Institute Compiles Comprehensive Data on Maine Public
Education
ORONO, Maine -- For the first time, Maine legislators and other educational
policymakers have a research-based description of K-12 public education in the state.
Two separate documents prepared and released by the Maine Education Policy Research
Institute profile and detail the various school and community indicators that are useful in
examining and measuring the effectiveness of a school system.
The Policy Institute, established by the Legislature in partnership with the University of
Maine and the University of Southern Maine, provides an unbiased source of research
and assessment, projections and trends to determine, evaluate and track educational
needs, services and impact.
The documents, "The Condition ofK-12 Public Education in Maine 1996" and the
"Legislative District Education Report," provide educational policymakers with the first
comprehensive picture of public education in Maine, according to Policy Institute Co-dir
ectors David L. Silvernail of USM and Walter G. Mcintire ofUMaine.
The K-12 Conditions document contains three categories of indicators: Context,
describing community and societal characteristics that can affect student learning, such
as community wealth, tax burdens, and school enrollment; Resource, descri bing how
indicators such as staff, facilities, course offerings and student services are used in
providing education; and Results, providing information to assess the productivity of
education in Maine through indicators such as student achievement , graduate and
dropout rates, and attitudes and aspirations.
The Legislative Report provides an overview of every public school system in each
Maine legislator's district. The detailed reports include community financial,
demographic and student achievement data, ranging from tax assessment and distribution
for ed ucation, per pupil costs and tax burden rankings to dropout rate, percent of free or
reduced lunches, and length of school day.
The conditions document gives policymakers a snapshot of the current state of education
and changes since 1990. It will be updated annually to provide a yearly progress report
on Maine public schools and education, according to Silvernail.
Currently, according to the document, Maine's 1.2 million population includes 218,000
students enrolled in the state's 719 public schools and 287 school administrative units,
supported by total education expenditures (1994-95 school year) of $1.1 billion , with an
average per pupil expenditure of $6,036.
https://web.archive.org/web/19970520131147/http://www.ume.maine.edu/- cofed/news/newsdocs .html
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UNIVERSITY OF MAINE

New England Land-Grant Education Deans, Faculty Taking
Collaborative Approach to Address Region's Key K-12 Issues
ORONO, Maine -- The education deans of New England's Land-Grant universities are
taking unprecedented collaborative action to improve and share their resources with one
another and with K-12 schools throughout the region.
In an extraordinary conference on Feb. 6-7, the education deans and selected faculty
members from the six states will gather to deliberate and determine the most crucial
issues facing K-12 education in New England and establish a regional perspective and
response to meet the increasing demands and fundamental shifts in expectations,
accountability and practice. The conference takes place at the New England Center,
University of New Hampshire, Durham.
What sets this conference apart is the involvement of faculty, according to Robert A.
Cobb, Dean of the College of Education at the University of Maine, which is providing
leadership for the conference.
"Faculty represent most of the creative thinking and analytical ability of a university, but
they don't have the opportunity to systematically convene with their regional colleagues
as do governors, and university presidents and deans," says Cobb. This i s an opportunity
to look at the issues in each state from a broader perspective. It allows us to redefine the
problems as more regional than parochial in nature and, consequently, to find effective
responses at the regional level."
Approximately six to eight education faculty members from each institution are planning
to participate in the conference.
The regional conference is sponsored by the New England Land-Grant Universities
Council of Presidents and will be facilitated by staff from the University of Maine's
Margaret Chase Smith Center for Public Policy.
Participation by the New England Association of Schools and Colleges' (NEASC) Office
of School/College Relations and the Northeast and Islands Regional Educational
Laboratory at Brown University will bring a greater regional emphasis to the conference
the mes and discussions. The Northeast Lab is one of 10 federally funded regional
laboratories that engage in applied research and development around new and improved
teaching and learning methods for elementary and secondary schools and assists schools
in ac hieving systemic educational reform.
New England has a strong regional identity, but it is difficult to marshal resources from
throughout the region to solve problems, notes Neil Wylie, New England Council of
https://web.archive.org/web/199705201311 39/http://www.ume.maine.edu/- cofed/news/newslgcu .html
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Presidents Executive Officer. States tend to look inwardly, and there are few regio nal
mechanisms to permit them to share resources across state lines, he explains. The
situation is the same with New England's Land-Grant universities. The six institutions
represent the flagship public campuses in each of their respective states, and alt hough
they are the largest of the public campuses, none is large enough to offer a complete
range of policy research and other services to their states.
"Our education deans have been meeting as a group for a number of years. Now they
want to go beyond that, to see if by working collaboratively they can improve the
services they provide to their states and to the region," says Wylie. "By bringing some of
their key faculty members together, they will be able to assess the potential and begin to
build the mechanisms for sharing resources. If they are successful, the quality ofK-12
education in every New England state will be improved."
In preparation for the conference, the education deans and faculty members have
identified some of the predominant K-12 issues confronting their respective states, which
the Margaret Chase Smith Center for Public Policy will summarize and present as a pre
Jude to the discussion and prioritizing of regional issues. The conference goals are to:

• Identify the most pressing issues confronting K-12 public education in the
respective New England states
• Draw the implications of these issues for schools and colleges of education as they
relate to those institutions' (a) teaching and professional development practices (b)
research, and (c) policy development
• Determine a regional perspective and response
• Identify specific action steps and build commitments to pursuing them
"We'll look at how our research can further clarify issues, explore intervention strategies
and, in general, determine how we can be more of a regional resource to K-12 schools by
combining our expertise," says Cobb. "We're also determining if there's a contribution
we can make to advance the agendas of regional organizations such as NEASC and the
Northeast Lab. We're convinced that a cooperative approach and collective response is
the best way to strengthen education's voice in the New England policy are na."
Land-Grant University education deans participating in the conference are:
• Barbara Brittingham, College of Human Sciences & Services, University of Rhode
Island
• Robert A. Cobb, College of Education, University of Maine
• Susan D. Franzosa, chair, Department of Education, University of New Hampshire
• Bailey W. Jackson, School of Education, University of Massachusetts
• Judith A. Meagher, School of Education, University of Connecticut
• Jill Mattuck Tarule, College of Education & Social Services, University of
Vermont
The New England Council of Presidents is a voluntary association of the Universities of
Connecticut, Maine, Massachusetts-Amherst, New Hampshire, Rhode Island and
Vermont. The six presidents and chancellors serve as the governing board for the
https:/lweb.archive.orglweb/19970520131139/http:l/WWW.ume.maine.edul-cofedlnews/newslgcu.html
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COLLEGE OF EDUCATION & HUMAN DEVELOPMENT

Education, Social Reform Leader James Comer Named Visiting
Professor at UMaine
ORONO, Maine --The creator of the innovative program that is leveling the playing field
for poor minority children in inner-city schools will bring his experience and expertise to
the University of Maine. Noted educational reformer and child psychiatrist James P.
Comer will work with students, faculty, and educators and policymakers statewide over
the next 18 months following his appointment as Shibles Distinguished Visiting
Professor in the College of Education and Human Development.
As designer and director of the School Development Program, which strives to change
the "winner-loser" mentality he sees as pervading American culture, Comer has been
instrumental in shaping how educators, administrators and parents view their respective
roles in improving the quality of the nation's schools. His appointment was approved by
the University of Maine System Board of Trustees at its Jan. 26 meeting.
Comer, Maurice Falk Professor of Child Psychiatry at the Yale University Child Study
Center and an associate dean at the Yale Medical School, is best known for his
educational reform program designed to improve life and learning for poor children in
the nation's inner-city schools. The developmental and behavioral needs of students are
at the center of the Comer Model, which seeks to improve a school's climate for learning
by creating an atmosphere of cooperation and mutual trust. It targets the entire school for
change and involves parents, teachers, administrators and support staff working as a team
in planning and managing school activities.
A pioneer in the promotion and establishment of service integration, or what today is
referred to as "full service" schools, Comer contends that providing a caring environment
and providing basic needs are essential to learning. It is the erosion of society as a social,
political and economic process, not individuals or the schools that have led to the
deterioration of urban communities and ties between families and schools, according to
Comer. Success, particularly academic success, is a remote and elusive concept when
life's circumstances drive the human focus toward survival only, he explains.
Clearly, the core problem today has less to do with race than with failure to prepare
young people for the economy of today and tomorrow, according to Comer. There must
be more job opportunities with more upwardly mobile potential than dead-end jobs.
Programs to develop communities, families and schools to bridge the gap are working;
they simply need to be embraced on a nationwide scale, he says.
Attention to the needs of youth is growing in every state, but generally it is the states
with smaller minority populations or unusual leadership that have moved to establish
community and family-enabling programs, Comer points out. While rural states with
racial homogeneity might escape the social turmoil of the cities, they still must struggle
https://web.archive.org/web/20020113063103/http://www.ume.maine.edu/-cofed/news/1 -26-98-1.html
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with the problems and needs wrought by economic chance and issues of inequity, he
says.
In his latest book, "Waiting for a Miracle: Why Schools Can't Solve Our Problems -And How We Can," Comer issues a citi2ens' call for a concerted commitment and effort
to improve schools. He also calls for a new cultural mind-set -- that all children can learn
and succeed. He notes that the traditional cultural view that anyone with good
intelligence can learn, and teach, if only they make the effort has contributed to the
nation's under- investment in the preparation and support of educators, and to an
educational approach that does not adequately prepare most students for life, particularly
the most vulnerable.

During his visits to UMaine, Comer will be highly influential as he works with faculty,
students, educators and policymakers, according to Robert A. Cobb, dean of the College
of Education and Human Development. "Here is a person who just doesn't make
observations about education, but who has involved himself in the work of schools and
their connections to their co=unities over his entire career," he says.
Comer can offer invaluable guidance for building co=unity support for the expanding
role of schools, for the myriad of personal, co=unity and leadership challenges
involved in school reform, and for the College as it continues to develop partnerships
with area schools for collaborative teacher preparation programs, according to Cobb.
"Dr. Comer is an outstanding example of citizenship and acknowledgment that education
is everyone's concern," says Cobb. He notes that UMaine students and the entire
co=unity will have the opportunity to meet with and hear Comer in informal settings,
as well as at lectures on and off campus.
Comer says he is looking forward to participating in a broad range of University and
statewide initiatives addressing educational and societal needs and reform. "I am
delighted by this opportunity to work with the University of Maine," he says.
Raised in a working class family in East Chicago, Ind., Comer credits his parents with
leaving no doubt as to the importance of education. He attended Howard University
Medical Schools and decided on psychiatry as his specialty following military service.
He did his psychiatric training at the Yale School of Medicine. Early on, he began to
envision ways to create a family-like atmosphere in schools in order to motivate
learning. The Comer Model was established in 1968 in two elementary schools as a
collaborative effort between the Yale Child Study Center and the New Haven public
schools.
Change is neither easy nor quick, Comer cautions. It took three years for his team to
develop a good school climate at his original two school reform sites and seven years for
significant academic improvement. The students, 99 percent of whom were AfricanAmerican and more than 70 percent on welfare, had been the lowest-achieving groups in
the city's 33 schools, and by fourth grade were 18 and 19 months behind in mathematics
and language arts respectively. By 1984, they were tied for the third and fourth highest
levels of achievement on nationally standardized tests, had the best attendance in the city,
and serious behavior problems had been eliminated. Today, the Comer Model has been
adopted by more than 650 schools in 28 states.
In receiving the 1996 Heinz Award in the Human Condition for his profound influence
on the lives of thousands of disadvantaged children through his visionary approach to
public education, Comer was described as "an ideal advocate for children who brings an
extraordinary mix of passion and patience to his work."
https:/lweb.archive.orglweb/20020113063103/http:llwww.ume.maine.edu/-cofedlnews/1-26-96-1.h1ml
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New England Land-Grant Universities Consider Stronger Voice for
Education, Equity through Regional Collaboration
ORONO, Maine -- Land-Grant University education deans and faculty from the six New
England states are working toward becoming a collective and influential regional voice
for educational policy and reform. They took the first step Feb. 6-7 when they joined
forces to deliberate and consider a regional response to some of the most crucial issues
confronting early childhood and K-12 education. In the process, they discovered much
about the differences, similarities and potential for cooperation among their various
institutions in the nation's most historic, compact and fiercely independent region.
Held at the University of New Hampshire, the conference was sponsored by the New
England Land-Grant Universities Council of Presidents, a voluntary association of the
Universities of Connecticut, Maine, Massachusetts-Amherst, New Hampshire, Rhode
Island and Vermont. The council's mission is to enhance the quality of higher education
through regional cooperation.
Faculty of various academic specialties were asked to join their deans in looking at the
big picture and examining the diverse and dynamic landscape of education. Working
together and in small groups, the approximately 45 participants from various areas of
academic specialization took both philosophical and practical approaches to reaching
consensus on five broad topics to further explore for collaborative action.
With equity and social justice as the core and pervasive issue, the educators also
identified technology, professional development, accountability and social change as
major forces driving educational circumstances and change. These major categories
encompass a broad and expanding range of issues, all of which are influenced by equity
in resources, facilities and opportunity.
In addition, the group pointed out the need for an extended educational data base as a
resource to help define and emphasize the significance of educational issues to
policymakers and the public.
The involvement of faculty made the conference exceptional as well as challenging,
according to Robert A. Cobb, dean of the UMaine College of Education and the longestserving education dean of the group.
"In the creative thinking, perspectives and probing questions of an interdisciplinary
faculty, we found the basis for a regional agenda to better understand and address some
major educational and societal issues, " Cobb explains. "We also looked inwardly at how
our teacher preparation programs, our partnerships with schools - and our own teaching
and leadership - can be more equitable, responsive and responsible."
https://web.archive.org/web/19970520131133/http://www.ume.maine.edu/- cofed/news/newsnewe .html
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Closer Look At Tax Burden Rankings Reflects Disparities, Notes
UMaine Study
ORONO, Maine -- Is Maine's tax burden really a millstone? Not necessarily, say
University of Maine researchers. It all depends on the factors and numbers used to arrive
at a ranking. The perceived weight of Maine's tax burden as the 10th highest in the nation
has been the driving force behind Gov. Angus King's tax reform plan. And Money
magazine's recent state-by-state tax burden ranking placing Maine in the number five slot
has made headlines statewide. "Burden is in the eye of the beholder and the statistician,"
says Walter Mcintire, director of the Center for Research and Evaluation at the
University of Maine College of Education. There are a number of ways to define burden,
according to Mcintire, which is reflected in a new study from the research center. The
overview of tax rankings is intended to add information and perspective to the tax burden
debate. Money 's ranking, based on the total of state and local taxes each state would
charge the magazine's typical subscriber, certainly doesn't mirror the average Maine
resident, according to Mcintire. The typical family subscribing to Money has an annual
income of $88,764 and spends $37,304 on clothing, food, household goods, medicine, a
new car, and other items. The average personal income per person in Maine was $19,482
in 1994, according to the National Education Association's 1995 "Rankings of the
States." Other rankings place Maine in the middle in terms of tax load. For example, a
Citizens for Tax Justice ranking places Maine in a tie with three other states (Kansas,
Mississippi and North Carolina) for 29th place. This 1995 ranking was based on an
average wage of $30,000 for Maine families who paid about 9.8 percent of their income
in taxes.
Even relatively small changes can cause broad fluctuation in rankings. For example, a
California Taxpayers Association study based on taxes paid per $1,000 of personal
income in 1992 ranked Maine 20th in terms of tax burden. However, a decrease of only
10 percent ($14.49) would cause Maine to slip to 42nd in the ranking. States vary widely
in the types of taxes, fees and other assessments levied and collected to provide services,
which also complicates the problem of comparing data, Mcintire cautions. New
Hampshire, for instance, which is ranked third lowest in tax burden by Money Magazine,
doesn't have an income or sales tax, but it has a higher corporate income tax than Maine,
a greater reliance on liquor sales, and citizens and visitors pay a substantial tax on meals
and rooms and higher fees to use the Interstate. It's not that residents of states such as
New Hampshire are taxed less, but that they are taxed under the label of fees and
assessments, Mcintire explains. The study points out another misleading placement in
the Money ranking which describes Alaska as a "tax heaven" because it has the nation's
lowest tax burden. But is it a valid comparison? Alaskans do not pay income or sales tax
because the state earns its revenue in the form of royalties from oil, which, under similar
circumstances, would make Maine a tax heaven as well, according to the study. Tax
burden rankings also commonly fail to factor in differences in the cost of living,
population and income, and that makes a real difference in the cost of providing services,
says Mcintire. Maine residents must spend more of their income to support a basic level
https://web.archive.org/web/19970520131119/http://www.ume.maine.edu/-cofed/news/newsclos.html
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Life Without TV Is Worth Exploring
ORONO, Maine -- It's time to pull the plug. This is TV-Turnoff Week in Maine, and the
national observance is coming up April 24-30. Maine Governor Angus S. King and
Education Commissioner J. Duke Albanese have issued to challenge to Maine students to
red uce their viewing to only four hours during each of these weeks and to spend most of
their time participating in fun and educational activities with their families.
So, what's a family to do when dinner is over and no one rushes for the remote control?
Don't give boredom a chance. Get up and investigate the world without leaving home,
advises Mary Bird, science educator at the University of Maine College of Education .
Bird emphasizes that each day is full of science opportunities, and she has more than a
week's worth of ideas for exploration and discovery.
Turn Off the TV and Turn on to Science
• Maybe the three little pigs weren't very good at building homes of straw and sticks,
but birds do a terrific job. It's against the law to take a bird's nest from the wild, but
you can still find out how complex these little wonders are. Just gather s ome
sticks, grass, bits of string and maybe a little mud. Shape a nest, put it in a
sheltered place outside and see how long it lasts. Could you make the grade as an
animal architect?
• Waiting for spring can seem awfully tedious, but you can actually measure its
arrival with an ordinary 12-inch ruler. Find a spot in your yard or neighborhood
where plants are just starting to emerge from the soil. Use your ruler to measure
the young green shoots. Check them every day or two. Chances are, you'll find
nature growing to great lengths, now that daylight is longer and warmer!
• What, no kite? You can still have fun with windy weather. Tape ribbons, string,
bits of foil, or crepe paper streamers to a coat hanger and hang it from a tree limb
or a porch rail - or even from yourself. Or mix two spoonful of dish soap into a cup
o f water to make bubble juice. Can you use the wind mobile or flying bubbles to
tell which way the wind is blowing, or how fast?
• Want to combine some bubble science with a letter to Grandma? Mix some water
and dish soap in a bowl to make bubble juice. Add a little food color or poster
paint if you want. Then stick one end of a straw into the water and blow in the
other end tom ake lots of bubbles in the bowl. Lay a piece of plain paper gently on
the bubbles for just a moment, then lift it off. After it dries, you'll have beautiful
bubble-print paper. Before you send it off to Grandma, though, solve this little
puzzle: What shapes are left behind by round bubbles? You might be surprised.
https://web.archive.org/web/19970520131112/http://www.ume.maine.edu/- cofed/news/newslife.html
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• Thousands of years ago, Chinese explorers discovered how floating magnets could
help them find their way. You can make a version of their invention yourself, with
a bowl of water, a kitchen magnet, a small bit of cardboard and a sewing needle.
Rub the needle on the magnet about 30 times. Float the bit of cardboard in the
bowl and lay the needle gently on top. No matter how you tum the bowl, the
magnetized needle will always line up north-to-south. Now, you can go exploring
with this modern version of an ancient Chinese water compass!
• Who needs the Boston Marathon when you can have twig races in your own
home? Ask a grown-up to help you snip some 12-inch twigs from various bushes
in your yard or neighborhood. Place them in a vase of water and watch what
happens to the buds as the days pass. Some might bulge and burst into bloom;
others will open into leaves. You can keep records of which are first to open up,
and how they compare to the parent plants outside.
• Rainy day? No problem! It's perfect weather for chromatography. All you need is a
black marker, a coffee filter or white paper towel, and a saucer. Make a big, black
dot in the center of the filter or paper towel, place it on the saucer, and stick it out
in the rain. It'll only take a few moments for a mystery to unfold. You might want
to try again with a different black marker or pen because results can vary. By the
way, "chromatography" means "color-writing" - and now you know why.
• Listen up! Here's an ear-stonishing activity you and a friend can use to find out
how sound travels. Cut a piece of string about three feet long. Loop the ends of the
string around your index fingers and put your fingers in your ears. Have your frien
d hang a coat hanger from the middle of the string, then tap the swinging hanger
gently with a spoon or pencil. It's a home-made version of Big Ben! Now: what
sounds can you make by trying different objects on the string?
• Who's hiding in that shrub? More creatures than you might think. To find out about
them, all you'll need is an old white pillowcase. Just lay the cloth under the bush,
give the branches a shake and see how many tiny organisms come tumbling down.
See how many different kinds you can observe, or whether all the bushes nearby
have the same number and kinds of creatures. Happy hunting!
• Did you ever want to get up close and personal with pond life? It's easy to do with
a home-made pondscope. You can make one yourself with a cardboard milk
carton, scissors, a rubber band and some clear plastic wrap. First, cut the bottom
out of them ilk carton. Then cover the hole with a big piece of plastic wrap,
pulling the extra down over the sides. Hold the plastic in place with the rubber
band. Put the covered end in water and peek through the plastic window for an
underwater show.
TV-Turnoff Week Can be Fun and Challenging for Kids

Tum the week without television into a challenge to see how many different things your
family can do, suggests Edward Braiee, UMaine associate professor of middle level
education. Start with reading time every night for 30-45 minutes. No assignments, no
book reports, no questions to answer. Just read for fun. Here are more tips from Braiee,
an expert in the development and learning of students age 10-14.
• Go to the library to select some new books for the week or trade books with
friends or a neighbor.

https:/lweb.archive.orglweb/19970520131112/http:llwww.ume.maine.edu/-cofedlnews/newslife.html
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• Read something in common and cliscuas it - a short story, an arti.clo on a
conlroversid islllD. Ask questiom and find out what cmiryono dJinb aboul it.

• Tab a plate of«lOl:iea to those new ncigbbon you've newr met. Wckomc them
to tho neighborhood and tell thom what tboy need to know.
• Ifyou do watch Tv, make it an ccluee!ional show and di8'1ISll it. Selcl.lt something
you normally wwldn't watdL

• 01' 01ltsicle (it is light nmdi lam) and tab a walk Rake the tiont lawn. Shoot
baabta. Ride yom bikea to tho park Ill.ti play catch.

• Actually DO OllC thing you'w p1lt offfor tho last 12 months. Write your~
Aunt Betty in Tacoma Buy a bundi ofpostcaJda and wrilie them to friends and
relatives. Write diat Chrislmu letlier you never quille got annmd to. Call it the TVTumofrt.et ta.
• G:t together a gioup from your neighborhood and offer to do a apriDa elem-up for
80ll1eOllC who can't do it l1one.

• Figmc out how D11ICh time you have available to you now diat you mn't watching
TV for a week. Then, figure out haw m.uch time this would be for a m.onlh, a year
wlbeyond.

How about a :ieadds lheater that involve• the entire family, asks Illllice Kriato, UMaine
profellaor oflitc:racy eclucation and a cllildren's litcratme specialist.
All it tabs ii a script. voice and ge.tun:t to bring clw:aclm to life right in yom living
room. Or you can create your own clwac1en and make up your own atories. No props,
no memorizing, no coat, and it can be adaplcd for all ages.
In addilion to being iiln, n:adda tbeall:r ofl'm many educa1ional. benefits wt helps
ehildmt undmibmd and apjllwiall= language lllJd its many Wll:ll, aecoJdiDg to Kriato. For
example, it involves reading, inlllrpretation, oral c:zpt11sion, liataiing. imagin a1ion and
eoopemticm.
R.eadm' th"'trr i1 Bil ~!lent~ in the devclapmcnt and eiqm:SBion of critical and
en!Btivo thinking. Kristo 11&}'11. Ita pouibilitim me midleSB and 1111 wried 1111 the
peISIJllBlilica 1hat go into 1bc produc1ioD.

Rrleued: April 1S, 1997
Colltact: ICay Hyatt, (207) 581-2.761
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UNIVERSITY OF MAINE

How About Adding 'Author' to That Resume?
ORONO, Maine -- A dozen University of Maine students will be graduating with an
early distinction. They have a book in publication.
The class project developed last summer when their professor couldn't find an affordable,
comparative text on sexual attitudes and behaviors in different countries, so she enlisted
the help of the students in writing one. "Cross-Cultural Perspectives in Human
Sexuality" is being published by Allyn & Bacon and will be out this fall for national
distribution.
The book covers the basic aspects of sexuality in 44 countries and is the first
comprehensive text of its kind, according to Sandra Caron, associate professor of family
relations and human sexuality. It provides pertinent data on sexual activity,
contraception, abortion, sex education, sexually transmitted diseases, homosexuality,
prostitution and pornography, as well as statistics for pregnancies, births and abortions.
Since environment can play a major role in shaping attitudes on sexuality, the book also
offers an overview of each country, including information on population, ethnicity,
religions and annual income per capita.
"It was a fascinating project," says Caron. "How many college students can graduate
saying they already have a chapter published in a book?"
Colleagues around the country are already asking about the book's availability because
it's so badly needed, according to Caron. In addition to college classroom use, the book
can served as a quick reference manual. Since each chapter follows the same content
outline, readers can easily draw comparisons between each country.
The students in Caron's Selected Topics in Human Sexuality class literally pulled their
assignments out of a hat, drawing slips of paper on which Caron had written the name of
a country ranging alphabetically from Austria to Zimbabwe. The assignments were as
diverse the students' majors which include business, child development, history, liberal
studies, mechanical engineering and social work.
Each student researched at least three countries and in the difficult, time-consuming and
often frustrating process, learned a great deal about their topics, about research resources
and methods, and how much work is involved in gathering and compiling data.
The work was tremendous, the students agree, and they all gained a new respect for the
skills and patience of library staff. The fact that they were researching and writing for
expected publication added to the pressure, but also to the excitement and to the
https://web.archive.org/web/19970520131105/http://www.ume.maine.edu/- cofed/news/newhowa.html
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llCriOU1111Css of die projoc:t. Their discovmy and analysis of the divorpnt vins and
policiM of various cultures ragarding 111Xl11ll Uallel mcraued Ihm &Wlll'llDllSll ll!ld
bolstered their n:a1imicm that they wen doing inqMt&nt and. ll8dW comparative wolk.
They also aro in acx:ont that dio bolt part of the projoet wu rocCving tho lctblr from
Caron anno•mdng that the book had been auepttd for publication.
The book will help lessai the edmoccntrism of many Americans in judging other
cultures, aecording to Caron. po:iuting out durt one of every l O students in American
colleges is from another COlllllry. Students need to lcern diat smsa1 behaviors differ
among wrio1ls cultural pouJIS and that theft! is no set standard for what is considered
normal. ahe expllins. The book is full of eumplee.

Forins11neo, among indus1rialimlnatiom, the United Stms has one of1he leading
pJ\\8111111CYnln for teem age lS-19. Forewry 1.000 AmeriCllJI girls in dlia age range.
117 become pregnant each year. Yet. only 23 stalies ftlqllile formal Wrhing about human
1Wm111ity in acliool. al many states haw policies against teaching about such aubjecta u
imemomse, 8boltiml, mutarbaiion. homosexuality, candODl8 ad safer sex. In
comparison, the Ne!balanda' teen pregaam:y nte is 14per1,000, al les80ll8 in human
em11Uty me available ai all lcvela of school Mi1cation and are offcml through youth
clubs•
.Abortian is llllOthcr striking area ofctifli:reJlce. While it continue• to be a major
co11110veny in Ille United States, Rualiana view abortion aa a primary method ofbirth
co11110t. and in ll:elwl, it ii illegal except in cues where 1he m.olheJ's life ii in danger,
The book al8o points out same iDtemlillg similmiliea between countries. Most countries

have a mjninmm age of smsa1 conacm. i:egulate ednlt pomography, comrol access to
cercain sexual mall:riala. and in all the collldries 11tudied. inceat ia comidered a taboo.
Human &exuality and issues surrounding birth conuot, AIDS, abortion. and gay/lesbiml
righ1a 111e central topic• in our canversmons and lives, and die discussion shaald not be
limited to one's &mmar habitat, 8llllOfdiDg to Caron.
The faclB in the book KDd a clear me1111age, llhc saya. "We live in a world campgecd of
cultural diversity. When we perceive die viewa of others, we develop a better
undemanding of die wlw:t11 and behaviOIB lhllt exiBt widiin our own culhm:, and we kam
to accept our role 1111 membe?B ofa global village.•

Rrleul!d: May 2, 1997
Coatact: Kay Hyatt, (207) 581-2.761

~ Back to the Co!l!!p ofF4i1gition Hgme PqQ

Back to BOf"fllt Prms Rolpes

5/22/2021

Idealized Fatherhood Contradicts Practice, UMaine Research Shows

The Wayback Machine - https://web.archive.org/web/20020702050448/http://www.ume.maine.edu:80/-cofed/ ...

UNIVERSITY OF MAINE
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Idealized Fatherhood Contradicts Practice, UMaine Research Shows
ORONO, Maine -- As sons become fathers and confront the same realities and societal
expectation to provide for their families, they recognize but tend to forgive their fathers'
failings. They apply the positive experiences of their upbringing to their own fathering
skills and rework the negative to avoid repeating perceived mistakes, according to
research at the University of Maine.
The research on fathers in families was conducted by Ian Cameron for his master's thesis
in human development. In his study to define fathers' idealized concepts of fatherhood
and to determine if these ideals are met through the act of fathering, Cameron surveyed
89 men who had children ranging from infants to adults. The average father in the
sample was 40 years old and had been married for 16 years.
In response to questions about their relationship with their fathers, the men indicated
little change after having children of their own. They valued the relationship overall, but
gave low scores to their childhood as well as to their adult relationships with their fathers
in terms of quantity and quality of time spent together. The sharing of intimate
information with their fathers, both before and after becoming fathers themselves, was
minimal.
The angst experienced by these men in the separation from their fathers would appear to
parallel the separation they feel from their own children, Cameron writes in his thesis.
They realize the lack of closeness with their fathers and want to rectify it with their own
children, but time spent in child care is time away from providing. Gender role
socialization and societal expectations both encourage and take for granted the physical
and emotional distance between fathers and sons, Cameron says.
In rating the ideal traits of fatherhood, being affectionate and understanding were most
important, while masculinity and spirituality were rated the least important. In terms of
ideal roles of fatherhood, teacher of values and provider received the highest ranking,
with caregiver and housekeeper coming in as the least importance.
These fathers appear to be idealizing traits that reflect both the value they place on
fatherhood and their interpretation of what a good father does or is, Cameron explains.
The influence of history and culture are evident in these self-definitions of idealized
traits and roles, he notes. In an age of growing sexual equality and egalitarianism, both
the historical and patriarchal significance of masculinity and spirituality decrease in
validity and importance. The historical ideal of masculinity is not considered necessary
to be a good father, and for these men, it is irrelevant. The low score for spirituality
might reflect a rejection of organized religion as historically defined, but the idealization
https://web.archive.org/web/20020702050448/http://www.ume.maine.edu/-cofed/news/newfath.html
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ofmits sud1 as tru&t and intimaoy might also nd1ect a higher moaning of spirituality.
Cammm llUl'llliaes.
With the exception ofhouscheping, most rolM wae rated consiltmtly high and rcfleet
healthy id•1ized rol111 of fatberins. aecording to Cameron. Being a good provider as
well u communicator ml teacher of values, for exampli:, are all ncretS!'Y for optimum
child developncnt, he says.

The rock-bottum ranking ofholuebeping pments an obvious contradiction between
idcels and practice, and reflects the fact 1hat women atill do lhc larger amount of
houseworlc in die relationahip regardless of dieir own rolea as breadwinners, Cameron
poima out. While the m.cn pouess, or desiN to exJl!\lU, egalitarian trait& and roles with
regard to raising 1beir childrai, they do not value the cssemial role ofhousekecplng.
Society and economics dictate d!at being 8 good tether m.eeu to mm money, Camelon
says. "We (society) look ubnce at a f.alher who doean.'t provide for his chi1dma, but we
don't ask the nm question. 'Jfyou'Je not being a bmidwinner, an:: you taking on other
upccts of diild reering?"'
ID his reaeam., Cammm a1so e:nmined how n;Jationaliips change with one's plldller
der Ille birth of a dlild. The results i:eflm bodl positive and negative emcts. The men
1111r9eYed indicated that both lhc amount and quality oftime spent with their spoa8C8
djmjnjs!tecl widl the entry of a dlild into the relationship; however. commitme:nt to dle
&p011Se increeaed slightly. The mm also indicated a alight incieaae in their ability to tell
lheir pal'tDe:r what their needs and WllDll ai:e from the i:elatiolliilhip and to discuss and
wmk out problc:ma after having children.

OvmD. one can mrmiae 1hat 1hese mm me healthy ml respouible fathm. caring for
lheir paztner and their chi1dn:n in lhe beat m81!Jler posaible under dleir pmlicular
iildividual ~. Camc:ron. aaya. They are aomewhat dislocated from dleir own
flltbm and to a mtain degnie from theirpWier, 1110st likely clue to dle need of fiilfilling
lhe b:rtad~ role.

Theae mm felt their :fathcm wm: absmt, and 1hey're experiencing the 11111J1e comtniin1s.
But they RWlllk tho11e fAiling into a poaitive model. Them ill no great genc:rdlional
diffiaCDte between lhetie 110D11 and their falhm, Cameron conclmka.
Cameron's n:scmcli shows d!at 1hese fab:n were llllt close to tm:ir f'alhml, that they
lament that los1 and don't want to npellt it with 1hm own chi1dnm, 1aya hi1 adviaur,
Robert M. Milmdo, UMaim: probsor of child development and family n:latiom. At the
same liml!, dll!y 11R1 nclefining dlll provider role by acknowledging the impcntance of
providing in~ ways. "That's an impmtmt message that needs to be hem),• says
Milardo.
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UNIVERSITY OF MAINE

COLLEGE OF EDUCATION & HUMAN DEVELOPMENT

Youth Sports Program Begins Fifth Year in Maine
ORONO, Maine -- The National Youth Sports Program (NYSP) has lined up a full slate
of activities and another top-notch staff for its fifth season which begins June 26 at the
University of Maine.
The six-week program offer a variety of skill-building and educational opportunities for
area boys and girls ages 10-16 whose families or guardians meet Department of Health
and Human Services income guidelines. There is no cost to participants, and
transportation is provided, if needed, within the greater Bangor area, including north to
Lincoln, south to Newport, east to Ellsworth, and west to Dover-Foxcroft.
"The program has really taken root in this area of the state, 11 says NYSP Director Stephen
A. Butterfield, UMaine professor of education. He credits the staff of dedicated UMaine
students and area coaches and teachers with the award-winning program's growth and
success. "Every hire we make is in the best interest of the kids, and every evaluation of
the program gives the highest marks to the quality of our personnel,11 he says.
In addition to sports instruction, including swimming, track and field, softball and soccer,
the youngsters participate in hands-on math and science activities, and hear community
leaders talk about different career opportunities, as well as issues such as substance
abuse. Swimming instruction is provided by the UMaine varsity swim team. With
consistent, small-group swimming instruction, the youngsters can make remarkable
progress in six weeks, says Butterfield.
Participants also receive a free medical exam, accident-medical insurance coverage
during the program, a camp T-shirt, and a nutritious breakfast and lunch served in the
UMaine dining commons. In the past four years, the program has served 35,000 meals to
NYSP kids. Average daily attendance has risen from 150 the first year to nearly 230,
representing 40 communities in 1996.
Enrollment is on a first-come, first-served basis. Information and applications are
available by calling Butterfield's office at 581-2466, or by writing to him at 5740
Lengyel Hall, University of Maine, Orono, ME 04469-5740.
Community support also is essential to the quality of the program, Butterfield
emphasizes. Transportation from all the pick-up points is the major expense, and area
businesses and individuals have made contributions to help off-set that cost over the
years, as well as donated sports equipment and achievement recognition prizes for the
closing awards ceremony. The assistance of communities in transporting their local
children to and from the program would be a tremendous help, according to Butterfield.

https://web.archive.org/web/20020307001211/http://www.ume.maine.edu/- cofed/news/newyouth .html
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The NYSP is collahonting with social service agem:ies to make sure overy child
interested ha& the opportunity to attend. These younptcn tab a lot homo with them at
the md of the season, aeeonting to BUltufield- sldlls, pcnom1 achievements, and oftal,
a more positive attitw:l.o about sdiool. grad.cs, and their :li:dure.
UMainc is die only northern New England site for the NYSP, a padnmhip between the
federal govamncnt. more than 17S colkp and univmities, the NatiOllll Collegiate
.Atlddin .Assoeiation and local ()OD1111!mities. UMainc's initial aeBSion in 1993 earned a
tint-year pognan c:ommendation :&om die NC.AA IDll a meritoriOllS award for
exceptional project perfonn!!Dcc in 1!194.
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Pain of Peer Rejection Follows Children into Adulthood, Says UMaine
Researcher
Orono, Maine -- Children rejected and taunted by their peers suffer in silence, their plight
often going undetected or ignored by educators, according to a University of Maine
researcher who cautions that negative labeling can severely affect a child's self-identity
and lead to a self-fulfilling prophecy of unacceptable adult behavior.
Unpopular children are more likely to be low achievers in school, experience learning
difficulties and drop out of school than their socially accepted peers, says Sydney Carroll
Thomas, assistant professor of counselor education. Research also shows that childhood
unpopularity can predict later school adjustment and learning problems, as well as
juvenile delinquency, and the occurrence of emotional and mental health problems in
adulthood.
What reduces a child in the minds of peers from a whole and ordinary person to a tainted
and discounted one? Why are some children cruelly labeled, rejected and scorned as
"loser", "fatso", "geek" or "nerd" by their classmates? These are questions Thomas poses
in her recent study, "On Understanding the Processes and Consequences of Peer
Rejection."
Most teachers are familiar with painful and shameful examples of public teasing, ridicule
and ostracism of children who have been stigmatized by their peers, according to
Thomas. The reasons for this cruelty, which usually begins in the early elementary
grades, are hard to pinpoint and therefore difficult to deal with, but the consequences are
clear and detrimental not only to the rejected children, but to society, she says.
Labeling and its consequences affect aspirations, self-confidence, opportunities for
practice, the amount of time and energy that others, including educators, are willing to
invest in these children, and eventually what they are capable of doing, Thomas explains.
Students labeled by their peers can become secondarily labeled by teachers and by the
broader community when they exhibit maladaptive behaviors in response to rejection,
according to Thomas. Rejected and ridiculed children who fight back, withdraw or lose
interest run the risk of being labeled by educators as difficult or slow learners. Then they
may face social penalties, such as exclusion from extracurricular activities or suspension.
Communities tend to affirm the judgment of schools and in the process apply an even
broader stamp of disapproval, validating the original peer rejection.
Children can be selective about which peers they label and reject, according to Thomas.
For instance, when a well-accepted or popular child exhibits inappropriate behavior, he
https://web.archive.org/web/200201131 51501/http://www.ume.maine.edu/- cofed/news/newpaino.html

1/3

512212021

Pain of Peer Rejection Follows Children into Adulthood

or she might be seen as "having a bad day," while a rejected and unpopular child will be
dismissed as a "loser."
"Rejected children are seldom afforded tolerance, even when they try to display prosocial
behavior," she says.
The struggles of these children often lead to a self-fulfilling prophecy. The more strongly
they react to community stigmatization, the more powerless they become to be
understood and accepted. IDtimately, they accept the proscribed deviant social status and
behavior, and live by it as an identity.
Thomas notes that peer rejected children sometime seek and find refuge and recognition
within an accepting group that has established itself away from the elite group of popular
students. In essence, these children form their own community and symbols of prestige
such as roller blades or skateboards. Unfortunately, she says, they sometimes face
another round of negative labeling, this time by adults - parents, teachers and community
members - who find the alternative group, its symbols and activities undesirable. The
result of this disapproval is that these children often become more attached to and
protective of the group that provides them with what they need most - a sense of
belonging.
Rejected children seldom complain because they are seldom taken seriously, according to
Thomas. Their laments are usually shrugged off by adults as being "just a stage," "part of
growing up," "boys will be boys," or the most painful response: "You need to be a friend
if you want to have friends."
The labeling and rejection of children by peers, educators and society can lead to serious
problems ifthere is no remedial intervention, Thomas says. She emphasizes that
prevention is the best way to start and offers the following advice.
• Elementary school educators must be vigilant and watchful for labeling behaviors,
but should not draw attention to the child at risk.
• Educators should give positive labels to children at risk of being negatively
categorized, but be careful not to set them up for failure with unrealistic
expectations.
• Schools should always offer inclusive sports programs. Rather than eliminate
sports for children with low grades or behavior problems, offer them as a potential
remedial activity. The process of belonging to a team and struggling together
through wins and losses can be a strong, positive influence in a child's life.
• Bolster literature and history classes with examples of courageous heroes who did
not fit the "winner" stereotypes. Show that true winner labels have nothing to do
with wealth, class, appearance or popularity.
• Give civility and social responsibility as much weight as traditional academic
subjects.
• Structure the teaching of skills such as empathy, respect, thoughtfulness and good
citizenship into the curriculum on a daily basis.
(Copies of Sydney Carroll Thomas' report, "On Understanding the Processes and
Consequences of Peer Rejection," are available from the UMaine Center for Research &
Evaluation, (207) 581-2493).
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Neglecting the Present is Sabotaging the Future
There is much hue and cry and genuine dismay over the fact that so many of Maine's
high school seniors do not pursue higher education. Why is it, ask puzzled educators and
policymakers, that Maine has achieved a 93 percent high school graduation rate, yet only
50 percent of those young people choose to further their education and, thus, their
opportunities?
The riddle has a simple answer, and contrary to popular opinion, it's neither cost nor
access.
Yes, college is expensive, but if money is the big hurdle, why don't students of sufficient
financial backing continue their education? And why do over half of those who do enter
college leave before graduating? Surely, we aren't naive enough to think that it's only the
children of poor families who don't attend or succeed in college.
Similarly, it's illogical to hold accessibility liable when Maine has statewide public
university and technical college systems, plus a variety of private institutions of higher
learning and training, not to mention the thousands of other colleges throughout the
United States. Surely, it wouldn't be difficult to find a college or university to suit
virtually every student's interest and financial needs.
The answer that makes sense is what students tell us about themselves, their aspirations,
their schools and their futures. Over the past two years, the National Center for Student
Aspirations has surveyed more than 4,000 Maine high school students about what's
important, what's needed, and what's missing in their education and in their lives.
First of all, Maine students believe in themselves and that they can be successful. Ninetyfive percent say they are looking forward to a successful career; 91 percent believe they
can continue to improve; and 85 percent report having high expectations. But they aren't
taking the critical next step to set meaningful goals necessary to work toward meeting
those expectations.
They understand and appreciate the importance of school. Ninety percent believe that
what they learn in school will benefit their future. But they don't see a connection
between what they do in school today and what they might do in the future. They are
confident about their ability. But 39 percent leave their classes every day without any
sense of accomplishment.
They want to be successful and know that school is the answer, so what's the missing
link? Again, the students have the answer, and although it's not one we want to hear, it is
a situation we can change.
https://web.archive.org/web/20020506042531/http://www.ume.maine.edu/-cofed/news/newnegl.html
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These students are not motivated or excited, and they don't feel valued in school. Only 52
percent say they enjoy their courses. A mere 26 percent find any excitement in the
majority of their classes, and 47 percent are usually bored in school. School is neither
energizing nor challenging. More than 60 percent of the students say the school structure
and experience do not allow them to explore new types and ways oflearning and make it
difficult for students to be themselves and express individuality. Sadly, 64 percent feel
their opinions are not appreciated by their teachers. Is it any surprise, then, that 57
percent of the students do not perceive their teachers as role models?
But they are not overly critical of their teachers. Seventy-nine percent believe their
teachers want them to do well in school - today, in a specific class - but any connection
seems to end at the classroom door. Thirty-four percent of students don't believe teachers
care about their problems and feelings.
So, here we have students who are confident and want to succeed, but they are looking
inwardly for approval and inspiration because they aren't finding it at school, and
perhaps not at home, either. Although students want to be successful in the future, they
are not giving it the attention it deserves. Students have difficulty rationalizing what the
hour they just spent in math class has to do with their future if no one make the
connection. Seventy-seven percent give little thought to their future; 85 percent don't
expect very much of themselves in the future; and 79 percent don't make plans or set
goals. That's scary, but not surprising. Remember, we're talking about 15-17 year olds.
Future is a vague and distant concept. And, why shouldn't it be? These students have
grown up not only with the wonders of a high-tech and rapidly changing world, but also
with its uncertainties. They know that they will likely change careers dozens of times in
their lifetime and hold jobs that aren't even imagined yet. They have been forewarned
that the only way they can prepare for this ambiguous future is to continue learning
throughout their lives, to excel in flexibility, and to always be prepared to recognize and
seize the favorable winds of change.
How does one prepare for something that insecure? How can teen-agers discern the longterm value of higher education when the future seems nothing other than one big risk?
We must remember that four years represent almost a quarter of a 17-year-old's life. It's
like asking a 40-year old to invest 10 years of his or her life in training for the possibility
of a better job. When there are no guarantees, how do you get students to realize the
worth and advantage of higher education as an investment? You change attitudes and
atmosphere in the schools, and you help students set and achieve relevant goals. Teachers
and parents must remember that when we talk with students about their future, all we
tend to rely on is our past experience. Our past is not their future, and they know it.
Students are searching for help - help in understanding who they are and in
understanding their future. They care about school and about their future, but they need
help in learning to set short- and long-term goals. They need to be excited about learning
and to see its direct application to their present and future pursuits. They need to
experience success and feel a sense of accomplishment for their work, interest and
commitment. They need to be appreciated as individuals, excited as learners, directed as
explorers charting a future. And, they need role models who accept who they are now
and provide the opportunity for them to become who they want to be, not who someone
else thinks they should be for the convenience of classroom management.
The students who aren't going on to higher education can be found within the numbers of
the Student Aspirations Survey and within the walls of high schools that need to do more
to help students map a meaningful future, or to encourage their creativity, excite their
intelligence and appreciate their differences. It's society's loss and society's responsibility
https:/lweb.archive.orglweb/20020506042531/http:llwww.ume.maine.edul-cofedlnews/newnegl.html
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UMaine to Host Summer Institute to Improve Teaching of Writing
ORONO, Maine --Twenty-seven teachers have been selected as the first participants in
the Maine Writing Project, which opens this summer at the University of Maine. The
competitive program for exemplary teachers of literacy and writing will produce a force
of highly trained writing instructors for Maine students and for other teachers.
In its first year, the program will operate under the auspices of the National Writing
Project (NWP) and is expected to be an official NWP site next year, according to Jeffrey
Wilhelm, UMaine assistant professor of literacy education who initiated and will direct
the summer writing institute. The UMaine project follows NWP guidelines and standards
in process and programming.
Maine is one of only five states that do not currently have a NWP site, according to
Wilhelm. The Maine Writing Project is an excellent way to show the need, commitment
and quality that merit support for this nationally recognized and proven university/school
partnership program, he says.
The NWP, now in its 25th year, is a successful grassroots teaching initiative dedicated to
the improvement of student writing and the teaching of writing across the curriculum and
in all grade levels. It is a teachers-teaching teachers model, with teachers from the
primary grades through the university level working as colleagues in a collaborative
program.
Local sites are usually funded by multiple sources that include the host institution,
participating and surrounding school districts, and federal and state support.
Approximately 30 states currently receive state funding to help support NWP programs,
but Maine is not among them, according to Wilhelm.
Participants are selected on the basis of their demonstrated success as teachers of writing
and for their promise as equally successful teachers of other teachers. On completion of
the program and proven demonstration of their effectiveness in the new role of teaching
teachers, the participants join an extensive network ofNWP consultants who provide inservice workshops in schools around the country.
"Acceptance as a Writing Project Fellow is both a privilege and an obligation," says
Wilhelm, explaining that the teachers improve their own skills through specialized
training and make a commitment to provide instruction to other teachers. "Maine will
have a cadre of highly qualified teacher consultants to provide professional development
in writing across the curriculum for schools throughout the state. This is a particularly
valuable and creative resource for a rural and entrepreneurial state like Maine," he says.

https://web.archive.org/web/20020702050238/http://www.ume.maine.edu/-cofed/news/newhost.html
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Wilhelm, a NWP consultant for 14 years, works at project sites around the country, and
later this summer has been invited to serve as a consultant at eight NWP sites in
California.
The UMaine program provides the opportunity for teachers to write extensively, as well
as to read, research and talk with colleagues about the teaching of writing, and to hear
and work with Maine writers and widely recognized authorities on teaching and writing.
Maine Writing Project fellows attended a pre-session in early May and will return to
UMaine June 30-July 11 and August 10-15 for the major program, with a follow-up in
the fall.
The Fellows for the first Maine Writing Project, selected through a comprehensive
nomination and application process, are:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Tanya Baker, Brewer High School
Lynn Bonsey, Surry Elementary School
Mary Cluff, Hodgkins School, Augusta
Julie Dube, Old Town High School
Margaret Freese, Norridgewock, literacy volunteer and full-time UMaine graduate
student
Tory Haiss, Lawrence High School, Fairfield
Karen Hayes, Halldale High School, Farmingdale
Julie Housum, Mattanawcook Junior High, Lincoln
Shelley Jackson, Brooklin School
Steve Kaback, Old Town High School
Suzy Kaback, Holbrook School, Holden; Project co-director
Judy Kaber - Robertson School, Belfast
Rich Kent, Mountain Valley High School, Rumford
Ann Marston, Bangor High School
Connie McCarthy, China Middle School
Rheba Michaud, Sedomocha Middle School, Dover-Foxcroft
Mary Moreau, Helen Hunt School, Old Town
Sharon Murray, Samuel L. Wagner Middle School, Winterport
Darlene Paine, Holbrook School, Holden
Rae Ann Pelletier, Boothbay Region Middle School
Chris Prickitt, Dexter Middle School
Linda Reynolds, Emerson School, Bar Harbor
Sue Santore, Sedomocha Middle School, Dover-Foxcroft
Narine Abreu Shaw, Chelsea School
Carol Smith, Penquis Vally Middle School, Milo
Jane Theoharides, Mattanawcook Junior High, Lincoln
Jeffrey Valence, Foxcroft Academy, Dover-Foxcroft

The Writing Project is not limited to teachers in traditional settings. Teachers ofliteracy
and writing in community, alternative school, non-school and university settings are also
invited to apply for future sessions. The 1998 session will take place July 6-31.

Released: May 29, 1997
Contact: Kay Hyatt, (207) 581-2761
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What1s Really new about Barbie's New Friend?
by Jim Artesani
Barbie has a new friend. So what, you ask? Why has this new doll caught the attention of
the national news media? Because Barbie1s friend has a disability. She uses a wheelchair.
She is purported to be a symbol of diversity.
We all know that Barbie and the people who work for her at Mattel have taken their
share of heat over the years, primarily because of the image Barbie portrays as well as
those she does not. I think it is safe to say that most people do not associate Barbie with
diversity. The purpose of this commentary, however, is not to find fault with Mattel or
the effervescent Barbie. Personally, I am pleased that the Mattel company has chosen to
diversify in this manner.
We know that young children use play and fantasy as a primary means for learning.
Through play, children increase their knowledge, deepen their understanding and
strengthen their problem-solving skills. Given the widespread and enduring popularity of
Barbie dolls, the creation and impact of a Barbie with a disability is worth examining.
In his book, No Pity, Robert Shapiro reminds us that people with disabilities represent
the largest minority group in the United States, a minority anyone can join. In fact, the
longer an individual lives, the more likely it is that he or she will become a member of
this minority. People with disabilities are an integral part of mainstream American
society. Whatever our race, creed, color, vocation or lifestyle, each us could have a
disability - today or in the future. Even if we do not, we most certainly will encounter
people with disabilities in our daily lives. If children's play incorporates aspects of
disability, perhaps they can begin to see how people with disabilities contribute to the
strength and richness of our society.
What will children learn from this toy? First, letis start with the name of this new line of
dolls. They are called "Share a Smile Becky." People with disabilities are not happy and
smiling all the time. One of the most common traits associated with children who have
Down's Syndrome is that they are 3 good natured." This is a stereotype. It cheapens and
demeans the character of people with disabilities. It reduces them to one- dimensional
caricatures, and perhaps serves to make the rest of us more comfortable. The name
3 Share a Smile2 encourages children to view people with disabilities in a simplified, onedimensional manner that is erroneous.
One-dimensional characterizations are a theme that has been played too many times by
the media. How often have we seen people with disabilities portrayed as "pitiable" and
3 in need of our donations" or as role models and worthy of outlandish praise for
accomplishments made "despite" their disability. While the intentions may be good, the
https://web.archive.org/web/19990221100651/http://www.ume.maine.edu/- cofed/news/newnew.html
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result is often harmful. So, lens allow the kids to decide ifBarbie (or Becky) is happy or
sad just like they do with their other dolls. Maybe there will be times that Becky just
doesn't feel like sharing a smile.
Despite the negative implications of the name, Mattel tells us that Becky and her
wheelchair will increase children's understanding of disability and "help dispel
uneasiness some people have around those with disabilities." So why do we only see and
read about the reactions of children with disabilities and their parents to the doll?
Certainly these children and parents do not need a doll to help them understand the issues
related to having a disability. However, if the doll is to have an effect on non-disabled
children who may feel uneasy around people with disabilities, Barbie will need to be
marketed to this group. Ideally, the Saturday morning cartoons would be interrupted by
commercials featuring children with and without disabilities, playing with dolls with and
without disabilities.
How will children play with Becky and her wheelchair? What will they learn from these
experiences? What are the potential benefits of such a doll? Is it a progressive step
towards increased understanding of diversity?
LetJ.s examine some concrete ways children without disabilities may benefit from Becky.
LetJ.s imagine that a young child is playing with Becky who is borrowing Barbie1s van to
go to the mall. The child rolls Becky's wheelchair up to the Barbie van, but wait. There is
no lift! So maybe Becky does what many people who use some of the newer high-tech
wheelchairs do. She transfers from the chair into the front seat of the van, takes the chair
apart, puts it into the seat next to her and drives off. But wait again! Has the van been
adapted to fit Becky's special needs so that she can maneuver it?
Now, imagine that Becky visits the Barbie play house. Is there a ramp? Are the doors
wide enough to accommodate the wheelchair? How does she get in? Are there cut-aways
under some of the kitchen counters so she can help make dinner? How will Becky get the
her favorite CD off the top shelf?
Am I being facetious? Of course, but these are just a few of the issues a real person with
a disability may encounter. If Barbie's new friend is going to help increase children's
understanding of disability or reduce their uneasiness around people with disabilities,
this doll will need to encounter some of these "reality-based" issues. These are the
situations that turn a disability into a potential handicapping condition. The real issue
here is that Becky may have a disability, but unless the child's play incorporates some
level of reality, Becky may never experience the potential barriers that disabled people
face in a largely inaccessible world.
I do not have any conditions that would fall under what our society typically would
define as a disability, and I have never owned a Barbie doll. In a society that has long
endorsed the sale of Barbie dolls, I do not have a problem with one of them having a
disability. I do take issue with the notion that a doll can convey the complexities of a
disability or any other aspect of diversity by itself. For this to happen, PARENTS and
other adult caregivers need to be involved. It is our responsibility to ask the right
questions while our children are playing, to encourage them to think about the challenges
a doll or real person with a disability might encounter, and to problem-solve around those
challenges. Moreover, we must facilitate discussions about the strengths, skills and
abilities people with disabilities possess.
With guidance, children can learn that people with disabilities are multifaceted
individuals. Like all people, they have different strengths, needs, interests and moods. If
https:/lweb.archive.orglweb/19990221100651/http:l/Www.ume.maine.edul-cofedlnews/newnew.html
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Students in New UMaine Program Get Early Lesson in Learning
Results
ORONO, Maine -- Maine's new educational standards quickly became a mission for the
32 students who began a University of Maine graduate program in teaching the same day
the legislation became law. Gov. Angus S. King, Jr. signed the Leaming Results bill June
9, the first day of orientation for students entering the new Master of Arts in Education
(MAT) program. The coincidence presented the perfect opportunity to make a lasting
.
.
1mpress1on.
The statewide educational reform standards are premised on six guiding principles that
describe characteristics a student should possess and demonstrate upon graduation from
high school. Leaming those principles was the final requirement of a MAT orientation
scavenger hunt designed to promote teamwork and get the students familiar with the
campus and its resources. The students also had to demonstrate that they understood the
concept of the principles by including them in their presentations of what they had
learned and collected during their campuswide search. In response, the students
creatively incorporated the Leaming Results, along with other useful information, into
poster displays, songs and community-building activities.
"These students are new to education. "What better way to introduce them to educational
issues and expectations than to dive right into the new standards which will shape their
professional development and careers as teachers," says Maxine Harrow, director of
educational field experiences and certification at UMaine's College of Education.
The students agree that the exercise worked. Regardless of the nature of their
experiences during the 13-month program, they will contemplate the connection with
those guiding principles and with becoming teachers who can model what it means to be:
a clear and effective communicator; a self-directed and lifelong learner; a creative and
practical problem solver; a responsible and involved citizen; a collaborative and quality
worker; and an integrative and informed thinker.
They will have plenty opportunities to learn more about Maine's new standards. In
addition to attending classes on educational theory and methods, the students will join
teachers participating in a number of summer institutes sponsored by the College of
Education. This fall and next spring, they will work and practice their new skills in area
schools alongside experienced classroom teachers.
The MAT students hold liberal arts degrees in a variety of academic areas and come from
Maine, Massachusetts, New Jersey, Delaware, Connecticut, New York, Maryland,
Georgia, New Hampshire, Florida and West Virginia.
https://web.archive.org/web/20020702050725/http://www.ume.maine.edu/-cofed/news/newmat.html
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UMaine Institute Focuses on What's Best for Young Adolescents
ORONO, Maine -- October is the Month of the Young Adolescent, but July 6-11 is the
week of the annual Middle Level Education Institute at the University of Maine where
more than 200 teachers and national experts will spend the week learning and sharing the
latest research, theory and practice about what works best for youngsters between the
ages of 10 and 15.
The goal of the Month of the Young Adolescent, a new initiative of the National Middle
School Association (NMSA), is to increase public understanding of the unique
developmental needs and characteristics of children in this age group who are
experiencing the most drastic physical, personal, emotional and social changes of the life
span.
This is the 13th year for the institute and its consistent growth parallels the interest and
activity in early adolescence and middle level schools nationally, regionally and in
Maine, according to director Edward Brazee, UMaine associate professor of middle level
education.
In addition to teachers from throughout Maine, teams of educators from Louisiana,
Maryland and Indiana, as well a group of 30 teachers and administrators representing
five schools from the U.S. Virgin Islands will attend this summer's institute. A major
component of the institute is the development or further planning of a team project that
will improve education for young adolescents at their individual schools. Hundreds of
innovative projects directed at addressing specific concerns or interests have been
implemented in schools in Maine and around the country as a result of the work and
follow-up by educators and consultants at the institute.
Among the 1997 major presenters and consultants are Susan Swaim, executive director
of the NMSA; John Swaim, national middle level consultant and professor at Otterbein
College, Ohio; and John Lounsbury, dean emeritus of the School of Education at Georgia
College, long-time director of publications for the NMSA, and known in the field as the
"heart, soul and consciousness of the middle level movement."
The public is invited to general session addresses. Susan and John Swaim will open the
institute Sunday, July 6, with a talk, "This We Believe," outlining the philosophy and
direction of developmentally responsive middle level education. They speak at 7:30 p.m.
in 100 Corbett Business Administration Building. John Lounsbury, who last year
discussed trends that are changing education in America in a talk titled "Waves of the
Future," will carry that theme further in his address, "The Wind Is at Our Back," set for 8
a.m., Tuesday, July 8, also in 100 Corbett Business Administration Building. (Note: 8
a.m. is correct).
https://web.archive.org/web/20020702045849/http://www.ume.maine.edu/-cofed/news/newsmli.html
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Educators at UMaine Institute Lend Expertise for National Campaign
on Young Adolescents
ORONO, Maine -- Executive from the nation's cable television industry tapped the
expertise of teachers attending a University of Maine summer institute to help develop
programming for a major initiative focusing on young adolescents.
Participants in the Middle Level Education Institute on July 9 heard Richard H. Beahrs,
chief operating officer, Courtroom Television Network, outline the national
programming proposal that will launch the Month of the Young Adolescent public
awareness campaign this fall, in partnership with the National Middle School
Association and an array of other youth advocacy organizations.
Beahrs, as well as other officials from Court TV, TCI Communications, Inc., and Cable
in the Classroom publications, spent the day meeting with the more than 200 teachers
and consultants participating in the annual institute.
The Month of the Young Adolescent, a collaborative initiative spearheaded by the
National Middle School Association (NMSA), will be observed in October. The goal is
to increase public understanding of the unique developmental needs and characteristics
of 10 to 15 year olds, who are undergoing the most extensive physical, mental, social,
moral and emotional changes of the life span.
These are crucially formative years that largely determine future behavior, yet there is a
general lack of understanding of youth in this transition period between childhood and
full adolescence, says Susan Swaim, executive director of the NMSA. The campaign is
generating growing support from organizations and agencies such as the U.S.
Department of Education, The College Board, the National 4-H Council, the American
Bar Association, the National Drop-out Preventation Institute and the American
Counseling Association.
The cable network participation provides the opportunity to reach and involve a huge
audience, Swaim noted.
It's awareness of the tremendous issues these youngsters are dealing with and of their
great potential that the cable partners wants to promote, Beahrs told the teachers in a
general session this morning. "Everyone I have talked with agrees that these are the
toughest times a kid experiences, and it's also an awfully tough time for parents."
The Month of the Young Adolescent will be launched Oct. 7 with a national kick-off
show on Court TV's "Your Tum" program. It will be followed by a series of community
forum programming that will explore the challenges and joys of becoming of age in the
https://web.archive.org/web/20020506042101/http://www.ume.maine.edu/-cofed/news/newsadol .html

1/3

E'lil-lll IMU. IMllllD Uncl ecpei1lile lbr ~

c.n-.. Gii "l'Ulf Ad..... Willi

1990'11hrough the Glcmc of Choices and Coueqm:ncee. 'l'llat prognmming will include
locally prodnrd C011Wl1111lty mpome JllO&DUll in wlW:h miM!e level and high sdiool
studmts will play an aclM role. In addition to live wlcvision. nationwide broalk:uts to
middle schools and regional satellitD feeds, a heavy on-lino c.omrment will be used to
help dist:ributD information.
The f'ocua of the multi-year illitialive will be Oil ctellling two-way clialogua and
generating community involvement end RSpome to issue1tlWhave1ocal impact,
acconlina to Bcahrs. "Jfs 1hc loce.l people who know what's happcnins and who have the
best solulimm to issues in d11rir own cnmmnniries," he said. "We Wllllt to J.llOlllllle
networldng and di!CUS1i011. between citizens at the local level•

Jn addition. to the 1deYiBed progaaouning, the collaborative public awarclleA calll{Wgn ia
couideriq 1hc devdopme:nt of momce guides for pmma, educatara and mdmta,
curriculum stucly guides to higb1ight the me&lllPS of the initiative, and an emphasis on
dHi impol'lllDCo ofllllmlming - -an-one relationships with a caring adult for this ago
liwel
The teachm at 1hc UMaiae inAi1u1e are a valuable 80Ul'Ce ofl:nowh:dge about yowig
adolescema mcl ofideas for 1he dilection the progni11111Jng should tab, Beelln said. "We
have excqtional ~eoun:ea, but we don't think we know the anawm. That's why we go
to dio up arts," ho said. ''We care about what you're cloing and we DOOd. your help."
The teachers met with the llllble ~-in f-iback 11918iom and comp1eted &
quesliomiaite aee'dng 1heir input on the aspects ofyoung adolescents' lives 1hat are most
imporllnt for the public to be aware of and undCllllmd, about my1hB, ste~typet and
mispen;eptiODJ about youna ado!~ about 1hc choices they face on & daily bui1,
and 1hcir options.
The initiative i1 a great oppmtmlity to foCUB an an m:ea of education Glat ham't bcc:n
givm it8 due. &CCOJdiag to Carl Luaby, prim:ipll of the Habed Jewett-1 Walter
Girdner schooll in Bucksport, and ID institute parlicipam. The middle level child tends
ID be forgotten in the emphaaia on eerly childhood and high school education, both of
which are impottant, he aaicL "But die middle level years are die most critical period in a
person's life in terma of dimction.."
The Micldh: Level Education :Wtitule was fl:nmded in 1984 by Edward Brazee, tJMaine
utoeia1e pro&tsor ofmiddle level educatiOD, and over the yem had hosted neerly 2,500
educators from Maine, states around die c01lilll'y, Om•d1, Tndonetiaand 1hc Vugin
Islanda. A lang-1mm ataff developmmit effort, the goals ofthe institlllD ll1'CI ID provide
information anchmo11m1s an the latestresam:b, 1-tpmclicos andneecls ofl0-15 ylllll'
oldl, u well aa to heJp with the proc:e11 ofplanning, impl11J11cmting and.-Slling
program& unique t.o each school'• participati!lg team.
Rdeued: July 10, 1997
Contact: Kay Hyatt, (207) 581-2761

~

Root to tbe College of %•potion Home Pag;
Bp<;t to Rnut Prw Ro!"""'

~-llfFl•atl£•• 3 +1ftD4210'IJHlp'.n.w..umm.11..

-~.html

213

~ ilnla la

1111 otlldal pbkatloa Dftlle Uahudlj DfMalne. lfyoa llaw qlNlllau Cll'

. , eomm"'tl, ple8N c.oatad tile Web Muter.

313

5/22/2021

Sports Advancing Academic Standards in Maine

UNIVERSITY OF MAINE

COLLEGE OF EDUCATION & HUMAN DEVELOPMENT

Du Read Me FirstD D Sports Advancing Academic Standards in Maine
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ORONO, Maine -- As schools across the country gear up for the challenges of the
CHIAVACCI
growing educational standards movement, an unlikely force is giving shape and
substance to the Maine Leaming Results. Coaches participating in a University of Maine
pilot project are providing one of the first models of program assessment and
improvement that is solidly grounded in Maine's new educational reform standards.

!+

Athletics staffs from four high schools spent the past year examining and evaluating their
sports programs from the perspective of the Maine Learning Results, which outline the
knowledge and skills students should have and demonstrate in order to be prepared for
work, higher education and citizenship.
As a result, these coaches and their athletics directors are ahead of the game in
understanding and advancing the statewide educational goals, and they are well on the
way to developing a comprehensive evaluation and improvement plan for their sports
programs. Schools in the pilot program are Edward Little High School in Auburn, Noble
High School in Berwick, Orono High School and Woodland High School.
Nearly 30 other Maine schools are now interested in becoming a site for the Sports,
Schools and Leaming Results project, which is funded by the UNUM Foundation and
sponsored by the Maine Center for Coaching Education and UMaine's College of
Education & Human Development.
The project was developed as a team approach to break down real or perceived barriers
between athletics and academics and to help schools examine and evaluate sports
programs not from the point of winning or losing, but for their contributions to the
school's overall educational objective.
"This initiative has become a model of how to strengthen the educational contribution of
athletics programs through evaluation and professional development," says Robert A.
Cobb, dean of the College of Education & Human Development. "It is equipping the
coaching staff with new tools and techniques and can be a contributor to Maine's school
improvement effort."
With a clearer definition and direction for their athletic programs, the pilot schools will
continue as part of the project, working with the Maine Center for Coaching Education to
further develop and carry out their evaluation and improvement plans from the strengths,
needs and barriers identified over the past year.
School principals agree that the project has provided the structure and method for linking
the role of sports to each school's educational mission, as well as to the state standards.
https://web.archive.org/web/20020507033541 /http://www.u me.maine .edu/-cofed/news/newsspor.html
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Teachers Give Maine Survival Story a Technology Twist
ORONO, Maine -- The Maine survival story that has thrilled and inspired young and old
for nearly 50 years got a modem twist this summer. "Lost on a Mountain in Maine," the
saga of 12-year-old Donn Fendler who was lost on Mount Katahdin for nine days during
July 1939, was brought to life in a multimedia presentation by two area teachers.
Victoria Perry, a teacher at the Center Drive School in Orrington, and Susan Oberholtzer,
who teaches computer education at schools in Hampden and Newburgh, used the popular
book as the basis for a required project in the graduate level Multimedia in the
Classroom course they took this summer at the University of Maine's College of
Education & Human Development.
"Lost on a Mountain in Maine" is Fendler's account of his struggles on the mountain as
he related it to family acquaintance Joseph B. Egan in the weeks following the massive
search effort and rescue that captured the attention of the nation. The book was originally
published in September 1939. In the foreword, Egan described the Rye, N.Y. Boy Scout's
survival after being separated from his hiking companions as "one of the most amazing
stories of youthful human endurance ever told" and "a lesson in consequences that
should affect the youth of the world for years to come."
And so it has. Fendler, now retired from a military career which included service in the
special forces in Vietnam, continues to receive letters from children around the country
who have read his story, and he is a frequent visitor to schools in Maine and elsewhere to
talk personally about his adventure, his remarkable survival, and his appreciation for the
people who kept faith and continued to search against the odds.
Fendler lives in Clarksville, Tenn., and has a summer home in Newport where the two
teachers, 58 summers after his ordeal on Katahdin, videotaped an interview with him as
part of their project. On Aug. 8, Fendler and his wife, Ree, were on hand for the last day
of the course to view the technology version of his story and other class projects.
The presentations were great, Fendler said, describing multimedia as a wonderful
teaching tool that helps make learning interesting for students. Multimedia will be one of
the components of the new M.Ed. in technology program the College is developing,
according to class instructor Jim Chiavacci, UMaine assistant professor of instructional
technology.
Perry first met Fendler when she was teaching in Houlton and he was invited to visit the
school. He's now an annual visitor to her class in Orrington, coming early in the school
year just after the sixth graders have read "Lost on a Mountain in Maine." Community
people also are interested and attend his presentation to the students, according to Perry.
In addition to bringing a first-hand account of the fascinating story, Fendler takes great
https://web.archive.org/web/20020113182703/http://www.ume.maine.edu/-cofed/news/newslost. html
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Conference to Explore Concerns, Challenges of Youth Sportst
ORONO, Maine -- The most controversial issues and best practices in youth sports are
on the agenda for scrutiny and discussion at a statewide conference which organizers are
describing as long overdue.
Sponsored by the Maine Center for Coaching Education, in cooperation with the Maine
Recreation and Park Association, the Friday, Nov. 14 conference will examine the
increasingly competitive, high-pressure nature of youth sports and the role and
responsibilities of coaches, parents and league sponsors in making sports a positive
experience for all youngsters who want to participate. The focus will be on children in
kindergarten through middle school, the major developmental years and, starting around
fourth grade, the time that selective youth leagues enter the picture.
Gary Thome, ESPN broadcaster and voice of the New York Mets, will be the keynote
speaker at the conference, running from 9 a.m. to 3 p.m. at the Augusta Civic Center. He
will join some of Maine's most experienced coaches, sports psychologists, child
development experts, representatives of national coaching education programs, school
administrators, parents and other presenters who will conduct a variety of sessions on
issues and best practice in youth sports.
The intent is to bring together everyone involved in youth sports to discuss concerns
such as the exclusion of youngsters by elite teams, coaches' training, parental pressure,
the growing emphasis on winning rather than participation, and unrealistic expectations
for children and coaches, in addition to what's working well in Maine communities,
according to Keith Lancaster, coordinator of the Maine Center for Coaching Education
(MCCE) at the University of Maine, and Deborah Bowker, director of the Skowhegan
Parks and Recreation Department. Bowker also is president of the Maine Recreation and
Park Association and chairs the MCCE's Youth Sports Committee. They encourage the
participation of coaches, youth sports organization leaders, parents and school
administrators. The goal of the conference, "Competition and the Child: Challenges
Confronting Youth Sports," is to provide greater understanding and awareness of
concerns and issues, and promote making sports accessible and a positive experience.
A similar conference 20 years ago addressed many of the same concerns. "These are
common sense issues, but they're still with us," says Bowker.
Although a number of issues will be presented and discussed, the organizers say the most
controversial and troublesome topics are specialization in one sport at an early age and
selective teams that cut and exclude participation of children.
There's a growing trend for parents to concentrate training and practice on one sport with
the unrealistic expectation of a child gaining widespread recognition and winning major
https://web.archive.org/web/20020703042437/http://www.ume.maine.edu/-cofed/news/sept10.html
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Cllildren arc being rejected at far too early an age, according to Lancaster and Bowker
who point OIJI that the experience of a &lurth grader being told he or she ian't good
eDOll8h Cor the team can have damaging comeqaaicea l!Lll discourage further
participation in aporl8. Pamits and coachct should be CDC011n1ging participation in a
variety of sports wilh the intent ofhaving a good time l!Lll lcerning new skilla l!Lll die
'Vl1ue ofteemwork. diey emphuiu.
Schools and community orpnintions need to tab a good look at their philosophy about
participation, according to Bowbr. "The ovemding beliefii that all childJcn can
participate and have fun, bm when only a cenain mnnber ofkids can be involved on a
teem or when m:lulionery tellJIB use public &cilities and mieive town fimdjng, that's
n.ot adhering to the principle ofbload pazticipation.." ahe says.
Initiated by lhe MCCB'a Youth Spom Committee, the conferalce is being planned by a
committee tlW in.eludes a cross-aection of inte!ested organiutiom auch aa 1l1e Maine
Principal&' Auooietion, Maine RemetioD and Pmk .As8ociatioD, the American Sport
Education PIOgmm. 1l1e National Youth Sports Coaches' As8ociation. md o111ers.
We all kn.ow that Che problem and JftSAUa of c:oechillg, managing programs, and
dealing with aggiesaive pamlt8 are tre nim.ious, and we agiee tbat education is 1l1e key to
help coache8 and paren.tl un.dersbmd 1hat &ports should be about letliDg kid& have fun. and
experience all the ben.efill of a good spol1s experience,• aaya Lancaster. "We hope 1l1e
confmn.ce will help mW: thatjob eriaier and Eellllt in. a bet1l:r experie:nce Cor all the
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The llOllfi:rem:e ClllBt, including lum:h. is $20 pcrpenan. Rcgia1ntion iB niquiml. More
information and n:gi&lmlicm are amiable by camng Che Maine Carter Cor Coaching
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(Media note: Keith Lanaistcr can. be reached at the Maine Cc:DU:r for Coaclring
Edw;ation. (207) SSl-2.443; Debomh Bowka'1 phone number is (207) 634-4598).
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Researcher to Discuss Women's Movement in Germany, International
Perspectives of Domestic Violence During UMaine Visit
ORONO, Maine --A leading researcher on violence against women and the women's
movement in Germany will give two public lectures during her Oct. 5-8 visit to the
University of Maine. Carol Hagemann-White, professor of Educational Theory and
Women's Studies at the University of Osnabruck,will discuss her own work and provide
an international perspective on the complexities of defining and comparing domestic
violence across cultural differences, standards and influences.
Hagemann-White, who was born in the United States and majored in math and physics at
Radcliffe College, earned her doctorate in philosophy from the Free University of Berlin.
Since the late 1970's, she has been conducting policy-oriented research on social issues
in Germany, such as the first nationwide evaluation of counseling services at women's
shelters, and a survey of support services for victims of violence against women in
Lower Saxony.
The pioneering researcher's first lecture at UMaine is scheduled for Monday, Oct. 6, at 7
p.m. in 100 Neville Hall. Her topic, "Coordinating Legal, Educational and Political
Responses to Domestic Violence: Perspectives from Community Peace Work," will focus
on her current work in the area of peace and conflict research.
On Wednesday, Oct. 8, she will be the guest speaker for UMaine's Women in the
Curriculum Lecture Series. Her presentation, "The Women's Movement in Germany:
Current Issues and Debates," begins at 12:15 p.m. in Bangor Lounge of Memorial Union.
Both lectures are free and open to the public.
Hagemann-White also will speak to students in two classes, "Violence in the Family" and
"Introduction to Peace Studies," and meet with faculty and other people interested in her
research and an international perspective of women's issues. In addition, she will meet
with the Feminist Oral History Project, a group of area citizens working to develop a
collaborative documentary of the history of Spruce Run in Bangor, one of the oldest
organizations in the United States established to serve victims of domestic violence.
Her visit to UMaine is sponsored by a grant from the German-American Academic
Council Foundation's Distinguished Lectureship Program, obtained by Renate Klein,
instructor of Family Studies in UMaine's College of Education & Human Development.
"Dr. Hagemann-White is a first-rate researcher, an engaging speaker, and the ideal
scholar to promote academic exchange and collaboration between Germany and the
United States," says Klein. "A pioneering guest speaker from Germany will meet an
equally innovative academic community in Maine."
https://web.archive.org/web/20020113135753/http://www.ume.maine.edu/- cofed/news/sept19-2 .html
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Student Research Indicates Need for Greater Awareness, More
Effective Intervention to Reduce Courtship Violence
ORONO, Maine -- The latest dating violence survey of a small random sampling of
UMaine undergraduates indicates no significant decline in courtship acts of violence
over the past 15 years, despite heightened public awareness and prevention programs on
the UMaine campus and throughout society. The study is conducted on a five-year basis
by students in Professor Robert Milardo's Research Methods in Child Development and
Family Relations course. The information is revealing and consistent with national data
of dating violence among college undergraduates, according to research project
coordinators Wendy Weise and Alisa Meggison, graduate students in the College of
Education & Human Development.
Results indicate that 21 percent (approximately one in five) of the 76 UMaine students
responding to the survey, both males and females, have engaged in one or more abusive
acts with a dating partner. Anger was the most prevalent reason given, followed by love
for a partner as the impetus for violence.
The study coordinators see the research, conducted this spring, as being particularly
timely and instructive. The UMaine Center for Students and Community Life is
spearheading a series of highly visual activities during the week of September 22 to
launch its year-long educational programming efforts to help students understand the
dynamics of dating violence and of positive personal relationships. In addition, October
is national Domestic Violence Awareness Month.
"UMaine has a lot of sound, forward-thinking programming and demonstrates national
leadership and social responsibility in dealing with these difficult problems," says
Milardo, who initiated the dating violence study in 1982 to teach research by having
students conduct a meaningful study that would be of value to the campus community.
In addition to the project coordinators, 11 other students in the class participated in the
study. They worked in teams responsible for essential areas of the research process,
including literature review, instrument development, sampling and data collection, and
data analysis.
Their study examined three questions: What types of violence are occurring in dating
relations? How prevalent is dating violence in relationships among college students? Are
there gender differences in the reported rates of dating violence?
A total of 200 surveys were distributed to randomly selected UMaine students,
representing a broad spectrum of the campus population. Seventy-six students -- 31
males and 45 females -- completed and returned the questionnaire, providing information
about current and previous dating relationships. The majority of the responding females
https://web.archive.org/web/20010425040006/http://www.u me.maine .edu/-cofed/news/sept19.html
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were 22 or younger and the majority of the males were between 20-25. The majority of
both males and females responding lived off-campus and most reported being in
exclusive dating relationships with one person. However, about one-third of the females
indicated they were not dating at the time.
The survey listed eight categories of violence and asked students if they now or had ever
used any of these types of violence against their partner (current or previous) in trying to
resolve an issue. Results reflected that 13 percent of the total sample (males and females)
had threatened to hit or throw something; 10 percent had actually thrown something at a
partner; 13 percent had pushed/grabbed or shoved a partner; 9 percent had slapped a
partner; 5 percent had kicked, bit or hit a partner; 4 percent had beat up a partner; and 1
percent had threatened a partner with a knife or gun.
Only one method of violence, "choked my partner," had not been used by any of the
students completing the survey. Although men were more aggressive and used more
types of forcible violence than women, the gender difference was insignificant,
according to the researchers.
The 21 percent rate of violence is essentially unchanged from 1992, the last year of the
class research project, and it parallels rates reported in national samples that range
between 15-20 percent using similar measures, according to Weise and Meggison.
It is not clear whether any of the reported episodes were the result of self-defense,
retaliation or an individual act of violence. However, respondents did shed some insight
on the meaning of their actions. Fifty-nine percent said they were angry with their
partner at the time of the violent act. Fifteen percent attributed the violence to "love,"
compared to only 5 percent who said their behavior meant they hated their partner. In
addition, 12 percent said their action meant they were confused, and 9 percent said they
were scared.
Sex was the most frequent issue igniting violence. Twenty percent of students responding
to the survey said the conflict concerned sex, followed by money (11 percent); cheating
and flirting (9 percent); drug and alcohol abuse (3 percent); and misunderstandings (3
percent).
Weise contents the confusion between love and violence stems from parents and
caregivers itting children under the pretext oflove and concern. "It sends a conflicting
message that continues to play out in adult relationships," she says.
"The key issue is to get people to understand the danger of using love as an excuse," says
Meggison. "People need to look at how they deal with differences."
The fact is that both men and women, and a significant minority ofUMaine students are
participating in serious types of violence that are likely to cause injury, according to
Milardo. "It's a direction that hasn't changed in 15 years," he says.
The class project also helps pave the way for further investigation into dating violence
among undergraduate college students, say Weise and Meggison. They hope the study
stimulates future research with two primary goals in mind: examining interventions and
determining what kind of public awareness and education might be more effective in
curbing courtship violence; and teaching people effective conflict management skills to
prevent all forms and incidents of relationship violence.
Robert Dana, associate dean of the UMaine Center for Students and Community Life,
says that this type of exploratory student research helps inform the campus community's
https:/lweb.archive.orglweb/20010425040006/http:llwww.ume.maine.edul-cofedlnews/sept19.html
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New Survey Challenges Professors to Pay Attention to Student
Aspirations and Boost Retention in the Process
ORONO, Maine -- The number of students leaving four-year colleges before their
sophomore year has reached a national record of 27 percent despite new programs and
strategies aimed at improving student services and advising and easing the transition
from high school to higher education. The troublesome retention rate sends a clear
message about the role of professors in student success, says the director of the National
Center for Student Aspirations at the University of Maine.
The attitudes and involvement of teachers - at all levels - make the crucial difference in
student aspirations and achievement, according to Russell Quaglia. "The responsibility to
guide students' academic, personal and social development isn't restricted to K-12
teachers, and it certainly doesn't end with high school commencement," he says. "It is a
professional obligation that is passed on to college and university faculty."
Quaglia notes that data compiled by the American College Testing Program since 1983
indicate that the attrition rate has never been so high or the graduation rate so low, falling
to a 13-year low in 1996, as larger numbers of students fail to make the adjustment from
high school to college.
Higher education faculty must take retention seriously and personally, not simply as an
enrollment and revenue issue, but as something they can change, Quaglia points out. "It's
not just a problem for the student to fix. It's potential that professors must help students
develop," he says.
The Center's research and Student Aspirations survey of more than 8,000 high school
students around the country indicates that students have high expectations for themselves
and are looking forward to successful careers. But they aren't taking the critical next step
of setting meaningful goals necessary to meet those expectations because they aren't
motivated or excited about school, and they don't see a relevant connection between what
they are learning in school and what they want to do in the future.
Student situations and attitudes aren't going to change much during the course of a
summer between high school graduation and the beginning of college, says Quaglia.
Professors shouldn't lower their expectations, but they should understand students' needs
from a perspective that goes beyond academics.
Quaglia, also a UMaine associate professor of educational leadership, has come up with
a quick and easy way for his colleagues at all levels to assess the responsiveness and
effectiveness of their teaching.
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"Getting at the Heart of Retention: Faculty Inventory for Affecting Student Aspirations"
is a non-threatening self-scoring, self-evaluative survey and interpretive guide that
enables faculty to take a look at their teaching and the environment they create in the
classroom. The inventory provides the mechanism for faculty to chart their strengths and
weaknesses, reflect on how their teaching and attitudes contribute to or hinder positive
learning experiences in the classroom, and develop a personal action plan for influencing
student aspirations.
The Faculty Inventory was developed in collaboration with Wayne Scott of the
Occupational Research Group, School of Leadership and Lifelong Leaming at the
University of Georgia, and Eva Kampits, director of the New England Association of
Schools and College's Office of School/College Relations.
Two-thirds of all colleges now have basic, semester-long seminars that help first year
students adjust, but few institutions have involved faculty although research shows that
they have the most potential to impact students' success and resulting retention,
according to Kampits.
"The survey takes only 20 minutes to complete, but it offers faculty new standards for
teaching and changing learning environments that are known to raise student retention,"
she says. "It's a tool that enables faculty to positively support and intervene in the
development of student aspirations throughout the degree program, not just the first
year."
The eight conditions that National Center for Student Aspirations research has found to
support the development of aspirations in school are: Achievement, Belonging,
Curiosity, Empowerment, Excitement, Mentoring, Risk Taking and Self-Confidence.
To gauge faculty awareness and practice of creating these conditions, the survey poses
questions such as:
•
•
•
•
•
•

My students would say I instill confidence in them.
Advising students outside of classes on a regular basis is very important for me.
Students would say I always welcome their opinions and responses.
Males and females get equal attention in my classes.
Students would say my classes are not boring.
I continually keep myself up to date on new things to include in my courses.

"The process reaffirms what they are doing right and how they can use their strengths to
improve areas of weakness," says Quaglia.
The Faculty Inventory for Affecting Student Aspirations was introduced this summer at
the National Conference on Student Retention in Washington, D.C., and is generating a
great deal of interest, according to Quaglia. "The goal is to change the way faculty view
students and teach," he explains.
The higher education inventory is a sequel to an aspirations survey and guide for K-12
teachers, which Quaglia and his staff use in professional development workshops. The
success of the teachers' inventory led to similar self-scoring evaluation and interpretative
guides for parents and volunteers to help positively influence children's aspirations at
home and in youth programs. Similar surveys for coaches also are being developed.
"It's the most economical and personal way to reach the greatest number of people and
actively involve them in the process of positively influencing student aspirations," says
Quaglia. "We're quietly challenging everyone who works with students to make a
https:/lweb.archive.orglweb/20020507033119/http:llwww.ume.maine.edu/-cofedlnews/sept23-1.html
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Six Schools Selected for Expanded Sports Improvement Project
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UNIVERSITY OF MAINE

COLLEGE OF EDUCATION & HUMAN DEVELOPMENT

Six Schools Selected for Expanded Sports Improvement Project
(Media are welcome to attend the Monday, Oct. 6 orientation session for the new project
sites. It is scheduled for 9:30 a.m.-1 p.m. in Dexter Lounge, University of Maine. A
schedule is enclosed.)
ORONO, Maine -- Six Maine high schools have been selected for the second round of a
corporate sponsored project to align, evaluate and strengthen the contribution of athletics
to local and state educational reform efforts. Sports, Schools and Learning Results,
funded by the UNUM Foundation and sponsored by the Maine Center for Coaching
Education at the University of Maine, was initiated last year at four schools and is
providing one of the first models of program assessment that is grounded in Maine's new
performance-based standards.
New sites selected in a competitive process for the intensive, year-long review and
evaluation program are Brewer, Hodgdon, Mount Desert Island, South Portland,
Waterville and Wells high schools.
The UNUM Foundation's second-year grant of $83,000 will fund the project in the new
sites as well as provide follow-up support for the four pilot sites which include Edward
Little High School in Auburn, Noble High School in Berwick, and Woodland and Orono
high schools. The first-year project was funded by a $60,000 UNUM grant.
The significant information and obvious earning gained from and by the pilot sites
convinced the UNUM Foundation that the project warranted expansion, additional
testing and the inclusion of larger, as well as small schools, according to Kevin M.
Healey, UNUM director of Corporate Public Involvement.
"In the first year, we were able to show that there is a strong connection between what
coaches do and performance-based standards. As a result, we have a model of how
coaches, as educators, can tailor teaching and strategies to the Learning Results. That's
extremely important information," he says.
Representatives from the six new sites, including athletics directors, coaches and
administrators, will get an overview of the project and its expectations at an orientation
session at UMaine on Oct. 6. They also will hear from representatives of the original four
sites about their experiences and on-going work with the project.
Throughout the year, project staff will work with the schools to examine and evaluate
their sports programs from the perspective of the Maine Learning Results Guiding
Principles which outline the knowledge and skills students should have and demonstrate
in order to be prepared for work, higher education and citizenship.
https:/tweb.archive.orglweb/2002070304161 O/http://www. ume.maine.adu/-cofed/naws/sapt30-1. html
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Commitment is essential to the success of the project which challenges schools to:
identify how their athletic programs contribute to attainment of schoolwide and state
educational expecations and goals; identify the core skills and attitudes (academic,
personal and social) high school students should gain from participation in sports;
identify essential strategies coaches need to help students develop these skills and
attitudes; support coaches in effectively learning and using appropriate instructional
strategies; and involve students, parents, coaches and administrators in a comprehensive
assessment of athletic programs.
As a result of last year's work, the four pilot sites are developing sports program
improvement plans based on local data and linked to the educational mission of each
school and to the state learning standards. The information was obtained from studentathletes, parents and coaches through surveys designed by the UMaine Center for
Research & Evaluation to identify program strengths and needs and help coaches better
understand the impact of sports on individual students and in the school and community.
"Sports provide the perfect environment for developing lifetime skills in leadership,
communication, problem solving and citizenship, and this project provides coaches with
the necessary feedback and support to maximize the quality learning experiences that
participation offers," says Sports, Schools and Leaming Results coordinator Lorie
Lindyberg.
According to Lindyberg, the project emphasis this year will be on developing an athletic
curriculum, centered around the Guiding Principles of the Learning Results and
incorporating desired outcomes for athletes and coaching behaviors. project. "The survey
feedback will be an important tool for developing curriculum objectives," she says.
The new sites were chosen from a competitive pool of 13 applicants by a project
selection panel using criteria based on stated commitment to program objectives,
perceived need, and diversity in school size, athletic conference membership and
geographic location. This year's sites range from urban South Portland High School with
a student population of 1,027 and 42 coaches to rural Hodgdon High School in
Aroostook County with an enrollment of258 and eight coaches.
Media note: For specific site information, media should contact the principals of the new
Sports, Schools and Learning Results schools. They are:
Gerry Goss

Brewer

989-4140

Stephen Fitzpatrick

Hodgdon

532-2413

George Marnik

MDI

288-5011

Jacqueline Soychak

S. Portland

767-3266

Eric Haley

Waterville

873-2751

Valjeane Olenn

Wells

646-7011

Other media resources to discuss the project and sports issues are:
Keith Lancaster, coordinator, Maine Center for Coaching Education, (207) 581-2443
Lorie Lindyberg, coordinator, Sports, Schools and Learning Results, (207) 581-2414
Robert Cobb, dean, UMaine College of Education & Human Development (207) 5812441
https:/lweb.archive.orglweb/2002070304161 Olhttp:llwww.ume.maine.edu/-cofedlnews/sept30-1.html
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UNIVERSITY OF MAINE

COLLEGE OF EDUCATION & HUMAN DEVELOPMENT

New Book Guides Selection and Use of Quality Nonfiction for Children
ORONO, Maine -- From dinosaurs to sports, mummies to the Industrial Revolution, the
facts and mysteries of the world intrigue imagination and inspire learning. Human
curiosity -- the fascination with the who, what, where and why oflife begins early, and
that's why good nonfiction is so important, according to the authors of a new book,
"Making Facts Come Alive: Choosing Quality Nonfiction Literature K-8."
University of Maine education professors Rosemary Bamford and Janice Kristo, who
edited and contributed chapters to the book, point out that nonfiction literature for
children is plentiful, producing a "veritable banquet" of titles for educators. Publication
of nonfiction books for children is growing in demand to the market generated by
parents, schools and libraries. The challenge is in making critical choices that are best for
elementary and middle school students -- nonfiction that will fuel that young thirst for
knowledge and spark more inquiry and exploration.
Children want information, and they want to learn, say Bamford and Kristo. "There are
too many well-written and beautifully designed nonfiction books available to include
out-of-date and poorly written titles in our classroom collections. We need to provide
children with the highest quality to expect optimum learning."
"Making Facts Come Alive" brings together 16 nationally recognized educators and
children's literature specialists who provide expertise on selecting and sharing the best
nonfiction. The book offers practical help to evaluate and select nonfiction, examine and
determine the best titles for specific curricular areas, and to explore nonfiction with
students in the classroom, as well as 11 guides to distinguished nonfiction, including
activities that will help engage and challenge readers. It concludes with an annotated
bibliography ofOrbis Pictus award-winning, Honor and Notable nonfiction titles for
children selected annually by the National Council of Teachers of English. "Making
Facts Come Alive" is published by Christopher-Gordon Publishers, Inc., Norwood,
Massachusetts.

Released:November 17, 1997
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UNIVERSITY OF MAINE

COLLEGE OF EDUCATION & HUMAN DEVELOPMENT

ANNUAL BOOK DRIVE UNDER WAY
ORONO, Maine -- Children's books for needy area youngsters from toddlers to teens, are
again being collected by the College of Education and Human Development at the
University of Maine. The public is invited to join in this annual tradition by donating
new books or used books in very good condition. The books will be distributed by the
Orono-Old Town Kiwanis Club at the service organization's annual holiday party for area
children.
Books, gift wrapped if possible, and marked for a particular age level may be brought to
the office of College Dean Robert A. Cobb, 151 Shibles Hall, through Friday aftemon,
Dec. 12. The annual book collection, in cooperation with the Kiwanis Club, has made
thousands of books available to deserving area children over the past 19 years.
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UNIVERSITY OF MAINE

COLLEGE OF EDUCATION & HUMAN DEVELOPMENT

Changing Families, Different Views Can Test Holiday Traditions
ORONO, Maine -- Who's on the guest list for the traditional family holiday dinner this
year? Let's see. There's Grandpa and his bride, Aunt Lilly and her significant other,
Cousin Ned and his stepchildren, plus all the other former and present husbands, wives
and partners that comprise today's changing families. The different relationships and new
people represented at family gatherings span generations and cause tension and
uncertainty that call for extreme flexibility and generous accommodation, according to a
University of Maine professor.
Introductions become a nightmare and tradition becomes a matter of perspective as
varied as the shifting American family when ex-spouses, new partners, a host of
stepchildren and a whole different flock of in-laws gather for a holiday or other family
observance. The key to survival and success, says Dorothy Breen, associate professor of
counselor education, is to be aware and act like an adult. Take a deep breath, step back
and try to understand the dynamics of what's going on.
More than 50 percent of the children born in the United States today will live in divorced
families before they are 18. Fifty percent of these divorced families will remarry and 40
percent will divorce again. Approximately 25 percent of U.S. children today will live in
divorced families.
But it's not just the children who experience the pressure and confusion of multiple
divorces and remarriages, Breen notes. Adults accustomed to playing a specific role in
family traditions, such as organizing the event or preparing special dishes can feel
threatened when a newcomer to the family expresses his or her opinions about how those
tasks should be performed. Newcomers, on the other hand, might be struggling to fit in
and to find their own niche in the crowd.
Stress is normal in changing family structures, according to Breen, who outlines three
broad areas of pressure:
Financial -- There may be more or less money as a result of having more than one
household, and more children to support and to buy gifts for as a result of remarriages.
Emotional -- There may be more family members to worry about, as well as to be happy
for; more family accomplishments to celebrate and more family gatherings to participate
in; more concern about which family members to include and about adults getting along
or feeling left out; and more putting aside bitter and hurt feelings regarding ex-spouses
and new partners.
Social -- There may be misunderstanding, confusion or difficulty in accepting how all the
adults and changing roles fit in the family configuration; about what to call all these
https"Jfwab.archive.orgfwabf20020307001730/http://www. ume.maine.adu/-cofed/naws/nov25-1. html
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people and what 1hoy ahould call you; about perteived «BDpetition for a.ffiletion and
attention af die children; and about the need to aha.re and can•eqwmtly change family
traditions.
Taision '11111 spill over about so=ingly insigni&at decisions and situations. Blll:h as 1he
seasoning in the stuffing or the tinsel on the tree, but it's impolWll: to ranembcr that what
may seem trivial to one family is cucntial to another. Breen points Ollt. Roles 111111
traditions change along with 1he players and bodi need time to be defined,
acco•mw<dated ancl accepted. she says.

Breen offers some tips for making special occasions more joyful and comfortable as
adult ftllationshipt change dirough die gmerations:
• Act mature. Step back, observe the situation and rcalize that everyone e111 be a part
of the family. 'Ihm'• room for evCJ)'Olle.
• Be patient and let the family rob evolve. Realim that all fsmily members, :liom
the babica to die grea~ me adjusting to the changes.
• Keep communication open. DiscusBing the broader isauea can bring om aome
d.ccpe:r temioJla end COllCerlll.
• Be flaible and williDg to pat di1ferellCC8 uidc for a day.
• Don't feel hurt ifyou don't i~ly feel included. It's usually not unarti<mal,
• Be generou about Dlcorpondil!g new customa in onkr to ill.chide new family
mmben. Making room filr new traditiOllS be1ps you n•mine, undentlllld and

epprec:ilm your own.
• Try to see family isaues D:om other points of view.
• Be confidem and realize tbat ii may take time for your good inh'!!tiM• to be
n:cogniml
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UNIVERSITY OF MAINE

COLLEGE OF EDUCATION & HUMAN DEVELOPMENT

Book Puts Spotlight on Censorship, Choice and Teaching of
Controversial Popular Literature in the Classroom
ORONO, Maine -- It's back. The debate, reflection and discussion surrounding the
controversial issues of censorship, student choice and the place of popular literature in
the classroom that highlighted last fall's Reading Stephen King Conference at the
University of Maine are now available for reference and examination in a new book. The
collection of essays from literary scholars, librarians, university faculty, and high school
teachers and students, including a chapter by the best-selling author, is intended to help
educators navigate the precarious line between community standards and who chooses
what students read and teachers teach.
Edited by UMaine College of Education and Human Development faculty members
Brenda Power and Jeffrey Wilhelm, and doctoral student and former high school teacher
Kelly Chandler, the book stems from the Oct. 11-12, 1996 Reading Stephen King
conference, and as the conference did, begins with the candid and provocative remarks of
King sharing his views on writing, teaching, reading and censorship.
King's participation was essential to the book, according to Power, who also initiated and
directed the conference. "His chapter is so honest, direct and fearless that it inspired the
other contributors to be just as forthright," she says. But the book isn't just about King's
writing, she points out. It's about crucial issues and debates in teaching adolescent
readers today - about the value, use and differing opinions surrounding controversial
reading materials and how to deal them with them in the schools.
The 17 chapters portray the struggles of English teachers as they work to foster ideas and
a love of reading in students, the benefits and pitfalls of using popular literature to
nurture students' enthusiasm for reading, and how to deal with differing opinions and to
be prepared for controversy.
In his chapter, "I want to be Typhoid Stevie," King, a 1970 UMaine graduate, describes
his view of the censorship and choice controversy: "The best thing for me, and the most
dismaying thing for would-be censors, is that kids have minds of their own and are
engaged in learning how to use them. If you tell them Stephen King is good, they'll read
me. If you tell them I'm bad for them, that I'll warp their little minds, they'll stampede to
read me."
The student perspective is provided in a follow-up conversation with students from
Noble High in Berwick, Maine, and their English teacher John D'Anieri who participated
in the conference and incorporated the conference themes into a curriculum project. The
students concur that fear seems to be a force fueling the debate over controversial books
and driving those who would ban them. As one student summed it up: "It seems to me
https://web.archive.org/web/20020506042806/http://www.u me.maine .edu/-cofed/news/dec1 -1. htm I
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that they're just trying to ban kids haWig open minds. They're ju.st trying tool- them
down. And I think that's just becaUSll of fear. fear of what will c:ome out of a kid that

does \llldcrstand these things, who makes up his own mind." The book also inchldet a
1a&u01M1 list oflitawy wolb, reSOlll'CClll to fight censorship mul additional guidance for
the classroom teacher.
&tzdltfg Stephen XJng: bS1I# ofCe1180nhlp, Student CMlce, llNI Populv Literature is
published by and available :&:om the National Council of Teachers ofRngli•h, Urbana, Ill
(l-300-369-6283).
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UNIVERSITY OF MAINE

COLLEGE OF EDUCATION & HUMAN DEVELOPMENT

National Report Parallels Maine Surveys on Student Aspirations,
Attitudes Toward Learning
ORONO, Maine -- A new report indicating that more college freshmen than ever believe
education is something to be endured rather than enjoyed comes as no surprise to Russell
Quaglia, director of the National Center for Student Aspirations at the University of
Maine. The recently released report from the Los Angeles-based Higher Education
Research Institute is on target with the Aspirations Center's surveys of Maine high school
students who say that school is neither energizing nor challenging.
"Too many students are not motivated because they don't see what they are learning in
school as relevant to their lives, and they are trapped in an educational structure that
doesn't allow or encourage the exploration of new ways of learning or that value
individuality," says Quaglia.
The bottom line, according to Quaglia, is that today's high school and college students do
have aspirations, but they lack a realistic understanding of future opportunities and
challenges, and they don't know how to set and work toward meaningful goals.
The Higher Education Research Institute has conducted the survey of college freshmen
for 31 years. This year's survey is based on the responses of 252,080 students at 464 twoand four-year institutions. Although a record number plan to pursue a graduate degree,
the proportion who report having been bored by -- or sleeping through --- their high
school classes is also at an all-time high, according to the national survey.
Quaglia has found similar trends in his survey of 4,000 Maine high school students.
While 95 percent say they are looking forward to a successful career, only 26 percent
find any excitement in the majority of their classes, 47 percent report being bored in
school, 67 percent feel their opinions are not appreciated by their teachers, and 79
percent don't make plans or set goals for the future. Students have difficulty rationalizing
what the hour they just spent in math class has to do with their future if no one makes the
connection, according to Quaglia.
"The results at the high school and college levels reflect the importance of students being
inspired in the present to reach future goals, but schools and society tend to leave the
inspiring to the students when it is educators and communities who should be the active
players, teaching and connecting by example," he says.
It's no wonder students are bored and disengaged from learning, according to Quaglia.
"What could be worse than sitting in a classroom getting lectured to about something you
don't care about or see any significance in learning," he asks.

https://web.archive.org/web/19990221012927/http://www.u me.maine .edu/-cofed/news/jan14-98-1.html
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Ifschools wore fun and .imomting plaeos, studants would bo miollS and eager to learn
bec11no curiosity is eontagious, Quaglia DOll!s. "Teachers who are no longer curioua or
c:rotive about their worlc, and school S)Sl\i1118 dJat me more concerned about
o:qpmimional stnM:turo than about what and how studena 1eam shouldn't expect the
c:las&rooms to be filled with engrossed. impired
•he says.

rn.........,

Hmna :lbn in school and being m:itcd about leamins shouldn't be limited to the primary
grad.el, acconling 'lo Quaglia. "Evayone lcll'DS best when they're having a good time and
11n1 ir.tuutcd, regardless of whether they're in kindcrgartal, a college lab or mraining

for a new career,• he says.
Curiosity and Cml1Mty. and Fun and Excitement m among the eight conditiou
Quaglia hu iclemified that positively influence die development ofstudent aapiratiou
when pmem and. promoted in 8Choob. Othen m: Belonging, feeling a valued member
of the community. ~mring with the cla88room community; Sense of AcrompJiabment,
believing one can be 1NCCeedill in a variety of activities; Heroes, llllving a role model to
mpect, COllllt on md. tmn 'lo :tOr gujdace; Spirit of Adve:ntme, having die counge to 1l'y
80mething new ad not being am.id 'lo :fiil; Le•"mhip and Responsibility, having a
voice in ldicnl•ting one's idea8 IDll the oppwlmiity to develop and practice leaderabip
8kill8; and tinally, Cc>nfidence to Tm Action. eubling lltUdenll to be conti.clent in. their
optiona IDll choicea about 1be futme and their goall.
"Jfwc expect f!nde:rris to acbieve moi:e, to cxplore:n.ewtemtory, and to be motivated,
engaged leame:n. achools md society muat povide educa1ioDal. environme:nt8 pretehool dlrough. higher "Alncation 1hat ai:e ccm•ntJy afimuletjng, relevant,
ch•llenging and encouraging,• aaya Qn•glia
H

Rdeated:Jmumy 14, 1998
Comct: Kay Hyatt, (207) SSl-2761

~ B5k to the College offdi•f'i!!tion Hmne h!!cw.

Book to RM!T!t Pm!11

Rel,,,,,

5/22/2021

Education, Social Reform Leader James Comer Named Visiting Professor at UMaine

The Wayback Machine - https://web.archive.org/web/19990220161136/http://www.ume.maine.edu:80/%7Eco ...

UNIVERSITY OF MAINE

COLLEGE OF EDUCATION & HUMAN DEVELOPMENT

Education, Social Reform Leader James Comer Named Visiting
Professor at UMaine
ORONO, Maine --The creator of the innovative program that is leveling the playing field
for poor minority children in inner-city schools will bring his experience and expertise to
the University of Maine. Noted educational reformer and child psychiatrist James P.
Comer will work with students, faculty, and educators and policymakers statewide over
the next 18 months following his appointment as Shibles Distinguished Visiting
Professor in the College of Education and Human Development.
As designer and director of the School Development Program, which strives to change
the "winner-loser" mentality he sees as pervading American culture, Comer has been
instrumental in shaping how educators, administrators and parents view their respective
roles in improving the quality of the nation's schools. His appointment was approved by
the University of Maine System Board of Trustees at its Jan. 26 meeting.
Comer, Maurice Falk Professor of Child Psychiatry at the Yale University Child Study
Center and an associate dean at the Yale Medical School, is best known for his
educational reform program designed to improve life and learning for poor children in
the nation's inner-city schools. The developmental and behavioral needs of students are
at the center of the Comer Model, which seeks to improve a school's climate for learning
by creating an atmosphere of cooperation and mutual trust. It targets the entire school for
change and involves parents, teachers, administrators and support staff working as a team
in planning and managing school activities.
A pioneer in the promotion and establishment of service integration, or what today is
referred to as "full service" schools, Comer contends that providing a caring environment
and providing basic needs are essential to learning. It is the erosion of society as a social,
political and economic process, not individuals or the schools that have led to the
deterioration of urban communities and ties between families and schools, according to
Comer. Success, particularly academic success, is a remote and elusive concept when
life's circumstances drive the human focus toward survival only, he explains.
Clearly, the core problem today has less to do with race than with failure to prepare
young people for the economy of today and tomorrow, according to Comer. There must
be more job opportunities with more upwardly mobile potential than dead-end jobs.
Programs to develop communities, families and schools to bridge the gap are working;
they simply need to be embraced on a nationwide scale, he says.
Attention to the needs of youth is growing in every state, but generally it is the states
with smaller minority populations or unusual leadership that have moved to establish
community and family-enabling programs, Comer points out. While rural states with
racial homogeneity might escape the social turmoil of the cities, they still must struggle
https://web.archive.org/web/19990220161136/http://www.ume.maine.edu/-cofed/news/1 -26-98-1.html
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with the problems and needs wrought by economic chance and issues of inequity, he
says.
In his latest book, "Waiting for a Miracle: Why Schools Can't Solve Our Problems -And How We Can," Comer issues a citi2ens' call for a concerted commitment and effort
to improve schools. He also calls for a new cultural mind-set -- that all children can learn
and succeed. He notes that the traditional cultural view that anyone with good
intelligence can learn, and teach, if only they make the effort has contributed to the
nation's under- investment in the preparation and support of educators, and to an
educational approach that does not adequately prepare most students for life, particularly
the most vulnerable.

During his visits to UMaine, Comer will be highly influential as he works with faculty,
students, educators and policymakers, according to Robert A. Cobb, dean of the College
of Education and Human Development. "Here is a person who just doesn't make
observations about education, but who has involved himself in the work of schools and
their connections to their co=unities over his entire career," he says.
Comer can offer invaluable guidance for building co=unity support for the expanding
role of schools, for the myriad of personal, co=unity and leadership challenges
involved in school reform, and for the College as it continues to develop partnerships
with area schools for collaborative teacher preparation programs, according to Cobb.
"Dr. Comer is an outstanding example of citizenship and acknowledgment that education
is everyone's concern," says Cobb. He notes that UMaine students and the entire
co=unity will have the opportunity to meet with and hear Comer in informal settings,
as well as at lectures on and off campus.
Comer says he is looking forward to participating in a broad range of University and
statewide initiatives addressing educational and societal needs and reform. "I am
delighted by this opportunity to work with the University of Maine," he says.
Raised in a working class family in East Chicago, Ind., Comer credits his parents with
leaving no doubt as to the importance of education. He attended Howard University
Medical Schools and decided on psychiatry as his specialty following military service.
He did his psychiatric training at the Yale School of Medicine. Early on, he began to
envision ways to create a family-like atmosphere in schools in order to motivate
learning. The Comer Model was established in 1968 in two elementary schools as a
collaborative effort between the Yale Child Study Center and the New Haven public
schools.
Change is neither easy nor quick, Comer cautions. It took three years for his team to
develop a good school climate at his original two school reform sites and seven years for
significant academic improvement. The students, 99 percent of whom were AfricanAmerican and more than 70 percent on welfare, had been the lowest-achieving groups in
the city's 33 schools, and by fourth grade were 18 and 19 months behind in mathematics
and language arts respectively. By 1984, they were tied for the third and fourth highest
levels of achievement on nationally standardized tests, had the best attendance in the city,
and serious behavior problems had been eliminated. Today, the Comer Model has been
adopted by more than 650 schools in 28 states.
In receiving the 1996 Heinz Award in the Human Condition for his profound influence
on the lives of thousands of disadvantaged children through his visionary approach to
public education, Comer was described as "an ideal advocate for children who brings an
extraordinary mix of passion and patience to his work."
https:/lweb.archive.orglweb/19990220161136/http:llwww.ume.maine.edu/-cofedlnews/1-26-96-1.h1ml
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It’s the Big Things that Count in a Relationship
ORONO, Maine -- Don't forget the flowers and candy on Valentine's Day, but remember, the true
test of love is played out all year-round. It's not how well you get along that keeps a relationship
solid, says a University of Maine human sexuality professor. It's how well you handle the
disagreements.
For many, Valentine's Day brings painful memories of failed relationships, but it also is an
opportunity to look closely at what makes a good, loving relationship, according to Sandra Caron.
Romance is great, but can fizzle as quickly as it surges, she says. "Love is not enough to make a
relationship work."
Both people arrive in a relationship with baggage from past experiences, with different expectations
and, too often, with an idealized picture of what life will be like and how the other partner will fit
into that portrait, according to Caron. What appeared to be love at first sight can look completely
different a few weeks later when incompatibilities begin to surface, she says.
A healthy relationship needs a strong foundation to survive life's inevitable ups and downs. The
most important elements, according to Caron are: friendship; a sense of humor; a level of comfort
where you can be yourself; intimacy, stemming from confidence in the relationship and sincerely
caring about one another; and equality, illustrated by mutual respect and sharing of responsibilities.
It takes time to learn about a person, to see how he or she responds in different situations and with
different people, Caron notes. The dating process allows us to make these observations, to examine
what we want in a relationship and to develop the skills to make it work, she explains.
"It's easy to say 'I love you,' but don't seek commitment before compatibility," Caron advises. And
don't ignore the warning signals, she cautions. Caron recommends that couples get to know one
another through four seasons to see if they are as agreeable in the winter as in the summer.
The daily grind and demands of family and jobs can easily push even the best of relationships to the
back burner, says Caron. Valentine's Day, she suggests, is an opportunity to set aside some special
time to positively reflect on the relationship, to remind yourself and your partner that it is
meaningful, and to move it to the top of the priority list.
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Expanded Little Books Series Designed for Preschoolers
ORONO, Maine --The Little Books are back in a Big way. The popular series of small books for
beginning readers, produced by the Center for Early Literacy at the University of Maine, is now
available in a new form geared for use in preschools.
The earlier literacy education begins, the more able children are to take advantage of formal school
instruction, says Center director and early literacy specialist Paula Moore. The new book series
stems from her recent work with three to five year olds in a local daycare center. Under Moore's
tutelage, these young children were able to clear the first big hurdle in the complex task of learning
to read -- recognizing that the stories they enjoy come from organizing and understanding all those
letters and words on the pages.
Shared and guiding reading are among the strategies that can help get that message across to
preschool children, according to Moore, and the new Big Little Books are designed just for that
purpose.
The series includes an extra large book for the teacher and matching small books for the students.
The large book can be placed on an easel where the children can watch as the teacher reads the
story, makes connections that strengthen language skills and points out letters and essential
structural information such as sentences flow from left to right. Having their own little books to
read after the teacher has read the big book helps young children make the transition to independent
reading, Moore explains.
Like the earlier Little Books series, the five Big Little Books feature photos of real Maine children
engaged in interesting activities from playing in the snow to feeding chickens. And like sales from
all the Little Books, profits go to an endowment to help encourage and support other early literacy
initiatives and programs. The goal of the Little Books project is to provide a variety of carefully
crafted, low-cost books for research-based teaching and practicing of early reading skills.
Research is presenting new theories and overturning long-held assumptions about how and when
children learn best, according to Moore, who edits the Little Books series. "We know from brain
development research that the critical time for learning to read is between ages five and seven, but
the ability to learn to read is based on the skills and stimulation children receive even before age
three," she says. " Reading is part of nurturing; it's the emotional attachment to the experience that
helps the brain develop."
It's important to take every opportunity to advance early reading skills, Moore emphasizes, and she
sees child care centers as the logical setting. Many children spend 10 or more hours a day in child

care, she point outs. With the proper instruction and attitude, child care providers can make a
tremendous difference in improving children's chances for success in kindergarten, says Moore.
The Center for Early Literacy in UMaine's College of Education and Human Development
produced the first set of Little Books for Early Readers in 1995 and now offers a total of four
different series. More information about the books is available from the Center, telephone (207)
581-2438.
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Study Reflects Maine Principals' Roles and Responsibilities
ORONO, Maine -- The average Maine school principal supervises 40 staff members, is responsible
for 355 students, and spends the day dealing with manifold management and monitoring duties.
Maine's principals are seasoned teachers and administrators who, overall, feel effective in their
jobs, according to a recent study from the University of Maine College of Education and Human
Development. The greatest challenge is finding a balance between their professional and personal
lives, and dealing with the constraints of the education hierarchy.
The study, conducted by UMaine Educational Leadership Professors Gordon Donaldson and
Charles Hausman, lends insight into the high turnover in principalships in Maine and nationwide,
and the difficulty in filling these positions with qualified people.
Nationally, there is overwhelming consensus that the principal's job is more professionally
challenging and personally taxing than ever before, and Maine is no exception, according to
Donaldson and Hausman. Their report, "Maine Principals and Their Work Lives: A Study of the
Maine School Principalship," is the beginning of long-range data collection to better prepare and
assist principals as educational leaders.
The report was compiled from a survey, which was sent to principals of all Maine public and
approved private schools serving students between kindergarten and grade 12. Sixty-three percent,
or 434 of the 689 surveys, were returned. Reflecting the state's demographics and educational
characteristics, respondents serve schools representing more than 40 different grade configurations,
and the majority described the schools where they attained most of their experience as rural. Fortyfive of the principals supervised more than one school building, in most cases, located in different
towns, and 42 were teachers as well as administrators.
The principals lead schools that vary so widely in grade configuration, enrollment, number of staff
and administrative structure that it may be inappropriate to think of the Maine principalship as a
single type of role or job, the report points out. In addition to administrative duties, 42 of the
responding principals were also teachers.
No survey of Maine principals of this magnitude has been done before, according to Donaldson.
"With follow-up surveys every two years, we will soon have a better grasp on the factors that
determine principals' longevity in their jobs and that shape their ability to be successful," he says.
Although the average tenure for Maine principals is eight and a half years, nearly 27 percent -- one
in four -- have been in their current positions for two years or less. Principals play a pivotal role in
school change and effectiveness, notes Hausman. "Short-term tenure makes long-range planning
almost impossible," he says.

The survey response is testimony to the vast number of roles and responsibilities principals must
handle regularly, according to the researchers. From a list of 41 typical principal activities,
respondents were asked to indicate how much time they spend and how much success they
experience in each activity, as well as the clarity of exceptions for their involvement and
performance. As a group, the principals reported being engaged in 22 of the activites "often" or
"very often," reflecting the vast number of roles and responsibilities that are part of the job. The
most frequently reported activites were running faculty meeting, responding to the needs of
teachers, supervising and evaluating teachers, resolving student problems, budget preparation and
consulting with teachers about students.
When the activitity listing was clustered into seven areas of related responsibilities, principals
reported spending more time on student management, personnel management and interactions with
the education hierarchy than on professional development, instructional leadership and public
relations.
Although principals expressed a strong sense of efficiency in all areas of their work, the survey
indicates they tend to spend more time in those activities in which they feel the most successful and
where their roles and expectations are most clearly defined. Overall, student management ranks
highest both in time spent and success experienced. Only 37 percent of the principals, most at the
high school level, have an assistant principal to help with student issues.
The concern, Donaldson and Hausman say, is with such a fragmented role and principals doing so
many different jobs, who is going to lead the critical educational reform initiatives?
Principals are often caught in the middle of different demands and directions from parents,
teachers, school boards and superintendents, resulting in ambiguity about goals and standards, and
changing priorities, according to the researchers. Many of the principals reported feeling hindered
in their jobs by school rules and policies, implying that the bureaucracy of the school organization
can be an obstacle to effectiveness.
The supervisory and management responsibilities of principals continue to grow as the number of
administrative positions decline in Maine and nationally. For instance, a 1996 report from the
UMaine Center for Research and Evaluation shows that school administrators supervise twice as
many employees as a supervisor in the manufacturing sector. The number of Maine school
administrative jobs is down 23 percent from 1991.
With an average work week of 56 hours in a high-stress position, principals struggle to find a
balance between their jobs and families. Sixty-two percent are directly responsible for the care of
children, and 15 percent are directly responsible for the care of parents or other relatives. Time
remaining for their own personal care, recreation and hobbies averages between one and six hours
per week.
The information provided in the initial survey and those to follow will be extremely helpful in
better understanding the reasons behind the high turnover and low number of people aspiring to be
principals, especially at the high school level, according to Richard Tyler, executive director of the
Maine Principals' Association. "The survey is providing long-needed hard data on the many facets
and pressures of the job," he said.

Other data about Maine school principals gleaned from the survey:
• Nearly 91 percent are 41 or older with more than 12 years of both teaching and administrative
experience.
• More than 70 percent have earned credits beyond a master's degree and are actively engaged in
professional development activities; however, only 3.7 percent have earned a doctorate, compared
with 9.3 percent nationally.
• The most helpful people in their jobs are secretaries, teachers and spouses; least helpful are school
boards and universities/professors.
• The majority generally regard themselves as making positive impacts in their work and a positive
difference for students, and report high levels of community support.
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Aspirations Leader Named to Regional Accreditation Board
ORONO, Maine -- Russell J. Quaglia, director of the National Center for Student Aspirations
at the University of Maine, has been named a trustee of the New England Association of
Schools & Colleges, Inc., the nation's oldest regional accrediting organization, dedicated to
establishing and maintaining high standards for all levels of education, pre-kindergarten to the
doctoral level.
Based in Bedford, Mass., NEASC serves 1,800 public and independent schools, colleges and
universities in the six-state region, and approximately 70 American/ international schools
around the world. Quaglia was named to the governing board following his appointment as
chair of the association's Committee on School/College Relations which encourages and
promotes K-16 collaboration through the development of partnerships designed to build
schools' capacity to meet NEASC accreditation standards.
The 23-member Board of Trustees includes administrators and educational leaders from public
and private schools throughout New England.
"It's an honor to serve as a trustee for an organization that promotes high standards and quality
in education," says Quaglia. "This is an opportunity not only to share my ideas, but also to
learn from the distinguished people on the board and the NEASC staff."
Quaglia has worked in partnership with the NEASC Office of School/College Relations on a
number of schoolwide projects to increase aspirations and academic opportunities and
performance, including publication of his new book, "Believing in Achieving." The book
describes the conditions that research by Quaglia and UMaine colleagues shows positively
influence the development of student aspirations.
The National Center for Student Aspirations was established following a decade of research
and work in schools. More than 12,000 students around the country have taken the Center's
Student Aspirations Survey, providing a new perspective about what works in education for
schools to use in reform efforts. The Center conducts field service and model programs
centering around the research-based conditions and has developed self-scoring inventories to
help teachers, parents, higher education faculty, volunteers and coaches assess how their
attitude and practice might influence or hinder student aspirations.
An associate professor of educational leadership at UMaine, Quaglia earned his doctorate from
Columbia University, specializing in organizational theory and behavior.
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Students, Governor to Discuss Politics Via Telecommunications
ORONO, Maine -- High school students in four Maine counties will talk politics with Gov. Angus
S. King, Jr. on Friday, March 13 without leaving their classrooms. King will connect through a new
telecommunications system with students from Presque Isle, Hall-Dale and Old Town high schools,
and the Governor Baxter School for the Deaf in Falmouth.
The conversation from one end of the state to the other is made possible by the use of ATM
(Asynchronous Transfer Mode) -- a high-speed, interactive switching technology that transmits
real-time voice, data and video communications between connected sites. Presque Isle High, HallDale in Farmingdale and the Baxter School are among pilot sites to test ATM technology, as is the
University of Maine, where Old Town students will tap into the discussion. Each of the pilot sites
has its own ATM facility. Gov. King will join the Hall-Dale students for the telecast.
The program, titled "Maine's Political Future -- Cutting through the Red Tape," was initiated by
Hall-Dale social studies teacher Karen Hayes who saw her students becoming more and more
cynical about politics and government. Even seniors, many of whom are old enough to vote,
express powerlessness, anger, and/or apathy regarding their roles as citizens, according to Hayes.
"They openly declare that all politics are dirty and that all government leaders at both state and
national levels are unresponsive to the common people," she wrote in her suggestion for the ATM
conversations with leaders from the administrative, legislative and judicial branches of state
government.
"I hope the students will get the sense that what they think, say and feel is important and that they
actually can cut through the red tape and have impact," she says. The 22-year veteran teacher adds
that she is sure the governor will use the discussion as an opportunity to gain the perspective of
young adults on these important issues.
In addition to the 16 students in Hayes' Problems of Democracy class, others expected to
participate in the discussion are: Old Town -- about six students interested in the political process,
along with social studies teacher Nancy Pullen ( at UMaine's ATM facility, located in Room 11,
Shibles Hall); Presque Isle High School -- about 10 students studying the '60's and '70's, with social
studies teacher Pat Grant; Governor Baxter School -- about four students with American
Government teacher Conrad Strack-Grose.
Earlier this year, a number of the same students had a similar conversation with Education
Commissioner Duke Albanese.
The ATM distance learning initiative began with Maine voters' support of a $15 million bond issue
in November 1995. The State Department of Education, which administers the project, is currently

conducting a bid process for ATM equipment to be available for eligible, participating schools
during the 1998-99 school year. Federal Education-Rate discounts are expected to significantly
reduce the cost of telecommunications line services to schools, based on the number of children
eligible for free and reduced lunches. For some Maine schools, the discounts could be as high as 80
percent.
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UMaine Graduate Program Makes National Ranking
ORONO, Maine -- UMaine's graduate program in secondary education is among the top in the
country, according to U.S. News & World Report's 1998 Guide to America's Best Graduate
Schools. The program is ranked 21st, out of 191, and is tied with the University of California -Berkeley. The rankings of academic quality are based on reputation, student selectivity, faculty
resources and research activity.
The national recognition reflects the quality of UMaine faculty and the strength of both its
academic and professional disciplines, according to College of Education and Human Development
Dean Robert A. Cobb. It also is a strong quality indicator for the undergraduate program, which
shares many of the same faculty and the commitment to preparing teachers, especially at the middle
and high school levels, with strong liberal arts and subject matter backgrounds, he says.
Reputation counts for 40 percent of the ranking score and was determined through U.S. News
nationwide surveys of Education School deans and a random sample of school superintendents who
were asked to select the 25 best graduate education programs.
Such broad recognition suggests the national presence of the College's faculty not only in
professional organizations and presentations, but also in their work with national media as
resources on timely and controversial educational issues, Cobb points out. The College's wellestablished summer programs such as the Middle Level Institute which attract educators from many
states and other countries also contribute to that reputation.
"This is affirmation that our work is recognized as being on-target and competitive with much
larger institutions," says Cobb.
UMaine's secondary education graduate program outranks those of Arizona State University,
SUNY--Albany, the University of Florida and the University of Northern Colorado. Programs in
the top three are Michigan State University, Ohio State University and the University of Wisconsin,
Madison.
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UMaine Faculty Member Honored for Distinguished Service
ORONO, Maine --The New England League of Middle Schools has presented its
distinguished service award to University of Maine Associate Professor Edward Brazee,
recognizing his pioneering work and advocacy of quality education for early adolescents.
Brazee, a UMaine faculty member since 1984, received the James P. Garvin Distinguished
Service Award before an audience of 4,000 educators and parents at the regional association's
annual conference March 23 in Providence.
"Ed Brazee was the perfect nominee. He is respected by everyone as an influential leader and
inspiring role model for teachers," said association board member Kathy McAvoy, who
presented the award. A teacher at Jefferson Jr. High in Lee, Maine, McAvoy also serves as a
regional trustee for the National Middle School Association. She earned her master's degree
under the guidance of Brazee who teaches graduate courses in middle level curriculum,
organization and teaching.
Brazee is recognized at the state, regional and national levels for his work in support of young
adolescents and for defining middle level curriculum as rigorous, integrated and
developmentally appropriate. Curriculum development and implementation are the focus of
the popular Middle Level Institute, which Brazee founded and directs each summer at
UMaine. Nearly 250 educators from around the United States and other countries participate in
the Institute each year. He also founded the Maine Association for Middle Level Education,
one of the most active such organizations in the country, and continues as its executive
director.
Long active with the National Middle School Association, Brazee currently serves as associate
editor of professional publications and is former chair of the curriculum committee. Recently,
he was named to the Nickelodeon Educator Panel as the only higher education representative
on the 14-member panel established to guide the children's programming channel's educational
initiatives; and to the Expert Review Council for a National Staff Development Council
middle grades project. The review panel will identify exemplary programs in the content areas
of language arts, mathematics, science, and social studies for inclusion in a consumer's guide
of appropriate interventions to address staff development needs.
An Orono resident, Brazee earned his doctorate in middle level curriculum and instruction
from the University of Northern Colorado and is a former middle level and high school
language arts and reading teacher.
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Education News - March 2~ 19:98
UMalne Named Nattoul Writing Project Site
OR.ONO, Maine - lhe University of Maine hu been namoo en ofliclll site of the Natioml Writing Project. The
design!!tjon comiecta the state to a netwcntc of gmsroota programs dedicmd to the improvement of student
writing 8l1d the teecbing of writing at all gnide levels and ICI088 ID cwricular areaa.

UM•ine wu one of only four new sites selected nationally in !be competitive gram procet81bia ye. and it the
atate'• only Natioml Writing Project site.
The Univmity ofMaille Writing Project. eatabU@bM widlin the College ofEdnca1ian and Hmnan Development
and directed by Iefby Wilhelm. atliBtant professor oflitaacy education, will receive a SlS,000 matcbiDg gmnt
for mmmer and tchool year training and researdl programs. The awmd and omcial m.iogamon follcnn the
auccess of the Maine Writing Projeet, which Wilhelm ealabliahed and CODducted lut year u an aflmare of the
National Writing Project..
The National Writing Project ill baaed cm a ttachm-teacbing teachm model which RCOgllizes the expertiJc of
auccessfbl clusroom tttchm not on1y as the beat Wtchm of atudenta, but also of their colleague&. Padicip&Dla
improve their own llkills lhmagb s.peeialized U:istrumon and inll:rac1ilm with other leading 1-:heIB dming a
111mmer inatitute and create a presentation ill an. ams of their e:iipertise.

Last mmmer, 23Maine1-:hers, all nonrinafed and selected aa exemplary U:Khm1 oflitmlcy and writing.
completed the intemive progi:am andjoined the nnb ofNational Writing Project l:OIJll111!anb, This year's Maine
Writing Project is •ibed11led for June 28 to July .30.
"The National Wriling Project is giving Maine a cadn: ofhighly qualified teacher comulbmts to proWh:
profouiona:I deve!opmmt in writing aaua the c:unic:u1um for schooJa 1hmugbuut the 1tato," 18)'8 W"llhehn. "This
is a partll:ularly valuable and CJUtiva ~for a mnd litatll lib Maino and is ono moro indicator of im
leadinhip in Mnnitjonal innovation and nifonn."
Wilhebn bail b11C11 a National Writing Project filllow and conaultant for 15 YlmB and bawls to pmjoct aitoB
mound the counliy u a spl!llbr and 1l'llilllr.
Then are cumntl.y 158 Natioml Writing Projl!Ct sites in 47 states, Pumto Rico and thCI District ofCoJumhia,
serving more than 1.30,000 tmchen.. Sito& must IE.llClt rigorous guideline. and lltaDdards and apply for r.ontinning
fhnding and m:ognition each yoar.

For 11111n1 infDmmiml about the Natioml Writing Pmject at UMaino, c:all Wilhelm at 581-2746.
Bdeated:Man:h25, 1998
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Weapons of Minor Destruction
by Marc Baranowski
The calculated rampage of two boys has left four classmates and a teacher dead and 11 others
wounded at a middle school in Arkansas. It is a shocking, chilling disaster that begs for
explanation. But there are no easy answers or quick solutions to violence as devastating as the
murder of children by other children.
A wise sage once said, "When a society gets sick, teen-agers are the most likely to show the
symptoms." American society suffers from a chronic disease not covered by most HMOs. I call this
disease "LOV" -- Love Of Violence, and the Arkansas incident is but the most recent example of
how this disease is occurring at younger and younger ages. The camouflage clad youngsters who
lured fellow students and teachers outside the school to shower them with bullets are 11 and 13.
Rather than attempting to guess why the Arkansas event happened, perhaps it's more useful to look
at prevention efforts that might reduce the likelihood that this type of killing will occur in the
future. Many years of social science and educational research tell us that the following would help
reduce the incidence of these types of behavior:
1. Reduce the number of times daily that violence is presented in the mass media as the best,
easiest, preferred, most glamorous, most "manly" way of solving problems. In terms of television,
ask that this be done at the cable level, the network level, the local level.
2. Through gun control efforts, reduce the availability of guns to children. With easy access to
weapons, the probability increases that someone will use them. Almost all teen-agers either have
access to such weapons in their homes, from friends, or from illegal dealers.
If they don't know someone who has these weapons, they know someone who knows someone who
can get them. This is true regardless of race, creed, social class, or geographic location. It happened
in Arkansas, Kentucky and Mississippi. It can happen here too, and "here" is everywhere.
While we fret over Saddam's "weapons of mass destruction," far more harm is being done to our
children using "weapons of minor destruction". Throughout history, a small minority of teen-agers
has always "gone crazy." Some brush it off as simply a phase of adolescence. But there has never
been a time in history in which we've allowed teen-age craziness to be so potentially destructive by
supplying the tools that make murder easy.

3. In ALL schools, from preschool upward, we should create and sustain meaningful, long-term
conflict resolution education programs. Essentially, these efforts consist of teaching skills that give
kids clear and direct alternatives to using violence.
It is clear from reported statements of one of the Arkansas shooters (that he "had a lot of killing to
do") that he saw no alternative to murder. However, this type of rigid thinking can be changed if we
make the effort. But such initiatives will not be effective if they are one-shot or short-term reactions
to a devastating social tragedy.
Conflict resolution is learned best when started early in a child's life and continued through high
school graduation. We will reduce the incidence of violence when we view such programs not as
"frills" or "fluff" or "extras" in the curriculum, but as determinants of whether our children live or
die.
4. Increase parent education efforts in all schools and communities. Research clearly shows that
democratic styles of parenting reduce the likelihood of violence, while very authoritarian (punitive)
and very permissive (hands-off or absent) parenting styles increase the likelihood. We can't always
assume that parents "naturally" know how to sustain positive parenting efforts.
5. Consistently ask all adults, including ourselves, to monitor the "little ways" in which we promote
and perpetuate violence. Let's all model peace instead of hurt in everything we do.
The life and death of America's children is the responsibility of everyone, not just parents and
teachers.
(Marc Baranowski is associate professor of Human Development at the University of Maine and a
specialist in adolescent development and issues).
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The Bottom Line on Reading Programs:
Most Work Some of the Time, with Some Students
by Paula Moore
Debate continues to rage in academic and research circles over beginning reading instruction.
The controversies are heated and politically charged. Now, the so-called Reading War is
boiling over into the popular press and stirring up unnecessary fears among parents and
community members that schools and teachers may not be using the "best" method to teach
reading. In Maine, reports about the Reading War are turning up with regularity in local
newspapers and on radio talk shows and statewide newscasts.
However, Maine children consistently outperform their peers in other states on national tests of
reading proficiency. Reading and writing scores on the Maine Educational Assessment have
been steadily improving. A 1994-95 state assessment of Maine children's reading achievement
at the beginning and end of first grade indicated that even at the beginning of schooling, most
Maine youngsters are doing extremely well in reading and writing achievement. Therefore, I
urge caution and calm when people hear reports about the Reading War in Maine classrooms.
Here are some facts to consider:
• Seventy-80 percent of the children in Maine schools are going to do just fine learning to
read, regardless of the form of reading instruction used in the school Research indicates
that typical youngsters learn what is needed to read and write from any instructional
program, even when key elements are left out.
• Most instructional programs are biased in some way. That is, they emphasize some key
reading skills by spending more time on them, and de-emphasize other skills by
allocating less instructional time to them.
For example, phonics-based programs spend more instructional time on decoding letter sounds
while giving students less time to read for meaning. Meaning-based programs allocate more
time to comprehension skills while giving less time to phonics skills. However, students vary
in ability, experience and personality. Consequently, the biases of instructional programs will
give some students an advantage and be a disadvantage to others. Schools need a menu of
methods, materials and programs to choose from in order to match instruction to the varying
needs of students.
• Twenty - 30 percent of the children may have difficulty learning in any reading program,
even the most balanced program which allocate equal instructional time to phonics and
to reading for meaning. The reasons that children fail to make progress in reading are
many and varied. For example, they may have health, emotional or behavioral problems,
https://web.archive.org/web/20020306212601/http:/fwww.ume.maine.edu/-cofed/news/4-15-98. html
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miss too many days of school, or lack experience with books and writing before they
enter school.
• Experience with reading and writing in the pre-school years is critical. Research
indicates that some children enter school having had between 1,000-1,700 hours of
storybook reading, 1,000 hours of watching Sesame Street with caregivers and 1,000
hours playing word and computer games. They are primed to take advantage of
classroom reading instruction.
Other children enter school with as few as 25 hours of storybook reading and less than 200
hours of word play and other literacy-related experiences. Many of these children do not catch
up on missed pre-reading experiences without extra instructional time that is geared to their
individual needs, regardless of the quality of the classroom reading instruction.
• The teacher, not the instructional method, makes the difference. In more than 30 years of
research to identify the best method for reading instruction, the variable often associated
with reading achievement is the teacher. In other words, particular instructional methods
resulted in achievement for some groups, but not for others. The research concluded that
it is the teachers who make the difference in achievement. Teachers teach students;
programs and methods are just the tools used by teachers. Schools and co=unities
would be well advised to invest in professional development for teachers, rather than in
costly and time-consuming debates about instructional methods.
• Reading programs for special populations of students do not work for a general
population of students in a classroom setting. There is a great deal of interest in reading
programs which were designed for students having difficulty learning. For example, two
programs generating interest in Maine schools are the Reading Recovery Program,
designed as a short-term intervention for first graders at-risk for reading difficulties, and
the Wilson Program, being marketed for use with special education students. Because
these reading programs appear to work well with the populations for which they were
designed, some educators, journalists and school board members have concluded that
classroom teachers should use them with all children. This is flawed thinking.
The theory and research behind programs such as Reading Recovery and the Wilson Program
are narrow and apply only to the specific population of children having learning difficulties.
Instruction suitable for the classroom situation must have a broader base of theory and
research.
• Watch out for extremist positions and view their messages with a critical eye. There are
extremists at one end of the debate who completely ignore or deny the sizable research
evidence about the positive effects of phonics instruction. At the other end are
extremists who imply that virtually all reading problems will be eliminated by teaching
intense phonics or that all children should have the same form and intensity of phonics
instruction. In fact, there is no research to support either of these extreme positions.
The bottom line is that most instructional programs work some of the time, with some of the
students. Schools and teachers need to know which programs work best for which students and
under which conditions.
Instead of pitting programs and their proponents against each other, let's put our educational
dollars and efforts into ensuring that Maine schools and teachers have lill the reading programs
necessary to meet the many and varied needs of the children they serve.
(Reading specialist Paula Moore is director of the Center for Early Literacy at the University
ofMaine)
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Graduate Students Learn From, Give Back to Area Schools
ORONO, Maine -- Students in the University of Maine's Master of Arts in Teaching (MAT)
program have spent much of the past year working with classroom teachers in three area
communities They brought new ideas and varied experiences to schools in Old Town, Brewer and
Orono. They also offered a rare commodity in busy public schools -- the time and resources to do
research and evaluations and to develop new programs and materials.
When the 30 students complete the 13-month newly redesigned MAT program this month, they
will take with them valuable lessons learned in cooperating schools, and they will leave more than
memories behind.
As part of their work in the graduate-level course, Social Context of Education, the students initiate
a project custom designed to benefit the school providing their internship experience. Projects
completed this spring range from an inventory of school technology assets and needs to conducting
an after-school activity interest survey.
The traditional definition of teaching based solely on classroom performance is much too limiting,
according to course instructor John Maddaus, associate professor of education. "We want people
entering the teaching profession to be well aware of and engaged in the school and the community
it serves," he says. That means understanding the "big picture" of the many factors that influence
what happens in the classroom -- such as policy, parental involvement, community expectations
and business partnerships.
In developing their projects, the interns are expected to interact with people in the school and
community to ensure that their work is relevant and useful. Other examples of team and individual
projects MAT students completed this spring are:
• Organization of two Envirothon Teams at Old Town High School, providing the opportunity for
students to explore new careers, develop teamwork and competition skills, and learn about
environmental knowledge and ethics. The Envirothon is a natural resource problem-competition,
sponsored by the Maine Association of Conservation Districts.
• An evaluation of the America Reads grant program which, through Penquis CAP, places foster
grandmothers in Brewer's Pendleton Street School to work with first graders having difficulty with
beginning reading. Their report will be used to meet the program evaluation requirement and help
support continuation of the grant for the coming year.
"We worked as a team looking at schools and how their skills could meet our needs, "said
Pendleton Street School Principal Cathy Lewis. The interns' ideas, research, data collection and

analysis resulted in an impressive documentation of the validity of the America Reads grant,
according to Lewis. "It was a tremendous learning experience for the students and a great benefit to
the school," she says.
• Production of a videotape on the service learning program at Orono High School. The
informational video will be used to introduce service learning to incoming students.
• A survey of courses at Old Town High School that meet performance indicators in the career
preparation section of the Maine Learning Results, and development of informational materials for
students and their parents regarding certain career fields. These materials will be used as part of the
career preparation program being developed for ninth graders.
Educators credit the MAT students with bringing a mature outlook, diverse experiences and a high
level of energy to the classroom. The students are graduates from universities and colleges from
Georgia to Canada, with majors in subjects from art history to veterinary science. They come from
a variety of work experiences from ship's captain to social worker and lighthouse keeper to public
health consultant. And, they pursue avocations as varied as bee keeping, printmaking and
triathlons.
Some of the MAT students specializing in elementary education have another project to anticipate
as co-authors of informational essays designed to help parents assist their children in learning to
read and write. The essays, written with cooperating teachers in the schools and Brenda Power,
UMaine associate professor of literacy education, will be published by Heinemann next spring.
Titled "Connections: The Parent Communication Kit," the set includes the essays, available in hard
copy and electronic formats, and a booklet of ideas for fostering links between home and school.
The 1998-99 MAT students arrive on campus June 14 for a summer of coursework and
professional activities in preparation for their collaborative school-based teaching and learning
experiences in the fall and spring.
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School Readiness Begins At Home, Not the Same for Everyone
ORONO, Maine -- A child's perceived readiness for school is locally based and varies in
accordance with community culture, resources and expectations, according to a University of
Maine researcher, who says preschool screening should be an instructional starting point for a
teacher, not a placement tool to label children or keep them out of kindergarten.
The traditional practice in many schools in Maine and other states, consisting of a single screening
or testing session does little to prepare children for school or to establish long-term parental
involvement in their children's education, says Lieve Brutsaert, a researcher in the Institute for the
Study of Students At Risk. "Screening is just a test of what one little child can do on a not-tooperfect day," she says. "It should be used to determine the different instructional strategies teachers
will need to meet the diverse skill levels of kindergarten students, not as a measure of what a child
can or cannot do at some point in time."
But that preparation for learning should begin long before preschool screening, ideally as soon as
parents take a newborn home, when both are full of hope and promise, Brutsaert emphasizes. "We
have a window of opportunity during the first three years of life to stimulate children when brain
development is more rapid and extensive than we previously realized. Communities must
encourage and support the role of parents as that crucial first teacher," she says.
In a recent study of school readiness, Brutsaert examined the influences of early family/ preschool
community experiences as viewed and interpreted by a group of parents in two small, rural Maine
communities. The prevailing interpretation of a child being ready for school meant socially ready.
This initial concept did not change as the 31 children of the 12 participating families moved
through the primary grades.
All of the parents took for granted that readiness training begins at home, and all were involved in
two types of readiness activities -- pre-academic skill training and social skill training. They all
clearly placed a greater value on training their preschoolers in the observable, every day social
skills of getting along with other children than they did on pre-academic skills, which most
considered to be in the school's domain.
Parent involvement in pre-academic skills activities, such as reading, learning the alphabet and
colors, or counting, tended to be incidental, occurring if and when opportunities arose, or were
considered "what any good parent would do." But extensive forethought and deliberate action went
into social readiness development. All of the parents sought out and created opportunities both in
and beyond the extended family circle to enhance social development.

As a group, they anticipated that their children were not as well prepared socially as were those
who grew up in less rural settings, and consequently, they made concerted efforts, as resources
permitted, such as forming play groups and enrolling their children in preschools to engage them
with other youngsters in social situations.
The findings in the rural Maine study are consistent with national research indicating that parents
emphasize social and emotional maturity over school-related academic skills when deciding
whether or not a child is ready for kindergarten, according to Brutsaert.
The local school and community volunteers included in Brutsaert's study also acknowledged the
importance of social readiness and the need to promote a school environment where social
development, prior to academic development, can continue.
Without exception, the families had a clear perception of the attributes -- abilities and needs -- of
each child, and there was no indication that parents felt any pressure from teachers to prepare the
children for anything but a generally defined social readiness. Very few entertained the idea of
keeping a child back a year, indicating that most felt secure in the knowledge that their children
could enter kindergarten regardless of their level of social and pre-academic skill development.
This community consensus was reinforced by the kindergarten transition program at the elementary
school that serves the two adjacent communities. The innovative program is tailored to help forge
connections between home and school and remedy the lack of social opportunity. In addition to
home visits by the kindergarten teacher, the program brings parents, preschoolers and teachers
together to get acquainted with the school and one another during weekly informal sessions during
the spring before the children officially enter school.
"By virtue of living in the community, these parents had internalized a cultural message about the
meaning of school readiness as well as their specific role as parents in preparing children for
school," Brutsaert says.
In these communities, the local meaning of readiness was effectively conveyed and reinforced from
teachers to parents, increasing understanding instead of setting the stage for conflicting
expectations.
Brutsaert's pilot study of two other Maine communities -- one rural, working class and the other
more diverse and affluent -- provides an example of how different expectations can evolve and
conflict. In the rural community where preschool and recreational activities require travel and
financial resources, helping children socially interact and fit into a group is a priority for parents.
But in the more prosperous community where socializing and cultural activities are part of the
middle class lifestyle, most parents are more concerned about their children, who sometimes can
already read, being bored during the primary school years. As a result the kindergarten program in
some communities is accelerated, assuming an enriched home environment and preschool
experiences as the norm, and placing unrealistic expectations for children who have not had the
same advantages as their classmates.

Given the importance of parental involvement to student achievement and the influence of
community consensus on policy, programs and resources, it is essential that schools establish
collaborative links, says Brutsaert. She offers some suggestions and implications for developing
effective collaboration between parents and schools.
• Give explicit attention to parents of preschoolers, especially first-time parents, before their
children enter school. Research on parental involvement indicates that the closer a parent
participates in the education of a child, the greater the impact on a child's overall development and
later achievement. Well-designed projects and programs are needed to directly train and support
parents of preschoolers.
• Accept parents as worthwhile partners. Studies have found that parents rarely or never receive
requests from teachers to engage in learning activities with their children at home, yet these parents
report that they are willing to spend time helping their children if they are shown how to do specific
learning activities.
• Make parental involvement an integral part of the definition and mission of the school
community. Research clearly suggests that the school's practice to involve parents is more
important to school readiness than other factors such as the education of parents, the size of the
family and parents' marital status.
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New Book Promotes Democracy, Power of Drama in Teaching
ORONO, Maine -- Drama brings democracy to learning, yet it's an under-used technique
in American classrooms, says an author of a new book that presents drama as a powerful and
inclusive way of teaching abstract concepts, supporting reading and writing, and understanding
different perspectives of life.
"Drama is not theater, and it's not about performance. It's exploration," says Jeffrey Wilhelm,
assistant professor of literacy education at the University of Maine, who with colleague Brian
Edmiston of Ohio State University wrote "Imagining To Learn: Inquiry, Ethics, and Integration
Through Drama" (Heinemann 1998).
Drama is a widely accepted way of teaching in other countries, but in the United States, it is too
often considered just fun and games, according to Wilhelm. The key isn't the drama itself, he
explains, but what students learn through it. "Drama is a natural way of bringing up and dealing
with issues and doing meaningful work together," he says.
"Imagining to Learn" moves drama into the mainstream of elementary and middle school teaching,
learning and curriculum. It is filled with examples of how teachers and students can create
circumstance and conditions that draw out abilities and questions.
The authors also present drama as a method of performance-based assessment and a way to engage
students in research. Through drama, they say, students see what they are reading and learning,
create mental models, and play out possibilities and consequences in a safe environment.
Students agree. Jessica Dvorak, now a high school sophomore from Old Town, Maine, who
participated in a drama-in-education workshop with Wilhelm and Edmiston two years ago, wrote a
forward to the book, as did National-Louis University professor of interdisciplinary studies James
A. Beane. "Drama is a great way to learn," Jessica writes. "It's like reliving history. You remember
what you learn much better –- as something you did rather than as something you heard in school.”
And that, according to the authors, is why drama works.
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Corporate Marketing Whiz, Aspirations Expert
Are Wit and Wisdom of New Syndicated Column for Dads
ORONO, Maine -- The serendipitous meeting of two kindred spirits -- a new-product marketing
guru with corporate clients around the world and a professor in Maine trying to spread the word
about the link between student aspirations, attitude and achievement -- launched a friendship and a
nationally syndicated newspaper column.
Doug Hall, founder and CEO of the invention think tank Richard Saunders International Eureka!
Ranch in Newtown, Ohio, and Russ Quaglia, director of the three-year-old National Center for
Student Aspirations (NCSA) at the University of Maine, have a new title they hope will soon be a
household word -- the "Two Dads."
The two teamed up under that moniker to write a weekly column filled with parenting challenges
and ideas from a dad's perspective. After only a month on the market, "Great Aspirations! by Two
Dads," being distributed by Universal Press Syndicate, is appearing in newspapers of all sizes from
Seattle to Staten Island.
Both Hall and Quaglia are fathers of three children, ranging in age from 6 to 13.
While tinged with humor, the column takes on tough parenting issues such as "A bully has my son's
number" and "My daughter's fashion statements give me the willies." All are based on the eight
conditions that NCSA research shows positively influence the development of aspirations when
present and practiced by educators and parents.
Hall, a 1981 UMaine graduate, learned about Quaglia and his track record in changing students'
attitudes and performance in an alumni magazine article. Quaglia's work and high-energy level
struck a personal and corporate chord with Hall who recognized the need and potential for
expanding the professor's research and successful techniques with students. So, he founded a
charitable corporation, "Great Aspirations!, dedicated to adapting Quaglia's school-based efforts
into practical ideas and tools that parents can use to help inspire their kids, with all profits donated
to aspirations education and research.
In addition to the newspaper column, the pair poured their complementary talents into the
production of an interactive Parents' Audio Workshop. The kit consists of four audio tapes,
featuring Hall and Quaglia, and a 40-page guide with more than 150 ideas for raising "confident,
happy, motivated" children, as well as a self-scoring inventory to help parents understand what they
are doing right and where they need help.

The kits are being marketed nationally for $49.95, but Maine's 277 public libraries will each
receive two kits as a gift from Great Aspirations! Hall is a Portland, Maine native with deep family
roots in the state and the University of Maine.
A creative entrepreneur, even as a student at UMaine, where he also started a juggling club and
performed as a magician, Hall believes success merits sharing resources and expertise. He deals
with a lot of non-profits but says Quaglia's aspirations message immediately stood out. It's nonpolitical. It works. It's just good, basic stuff for kids," he says. And now, the author of "Jump Start
Your Brain" has come up with some complementary inspiring ideas for parents.
The National Center for Student Aspiration's eight conditions to encourage aspirations form the
basis of Quaglia's work in schools and Hall's ideas for parents. They include: a Sense of
Accomplishment, having Real Heroes, a Sense of Belonging, a Spirit of Adventure, Curiosity and
Creativity, Fun and Excitement, Leadership and Responsibility, all leading to the Confidence to
Take Action.
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Webber Energy Fuels Sponsors Statewide Research Project
to Provide Definitive Answers on Maine Student Aspirations
AUGUSTA, Maine -- Gov. Angus S. King, Jr. announced today that Webber Energy Fuels, a
Maine-based company, is funding a $300,000 unprecedented research project that will answer some
of the most elusive educational questions about student motivation and aspirations.
The Maine Aspirations Benchmarking Initiative, a 10-year project directed by the University of
Maine/Maine Principals' Association Research Partnership, will generate a sweeping data base of
information from more than 105,000 Maine students and establish a national model of how schools
can use their students' perspectives in responsive reform efforts.
Information derived from the unparalleled surveying of every sixth through 12th grader in Maine
public schools, plus a sampling of children in kindergarten through grade five, will provide the first
comprehensive report on the status of student aspirations in Maine. Extensive analyses will also
produce school-specific information about what influences and inspires students to reach their full
potential and what supports and conditions they see as present or lacking in their educational
experience.
The recognition of the validity and support of school-based action research with the goal of
practical application earns high marks from the Research Partnership.
"I am thrilled that the UMaine/MPA Research Partnership, with support from Webber Energy fuels,
will be able to fulfill its promise of providing schools with meaningful Maine-based data about
students that can be used in decision-making," says Suanne Giorgetti, president of the Maine
Principals' Association and principal of Benton Elementary School. "Student aspirations and
student achievement are the crux of each and every school's business."
"Webber Energy Fuels has a long history of investing in education and the young people of our
state," says Webber Chief Executive Officer and President Larry Mahaney, noting that the
company has contributed over a million dollars for scholarships and educational programs in
Maine.
"Although the 'bottom line' is the main objective of most companies, I sincerely believe we also
have a social responsibility and commitment to invest in other projects," Mahaney says. "Investing
in education, teachers and the future of our young people offers a great return. That is why I am so
excited about this project. It's a win, win situation for everyone."
Schools have good data on student achievement from the Maine Educational Assessment and other
nationally normed tests and have used the results to spur significant changes in academic curricula

and teaching strategies, according to Robert Cobb, dean of the UMaine College of Education and
Human Development, who initiated and spearheaded the project proposal on behalf of the Research
Partnership, a collaborative between the College and the Maine Principals' Association.
The benchmarking project will provide comparable information on student motivation and
aspirations, ending speculation and adult assumptions about critical issues such as why Maine high
school graduates do or do not pursue higher education, when children begin to develop a concept of
the future, to set goals and understand how to reach them, and what schools and communities can
do to help students raise their aspirations.
"Obtaining data from every youngster in Maine gives us incredibly valuable insight into what
they're thinking at various stages of development. It also has the potential of prompting them to
take stock of their personal choices regarding where they will put their efforts and to what ends,"
says Cobb.
The vast research and program development project will be conducted in cooperation with the
National Center for Student Aspirations and the Center for Research and Evaluation, both within
the UMaine College of Education and Human Development, and the state Department of
Education.
Beginning in September, the benchmarking initiative will proceed in three stages -- data collection
and analysis, providing assessment reports and technical assistance to schools to remedy areas of
weakness, distributing information about exemplary aspirations programs and practices in Maine
schools to a national education audience, and repeating
the survey during the last year of the decade-long project to identify changes that are positively
affecting the aspirations of Maine youth.
The power of data generated by a school from its own students is extraordinary, according to Cobb,
because it generates ownership, expectations and incentive to bring about positive change as a
consequence.
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Two More Schools Selected for Sports Improvement Project
ORONO, Maine -- Hall-Dale and Kennebunk high schools have been selected to participate in the
1998-99 round of a corporate-sponsored project to evaluate and strengthen the contribution of
athletics to local and state educational reform efforts.
Sports, Schools and Learning Results, funded by the UNUM Foundation and sponsored by the
Maine Center for Coaching Education at the University of Maine, provides an intensive, year-long
athletic program review, assessment and professional development process, grounded in Maine's
performance-based learning standards.
The UNUM Foundation's third-year grant of $76,763 will fund the project in the new sites, as well
as provide follow-up support for last year's schools -- Brewer, Hodgdon, Mount Desert Island,
South Portland, Waterville and Wells high schools -- and the first-year pilot sites which include
Edward Little High School in Auburn, Noble High School in Berwick, and Woodland and Orono
high schools.
Throughout the year, project staff work with the schools to examine and evaluate their sports
programs from the perspective of the Maine Learning Results Guiding Principles which outline the
knowledge and skills students should have and demonstrate in order to be prepared for work, higher
education and citizenship.
The project challenges schools to: identify how their athletic programs contribute to attainment of
schoolwide and state educational expectations and goals; identify the core skills and attitudes
(academic, personal and social) high school students should gain from participation in sports;
identify essential strategies coaches need to help students develop these skills and attitudes; support
coaches in effectively learning and using appropriate instructional strategies; and involve students,
parents, coaches and administrators in a comprehensive assessment of athletic programs.
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Book Offers International Perspective on Family Violence
ORONO, Maine -- A new book edited by University of Maine family studies instructor Renate
Klein crosses disciplinary and national boundaries by presenting the works of scholars from 10
different countries, examining conflict and violence from a variety of geographical, cultural and
historical backgrounds. Perspectives range from anthropological frameworks and sociological
explanations to legal philosophy and conflict-management strategies.
"Multi-disciplinary Perspectives on Family Violence" presents case studies and research from
Denmark, France, Germany, Britain, Greece, Poland, Romania, Spain, the United States and the
Netherlands. Topics include child abuse, family aggression, social representations of conflict and
abuse, gender stereotypes, the role of extended family, violence in dating relationships and violence
against women.
Klein, a social psychologist, teaches family conflict and domestic violence at UMaine. She is
founder and coordinator of the European Research Network on Family Conflict and Domestic
Violence.
Family conflict and domestic violence are complex social phenomena which need an integrative
approach, but are often studied in isolation, according to Klein. The book, published by Routledge,
testifies to the diversity of research approaches in the field, as well as to common themes across
disciplines and complementary findings.
In her introduction, Klein notes that the book takes readers on a trek that allows them to visit
nuclear families, hear from the extended family and look at the wider community in which families
and relationships exist. On this journey, "We witness struggles for power, safety and integrity, and
the never-ending quest of explaining why those we love do sometimes hurt us," she writes.
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Grant Rewards Students for Research
ORONO, Maine -- A $10,000 grant from the Nellie Mae Fund for Education to the University of
Maine Upward Bound program is helping some high-achieving, low-income students with firstyear college expenses. This is the sixth year the non-profit foundation has awarded grants to
support pre-collegiate research internships for Upward Bound Math/Science students during the
"Bridge" year between high school and college.
The 1998 grant allowed Upward Bound to award subsidies for essential college costs to 10
students, five of whom are attending UMaine. The grant recognizes students for their research,
developed and conducted during the summer with UMaine faculty. Student research and resulting
papers ranged from the effect of cerebral palsy on speech development to biodegradability of latex
balloons in the environment.
The Math/Science students spend their summers meeting the program's intense academic and
research demands and do not have the chance to earn money for college. "It's a trade-off that
reflects their commitment to learning and their understanding of the long-range value of
education," says Upward Bound Director Linda Ives. "That's why this grant is so important and
appreciated."
Upward Bound is a federally funded TRIO program established to advance equal educational
opportunity by helping students overcome economic, social, academic and cultural barriers to
higher education. TRIO programs at UMaine are administered by the College of Education and
Human Development.
The Classic Upward Bound program, in its 33rd year at UMaine, serves 100 economically
disadvantaged students in high schools in Penobscot, Piscataquis, Waldo and Hancock counties.
The Regional Math/Science Center program, in its seventh year at UMaine, serves between 40 and
50 highly motivated, math and science-focused students in schools throughout New England. Both
programs provide counseling and tutoring in the students' schools, as well as a summer residential
experience at UMaine. Students in the Classic program have the opportunity to work in a careerrelated field and earn some money during their summer experience.
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Comfort and Calories Add Up During the Holidays
ORONO, Maine -- Ever wonder how the terms "little old ladies" and "little old men" became so
common and endearing? The answer is a good lesson to recall before you dig into the dip or reach
for that second piece of pie during the food-centered holidays, according to a University of Maine
fitness expert. These smaller, more active folks are still around because they have outlived their
overweight, sedentary peers.
One-third of adults in the United States and one-quarter of the children are obese, meaning that
more than 30 percent of their total body weight is fat, says exercise physiologist Nellie Orr. The
average person gains five to seven pounds during the holidays from over-consumption and lack of
activity, and far too many keep adding more bulk year after year. Orr earned her Ph.D. in exercise
physiology from the University of Pittsburgh and is a faculty member in UMaine's Kinesiology and
Physical Education program.
Holidays can be stressful and difficult for just about everyone, and painful for those suffering a
personal loss. It's easy to gain consolation from overeating, especially high-fat comfort foods. But
comfort isn't the only thing gained, Orr cautions. One pound equals 3,500 calories, so that extra
seven pounds packed on during the holidays is the result of nearly 25,000 extra calories.
"Beyond essential fat, which is required for proper physiological functioning, extra fat is excess
tissue," says Orr.
Like all tissues of the body, fat requires energy -- energy which is produced through the process of
metabolism and supplied to the tissues by the cardiovascular system, she explains. The extra burden
of the additional weight places excessive stress on the musculoskeletal system, which can lead to
low back pain and joint pain. The result of the excess fat and the related stresses of transporting and
nourishing it predisposes us to cardiovascular disease, diabetes and musculoskeletal problems and
contributes to premature disability and death, says Orr. On the plus side, exercise and foods with a
lot of nutrients help us function better, maintain good health and recover more quickly from illness
or injury.
There are no "quick and easy fixes" to being healthy and fit, says Orr. Someone who has led a
sedentary lifestyle for 20 years can't get in condition in two weeks, and those 20 pounds gained
over the past two years can't be lost in two days.
American society is preoccupied with consumption, says Orr. "We talk about Thanksgiving and
Christmas dinner, not the essence of the holiday. Thanksgiving is a day to give thanks, not to see
who can eat the most. The more we realize the true significance of the holiday, the less likely we
are to over indulge," she says.

Enjoy the traditions, but with some modification and certainly with moderation, Orr suggests. If
possible, go for a walk, before and after holiday meals. The exercise, as well as the fresh air, is
good for you. Walking a mile burns off 100 calories. That's a pound of fat a month, or 12 pounds a
year. Always look for ways to expend calories, not for the closest parking spot.
Any kind of movement helps, but with remote control clickers that do everything from changing
the channel to opening the garage door, our thumbs and forefingers often get the best work-out of
the day. We even have wheels on our office chairs so we can roll from the desk to the filing
cabinet, notes Orr, and we can run errands and get just about any kind of food by "driving through"
and never getting out of our cars.
The biggest obstacle to healthy eating and exercise, during the holidays or as a matter of lifestyle, is
attitude, says Orr, and she points out that the health and fitness industry has not always played a
positive role. Often people are just overwhelmed with all the information about fat and calories and
by fitness standards that seem unobtainable, so they don't do anything, she explains.
Instead of focusing on the product -- weight and aerobic ability -- we need to focus on the process - eating healthy and exercising, says Orr. The outcome will take care of itself. The key is to feel
good about yourself and to adopt a healthy relationship toward food. There's no such thing as
"good" or "bad" food if eaten in moderation, says Orr. A good rule of thumb is to have more chip
than dip, more potato than sour cream, and more bagel than cream cheese.
Orr also suggests:
• Savor and appreciate the food you consume.
• If you know you are going to an event in the evening where lots of food will be served, ease up on
what you eat during the day.
• Be cautious with alcohol. In addition to other negative effects, many alcoholic beverages served
during the holidays such as fruity punches and egg nog are loaded with calories.
• If you really like a certain food, don't be too restrictive. You will just overindulge later.
• Enjoy the food you prefer and don't punish yourself for eating unhealthy.
• Try to eat more foods that are high in nutrients.
• Teach others about making healthy food choices.
• When you receive high-calorie food as a gift, share some and freeze some
• Take every advantage to be more active
• Don't trick yourself into overeating with the promise that you will begin a rigid diet tomorrow.
"Tomorrow" never comes.
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Study Looks at Maine Principals' Experiences
with Challenging Behaviors in Schools
PORTLAND, Maine -- Maine schools are encountering a variety of challenging behaviors by
students and are using a number of strategies to address the problems, according to a study tapping
the experiences of 33 elementary and high school principals. While the interventions are effective
with most students, the serious needs and behaviors of a small group far exceed schools' ability and
resources, according to researchers at the University of Maine's College of Education and Human
Development.
The study, conducted over the past year, also reflects the importance and effectiveness of parental
involvement in developing, supporting and evaluating behavioral intervention and prevention
strategies. But the degree to which schools are able to rely on parental support varies. In some
incidents, parents are as frustrated and unable as the schools to cope with the behavior of their
children.
The report, "Principals' Perspectives on Challenging Behaviors in Maine Schools," is based on
interviews with 20 principals from different configurations of K-8 schools; four from grade 5-8
schools; and nine principals of either grades 7-12 or 9-12 schools. Sponsored by the UMaine-Maine
Principals' Association Research Partnership, the report was presented and discussed November 20
at a seminar on challenging behaviors held in conjunction with the Maine Principals' Association's
annual fall conference in Portland.
"We now have an idea of the major behavioral issues being exhibited in Maine schools," says lead
author Jim Artesani, assistant professor of special education. The report documents that there is a
group of students out there, 2-5 percent in any given school, who seem impervious to all efforts and
with needs so complex that any effective intervention requires the involvement of communities and
service agencies, according to Artesani. "It's common with what we see in the national literature,"
he says.
Principals described behaviors that fall into three major categories -- Defiant, which includes noncompliance with rules, insubordination, disrespect, resistance and refusal; Aggressive, which
physically hurts another individual, such as fighting, throwing objects, kicking, assaulting and
ripping things off walls; and Harassment, such as name calling, verbal and physical intimidation
and bullying. The principals noted that fighting is often a result of verbal and physical harassment
that took place earlier.
The report documents that most schools are trying to manage problem behavior with existing
personnel, with teachers as the first line of defense, particularly those with specific training in crisis
intervention or behavioral programming. Schools are also drawing upon a wide array of resources,

including other in-house personnel such as special education and guidance staff, educational
technicians and social workers, as well as outside specialists, parents and peers to help develop
appropriate interventions and support services.
Encouraging the development of pro-social skills has always been a natural, informal part of what
schools do, according to UMaine Professor Walter Harris, a specialist in behavioral disorders who
also worked on the report. "Principals and teachers are beginning to realize that this previously
hidden curriculum needs to become an explicit, visible, well-planned part of a school's overall
mission and expectations that represent community values," Harris says. "Some schools are
beginning to address this task, but many are reluctant to do so, believing that values and social
behaviors are the exclusive province of home and family."
Teaching pro-social behaviors based on community values is not a complex matter, according to
Harris, but it requires community support and sustained attention and commitment from teachers
and administrators.
Schools can set boundaries, teach appropriate behaviors and develop programs to help kids, but
schools aren't social service agencies, Artesani points out. Serious behaviors are caused by longstanding, complex factors and it takes time and resources far beyond the schools' capacity to tackle
these problems.
Artesani emphasizes that communities need to know what schools are coping with in terms of
student behavior. "Kids should not have to be shot to grab the headlines," he says. "The fact that
they are getting into fights, being defiant and harassing one another and teachers should be enough
to get public attention and helpful response."
Among other findings in the report:
• Challenging behavior is more evident in males than females, particularly the serious behaviors,
such as physical aggression.
• There was little distinction between regular and special education students in exhibiting
challenging behaviors.
• An encouraging number of schools are using programs that build the capacity of students and
staff to effectively manage challenging behaviors, such as social skills curricula, peer mediation,
anger management, advisory teams and various types of staff training.
• Principals also experience the frustration of parents whose children do not pose behavioral
problems. Some of these parents don't think schools are doing enough to control the situation, and
they want the disruptive kids out of the school.
• Principals consider their own roles as critical and appear to feel to a significant extent that
challenging behaviors are their responsibility.
• Principals consistently expressed the crucial role of parental involvement in dealing with
behavioral issues. But they also feel that parents and home circumstances can undermine school

attempts to address serious problems. They express frustration, but also an understanding of the
larger issues involved, such as mental health problems, physical, sexual and psychological abuse,
poverty and lack of social skills.
School may be more successful than they realize in addressing most challenging behaviors, says
Artesani. They generally seem able to access well-trained staff, consultants and strategies that are
working with most students. But the inability to reach that small group of students engaging in
serious and disruptive behavior, combined with the lack of family and community effort to support
effective programming and monitoring can overshadow progress with less intense problems.
Among other recommendations, the researchers suggest that schools:
• Conduct a systematic evaluation of challenging behaviors in individual schools.
• Clarify school and parental expectations around behavior.
• Develop a set of schoolwide values concerning student behavior and principles upon which rules
can be developed.
• Develop a schoolwide discipline plan in conjunction with community agencies.
• Develop a statewide web page on the issue, with links to other related pages and a bulletin board
for posting information and posing questions.
• Develop working relationships with parents prior to the advent of behavioral problems.
The Maine Principals' Association's Professional Executive Committee has also received
recommendations from the ad hoc committee it established in May 1997 to study student
behavioral problems. The Ad Hoc Committee on Challenging Behaviors in Schools has drafted
recommendations for consideration by legislators, educational policymakers and schools.
Suggested actions range from greater collaboration and sharing of critical information among
agencies dealing with youth at risk to comprehensive pre-kindergarten- grade 12 prevention
programming, including components such as diversity, tolerance, conflict resolution and alcohol
and drug abuse education.
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Forum to Discuss Issues of Safety in Schools and Society
Bangor, Maine -- The Task Force on Safe Schools, a regional collaborative of education and
community leaders, will sponsor a public form on Wednesday, January 13. The purpose of the
forum is to hear the concerns and seek the ideas of a broader constituency on addressing issues of
incivility and violence in schools and society. The forum begins at 7 p.m. at Wellman Commons,
Bangor Theological Seminary.
The Task Force, chaired by Robert Cobb, dean of the College of Education and Human
Development at the University of Maine, has spent the past six months examining issues, trends,
existing policy and resources, and the barriers schools and communities face in preventing and
responding to youth violence.
Cobb will preside over the forum and head a panel of listeners that will include: Senator Mary
Cathcart, co-chair of the Legislative Committee on School Violence; James Doughty,
superintendent of Bangor Schools; Mark Woodward, executive editor of the Bangor Daily News;
Martha Newman, chair of the Bangor School Board; Peter Phair, experiential education
coordinator, Care Development; and James Haddix, pastor and teacher, All Souls Congregational
Church, Bangor.
Public testimony on issues such as zero tolerance policies, confidentiality and sharing of juvenile
information, punitive measures, appropriate interventions, referrals that protect victims and assist
offenders and other pertinent comments and suggestions are encouraged, Cobb says.
Those wishing to provide testimony to the panel are asked to sign up at the reception table at the
forum. Comments should be limited to 3-5 minutes to allow an ample exchange of views.
The forum is being coordinated by Kenneth Vogt, director of development at the Bangor
Theological Seminary and co-chair of the task force's Events Subcommittee.
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UMaine Education Project Winners Announced
ORONO, Maine -- Nearly 70 students from the University of Maine's College of Education and
Human Development presented displays of their senior projects at the recent fall poster session.
Winners have been named in four categories.
The students choose either an educational research or a school practice topic to explore in depth
and present as a capstone project to the senior seminar. The displays and presentations were judged
by members of Phi Delta Kappa, the international organization for professional educators.
First place winners received a $25 Marion Rich Waterman Meyer Award. Meyer, a 1951 graduate
of UMaine, career educator and a former dean at the Syracuse University School of Management,
has provided funding for the awards to encourage educational research and innovative practice.
First-place winners in the various categories and their topics were:
• Best Research Project: Michelle Wakeman, Belfast, "What Makes a Good Middle School
Teacher?"
• Best Classroom Practice Project (co-winners): Carolyn Congleton, Veazie, "Addressing Sexual
Harassment in the Classroom: A Curriculum Guide"; and Heather Goslin, Stillwater,
"Incorporating Children's Books Into a Curriculum Unit on the Maine Forest."
• Best Poster Display (co-winners): Bria Flood, Winthrop, "Science on the Go"; Jennifer Major,
Portland, "Out of Dust."
Receiving honorable mention certificates were:
• Best Research Project: Sharon Newey, Eddington, "Students At-Risk for School Failure: Working
With Low-Income Children (K-3) and Their Families."
• Best Classroom Practice Project: Rebecca Evans, Auburn, "The Process of Creating a Children's
Book; Carmin Kelley, Sherman Mills, "The Four Seasons: An Inclusive Prechool Curriculum";
Angela Reed, Southwest Harbor, "A Guide to ADHD for Teachers and Parents."
• Best Poster Display: Kristen Clark, Chase Village, N.H., "Teaching Children About Disabilities";
Kathi Heath, Veazie, "Reading Recovery: Advantages and Disadvantages."
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Honor Society Inducts UMaine Education Students
ORONO, Maine -- The Gamma Omicron Chapter of Kappa Delta Pi, the University of Maine's
scholastic honor society for education majors, inducted 25 students during its annual fall initiation
ceremony.
To be eligible for membership in Kappa Delta Pi, students must have reached their junior year with
a cumulative grade point average of at least 3.0 and, in addition to scholarship, demonstrate
leadership and commitment to education.
Maine students initiated into Kappa Delta Pi this fall include:
Augusta -- Amy Vachon
Bangor -- Samuel W. Moring; Steven C.D. Veit
Brewer -- Tyson N. Tarr
Ellsworth -- Michael S. Gumpp; Rachel R. James
Gardiner -- Katrina Bence
Houlton -- Kristie L. Rossignol
Lee -- Deanna House
Newport -- Kelly Jo Bowman
Old Town -- Meagan A. Hoff; Christy A. Jansen; Keith R. Miller; Ellise Spaulding; Kirsten Webb
Orland -- Kimberly H. Youcis
Orono -- Daniel P. Mayo
Orrington -- Davina Denno; Jennifer L. Emery
Presque Isle -- Andrea Millhouse
Sherman Mills -- Carmin F. Kelley
Skowhegan -- Laurie Gordon
Veazie -- Erica Hake
Winterport -- April Johnston
Colleen K. Clancy of Brownsville, Vt., was also inducted into the honor society.
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THE COLLEGE'S NEW WEBSITE
http://www.ume.maine.edu/~cofed
The College of Education and Human Development's website sports a new look. Checking the new
site you will find:
•
•
•
•

colors in synch with the recommended University web colors;
a two-frame format with a index in the left frame;
easy navigation buttons on nearly every page;
colorful graphics and photos representing the varied scope of College activities.

Rationale for these and other changes include the need to update the site to match the new
University web colors, easier navigation, updating of files and removal of outdated files, and
universal design (for people with disabilities). Universal design requires, among elements, brief
text representation for all graphics, high contrast between background and text and graphics (white
background works best with black or dark text), and the avoidance of special effects, such as
coloration of borders and backgrounds in tables. Small, italicized text has also been avoided
wherever possible.
The two-frame format supports users whose (very old) browsers don't support frames, or who
prefer not to use frames. The navigation buttons, in a table, appear on the bottom of nearly every
page, and allow the user to return to all main pages. In the frame format, the index (table of
contents) in the left frame remains constant. Clicking on the "College...Development" at the top
always returns the user to the Homepage. The contents of every page display in the right (main)
window, except when the user has chosen a link, which goes to another site. In these cases, the user
leaves the College's site altogether.
All new pages have been designed to use as few bytes as possible, with most pages being under 50k
in size.
Issues the College might consider in maintaining the new site so that it remains current, highly
representational, and meets the College's goals for the web, include:
•
•
•

budget for the web;
criteria for adding and removing web material; and
routine methods for ensuring that appropriate material is added to the web, such as:
o monthly FirstClass reminders to forward material to Kay; and
o building in web submission criteria, with incentives, in College projects and activities
so that material is automatically forwarded to Kay.
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Survey Reflects Maine Students Optimistic and Ambitious, but Feeling Effects of National
Educational and Social Concerns
ORONO, Maine -- Maine students are optimistic, think hard work is essential to success and view
their parents as strong, positive influences in their lives, according to preliminary results from a
University of Maine survey of more than 20,000 sixth through 12th graders representing 111
schools and every county in the state. The early data also suggest that student perceptions of their
schools, teachers, peers and social experiences, are less positive, and there is an increasing
disconnection between parents and schools as students advance in grade.
Students recognize the value of education, but the majority report being bored in school and not
seeing the relevance of their courses to everyday life. Overall, Maine students are self-confident,
ambitious and view their parents as good role models. Sixty-five percent of the students report
living with both parents, 20 percent with one parent, and 10 percent alternate between parents.
The students tend to be quite critical of their peers, teachers and schools, and the data reflect the
disturbing national trend toward lack of respect and empathy for others, says Walter McIntire,
director of UMaine's Center for Research and Evaluation, which is analyzing the survey, "Students
Speak: My Education and My Future."
The survey is designed as a diagnostic tool to help schools assess the conditions, behaviors and
attitudes that affect student aspirations and the total learning environment from the student
perspective.
The early numbers reflect national educational reform challenges, but also social concerns and
consequences that are beyond the scope or ability of schools and that require broad community,
state and federal resources and interventions, according to McIntire.
"We must be as willing to commit resources to ensure the affective, as well as the academic
outcomes of students," he says.
While the majority of Maine students feel safe and supported, their responses suggest that they are
experiencing some conditions and consequences stemming from an achievement-driven society
perceived as becoming less civil and caring, more tolerant of disruptive and disrespectful behavior
and less accountable for the common good and needs of others. Boys seem particularly vulnerable
in most categories examined in the survey.
While 60 percent of students report feeling safe at school, 41 percent say they have been threatened
verbally or physically by other students, and 35 percent report that other students have said things
to hurt or insult them. Forty-six percent say they often have difficulty learning because of other

students disrupting the class, and only half think that teachers handle disruptive students
effectively.
Only 67 percent of students (the majority male) say they are bothered when others are insulted or
hurt verbally. Student perceptions of respect go in all directions. Only 36 percent say students show
respect for each other; 34 percent say students show respect for teachers; and 61 percent say
teachers respect students. Nearly 63 percent say they do no community or volunteer work, but over
31 percent of seniors report doing one to two hours of community service per week.
The free, voluntary survey represents the first major phrase of the Maine Aspirations
Benchmarking Initiative, which has the potential of tapping the perspective of every sixth through
12th grader in Maine public schools. The unprecedented research project is funded by Webber
Energy Fuels, directed by the University of Maine/Maine Principals' Association Research
Partnership and is being spearheaded by the Center for Research and Evaluation and the National
Center for Student Aspirations, both located within UMaine's College of Education and Human
Development.
Since the first of the year, nearly 250 schools throughout Maine have requested the survey and will
receive individual reports to use in responsive, student-centered reform efforts. McIntire estimates
that by the end of this year, up to 70,000 Maine students will have taken the survey, generating the
state's largest, most comprehensive data base of students' views on their education, aspirations and
futures, and the strengths and weaknesses of elements of Maine public education.
The message for parents and educators in Maine and nationally is immediate and imperative,
according to Russell Quaglia, director of the National Center for Student Aspirations. "By a large
margin, students tell us that their parents are the Number 1 influence on their future, and schools
have the second greatest impact. Yet only about half the students say their parents like their school
or even know what's going on there," he says. "The intent of the survey is not to place blame or
make comparisons, but to put kids' views on the table and make informed responses."
McIntire cautions that the early responses are weighted toward middle school students as it has
been easier for smaller K-6 or K-8 schools to administer and quickly return the survey. While the
overall summative data might slightly change as more high school data arrive and in-depth analyses
are done, the current figures provide a wealth of information, particularly about the views and
experiences of students in the developmentally crucial middle school years.
The survey reflects that sixth graders are overall more optimistic, less critical and more excited
about school than older students. School configuration seems to be a contributing factor. McIntire
points out that sixth graders in a K-6 school, as the oldest and most experienced, may be more
confident and feel more supported by teachers than seventh or ninth graders entering a new school
as the youngest and least savvy students.
Younger students are also more confident that they can find success in their home state. Only 15
percent of sixth graders indicate that they need to leave Maine to be successful in life, but that
number increases in each grade, with over 35 percent of seniors reporting their best chance for
success lies outside the state.

The survey also holds the potential for a series of studies on the differing perceptions, motivation
and attitudes of boys and girls. The early figures indicate that girls of all ages tend to be more
optimistic, more self-confident, more engaged in school, more aware of the need for post-secondary
education, do more homework, read more for pleasure and are more empathetic than boys.
In addition, the survey provides important information for the implementation of Maine's Learning
Results and for the shaping of policy to address issues of equity, according to College of Education
and Human Development Dean Robert Cobb. While the new state standards measure student
achievement, the aspirations survey assesses motivation to achieve and looks at some principles yet
to be addressed in the content standards such as career development, he explains.
"Irrespective of what standardized measures tell us about cognitive development of students, these
results are showing a student body in Maine that views effort, not just ability, as important to
success in the future," says Cobb. "Knowing what students are telling us about their daily school
experiences and the effect of education can help all of us set priorities and formulate strategies for
improving teaching, learning and the school environment," he says. "The key will be what
individual schools do with the data generated from their own students."
More information about the Maine Aspirations Benchmarking Initiative is available from the
Center for Research and Evaluation, (207) 581-2493.
Examples of Responses from the Maine Aspirations Benchmarking Initiative Survey,
"Students Speak: My Education and My Future"
University of Maine College of Education and Human Development researchers are widely
recognized as leaders in the field of student aspirations research and interventions. Their research
includes the identification of some core conditions that should be present and
practiced in schools to inspire and help all students reach their potential. These conditions, or
school climate factors are: belonging; heroes or role models; sense of accomplishment; fun and
excitement; spirit of adventure; curiosity and creativity; leadership and responsibility; and
confidence to take action.The following data reflect perspectives of more than 20,000 sixth through
12th graders, representing 111 Maine public schools.
Conditions in School that Foster Aspirations
• 47 percent report that teachers value their opinions, and 75 percent say teachers expect them to
succeed, but only 45 percent say teachers care about their problems and feelings.
• Only 48 percent say they are proud of their school. The highest positive views are from sixth
graders.
• 84 percent report a strong, caring relationship with at least one adult; 62 percent report having a
teacher who is a role model.
• 88 percent believe they can always improve, and 79 percent put forth the necessary effort to reach
a goal, but 68 percent say their teachers don't tell them they are doing a good job.

• Nearly 60 percent of students say they are usually bored in school, ranging from 49 percent of
sixth graders to 63 percent of seniors.
• 74 percent say they are eager to learn new things, but only 52 percent think teachers support them
when they try something new.
• 64 percent seek solutions to complex problems, but only 30 percent perceive teachers as allowing
them to explore topics they find interesting.
• 80 percent accept responsibility for their actions.
• 88 percent believe that anyone can succeed if they work hard enough, and 81 percent are
confident in their ability to do well.
How Students Spend their Time
• Nearly 20 percent spend 11 or more hours per week watching television or playing video games;
just 3 percent spend equivalent time reading for pleasure, although 45 percent read for pleasure one
to two hours per week.
• All students report doing some homework, with the peak being 25 percent spending one to four
hours per week on school assignments.
• Over 20 percent report no recreational computer use, which could suggest the issue of access due
to socio-economic circumstances. Boys spend more than twice the time girls do in recreational
computer use.
• Over 43 percent of high school seniors and 33 percent of juniors report working more than 11
hours per week.
• Over 20 percent report spending three to four hours a week in sports or hobbies; a similar
percentage spend the same amount of time hanging out with friends.
Student Perceptions of Self and Future
• 75 percent are optimistic about the future; 62 percent say they make sacrifices today to benefit
their future.
• 85 percent believe what they learn in school will benefit their future, but only 48 percent say their
courses are relevant to their everyday life.
• 66 percent of juniors and 68 percent of seniors think they need to go to college to get a good job;
11-12 percent in both classes are unsure.
• 26 percent say they need to move out of the state to be successful, 15 percent of sixth graders and
over 35 percent of juniors and seniors

• 82 percent have high goals and expectations for themselves.
Student Perceptions of Parents' Role in their Education
• 78 percent, both males and females, report their parents are positive role models; 93 percent say
their parents care about the their success in school, expect them to succeed and think that going to
college is important
• 42 percent say their parents and teachers talk to each other about their school work; the
percentage declines steadily from grade 6 to 12.
• 53 percent say their parents know what goes on at their school; only 51 percent think their parents
like their school.
Social Influences in Shaping Student Plans for the Future
• When asked about strong influences on their immediate future, 70 percent identified their
families, followed by schools. Only 15 percent report that the media and 14 percent that the church
are influential in shaping their plans for the future.
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Spelling Instruction Reform Topic of UMaine Conference
ORONO, Maine -- While many education trends come and go, one issue remains a constant
concern for teachers, administrators and parents—teaching spelling well in elementary schools.
Gail Gibson, fifth grade teacher and principal at Mapleton (Maine) Elementary School will explain
how teachers at her school worked with parents and each other to reform spelling instruction when
she presents, “Spelling Inquiry: How One Elementary School Caught the Mnemonic Plague.” Her
talk will serve as the keynote address at the University of Maine College of Education and Human
Development Conference, Learning By Inquiry, to be held Tuesday, May 4, from 4-8 p.m. at Wells
Conference Center.
The spelling project began as a “stone in the shoe” for the Mapleton teachers—a tension among
many teachers about the different ways they approached spelling instruction. It bothered the staff
that Mapleton students performed exceptionally well on the reading and writing components of the
Maine Education Assessment of student achievement. At the same time, students performed poorly
on other standardized tests of spelling proficiency.
Rather than implement a new spelling curriculum, Gibson brought the teachers together in a yearlong study group. They surveyed parents and students about spelling, documented their own beliefs
and practice in teaching spelling, read many research reports about spelling instruction, and pored
over student work samples in regular group meetings.
The prestigious Spencer Foundation based in Chicago, gave the group a $30,000 grant to sponsor
some elements of the program, including hiring a facilitator from the University of Maine and
paying for a week-long writing retreat that 11 of the teachers participated in during July, 1998. That
retreat led the group to write "Spelling Inquiry: How One Elementary School Caught the
Mnemonic Plague." Published last month by Stenhouse Publishers of York, Maine, the book is
available to teachers across the country.
Gibson's appearance at the Learning By Inquiry Conference is designed to increase participation in
the University of Maine's research network in local schools. As part of its new Professional
Development Network, the University is committed to help teachers learn techniques for
developing research projects in their own classrooms, based on their interests and needs.
“We think Gibson's work is a model for any school. This is a reform effort that combines the needs
of teachers with the needs of students, and enlists parents as vital partners in the reform process,”
says James Artesani, a leader of the Action Research Task Force at UMaine's College of Education
and Human Development.

The conference will also include roundtable presentations by teachers in training in the College
who have just completed their first research projects, as well as workshops by veteran teachers who
are well-versed in research strategies.
For conference registration information, contact Phyllis Thibodeau at 581-2433.
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National Youth Sports Camp Plans Seventh Season at UMaine
ORONO, Maine -- The National Youth Sports Program (NYSP) will open its seventh season at the
University of Maine on June 28, offering six weeks of fun, teamwork and skill development for
area boys and girls.
The day camp features swimming, plus a variety of other skill building and educational
opportunities for children ages 10-16 whose families or guardians meet Department of Health and
Human Services income guidelines. There is no cost to participants for the program, which includes
a comprehensive sports physical examination, a breakfast snack and lunch. Transportation is
provided from designated, major pick-up points within an hour's distance of Orono. The camp runs
Monday through Friday from 8 a.m. to 1:30 p.m.
UMaine's nationally acclaimed NYSP program is directed by Stephen Butterfield, professor of
education and special education, and a dedicated staff led by UMaine alum and award-winning
teacher Lynne Haynes of Lincoln. New to this year's staff will be a graduate of NYSP, now a high
school honors student , athlete and leader who never missed a day of the program during the five
summers she attended.
This young woman exemplifies the goals Butterfield says he and the staff want every camper to
achieve -- to believe in themselves, to get along with others and to experience personal skill
development.
The program, conducted in a highly structured, friendly, non-competitive learning environment,
will also include soccer, tennis, track and field, and hands-on math and science lab activities. As the
result of a grant from the State Department of Education, a nutritionist will be available to work
with campers on planning and preparing easy, healthy meals.
NYSP is funded by the National Collegiate Athletic Association which awards grants to selected
member institutions. The UMaine program, one of 175 nationally, is the only NYSP in northern
New England.
For registration information, call the UMaine NYSP office, (207) 581-2466.
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UMaine Researcher Receives National Award
to Study Policy and Student Achievement
ORONO, Maine -- A University of Maine researcher and recipient of a highly competitive national
grant will be taking a close look at how state educational policies influence student achievement.
Jaekyung Lee, assistant professor of educational policy and research, has been selected as a 19992000 National Academy of Education/Spencer Postdoctoral Fellow, which carries a $45,000 award
to support research in critical areas of educational scholarship.
Lee, a College of Education and Human Development faculty member, is one of 33 Spencer
Postdoctoral Fellows selected in this year's rigorous competition. A specialist in educational policy
analysis, comparative education, and measurement and evaluation, Lee will focus his research on
the timely issues of policy, outcomes and equity. His study will examine the extent of the shift in
state policy nationwide toward performance-based school accountability and the implications of
this changing policy focus for improving or hindering learning opportunities and outcomes for all
students.
"Dr. Lee's research is highly relevant for policymakers and educators in Maine and nationally as we
work to implement measurable standards and ensure equity without losing sight of important
developmental issues," says Robert Cobb, Dean of UMaine's College of Education and Human
Development. "This research will provide the first systematic view of the factors driving
educational policy change and its effects at the state level."
The prestigious Spencer Fellowship award distinguishes Lee as an extraordinary scholar and further
advances the University's research and development mission, says Cobb. "It's also an example of
the initiative and innovation that highlight the state's national reputation as a model for progressive
educational reform and leadership."
Lee's research interests include assessing the impact of education policies on classroom teaching
and learning, and identifying elements of school reform that impact academic excellence and
equity. A three-part study he completed last year provided the first systematic analysis of the
relationship between Maine and national student assessments and examined the factors influencing
school differences and student performance.
Lee earned his Ph.D. in education policy and evaluation from the University of Chicago in 1997
and has published and presented his research internationally. He has also received research awards
from the U.S. Department of Education, the American Educational Research Association and the
American Educational Finance Association, as well as a Fellowship from the Korea Foundation for
Advanced Studies.
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UMaine Upward Bound Continues Tradition Of Building Success
ORONO, Maine -- Upward Bound will mark its 34th year at the University of Maine this summer
when 145 high school sophomores, juniors and seniors served by the federally funded college
preparation program launch into six weeks of academic study and career exploration. The campus
residential summer experience runs June 26-August 5.
The majority of the students (100) are in the Classic Upward Bound general academic support and
enrichment program, which serves low-income students throughout the school year in 12 high
schools in Penobscot, Piscataquis, Hancock and Waldo counties. The summer educational
experience includes daily classes centered around an integrated curriculum of math, science,
English, foreign languages and literature, and courses in career development and the college
selection process. They also have the opportunity to work or job shadow someone in a career of
interest.
The 45 students in UMaine's Regional Math-Science Center, beginning its eighth year, come from
high schools around New England. Their summer academic experience includes accelerated classes
focusing on math, science and/or computer science, as well as research opportunities in the sciences
with UMaine faculty.
The longevity, quality and success of the Classic Upward Bound program was recently recognized
with a $2.7 million, five-year funding award from the U.S. Department of Education. Only grant
proposals ranked in the top 10 percent are funded for five years, instead of the usual four-year
cycle.
Upward Bound funding provides one of the highest possible returns on taxpayer dollars -educational opportunities that give low-income students the advantage to pull themselves and their
families out of poverty -- according to Linda Ives, director of UMaine's Upward Bound program.
This year, 94 percent of students who complete the program have been accepted and plan to go on
to four-year colleges. Most of them are the first in their families to attain higher education.
Grants, foundation, corporate and community contributions provide pre-college research grants,
recognizing the individual research projects and intensive academic work of students entering
college in the fall. These grants help students, who forego summer jobs in order to improve their
chances of successfully entering and completing college, with essential, and often unexpected, firstyear costs.
On campus, Upward Bound students will be working with the latest computer software provided
through an on-going partnership with Microsoft. Each year, Microsoft

donates hundreds of software packages to selected Upward Bound programs around the
country. Software such as Front Page, Encarta 99, Graphics Studio, Publisher 98, Office 97 and
Windows 98 is shipped to Upward Bound programs for use during the summer experience and for
distribution to participating Upward Bound high schools, where it is available for all students.
UMaine's Upward Bound program, one of the first Microsoft partner programs, serves as the
software distributor for participating schools throughout New England. The estimated fair market
value of the 1998-99 software donation which UMaine Upward Bound received and oversees is
nearly $225,000.
The Upward Bound students learn to use the state-of-the-art software during their summer
experience, then go back to their schools as advocates and agents of technological change and
instruction, Ives explains.
Nearly 600 Upward Bound programs are in operation at universities and colleges throughout the
United States. Upward Bound programs at UMaine are administered by the College of Education
and Human Development.
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Young Writers to Hone Skills at UMaine Camp
ORONO, Maine -- Some of the state’s top writing teachers will lend expertise and encouragement
to help students develop composition skills and polish their prose during the first Young Authors’
Camp scheduled July 12-16 at the University of Maine. Sessions for third through 12th graders will
be led by exemplary teachers who have completed the rigorous requirements of the Maine Writing
Project at UMaine, the state’s official National Writing Project site.
The program, which runs from 8:30 a.m. to noon, is designed to get students started writing, keep
them interested, and develop and improve skills in a fun and supportive atmosphere, according to
Jeff Wilhelm, UMaine associate professor of literacy and founder and director of the Maine
Writing Project. In addition to working on skills, participants will explore different genres of
writing, compose for creativity and information, experiment with electronic texts, and publish and
share their writing.
The camp kicks off with an orientation session on Friday, July 9, where participants will have the
opportunity to meet and work with internationally acclaimed writer and master writing instructor
Ben Brunwin of England.
Information about the Young Authors’ Camp, sponsored by the Maine Writing Project and the
UMaine College of Education and Human Development, is available by calling (207) 581-2438.
The Maine Writing Project is one of 158 official National Writing Project sites in 46 states. The
NWP is a federally funded professional development program dedicated to the improvement of
instruction in the nation’s schools, particularly through composition as a powerful way of learning
in all curricular areas. The three-year-old Maine program, which recently received an $18,000
NWP grant, was cited by national reviewers as "impressive" and its plans for coping with the
unique circumstances of Maine teachers as "concrete and comprehensive."
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Athletic Directors Institute Opens August 3 at UMaine
ORONO, Maine — Major issues and needs in sports leadership will be addressed at the second
annual Athletic Directors’ Institute, August 3-5 at the University of Maine.
Topics ranging from curbing violence in sports to promoting athletic programs and communicating
better with parents will be featured, along with intensive training in effective use of technology.
The institute is sponsored by Maine Interscholastic Athletic Administrators’ Association and the
Maine Center for Coaching Education at the University of Maine, in cooperation with the National
Interscholastic Athletic Administrators’ Association.
State, regional and national experts will provide information and hands-on experience to help
athletic administrators approach and do their jobs better. A highlight of the program will be the
availability of NIAAA leadership training courses, Athletic Administration and Legal Issues and
Strategies in Athletics.
The institute is designed around needs and interests identified by athletic directors, according to
Keith Lancaster, director of the Maine Center for Coaching Education. In addition to addressing
specific professional development areas, the institute provides a forum for identifying common
problems in the high-visibility, high-impact management position and brainstorming solutions.
"Athletic administrators are facing increasing demands and expectations from schools and
communities that require new skills and support strategies," says Lancaster. "The institute offers
the latest information, resources and training in best practice and effective leadership."
Enrollment is limited. For registration information, contact the MCCE at UMaine before July 1,
telephone: (207) 581-2443; e-mail: keith.lancaster@umit.maine.edu
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New Educational Partnership Shares Responsibility, Resources to Improve K-12 Teaching
and Learning
ORONO, Maine -- A new partnership forged on common goals and needs unites the University of
Maine College of Education and Human Development and seven area school systems in a
commitment to improve teaching and learning by bridging the gap between educational theory and
classroom practice. The collaborative network, based on sharing and strengthening resources and
expertise, links all areas of teacher preparation and continuing development.
Officially established in a June 14 signing ceremony, the Penobscot River Educational Partnership:
A Professional Development Network (PREP: PDN), represents the merger of two area groups of
educational leaders with similar and often overlapping school improvement objectives. The new,
common-goal partnership is the result of two years of cooperative work to create the structure,
programs, commitment and flexibility to challenge traditional educational strategies and address
future challenges
PREP: PDN schools and districts include: Brewer; Bucksport; Old Town; SAD 22 (Hampden,
Newburgh, Winterport); Union 87 (Orono, Veazie); Union 90 (Alton, Bradley, Greenbush,
Milford); the Indian Island School; and the UMaine College of Education and Human
Development.
Union 90 Superintendent A. Keith Ober, who was among the school chiefs signing the agreement,
described the initiative as the most "extensive level of partnering" and "most involvement between
public schools and a university" he has seen in his educational career.
The partnership’s primary purpose is to enhance the learning of K-12 students by continually
improving teaching and related aspects of the educational experience. To attain their goal, members
have committed to a collaborative process that, among other initiatives, calls for:
• continuous assessment of learning
• monitoring, evaluating and adapting educational innovations
• providing continuing professional development of practicing teachers
• guiding the professional development of the next generation of teachers
• conducting systemic inquiry and research to address critical issues of teaching and learning
The Network schools provide a supportive base and realistic setting for UMaine Education majors
to do field experiences and student teaching and to apply course theory in the classroom, under the
guidance of experienced teachers and University faculty who teach together and separately, both at
the schools and on campus.

The partnership structure is framed around a steering council, a community advisory forum and
four committees — Systematic Inquiry and Research, Professional Development, Teacher
Preparation, and Resources and Support.
A core group of more than 40 university/public school faculty and administrators has been actively
involved in the planning and organizational process. Already, the Network has piloted professional
development and other programs, surveyed teachers about needs and current practice, applied for
grants, sponsored seminars on timely topics such as curriculum and assessment, shared the work of
a technology consultant, sponsored a research conference and published three editions of a
newsletter, among other collaborations.
The PREP: PDN will continue its work through the summer and launch the new school year at its
September 20 meeting.
Media Note:
For more information about the Penobscot River Educational Partnership: A Professional
Development Network and its goals, contact:
•
•
•
•
•
•
•
•

UMaine College of Education and Human Development: Robert A. Cobb, Dean, 581-2441;
Walter J. Harris, Associate Dean, 581-2433
Brewer: Allan G. Snell, Superintendent, 989-3160
Bucksport: Marc A. Curtis, Superintendent, 469-7311
Indian Island School: Sr. Janet Campbell, Principal, 827-4285
Old Town: Owen Maurais, Superintendent, 827-7171
SAD 22: Richard A. Lyons, Superintendent, 862-3255
Union 87: Thomas H. Perry, Superintendent, 866-5521
Union 90: A. Keith Ober, Superintendent, 827-8061
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Institute Gets to Core of Student Behavior, School Expectations
ORONO, Maine -- Discipline plans, community consensus and strategies for preventing and
dealing with student behaviors that strain the capabilities and resources of school and teachers will
be examined during a July 12-16 institute at the University of Maine. Sponsored by the College of
Education and Human Development in response to increasing concern over school safety and its
impact on teaching and learning, the Challenging Behaviors Institute will highlight the importance
of common, consistent behavioral expectations in the community, school and classroom.
The institute is designed to enable teams of teachers, administrators and other public school
personnel and community members to scrutinize their current practices and plan collaborative
change. Individual participants may also enroll.
Headed by faculty members Walter Harris and James Artesani, specialists in student behavior and
management, and SAD 63 guidance counselor Elena Kimball, the institute focus will be on: safe
school -- preventative strategies and responding to violence; schoolwide discipline plans -development, implementation and evaluation; classroom management -- behavior identification and
intervention techniques; and teaching social skills and self-control.
The conference will also feature a session on preventing and dealing with bullying and harassment,
presented by behavior management consultant, guidance counselor and health educator Stan Davis
of Wayne.
"Community values shape expectations for school behavior and must be clear before effective
policy and procedures can be developed," says Artesani. "The key is consistency between
schoolwide, classroom and individual expectations and rules that all students and educators
understand and that the community supports."
More information about the institute and registration are available from the College of Education
and Human Development, (207) 581-2433.
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Children’s Fitness Expert to Lead Institute
for Physical Education Teachers
It’s well documented that lifelong participation in physical activity can improve both physical and
mental well-being, but far too many of the nation’s children are left lagging on the sidelines or
bleachers during what should be a prime opportunity for learning new skills, strengthening young
bodies and building self-esteem — physical education class.
One of the foremost leaders in physical education will share skills and techniques for more
effective instruction with Maine PE teachers during a University of Maine institute opening
Monday, June 28. Dr. George Graham, professor at Virginia Tech, author, consultant to schools
around the country as well as the U.S. Tennis Association and the Professional Golf Association,
and international speaker, will instruct and demonstrate strategies for maximizing learning and
participation and minimizing off-task and reluctant behavior.
Approximately 50 K-12 PE teachers, the majority from Maine, will take part in the enrollmentlimited June 28-July 2 Children’s Physical Educational Institute, sponsored by the division of
Kinisology and Physical Education at UMaine. Those completing the course will have the
opportunity to take the American Master Teacher Program for Children’s Physical Education
(AMTP) exam.
Dr. Graham is director of curriculum and instruction for AMTP, which he co-founded with Human
Kinetics. He serves as the senior advisor for PE Central, known as the "ultimate" web site for PE
teachers, and on the advisory board of PE-TV.
Childhood is a critical period for developing the habits that lead to regular and enjoyable
participation in physical activity. However, some physical educators are still using antiquated
approaches that emphasize competition in team sports, boring military-style fitness routines and
demanding activities that exclude poorly skilled or timid children, the AMTP points out. Such
experiences can lead to children developing negative attitudes toward physical activity and feelings
of inadequacy early on and to a population of unfit and physically uneducated adults.
Sue Schiemer, physical education specialist with the Bloomsburg (Pa.) Area School District and a
national instructor for AMTP, will also be among the presenters.
Media Advisory/Interview Opportunity
Note: Dr. George Graham will be at the Children’s Physical Education Institute all day Monday,
June 28 and until noon on Tuesday, June 29. The institute will be held at the Veazie Community

School from 8 a.m.-5 p.m. Contact is Glenn Reif, UMaine associate professor of kinesiology and
physical education. A schedule for June 28 is enclosed.
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UMaine Offers New Graduate Program in Instructional Technology
ORONO, Maine — Maine schools are wired, expect additional funding for computer hardware and
software, and students are eager to enhance their learning with cutting-edge technology. Beginning
this fall, a new graduate program from the University of Maine will address the critical need for a
more technologically advanced K-12 teaching force.
The Master of Education in Instructional Technology degree aims to provide schools with the skills
and leadership needed to tap the potential of available and future technology.
Offered by the UMaine College of Education and Human Development, the new program was
designed in collaboration with other University of Maine System education, computer science and
art faculty and with public school educators. Courses will be available statewide, both on-line and
through instruction at various sites around Maine.
"Technology is much more visible in Maine’s classrooms. However, its potential to redefine
teaching and learning depends on schools’ ability to assess and continually upgrade how they are
using technology and what they should be doing," says Walter J. Harris, associate dean for
instruction. "Teachers’ proficiency in technology and their ability to integrate it into the curriculum
are central to student achievement," he says.
The 39-credit hour advanced degree program, guided by state and national goals and standards, will
be scheduled evenings during the school year and through the summer to meet the needs of
professional educators. Committed students should be able to complete the required coursework,
research and clinical experience in three years, according to Harris. These highly marketable
leaders will be ready to build the technological capacity and innovation of schools and guide them
in adapting to constantly emerging technology, he says.
More information about the M.Ed. in Instructional Technology is available by calling the College’s
graduate office at (207) 581-2444 or on its web site: http://www.ume.maine.edu/~cofed/.
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Adult Educators to Convene at UMaine
More than 280 teachers and staff of the Maine Adult Education System will meet at the University
of Maine July 26-30 for the 1999 Maine Adult Education Summer Institute. The weeklong
professional development program will offer updates and workshops on topics ranging from
curriculum development and assessment strategies to building partnerships with business and
providing vocational programs for prison inmates.
Among highlights of the institute will be a presentation by Patricia Anderson of the University of
Connecticut on legal and accommodation issues surrounding adult learning disabilities. Anderson,
coordinator of the Connecticut Postsecondary Disability Technical Assistance Center, will present
her workshop Monday from 9:30 a.m.-noon in 107 Donald P. Corbett Business Building.
Maine’s adult education system provides basic instruction and skills training to thousands of
residents each year. For example, in 1998: over 10,000 Mainers participated in adult high school
diploma or equivalency programs; 5,700 participated in basic literacy classes; 1,500 inmates
participated in adult education instruction in county and state correctional facilities; 21,500 enrolled
in job related skills development programs; and more than 23,300 developed or upgraded their
computer skills through Maine adult education programs.
The annual institute is sponsored by the Maine Department of Education and Community
Education Team, and is coordinated by the Maine Center for Adult Learning and Literacy at the
UMaine College of Education and Human Development.
Media Advisory
Media are invited to any of the sessions.
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Youth Program Honors Bus Company for Outstanding Service
ORONO, Maine — Champion of Maine was honored recently for outstanding service to the
National Youth Sports Program at the University of Maine. The community-based NYSP Advisory
Board presented a special Corporate Appreciation Award to the Old Town school bus contractor,
recognizing six years of dedicated, safe service and for "going the extra mile" for the more than 200
area youngsters participating in the summer program.
NYSP, a free, six-week skills development and educational program for income-eligible children
ages 10-16, is funded by a partnership between the U.S. Government, the National Collegiate
Athletic Association, selected universities and colleges around the country, and local communities.
The UMaine program, one of 175 nationally, is the only NYSP in northern New England.
A major benefit provided by the program is daily transportation of children living in four Maine
counties, according to project administrator Stephen Butterfield. With pick-up points from Lincoln
to Hartland and Guilford to Ellsworth, the program serves a geographic area roughly the size of the
state of Rhode Island.
Champion drivers do more than transport the students from their communities to camp and back
every day. Some of the youngsters travel an hour and a half one way, and the drivers serve as
extended coaches, making sure the time on the road models the supportive, teamwork atmosphere
of the program, as well as its high expectations and goals of personal and social responsibility. Two
of the drivers stay on campus and serve as team leaders for a group of NSYP campers.
"We are committed to NYSP because we see the positive difference it makes for young people of
this area, from day one," said Laura Sanborn, one of the owners of Champion of Maine. Her
husband, Harry, and Ralph and Audrey Street are the other owners of the company, which has
offices in Old Town and Hampden.
"Champion is an outstanding example of a socially conscious community business," said
Butterfield.
Champion of Maine Drivers/NYSP volunteers for the summer of 1999 were: John McDevitt,
Corinna, Hartland, Palmyra, Newport run; Gerald Forrest, Bucksport, Ellsworth, Brewer run;
Deanna Rudge, Lincoln, Milford, Old Town run; Stacey Middlebrooks, Hermon, Bangor West side
run; Jeannie Bachelder, Bangor, East side, Veazie, Orono run; and Galen Shannon, Guilford,
Dover-Foxcroft, Milo, Bradford, Hudson run.
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Bell Atlantic Gift Boosts UMaine Technology Training for Teachers
ORONO, Maine -- Technology is changing the way the world communicates and how teachers
teach and students learn in Maine classrooms. A new partnership to further expand the digital
bridge from classroom to a transformed society was announced today by the Bell Atlantic
Foundation and the University of Maine College of Education and Human Development.
Bell Atlantic’s $100,000 grant will expand the College’s capacity to model the best use of
technology in its own instruction and to prepare teachers who are technologically competent and
confident. The Bell Atlantic grant is targeted at developing educator expertise in the effective use
of the broadband, interactive ATM telecommunications network.
Robert Cobb, dean of the College of Education and Human Development, and Edward Dinan, state
president and CEO of the Bell Atlantic Corporation, announced the partnership in Augusta during a
working session of the Maine Distance Learning Project Advisory Committee. This panel is
comprised of administrators of the 27 schools committed to developing ATM sites in 1999-2000.
The Bell Atlantic award will extend the work of the Maine Distance Learning Project, through the
College, by providing professional development to educators and exposing UMaine students
studying to become teachers to exemplary educational practices using the ATM network. ATM
enables instantaneous transport of voice, video and data exchange between connected sites. The
College is one of five original pilot sites established three years ago to test equipment and
innovative use of the new network.
Cobb and Dinan point out that Maine’s technology infrastructure is one of the best in the nation,
noting that Maine is the first state to have all digital phone switching systems, to link all schools
and libraries to the Internet and to widely deploy high-speed ATM switches.
The emphasis must now shift to effective educational use of these resources, Cobb said. "In
partnership with the private sector, we can teach practicing educators to take advantage of Maine’s
infrastructure and also guarantee that our new teachers will be more sophisticated in the application
of existing and emerging technology to increase student learning," he said.
"We are very excited to continue our partnership with the University of Maine in the awarding of
this grant," said Dinan. "Bell Atlantic has made substantial investments in our infrastructure in this
state providing Maine with one of the most advanced telecommunications networks in the world,"
he added. "Our grant will help the development of the applications and content in this new distance
learning medium that will bring Maine to the forefront of innovative education for the
21st Century."

(The Bell Atlantic Foundation supports a variety of projects domestically and internationally, with
an emphasis on new technology applications in education, health and human services, the arts and
humanities, and civic development in the communities served by Bell Atlantic. Bell Atlantic is at
the forefront of the new communications and information industry. With more than 42 million
telephone access lines and 8.6 million wireless customers worldwide, Bell Atlantic companies are
premier providers of advanced wireline voice and data services, market leaders in wireless services
and the world’s largest publishers of directory information. Bell Atlantic companies are also among
the world’s largest investors in high-growth global communications markets, with operations and
investments in 23 countries.)
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Upward Bound Students Plan Statewide Rally at UMaine
ORONO, Maine -- More than 150 high school students from the state’s five Upward Bound sites
will gather at the University of Maine Saturday, Nov.13 to discover what they have in common and
to share information about how their programs differ and are connected.
The first joint Upward Bound Programs Rally will feature presentations by students and staff from
each site, a keynote address, campus tours and many opportunities to get acquainted and celebrate
the individual achievement and supportive teamwork that characterize the program.
The federally funded educational opportunity program for high school students from low-income,
first-generation college families is administered in Maine at Bowdoin College, UMaine and at
University of Maine System campuses in Portland, Farmington and Presque Isle. In addition to the
Classic Upward Bound program, UMaine also conducts the Math/Science Regional Science Center
for Upward Bound students throughout the Northeast who have special interests in those two
disciplines.
Upward Bound provides academic support services to students in their schools and a six-week
summer residential program on the host college and university campuses.
Upward Bound staff from the various state sites have an annual planning summit and this year
decided to extend a similar opportunity to the students, explains Linda Ives, director of UMaine’s
Upward Bound program. Meeting students from other parts of the state who have similar socioeconomic challenges and high aspirations will help reduce the sense of geographic and social
isolation many of the students experience, according to
Ives. "They will also get to see that they are part of a much larger, supportive network of people
who care about their success," she says.
The staff plans to hold the rally at a different program site each year, which also will give students
the chance to get familiar with other campuses. The vast majority of Upward Bound students are
accepted to and successfully complete studies at four-year colleges in Maine and across the
country.
Rally Day activities led by participants from the various sites range from a presentation on "Class,"
examining socio-economic issues and consequences such as labeling, to a Brain Bowl competition
and an on-line College Fair. Keynote speaker will be Steve Coleman, project associate with the
National Center for Student Aspirations at UMaine, who continues to achieve his aspirations
despite his blindness.

During the rally, the computer-savvy students will pool their creativity to capture the program’s
strength and spirit in an electronic scrapbook, which they will share at the closing presentation.
More information about the Rally Day is available from UMaine Upward Bound, (207) 581-2522
or from the various campus sites.
Upward Bound State Rally Day
Saturday, Nov. 13
University of Maine

Upward Bound Site Contacts:
Linda Ives UMaine 581-2522
Bridget Mullen Bowdoin 725-3559
David Agan USM 780-5181
Lynn Ploof-Davis UM-Farmington 778-7297
Kristi Pierce UMPI 768-9456
Nov. 13 Rally Day Schedule
9:30-10 a.m. Registration D.P. Corbett atrium
10-10:45 Welcome, keynote D.P. Corbett auditorium
11 a.m.-12 p.m. Get Acquainted Games Field House
12-1 p.m. Lunch Wells Conference Center
1-1:30 College info session Wells
1:30-2:30 Campus tour
2:45-4:10 Break-out Sessions D.P. Corbett Rooms
A.
A.
B.
C.
D.
E.

Goals 2000 for Upward Bound
"Class" (socio-economic issues discussion)
Brain Bowl Competition
Web Page of Day’s Event Construction
Ideas from UMPI

F. College Summit
• Closing Activities in D.P. Corbett Auditorium
4:15-4:45 Native American Drumming Activity
4:45-5 Summer Scrapbook/UB Spirit Celebration
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Future Teachers to Learn Violence Prevention Strategies
(Media note - The Nov. 5 workshop on "Bias, Harassment and Violence in Schools:
Understanding the Problem and Developing Tools for Prevention" is scheduled for 9 a.m.12:30 p.m. in Wells Conference Center.)
ORONO, Maine -- University of Maine students preparing to be teachers will get some expert
advice on how to recognize the clues and deal with the realities of bias, harassment and violence in
today’s schools. A Nov. 5 workshop for students in the College of Education and Human
Development’s teacher candidacy and Master of Arts in Teaching programs will focus on early
detection of problems and positive intervention.
Virtually every serious incident of violence involving youth was preceded by months of harassment
without the victim informing appropriate school officials, according to Steven Wessler, director of
the Center for the Study and Prevention of Hate Violence at the University of Southern Maine, and
former Maine Assistant Attorney General in charge of Civil Rights. Wessler will conduct the
workshop, along with Betsy Sweet of Hallowell, a trainer and consultant specializing in civil rights,
sexual harassment and violence prevention.
Reflecting a national trend, civil rights violations and hate violence cases brought against teenagers by the Maine Attorney General have risen from 16 percent to over 40 percent in the past
seven years. The vast majority of violations escalate from verbal harassment involving racial,
ethnic, religious, gender-based and homophobic slurs.
"We want our students to be prepared for all the real issues and potential situations in schools and
society," says Maxine Harrow, director of educational field experiences and certification at the
College of Education and Human Development. The workshop is designed to raise awareness and
sensitivity, help students understand the root causes of the problem, and develop appropriate
intervention skills, she explains.
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Coaching Education Center Honors Sports Medicine Pioneer
ORONO, Maine -- The Maine Center for Coaching Education has honored retired Colby College
educator and athletic trainer Carl E. Nelson of Waterville for his outstanding contributions to the
promotion and practice of sports medicine in Maine. A pioneer in the care and prevention of
athletic injuries, Nelson is the 1999 recipient of the Robert J. Lahey Sports Medicine Award.
Maine Center for Coaching Education Director Keith Lancaster presented the award to Nelson at
the recent annual fall conference of the Maine Interscholastic Athletic Administrators’ Association,
held in Augusta. The award recognized Nelson for his long and extensive work with Maine high
schools and communities and his dedication to the health, safety and welfare of young athletes. The
professor of physical education emeritus and head athleticl trainer and director of health services at
Colby, retired in 1993.
Nelson’s contributions to Maine sports medicine are unparalleled, and his reputation as a skilled
and caring trainer is legend in Maine and international in scope, Lancaster noted in his presentation.
When Nelson came to Colby as head athletic trainer in 1959, he was one of only three such
qualified individuals in the state. In addition to his work at Colby, he was always on call to help
injured high school athletes and to provide advice and training for hundreds of Maine coaches and
other school personnel.
Among his work at the Olympic level, Nelson served as head athletic trainer at the 1972 and 1976
games in Japan and Austria, and as clinic supervisor for the Lake Placid Organizing Committee at
the 1980 winter games. He was named to the National Athletic Trainers Hall of Fame in 1986.
In Maine, esteem for Nelson has been demonstrated with recognition such as the Waterville
Hockey Committee’s Dedication to Youth award and the Waterville Elks’
Outstanding Citizen award. The Carl E. Nelson athletic training and therapy facility at Colby
College is named in his honor at the request of major donors Harold and Bibby Alfond.
"Carl epitomizes all the attributes of a true educator," says Lancaster. "The greatest award amassed
during his distinguished career is making a positive difference in the lives of hundreds of young
athletes and his own students."
The Maine Center for Coaching Education provides leadership for the professional development of
coaches statewide, resources for sports leaders and parents, and public forums on timely issues in
sports. A collaborative effort of the University of Maine, the Maine Interscholastic Athletics
Administrators’ Association and the Maine Principals’ Association, the Center is located within the
College of Education and Human Development at UMaine.
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ANNUAL BOOK DRIVE UNDER WAY
ORONO, Maine -- Children's books for needy area youngsters from toddlers to teens are again
being collected by the College of Education and Human Development at the University of Maine.
The public is invited to join in this annual tradition by donating new books or used books in very
good condition.
The books will be distributed by the Orono-Old Town Kiwanis Club at the service organization's
annual holiday party for area children, scheduled this year for Dec. 11.
Books, gift wrapped if possible, and marked for a particular age level may be brought to the office
of College Dean Robert A. Cobb, 151 Shibles Hall, through Friday noon, Dec. 10.
The annual book collection, in cooperation with the Kiwanis Club, has made thousands of books
available to deserving area children over the past 20 years.
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Teaching: A Demanding Job in High Demand
ORONO, Maine -- Increasingly, Maine is confronting the national problem of filling teaching
positions, particularly at the middle school and high school levels, and key leadership posts with
well-prepared, highly qualified educators. Even though the state is not experiencing a surge in K-12
enrollment like some other areas of the county, its well-established, senior teaching force is
reaching retirement in great proportions.
The U.S. Department of Education has declared Maine a teacher shortage state in the following
areas: Chemistry, Physics, Mathematics (Grades 7-12), French (Grades K-12), Spanish (Grades K12), Teachers of Children with Disabilities (Grades K-12), and Speech Pathology (Grades K-12).
The teaching profession, like business and industry, is experiencing a severe supply and demand
problem, reflecting a strong economy, shifting demographics and continuatuing growth and
innovation in technology, according to Robert A. Cobb, dean of the College of Education and
Human Development at the University of Maine. The College, through its nationally accredited
undergraduate and graduate programs, prepares the majority of the state’s teachers and educational
specialists. Many graduates return to their home state or find teaching and educational leadership
opportunities in other areas of the country.
"As a society, we know that the future hinges on the quality, commitment and work of teachers.
That’s why K-12 education is a top priority on the public and political agendas," says Cobb.
Mounting public expectations, private sector needs and state and national standards for teaching
and learning, cast the profession of education in the spotlight and under the microscope. Cobb
welcomes the heightened awareness and scrutiny. The quality of teaching and the educational
experience is finally being recognized as an essential factor in shaping children’s aspirations and
character, as well as their academic abilities, says Cobb, long an advocate of strong performancebased standards and assessments for students and teachers.
"Today’s teachers are in the midst of a huge transformation as child development and learning
research constantly informs us and as technology changes the dynamics of teaching strategies," he
says.
Aspiring teachers need to realize that teaching is an extremely difficult and rapidly changing job,
Cobb advises. It’s highly public and life consuming, requires year-round commitment and
professional development, and the salaries don’t begin to reflect the value of a well-prepared
educator, he points out. The average starting salary of teachers in Maine is $22,500, a fact that
spurs many talented young people, especially those skilled in math, science and languages, to seek
other career options in today’s global market.

Research shows that most people who choose to teach know their income will be limited. They
work for the love of the profession and the job of sparking a child’s curiosity and kindling a love of
learning that endures for generations. The intrinsic rewards and lasting impact of teaching are
profound, says Cobb. However, he acknowledges that the compensation system must more
accurately match the expectations and demands of the profession if Maine is to sustain a highly
qualified and effective teaching force.
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JAZZ AND POETRY CONCERT IN ORONO
ORONO, Maine -- An evening of poetry and music will celebrate the arrival of winter and the
holidays on Saturday, Dec. 18, 7 p.m., at the Orono United Methodist Church.
The annual Jazz and Poetry concert blends contemporary and classical jazz, and the reading of
selected poems, including the featured reading of Dylan Thomas' "A Child's Christmas in Wales."
Presenters are Orono residents Jeffrey Wilhelm, reader, Peggy Jo Wilhelm, flautist, Laura Artesani,
piano, and Jim Artesani, bass guitar, and Don Barry of Old Town, drums.
This is the 14th year the Wilhelms have presented the Jazz and Poetry holiday celebration, a
tradition they brought to Orono in 1995 after moving here from Wisconsin.
The program, a holiday offering for the entire family, is free and open to the public.
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New Educational Partnership Sharing Responsibility, Resources
to Improve K-12 Teaching and Learning
A new partnership forged on common goals to improve K-12 teaching and learning is off to a
strong start this fall, with expanded representation and an ambitious agenda.
The Penobscot River Educational Partnership: A Professional Development Network (PREP:
PDN), unites the University of Maine College of Education and Human Development and seven
area school systems in a collaborative effort that links all areas of teacher preparation and
professional development. The network is based on sharing and strengthening resources and
expertise.
Officially established this summer, the network represents the merger of two area groups of
educational leaders with similar and often overlapping school improvement objectives. The new,
common-goal partnership is the result of two years of cooperative work to create the structure,
programs, commitment and flexibility to challenge traditional educational strategies and address
future challenges collaboration
PREP: PDN schools and districts include: Brewer; Bucksport; Old Town; SAD 22 (Hampden,
Newburgh, Winterport); Union 87 (Orono, Veazie); Union 90 (Alton, Bradley, Greenbush,
Milford); the Indian Island School; and the UMaine College of Education and Human
Development.
" One of the more fascinating dimensions of the network is working our way through the decisionmaking process as full partners and with genuine participation when each unit is governed by
different policy boards," said Dean Robert Cobb.
For the first time, UMaine and the public schools are participating in decisions that previously have
been wholly the prerogative of one or the other. "We’ve adopted the goal of helping their students
learn as the primary purpose of being in the schools, which places all of us in the role of decision
making around instructional strategies, student assessment and continually improving the
educational experience at all levels," said Cobb.
Teacher preparation and K-12 education are a campuswide responsibility, said Cobb, noting that
the majority of an aspiring teacher’s program of study is through the College of Liberal Arts and
Sciences. Associate Dean Virginia Ness-Hatlen now represents LSA
on the PREP: PDN Steering Committee, and College of Natural Sciences, Forestry, and Agriculture
Associate Dean Alan Kezis is a liaison to the Network.

Through General Education Requirements and academic concentrations, more than 50 percent of
an elementary education major’s work is done in other UMaine colleges. For secondary education
students, academic work in other colleges is more than 85 percent of their overall program.
"Involvement of these colleges is a key factor in the continuing development and success of the
Network and educational reform," said Cobb.
Union 90 Superintendent A. Keith Ober was elected chair of the organization at its October
meeting. He describes the initiative as the most "extensive level of partnering" and "most
involvement between public schools and a university" he has seen in his career.
Partnership members have committed to a collaborative process that, among other initiatives, calls
for:
• continuous assessment of learning
• monitoring, evaluating and adapting educational innovations
• providing continuing professional development of practicing teachers
• guiding the professional development of the next generation of teachers
• conducting systemic inquiry and research to address critical issues of
teaching and learning
The Network schools provide a supportive base and realistic setting for
UMaine Education majors to do field experiences and student teaching and to apply course theory
in the classroom, under the guidance of experienced teachers and University faculty who teach
together and separately, both at the schools and on campus
The partnership structure is framed around a steering council, a community advisory forum and
four committees — Systematic Inquiry and Research, Professional Development, Teacher
Preparation, and Resources and Support.
A core group of more than 40 university/public school faculty and administrators has been actively
involved in the planning and organizational process. Already, the Network has piloted professional
development and other programs, surveyed teachers about needs and current practice, applied for
grants, sponsored seminars on timely topics, shared the work of a technology consultant, sponsored
research conferences and published three editions of a newsletter.
Plans currently call for collaborative programs and activities to address pressing educational issues
such as state and national performance-based learning standards and achievement assessments,
research, policy and best practice, pre-service learning and induction, technology capacity-building
and innovation, and challenging student behaviors.
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UMaine Youth Program Earns Another National Award
The National Youth Sports Program at the University of Maine has been named one of the best in
the country for the third time in its seven-year history. In announcing the 1999 Meritorious
Program award winners, the National Collegiate Athletic Association recognized the UMaine
program for outstanding leadership, service to children and community involvement. The UMaine
NYSP received a first-year commendation award in 1993 and earned a meritorious program award
in 1994.
The NCAA oversees the federally funded skills development and educational summer program at
188 sites around the country. Twenty-three of those sites, including UMaine, were selected as
exceptional, based on rigorous national evaluations. The 1999 winners will be honored at a
February awards ceremony in Washington, D.C. At least 90 percent of the children served in the
program must meet federal low-income family guidelines.
National Program Director Edward Thiebe, based in Indianapolis, credited the consistent leadership
of project administrator Stephen Butterfield and activities director Lynne Haynes, who have headed
the UMaine NYSP since its establishment, as instrumental to the day camp's on-going success.
Butterfield is professor of education at UMaine, and Haynes is a physical education teacher at
Mattanawcook Academy in Lincoln.
The free six-week camp served nearly 300 children ages 10-16, this summer, representing a 53
percent participant return rate, which Thiebe says is the best proof that good things are going on at
the UMaine NYSP. Nationally, the return rate is 35 percent.
In addition to daily swimming instruction, campers develop skills in a variety of other sports and
participate in educational, recreational and career awareness opportunities on campus and in nearby
communities.
Accessibility is a major component of the UMaine program. Daily bus transportation to and from
the campus is provided to youngsters in surrounding communities, encompassing four Maine
counties, or a geographic area roughly the size of the state of Rhode Island. “The commitment to
outreach is particularly noteworthy,” said Thiebe.
The NYSP is a partnership between the U.S. Government, the NCAA, host institutions and local
communities. Thiebe praised the project's high level of UMaine and community support in terms of
in-kind contributions, personal participation and donations of goods and services. The UMaine
program also receives grants from the Maine Department of Education and the Maine Nutrition

Network, which help provide campers with two healthy meals a day – breakfast and lunch – plus
education on good nutrition.
While the initial federal grant is approximately $59,000, in-kind contributions from UMaine and
donations of goods and services from the private sector area bring the overall value of the program
and opportunities it offers to over $174,000. These contributions range from free physicals for all
participants to field trips.
Through these combined efforts and commitment, UMaine's NYSP partnership is stretching limited
funds to bring children a high level of service. “The meritorious program award is well deserved,”
said Thiebe.
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UMaine Education Programs Earn Continuing Accreditation
ORONO, Maine -- The University of Maine's professional teacher programs have received full,
five-year continuing approval from the National Council for Accreditation of Teacher Education
and the State Board of Education. The unconditional reaccreditation of the College of Education
and Human Development's undergraduate and graduate programs documents that it is meeting the
highest standards ensuring that subject matter content and how to teach it is a priority.
“Overall, the visiting team found a vibrant and vital teacher education unit proactively headed in
the right direction,” says College Dean Robert Cobb. “The accreditation process is an essential
quality control measure that keeps us constantly vigilant.”
The intensive review was conducted in November by a joint team of state and national educational
leaders, specialists and policymakers, who issued their report earlier this month.
In addition to the cost efficiency of a dual national/state accreditation visit, such a partnership more
closely links Maine to the national standards and initial teacher certification system, according to
Cobb.
“Our graduates are eligible for Maine teaching certification, but NCATE accreditation makes a big
difference in how they are received when applying for positions in other states,” Cobb explains.
“NCATE approval is validation that our programs are first rate and our graduates are well prepared
to both teach and meet performance-based standards.”
The report highlights the College's collaboration, quality and leadership in a period of
unprecedented educational reform and intense scrutiny of the nation's K-12 schools and educators.
The examiners state that the College maintains a systematic and rigorous admission process in both
its initial and advanced programs and recruits and retains students who have the potential for
success in their chosen professional roles. “Students progress through a course of study beginning
with the general education (liberal arts) core and culminating with focused concentration at upper
level courses in their area of specialization,” the reviewers write. “The sequence is appropriate to
the development of a strong grounding in content.”
Among its observations, the visiting team notes that the College has significantly revised its
undergraduate and Master of Arts in Teaching programs and established a strong, evolving
Professional Development Network with area schools to share in the preparation and on-going
development of teachers. The examiners report that “conversations with faculty and school-based
personnel offer credible evidence of continued, intensive and beneficial involvement of teacher
preparation faculty in on-site Professional Development Network activities. “

The report describes the College faculty as “deeply involved in issues of teaching, pedagogy and
scholarship,” and its research centers and initiatives to improve teaching and learning in Maine as
“creating a statewide and national context for leadership in scholarship and service.” The report
also states that the College cannot sustain any additional cuts and needs further resources to
continue to advance program quality, research and service to the region and the state of Maine.
In its recommendations, the report cites the continuing challenge of the College and UMaine in
increasing the diversity of its student population and faculty. The examiners call for the College to:
establish a formal, comprehensive plan for evaluating programs for revision and improvement;
establish performance criteria and greater coherence between the developing academic program
and core instructional principles; and to strengthen coordination between education programs in art
and music with the College's academic principles and operational procedures. Art and Music
Education are currently majors within the College of Liberal Arts and Sciences.
NCATE is recognized by the U.S. Department of Education as the professional accrediting body
for schools, departments and colleges of education. Meeting NCATE standards helps institutions
prepare teachers for new, stricter licensing standards in many states. Approximately 40 percent of
institutions nationwide, which produce two-thirds of the nation's new teachers, are accredited by
NCATE.
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Honor Society Inducts UMaine Education Students
ORONO, Maine – Future teachers heard some first-hand, high-level advice about succeeding in
their chosen profession during their initiation into the University of Maine's scholastic honor
society for education majors. Public expectations, accountability measures and a host of social and
political issues are changing and challenging K-12 education, SAD 46 (Dexter) Superintendent
Raymond Poulin, former state deputy commissioner of education, told students being inducted into
the Gamma Omicron Chapter of Kappa Delta Pi.
Good things are happening in Maine schools, which are nationally recognized for their student
achievement, research-based instruction and innovative use of technology, Poulin said.
Maine is also confronting many of the educational challenges that are common throughout the
nation, such as shortages of teachers and administrators, funding and implementing state and
national standards and assessments, increasing numbers of special needs students, and the
constantly changing possibilities of technology and distance education.
The administrator also told the students what qualities most schools look for when hiring new
teachers. For example: a solid academic background; broad communications skills; understanding
of the learning process and of the value and use of technology in teaching and learning; a team
player; willingness to put in the time and to further enhance their education; flexibility;
understanding and compassion.
To be eligible for membership in Kappa Delta Pi, students must have reached their junior year with
a cumulative grade point average of at least 3.0 and, in addition to scholarship, demonstrate
leadership and commitment to education.
Maine students initiated into Kappa Delta Pi this spring include:
Bangor – Vi Thai
Bath – Lisa Stailing
Blue Hill – Stephen McInnis
Brewer – Kevin Debeck
Brunswick – Amanda Giblin, Michelle Lemont
Carmel – Susan Blier
Hampden – James Arsenault, Jill Mayhew, Christy Redman
Milo – Andrea Page
Old Town – Amy Hamlin, Laura Howe,
Sanford – Sadie Faulkner

Wellington – Phyllis Lawrence
Woodland – Jessica Bouchard
Students from other states inducted were Heidi Dombrock, Apple Valley, Minn., and Jennifer
Niemi, Sagamore Beach, Mass.
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Study Examines Commercialization of Schools
ORONO, Maine -- Squeezed between tight budgets, funding mandates and swelling demands for
programs and services, the nation's public schools are turning more and more to corporate
partnerships, striking deals that provide revenue boosts or needed equipment for classrooms and
sports teams in exchange for a captive audience of young consumers.
Children have money to spend - a lot of it - as well as the ability to influence parental purchases,
according to a University of Maine study examining the commercialization of public schools and
the associated risks. Spending power estimates of school-age children range from $24 billion to $72
billion per year. Advertising directed at the lucrative age 5-18 market, particularly on school
property, raises concerns about taking advantage of children while developing funds that can
increase the quality of their educational experience.
The study by the Center for Research and Evaluation at UMaine's College of Education and Human
Development describes various categories of commercial activities in schools, lays out the pros and
cons of such partnerships and suggests critical questions for policymakers, administrators and
parents to ask about commercial proposals. It also suggests that schools establish their own criteria
and policies for considering corporate sponsorships and other types of commercial assistance.
Commercialization of schools is a growing educational policy issue, according to Center director
Walter McIntire. Education policymakers and administrators are often ill equipped to evaluate
commercial proposals, he notes, and when looking at private funding, they need to look beyond the
implied altruism.
While there are many positive and successful examples of school/business relationships, McIntire
cautions it is important to remember that corporations also must be concerned with the bottom line.
“Before schools sign a contract, they need to be aware of the ramifications,” he says.
In an overview of the various types of commercial activities in public schools, the study discusses:
sponsorship of programs and activities (the most common form); underwriting of programs, with a
promise of publicity in return; exclusive agreements that generally demand multi-year
commitments to purchase products or services; incentive programs, such as rewarding students
with products for reaching a particular goal; appropriation of space, most generally advertising
products on school walls and buses; sponsored education materials, featuring a company's logo or
products;
and electronic marketing, the fastest-growing segment of commercialism in 1998-99, which usually
takes the form of banner advertisement on computer screens.

The report also includes consumer guidelines for evaluating school-business partnerships published
by organizations such as the National Parent-Teacher Association.
Free copies of the 24-page study, “The Commercialization of Public Schools: Risks Associated
with Corporate Presence in Education,” are available from the Center for Research and Evaluation
by calling (207) 581-2761.
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Media Advisory
Athletic Directors Institute Opens August 1 at UMaine
Major issues and needs in sports leadership will be addressed at the third annual Athletic Directors’
Institute, August 1-3 at the University of Maine. Topics ranging from curbing violence in sports to
managing facilities will be featured, along with intensive training in effective use of technology.
The institute is sponsored by Maine Interscholastic Athletic Administrators’ Association and the
Maine Center for Coaching Education at UMaine, in cooperation with the National Interscholastic
Athletic Administrators’ Association.
State, regional and national experts will provide information and hands-on experience to help
athletic administrators do their jobs better.
The institute is designed around needs and interests identified by athletic directors, according to
Keith Lancaster, director of the Maine Center for Coaching Education. In addition to addressing
specific professional development areas, the institute provides a forum for identifying common
problems and brainstorming solutions in the high-visibility, high-impact AD position.
More than 30 athletic directors are registered for the institute, the majority being from high schools
throughout Maine. Five are from schools in Vermont, and one is from New Jersey.
Media are welcome at all session of the institute.
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Conference to Examine the Latest K-5 Literacy Instruction, Research
Maine-Based Little Books Series Hitting Worldwide Market
ORONO, Maine -- More than 370 educators will gather at the University of Maine Aug. 7-8 to
examine the latest research and teaching techniques and to share information about how best to get
youngsters off to a strong start in reading and writing. The 2000 Seamless Transitions K-5 Literacy
Conference brings together all the educators involved in a child's early and primary learning
experiences - Reading Recovery, special education and classroom teachers - to emphasize the
importance of providing consistency and a team approach in expectations and instruction.
Sponsored by the Center for Early Literacy at the UMaine College of Education and Human
Development, in collaboration with the Maine Department of Education’s Center for Inquiry on
Literacy, the conference will feature state and national literacy experts presenting topics ranging
from laying the foundation for learning letters and words to creating independent writers.
Conference participants will also hear the official announcement of an agreement with a major
publishing firm that will expand the availability of the popular Little Books for Early Readers
series, written by Maine educators, to a worldwide market.
The joint announcement by the Center for Early Literacy, which created and produces the series,
and Educators Publishing Services, Inc. of Cambridge, Mass., will take place Monday, Aug. 7. EPS
publisher John C. Hall, II and UMaine Professor Rosemary Bamford, Little Books coordinator, will
announce the new marketing and distributing plans during a reception featuring exhibits of
instructional texts and children’s books by half a dozen publishing houses and book signings by
several Maine educator/authors. Authors of some of the Little Books will also be present.
The four series of Little Books feature photos of real Maine children engaged in activities from
playing in the snow to feeding chickens and are carefully crafted to engage and help four-to-sixyear-olds grasp and practice the earliest concepts of reading.
The first set was produced in 1995, with the goal to provide a variety of low-costs books for
research-based teaching and practicing of early reading skills.
The agreement gives EPS worldwide marketing and distribution rights to the series for two years,
including promotion through its catalogs, website, direct mail programs, independent representative
network and its extensive exhibit schedule. The Center for Early Literacy remains the owner,
copyright holder and manufacturer of the series, and uses revenue above expenses to initiate and
support early literacy efforts in Maine.
For nearly 50 years, EPS (www.epsbooks.com) has published materials to help students from
kindergarten through adulthood learn to read, write and spell. Today, the company publishes nearly
2,000 books and workbooks, from beginning reading and elementary math to SAT-preparation.

EPS materials are used by millions of classroom, home school and special education students and
educators worldwide.
With the expanded distribution of Little Books for Early Readers, EPS and the Center for Early
Literacy are helping to meet the growing need for texts that provide adequate meaning and
structure to inexperienced readers, while teaching words and initial letter-sound associations.
"The Little Books series are wonderful little readers that appeal to a wide range of clients," says
Hall. "They are a great compliment to our product line."
The expertise and resources of EPS provides the type and extent of targeted marketing that neither
the Center nor the UMaine Book Store could handle, says Bamford. "The agreement with EPS will
allow us to reach a much larger audience."
The Little Books will still be available for walk-in sales at the Book Store on the Orono campus.
Media note: The announcement of the distribution agreement with Educational Publishing Service
is scheduled for 3:30 p.m., Monday, Aug. 7, in Wells Conference Center, as part of the book
exhibit and reception for conference participants. The media contact for EPS is Nick Gaehde, vice
president of sales and marketing, (617) 547-6706, ext. 175, e-mail: Nickg@epsbooks.com.
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Little Books Get Big Boost in Marketing and Distribution

ORONO, Maine -- A series of Little Books from Maine didn't generate much talk in literacy
circles, but publishers took notice that the simple texts were a hit among beginning readers and
their teachers. Five years after the first series was created and produced by the Center for Early
Literacy at the University of Maine, the small texts are heading for an international market.
Little Books for Early Readers, written by Maine educators and featuring Maine children doing
Maine things from playing in the snow to harvesting potatoes, are now being distributed by
Educators Publishing Service, Inc. Based in Cambridge, Mass., the
50-year-old, family-owned business specializes in instructional materials and publishes nearly
2,000 books and workbooks to help beginning through adult learners develop basic and critical
thinking skills.
The new agreement gives EPS worldwide marketing and distribution rights to the four series for
two years, including promotion through its catalogs, website, direct mail programs, independent
representative network and its extensive exhibit schedule. The Center for Early Literacy, a unit of
the UMaine College of Education and Human Development, remains the owner, copyright holder
and manufacturer and will continue to use revenue above expenses to initiate and support early
literacy efforts in Maine.
UMaine Literacy Professor Rosemary Bamford and EPS Publisher John Hall announced the
agreement at the University during an Aug. 7 literacy conference attended by nearly 400 Maine K-5
educators, including some authors of the Little Books.
“Our problem has been trying to keep up with the demand, and we know we should be exhibiting at
national conferences,” said Bamford. “With the targeted marketing expertise and distribution
resources of EPS, the Little Books will get the
exposure they need, and they will get into the hands of many more teachers and children.”
EPS is promoting the Maine series through mailings to just about every school in the United States
and throughout Canada, as well as to other countries over its webite (www.epsbooks.com).“This is
the kick-off year for marketing the Little Books, and we're doing it in a big way,” said Hall.

The series is a good fit with the EPS philosophy and family of materials, according to Hall. “The
best materials are developed and field-tested by teachers in the classroom, so we know that they are
effective and will be helpful to other educators,” he said.
Bamford credited the foresight and work of Center for Early Literacy Director and Assistant
Professor Paula Moore in recognizing the need for engaging, low-cost books for beginning readers
and spearheading the effort that since 1995 has produced four series of Little Books. Nearly 9,000
sets of Little Books have been sold throughout Maine and around the country since the series was
created.
Just the right size for small hands, the Little Books provide adequate meaning and structure, such as
heavy picture clues, repetitive use of key words and complete, meaningful stories to give young
children a strong, eager start in the complex task of learning to read.
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New Director at UMaine Research Center
ORONO, Maine -- The Center for Research and Evaluation at the University of Maine's College of
Education and Human Development has a new director. Walter Harris of Orono, veteran faculty
member and administrator in the College, succeeds Walter McIntire, who retired after a long career
at UMaine.
The Center is the primary research arm of the College and its various inquiry units and serves as a
public resource for providing and explaining educational data, analysis and trends at the state and
national levels. Center staff conduct qualitative and quantitative research, develop custom-designed
studies and program evaluations, and generate comparative data to inform decisions and help
policymakers forecast and more effectively address challenges and opportunities.
Harris also serves as co-director of the Maine Education Policy Research Institute. The Institute
was established by the State Legislature in 1995 as a joint effort of the UMaine and University of
Southern Maine educational research units to provide an unbiased source of research, assessment
and projections regarding Pre-K-12 education. In addition, he is responsible for overseeing the
College's externally funded projects representing more than $5 million in federal and state grants
and contracts.
“Research and data hold up a mirror that reflects a reality,” says Harris. “It can confirm what we
know or present a totally new picture, and nearly always offers a different way of looking at and
using information.”
Among his goals, Harris wants to better use technology in conducting and presenting the Center's
work, including electronic surveying to gather information and making data and publications more
fully available on the Internet. School leaders and policymakers around the country regularly
request copies of the Center's research on controversial educational issues such as weighted grades,
challenging behaviors and commercialization of public schools, in addition to in-depth statistical
analyses of policy and factors influencing educational equity and student achievement.
“The data we have and constantly produce is highly relevant to the contemporary scene,” says
Harris. “Information is a valuable product that helps people find solutions, make research-based
decisions and to understand what's happening in education in Maine and nationally.”
Harris' broad view of educational issues and policy, his collaborative leadership style and grantprocurement and technology skills will continue and build the Center's extensive connections and
high credibility, according to Robert Cobb, dean of the College of Education and Human
Development. “His genuine caring about Maine schools, children and families will strengthen the
research that influences policy and practice,” says Cobb.

Harris joined the UMaine faculty after receiving his Ph.D. in special education and behavioral
disorders from Syracuse University in 1973. As the College of Education and Human
Development's Associate Dean of Instruction from1985 to January 2000, he has helped shaped its
academic mission and steer the faculty's teaching, scholarship and service during an era of intense
challenge and change in K-12 and higher education.
For more information about the Center for Research and Evaluation, Harris can be reached at (207)
581-2467; e-mail: wharris@maine.edu
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Educators Honored at Maine Association for Middle Level Education
Conference
The Maine Association for Middle Level Education (MAMLE) honored exemplary educators at its
2000 Annual Conference, held October 19-20 at Sugarloaf USA. This year's recognition ceremony
was highlighted by the presentation of a brand new award, the Friends of Middle Level Education
Award, to Robert Cobb, Dean of the College of Education and Human Development at the
University of Maine. The Friends of Middle Level Education Award will be a periodic award, not
necessarily annual, and acknowledges people who have helped promote quality middle level
education in Maine in ways other than public school service. Dr. Cobb was recognized for his
continued support of MAMLE and middle level education in general. Dean Cobb's award, which
read, “In Appreciation for Support of Middle Level Education and Benefiting Young Adolescents
in Maine,” was presented by MAMLE President, Jill Spencer.
The popular MAMLE Conference attracted nearly 450 middle level educators from across Maine
and included visitors from New Hampshire, Vermont, Virginia, and Kentucky.
The Maine Association for Middle Level Education is the professional association of teachers,
administrators, and parents who have joined together to support the development of quality
programs which serve the needs of young adolescents. MAMLE exists to promote a better
understanding of middle grades education in our state. It is a source on ideas, information, and
support.
MAMLE also awarded Exemplary Practices and Outstanding Middle Level Educators. The criteria
for selection for these awards is based on the five Core Values of MAMLE:
1. Meet the developmental needs of young adolescents
2. Promote local professional development
3. Promote a healthy work environment for students & teachers
4. Exemplify high standards based on research
5. Invite active participation by students, parents, & community
Exemplary Practice Awards

These awards are designed to recognize individuals, teams, and schools across the state of Maine
who are incorporating “best practices” into their curriculum and instruction.

1. Anita Smith – China Middle School; China, ME
•

Title of Unit: China School Forest Day & China Schools' Forest: A Model in Integrated
Learning

2. George Hanley, Frank Davis, and Pauline Hanley – Medway Middle School; Medway, ME
•

Title of unit: Iditarod Project

3. Paula Roy – Phillips Middle School; Phillips, ME
•

Title of unit: Student Council

4. Sharon Bowman, Gloria Bray, Paul Booth, Susan Shaw – Mt. Ararat Middle; Brunswick, ME
•

Title of unit: Collaborative Play Writing

Outstanding Middle Level Educator Awards
Each year the Board of Directors of the Maine Association for Middle Level Education calls for
nominations for Outstanding Middle Level Educator Awards. Nomination forms are sent to the
general membership and nominators submit a recommendation based on the association's core
values mentioned above:
1. Meredith Damone – Freeport Middle School; Freeport, ME
2. Stephen Kingsbury – Dr. Lewis S. Libby School; Milford, ME
3. Glenn Nerbak – Lyman Moore Middle School; Portland, ME
4. Janet Nesin Reynolds – Shapleigh Middle School; Kittery, ME
5. Carol Sherburne – Dexter Middle School; Dexter, ME
6. Nancy Watson – Skyway Middle School; Presque Isle, ME
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New Position a Homecoming for Career Educator
ORONO, Maine -- Career educator Owen J. Logue has returned to the University of Maine to
coordinate and guide student academic services in the College of Education and Human
Development.
As assistant dean for Academic Services, Logue provides support and direction for students
progressing through their programs and undertakes special initiatives to further the College's
statewide work in support of Pre-K-12 education.
Logue has extensive experience in both higher education and K-12 schools and with students of all
abilities, as well as a background in social welfare. These attributes give him a broad perspective
and developmental understanding of today's complex educational and societal systems and their
challenges, says Robert Cobb, dean of the College of Education and Human Development.
“OJ is extremely well suited to creatively approach and enhance the overall University experience
for students,” says Cobb.
The position was recently reconfigured when Anne Pooler, former associate dean for Academic
Services, became associate dean for Instruction, responsible for academic programming and faculty
issues within the College.
For Logue, the UMaine opportunity meant a return to his home town, as well as to his alma mater
and former work place. The Orono native worked at UMaine from 1984-90, first as a coordinator
and counselor with Upward Bound, the federally funded educational opportunity program for high
school students, and for five years with the campus' academic support Onward Program, where he
was a counselor and coordinator of services for students with disabilities.
Logue, who held a similar academic services position at Providence College from 1993-95, comes
to UMaine from School Union 98 in Mt. Desert, where he served as director of Special Services,
overseeing special education and Title 1 services to the nine schools throughout the district. Earlier,
he served as coordinator of Kennebec Valley Technical College's Education Technician Program
and as a regional director for the New England Disability and Business Technical Assistance
Center, providing training and technical assistance to help business and municipalities comply with
the Americans with Disabilities Act. In the early '80's, he taught hearing-impaired students at
Bangor High School.
Logue holds a bachelor's degree in social welfare from the University of Southern Maine, a
master's and Certificate of Advanced Study in special education and counseling from UMaine and a
doctorate in education, with specialization in higher education administration, from Vanderbilt

University. An avid runner and former deaf Olympian, Logue represented the United States in track
and field in the 1981, '85 and '89 games.
Logue, his wife, Barbara, a UMaine graduate and nurse practitioner, and their three children live in
Southwest Harbor.
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Policy Specialist Joins UMaine Research Center
ORONO, Maine -- A new researcher specializing in educational policy, funding and
intergovernmental relations, is expanding the expertise of the Center for Research and Evaluation at
the University of Maine College of Education and Human Development. Pushpam Jain, who
recently completed his Ph.D. in Education Policy at the University of Chicago, joined the CRE, the
Maine Education Policy Research Institute and the College in October as an assistant research
professor.
“Jain brings skills in policy research and analysis and an insightful perspective that will help us
compare Maine's practices and plans for reform to those in other states,” says CRE director Walter
Harris. Harris notes that the coming legislative session is expected to consider many questions
related to the work of the Essential Programs and Services model, which is being explored as a
funding alternative by the State Board of Education. “Jain will be heavily involved in this issue and
others including equity, adequacy and the movement toward increasing accountability and
assessment of school district capabilities to support students' achievement of learning standards,”
says Harris.
Policy issues in New England is one of Jain's major interests, as reflected in his dissertation, which
examined non-incremental changes in Vermont's state policy. Examining education and land use
policy, Jain analyzed what factors brought about major, comprehensive policy change in a
traditionally conservative state. His discussion focuses on whether these changes were entrenched
in the state political culture or were related to forces of global economic competition.
Jain was actively involved in University of Chicago public school policy and evaluation research.
Most recently, he served as project manager for UC's Education Reform in Cities project, which
involved creating a database of over 400 cities, combining census and school district information to
evaluate the impact of current reform measures. He also conducted case studies on the role of 10
major city mayors in education.
“It's important to understand policy alternatives from a research perspective, as opposed to simply
political bargaining, particularly as states struggle with standards and accountability issues,” says
Jain. “Strong analysis grounded in good data enables us to understand the policy alternatives, what
may be feasible for our state and what our chances are in successfully implementing these
policies.”
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Math/Science Teacher Collaborative Targets Campuswide Participation
The Maine Mathematics-Science Teacher Excellence Collaborative is actively working toward its
goals of improving the recruitment, preparation and support of students with strong interests in
math, science and technology to help address the national shortage of math and science teachers for
grades 7-12.
Funded by a $4 million Collaboratives for Excellence in Teacher Preparation grant from the
National Science Foundation, the five-year project is a joint effort of the Maine Math and Science
Alliance, the University of Maine, the University of Southern Maine and the University of Maine at
Farmington. Specifically, the initiative aims to increase the number of teachers prepared for
secondary math/science certification and to improve the quality of the Science, Math, Engineering
and Technology (SMET) education provided to pre-service teachers at the three campuses.
Principal investigators spearheading efforts at UMaine are Robert Franzosa, professor of
mathematics; Herman Weller, associate professor of science education; and Mary Ann McGarry,
research scientist with the UMaine Water Research Institute and associate professor of science
education. UMaine work merit student Beth Blake is assisting with the project.
A major component of the initiative at UMaine is establishing a networking system for mathscience education majors and interdisciplinary faculty interested in advancing instruction in
secondary schools and better preparing aspiring teachers in these fields. A variety of activities are
being planned to bring mathematics and sciences faculty from the various colleges, education
faculty and math/science students together to develop a sense of connection and common purpose
as they pursue teaching and learning.
While the number of UMaine students pursuing majors or concentrations in the life sciences is
strong, there are very few students graduating each year with majors in secondary mathematics,
earth science, chemistry or physics. Coupled with the high number of teachers reaching retirement
age, Maine secondary schools, like those nationwide, are struggling to find qualified career
educators in these essential disciplines.
In order to muster more teachers from such a small pool and generate greater interest in teaching as
a career, recruitment must be internal, as well as external and come from all areas of campus,
according to the UMaine project leaders.
“We hope that professors working with talented math and science students in all the UMaine
colleges will suggest teaching as a career option to explore,” says Weller. He notes that it is to the
students' advantage to be informed of opportunities in teaching early in their academic programs.

Curriculum reflection and change, in light of research on teaching and new state and national
learning standards, are also key to the initiative.
“Our faculty needs to exemplify, support and provide interactive models for teaching math and
science,” says Franzosa. “We would like to see students get a bigger picture of what math is, how it
works and impacts their lives.”
For instance, interested faculty could develop a new course that is based on the theory and
techniques that NSF considers best practice, or on other new programs designed to meet national
standards.
Aspiring teachers in particular must be exposed to instruction that reflects a variety of techniques to
reach all students, as required in the Maine Learning Results and the instructional standards of
many other states, the project leaders agree.
The Collaborative will work in conjunction with existing campus resources, such as the Center for
Teaching Excellence, toward improving the quality of teaching at all levels, according to McGarry.
“We want to create a broad-based climate of support for students and opportunities for faculty to be
involved in a variety of ways,” she says.
Initiatives will be guided by Cross-Tier Teaching Teams of science, mathematics, engineering,
technology and education faculty, and pre-service, beginning and exemplary grade 7-12
math/science teachers. The organizers hope to form four teams of 10 members each to help
promote and advance the project goals.
Specifically, the teams will be conduits for greater collaboration, understanding of needs and
sharing of information about effective teaching. In addition to the vital communication and support
role, team members will each be asked to create an action plan to examine at least one aspect of
their courses, based on recent research on the teaching and learning of mathematics and science,
and assess how it might be done better. The plans would be shared with team members and more
broadly through other project activities and outlets.
The project leaders encourage faculty involvement and support at any level of participation.
Opportunities for involvement and a continuing stream of information will be available through the
SMET Network, currently being developed. The interactive website will feature a calendar of
coming events, team action plans, a database of faculty expertise and interests, descriptions of
innovative teaching strategies and other relevant information.
A mid-year kick-off conference for team participants from all three campuses is being planned for
January. An April conference for UMaine undergraduate science and math education majors will
highlight model teaching in sessions presented by exemplary teachers. And summer academies for
math-science educators at all levels, to be conducted by the Maine Mathematics and Science
Alliance, will combine and feature the SMET initiatives and work of the three campuses.
Among other objectives, the MMSTEC project will work to:

•

•
•
•

Hire a tenure-track faculty member serving jointly in the Department of Mathematics and
Statistics and the College of Education and Human Development to help manage the grant.
The position, which also calls for teaching innovative courses in mathematics education, will
be funded by the University at the end of the grant period.
Establish an internal recruitment program to inform math, science, engineering and
technology students about teaching as a career alternative.
Form a Future SMET Teachers of Maine group at UMaine.
Encourage SMET instructors to incorporate the10 performance standards defined by the
Maine Advisory Committee for Results-Based Assessment for the Initial Certification of
Teachers.
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ANNUAL BOOK DRIVE UNDER WAY
ORONO, Maine -- Children's books for needy area youngsters from toddlers to teens are again
being collected by the College of Education and Human Development at the University of Maine.
The public is invited to join in this annual tradition by donating new books or used books in very
good condition.
The books will be distributed by the Orono-Old Town Kiwanis Club at the service organization's
annual holiday party for area children, scheduled for Dec. 9.
Books, gift wrapped if possible, and marked for a particular age level may be brought to the office
of College Dean Robert A. Cobb, 151 Shibles Hall, through Friday noon, Dec. 8.
The College's annual book collection, in cooperation with the Kiwanis Club, has made thousands of
books available to deserving area children for more than 20 years.
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UMaine Grant to Build Coordinated Response to Crime, Prevention
ORONO, Maine -- A grant from the U.S. Department of Justice will enable the University of
Maine to better coordinate its response to crimes against women on campus and strengthen
awareness and prevention programs. Funded by a two-year $302,256 grant from the Justice
Department's Violence Against Women Office, the Safe Campus Project will work to develop
stronger collaboration among campus and community resources to improve the efficiency of
continuing education and prevention, as well as advocacy for victims of sexual assault, domestic
violence and stalking.
“The goal is to provide the best possible services and continuing education we can,” says Renate
Klein, assistant professor of human development who wrote the successful proposal and will serve
as project director. UMaine is in a good position to further integrate services because of its
commitment to providing a safe learning environment and the existing high level of cooperation
among campus units, from law enforcement and judicial affairs to counseling and peer education,
according to Klein. She notes that UMaine's proposal was one of 18 funded in a national pool of
120 applications in the FY 2000 grant award program.
The broad-based Safe Campus Task Force will bring together representatives of all relevant
UMaine services and constituents, including faculty and students, and community agencies. Its
work will focus on the collaborative development of expertise and resources appropriate for and
sensitive to nontraditional, international and distance education students, according to Klein. “We
want to link all resources so there will be fewer and fewer loopholes,” she says.
The project has three major components –victim advocacy, offender accountability and prevention.
Primary outside collaborators providing coordination, expertise and resources will be Rape
Response Service and Spruce Run Association, both based in Bangor, and Men Can End Rape, a
Washington, D.C. consultant group. Grant implementation is under way, and the external agencies
are preparing targeted curriculum and training materials, says Klein.
In addition, the Department of Justice provides extensive technical assistance and support to
grantees nationwide, such as training institutes and workshops, field visits and telephone
consultation.
Specific objectives of UMaine's grant are to:
• strengethen victim advocacy
• enhance offender accountability

• upgrade and disseminate advocacy information
• provide education on gender and violence dynamics
• prepare student leaders and volunteers to address gender and violence issues
• develop resources and disseminate information to nontraditional,
international and distance learning students
The improved service and educational opportunities provided by the grant are generating interest
and excitement campuswide, according to Klein. “It is powerful to sit in the same room with
representatives of a community working toward a common goal and to see how all the pieces fit
together,” she says.
The grant also funds four graduate student assistantships. These students will sit on the task force
and work as liaisons between the different activities.
Creating a culture in which victims are not blamed, that quickly and efficiently provides the best
services and educates everyone about prevention, as well as where to go for safety, service and
support requires a great deal of awareness raising and community building, Klein explains. “That's
why we're bringing in as many players as possible,” she says.
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Successful Reading Program Marking 10th Year in Maine
ORONO, Maine -- The Reading Recovery literacy program will mark its10th anniversary in Maine
at a special conference Dec. 6-7 at the Samoset Resort and throughout the new year. The
conference will feature some of the top educators nationally and in Maine presenting keynote
addresses and workshops on major issues and developments in early literacy. In addition, a
Greenville sixth grader will share a letter she wrote to her local school board about how the
program has helped her succeed in school.
Reading Recovery is an early intervention program for first graders who are at-risk of failing to
learn to read. The aim of the intensive, one-on-one strategic instruction is to accelerate the literacy
growth of children with difficulties so that they catch up with their peers and learn with regular
classroom instruction. It operates as a second chance for young learners and is designed to reach
struggling readers before they begin a cycle of school failure.
Reading Recovery was developed in New Zealand and introduced to the United States in 1984 by
The Ohio State University. Realizing the need for Reading Recovery in Maine, the state
Department of Education and the University of Maine College of Education and Human
Development provided leadership to develop and implement the program.
In 1990, the state department organized a group of 26 Maine teachers to go to Ohio to see the
program in action, and Dean Robert Cobb took the initiative for UMaine to become an approved
Reading Recovery Teacher Leader Training Center. The College sponsored the yearlong training in
New Zealand of early literacy specialist Paula Moore as a Trainer of Reading Recovery teacher
leaders. Teacher leaders serve as adjunct faculty to train teachers in the specialized techniques, as
well as classroom teachers and special educators across the state. Annual state funding allocations
for Reading Recovery began in 1993.
UMaine is one of 24 universities in the United States approved to oversee the training of teachers
and delivery of Reading Recovery. Moore, assistant professor and director of the UMaine Center
for Early Literacy, coordinates the Reading Recovery training program in Maine, which has gown
every year since its inception. Professor Rosemary Bamford is site coordinator of the UMaine
training center. The state now has 478 certified Reading Recovery teachers and 21 highly trained
teacher leaders. Currently, 211 schools in Maine, across 98 School Administrative Districts,
participate in Reading Recovery. Since 1991-92, the program has served a total of 13,533 Maine
children.
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Study Highlights Local Approach to MEA Assessment
ORONO, Maine -- A study from the Center for Research and Evaluation at the University of Maine
provides a framework for conducting local evaluations involving the Maine Educational
Assessment. While maintaining the value of the statewide MEA, the authors support the
importance of local assessment and encourage educators to use it as a tool for examining
curriculum and other local factors. The MEA is designed to align with the Maine Learning Results
and measure schools' progress toward meeting the new learning standards
The study provides direction and encouragement for educators who have wondered about
relationships among assessment data, but, for lack of background or confidence, have not pursued
their interests, according to Walter Harris, director of the Center at the UMaine College of
Education and Human Development.
“Local Evaluation and the Maine Educational Assessment” was written by Theodore Coladarci,
UMaine professor of education; Robert Ervin, superintendent of Bangor schools; and David
Silvernail, director for the Center for Educational Policy, Applied Research and Evaluation at the
University of Southern Maine.
The research paper is organized around questions that can be answered through local evaluation.
For example, “Are MEA scores related to course-taking patterns?” For many of these questions,
analyses and results are provided from the recent collaboration of Coladarci and Ervin using data
from the Bangor School Department. The authors emphasize that local expertise in statistical
procedures is not required to conduct such analyses. The most important requirement is a curiosity
about how MEA scores are related to other student characteristics and the resolve to initiate local
evaluations that speak to these relationships.
Copies of the study are available from the UMaine College of Education and Human Development.
Contact Kay Hyatt, (207) 581-2761; kay.hyatt@umit.maine.edu
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UMaine Students Recognized for Academic Achievement
ORONO, Maine - Eighty-eight students in the University of Maine's College of Education and
Human Development were recognized recently for outstanding academic achievement. The
students, representing communities throughout Maine, five other states and Canada, were honored
at the Presidential Academic Achievement Award Ceremony, attended by faculty and family
members.
College Dean Robert Cobb congratulated and presented each student with a Presidential
Academic Achievement pin. The one-time award is presented to students who have earned a 3.50
or higher grade point average during the most recent semester and a 3.0 average over the past two
semesters.
Students receiving the award were:
Augusta - Elizabeth Blake, Jacinda Boucher, Sarah Brown, Kelly Gilbert
Baileyville - Odette Cote
Bangor - Joshua Civiello, Rachel Fox, Jill Gardner, Christina James, Michael Kane, Rachel Kelly,
Lisa Liberatore
Belfast - Jason Parker
Berwick - Thomas Perreault
Brewer - Cynthia Ault, Jodie Comer, Laurie Leighton
Brownville - Vickie Gray
Bradley - Amy Johnston, Sarah McLean
Brunswick - Renee Heath
Bucksport - Nicole Downing
Cape Elizabeth - Stephanie Ingraham, Jessica Simpson
Charleston - Heidi Finson
Clinton - Christy Stedman, Summer Stewart
Corinna - Anna Stevens
Cutler - Marjorie Berry
Dexter - Veronica Gifford
Ellsworth - Meaghan Young
Fryeburg - Andrea Nicoletta
Glenburn - Kimberly Lane
Hampden - Amanda Beyeler, Trevor Bristol
Holden - Jody Breindel
Houlton - Sharon Callnan
Howland - Erica Shute
Jefferson - Jennifer Lewandowski
Lee - Deanna House
Levant - Sarah Kneeland, Alice Marshall

Lincoln - Linda Coolong, Jessica Read
Litchfield - Michele Mathieu
Madawaska - Lisa Beaulieu
Madison - Chad Rogers
Medway - Kimberly Petrin
Milford - Keturah Petrell, Brianna Day
New Gloucester - Bethany Bryant
Newport - Kristi Charette
Oakland - Kimberly Moores, Nicole Phair, Robert Rodrigue Jr.
Old Orchard Beach - Jamie LÕHeureux
Old Town - Christy Baker, Timothy Gallon, Emily Ketcham, Kendra Littlefield, Meranda Pelletier,
Andrea Pereira
Orono - Deborah Larsen-Soderberg
Pittsfield - Kelly Thayer, Stephanie Vigue
Poland Spring - Margaret Muller
Portland - Alison Hall, Rebecca Lovejoy
Rockland - Erin Fitzgerald
Saco - Amanda Brewer
Sanford - Heather Gray
Scarborough - Angela Morency
South Berwick - Kelley Duffy
South Harpswell - Cassandra Raslavsky
St. Agatha - Jill Michaud
Thomaston - Daniel Allan
Turner - Edward Van Tassel
Wellington - Phyllis Lawrence
West Enfield - Tera Frehill
Other states - - Pennsylvania: Briana Banks, North Hampton; Christine Coles, Hazleton; Rebecca
Palmer, Allentown. New York: Matthew Gribbin, Huntington; Justin Szwejkowski, East Meadow.
Maryland: Jacob Mongrain, Hagerstown. Minnesota: Adam Kimpton, Minneapolis. Massachusetts:
Elizabeth Elias, Boxford. Canada: Stacie Simpson, Centreville, Nova Scotia.
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Students' Good Works Help Others
ORONO, Maine -- In this season of good will, University of Maine Upward Bound students can
reflect on their good works. As winter embraces their area high schools, members of the Public
Service Group can find warmth in remembering the community-spirited deeds they performed
around the Greater Bangor area during the summer and in planning for future projects.
In addition to their summer academic courses and job schedules at UMaine, the students worked
daily on public service projects, ranging from washing windows to conducting a major blood drive.
But the most lasting example of their work is the handicapped-accessible ropes course obstacle they
built on campus.
Upward Bound is a federally funded educational opportunity program for high school students
from low-income, first-generation college families. The UMaine Classic UB program serves
approximately 100 students in Penobscot, Piscataquis, Waldo and Hancock counties. The students
receive tutoring and counseling at their schools during the academic year and spend six weeks on
campus during the summer, where they take courses, work in jobs throughout the community and
participate in a variety of activities, including public service.
The 2000 Public Service group was especially enthusiastic and industrious, according to Upward
Bound counselor Nathan Larlee, and Kate Muzzy, a UMaine secondary education major, who
worked with the students on their various projects.
For example, the students helped the Orono Land Trust clean up trails; visited and participated in
activities with elderly residents at the Phillip-Strickland in Bangor; washed windows at the Good
Samaritan Agency in Bangor; helped with landscaping and gardening in Orono public areas; and
collected cans and bottles to benefit Upward Bound scholarships. In cooperation with the American
Red Cross, the Public Service group conducts an annual summer blood drive on the UMaine
campus.
In clearing the land and building the 6-foot x 12-foot wheelchair-accessible “Whale Watch”
obstacle at UMaine's Ropes Course site, the students worked in collaboration with Maine Bound,
the university's outdoor adventure education program, and learned skills from Brewer contractor
Bill Higgins. Danny's Team of Maine, a non-profit organization that serves individuals who are
challenged physically, mentally, economically or socially, funded materials for the project, and
three Danny's Team members helped Upward Bound students with the work.
The project fit well into the recent expansion and upgrading of the ropes course facility, according
to Jeff Hunt, Maine Bound assistant coordinator. The Whale Watch – a teeter-totter type platform –
has been a great addition and was used by many groups during the fall, says Hunt.

The ropes course facility is part of the Maine Bound program and is used by students and various
campus units, public schools, non-profit organizations, corporations and other groups.
The new obstacle is designed to build team work, improve communication and develop trust among
participants. A group attempting to conquer the obstacle must try to get everyone to balance on the
teeter-totter without the platform touching the ground.
Students working the project were: Matt Tourgee, Etna; Rebecca Norris, Corinna; Allison Grant,
Dover-Foxcroft; Amanda Jameson, Crystal Boyington, Millinocket; Danielle Pelletier, Medway;
Richard Veysey, Lincoln; Laura Dorman, Michelle Gudroe, Dexter; Seth Laplant, Jackie
Henderson, Old Town; Phoebe Plourde-Rogers, Wellington; Stephanie White, Burlington; Alison
MacArthur, Crystal; and Cherry Drew, Howland.
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Writing Project Offering Summer Institute in Southern Maine
ORONO, Maine -- The Maine Writing Project will hold its summer professional development
program in southern Maine to reach and accommodate educators in different areas of the state. This
summer's institute in Cumberland represents the first time the intensive program for exemplary
Maine teachers has been conducted away from the University of Maine campus.
"As Maine's official National Writing Project site, we have a mission to serve the entire state" said
Maine Writing Project founder and director Jeffrey Wilhelm, associate professor of literacy at
UMaine. "We want to offer programs to as many people as possible."
Each year, the Maine Writing Project invites outstanding educators to participate in the rigorous
summer institute, which will be held June 25-July 20. Nominations of teachers - kindergarten
through post-secondary in all curriculum areas - are being accepted for the fifth annual institute.
Participants are selected on the basis of their success as teachers and for their promise as
instructional leaders. Interested educators may be nominated by a colleague, administrator or
through self-nomination.
The competitive program is providing a force of highly trained writing instructors for Maine
students and other teachers. After successfully completing the program, the educators are
distinguished as fellows of both the Maine Writing Project and the National Writing Project. The
national project and its state affiliates comprise a grassroots teaching initiative dedicated to the
improvement of student writing and the teaching of writing across the curriculum in all grade
levels. Educators from the primary grades through the university level work as colleagues and are
part of a national network of teacher consultants qualified to provide professional development
workshops in schools in Maine and around the country.
During the institute, participants write extensively, read, research, and work closely with institute
colleagues, Maine writers and widely recognized authorities on teaching and writing.
The Maine Writing Project was established in 1997 by the UMaine College of Education and
Human Development and was designated the state's official National Writing Project site the
following year. To date, approximately 100 Maine teachers have completed the program.
UMaine hopes to offer the Maine Writing Project at a southern Maine site every other year, said
Wilhelm. Cumberland's Mabel Wilson School will be headquarters for the 2001 institute. The
Project also hopes to extend its other programs, such as Young Writers camps for students in
grades 3-12 to other areas of the state, according to Wilhelm. Last year, the camps were held in
Orono and Benton, and this year, an additional site is being planned in Washington County.
Population is a factor in determining where the Project can afford to sponsor institutes away from
its home base on the Orono campus. Last year, the Project planned to hold the summer institute in

Aroostook County, but the critical mass just wasn't there, Wilhelm said, noting that most
participants attending the UMaine program come from a 90-mile radius. The Project does offer
some assistance in arranging residential accommodations for participants who must travel a long
distance to attend the institute.
"We realize that northern, western and eastern Maine might not have enough people for a viable
summer institute, but we will work as hard as possible to truly be a statewide network," Wilhelm
said
For more information and to obtain nomination forms, contact: Theresa McManus, (207) 581-2438;
e-mail: theresa.mcmannus@umit.maine.edu.
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New Education Data Reports Published
ORONO, Maine - The Maine Education Policy Research Institute has published the fifth editions
of two documents that profile and detail the various school and community indicators essential to
examining and measuring the needs and effectiveness of a school system.
The 2001 Legislative Report gives provides a data snapshot of every Maine community and school
system. Organized by Senate district, the detailed report includes community financial,
demographic and student achievement data, ranging from tax assessment and distribution for
education to enrollment patterns, dropout rates, number of students pursuing higher education and
teachers with graduate degrees.
The companion document, The Condition of K-12 Public Education in Maine 2000, covers 53 areas
of the education system, grouped in three categories of indicators.
These indicators, which can influence or measure student learning and educational impact, include:
Context - characteristics such as community wealth, poverty level and tax burden; Resource - such
as staff, facilities and student services; and Results - tools such as student achievement and
graduation rates to assess educational productivity.
According to the 2000 overview of K-12 education, MaineÕs 1.2 million population includes
approximately 214,985 students enrolled in the stateÕs 722 public schools across 286 school
administrative units, supported by total education expenditures of $1.3 billion.
The Policy Institute was established by the Legislature in partnership with the University of Maine
and the University of Southern Maine to generate an unbiased source of research and assessment,
projections and trends to determine, evaluate and
track educational needs, services and impact. Institute co-directors are Walter Harris, director of the
Center for Research and Evaluation at UMaine, and David Silvernail, director of the Center for
Educational Policy, Applied Research and Evaluation at USM.
The goal of the Maine Educational Policy Research Institute is to provide legislators with a
comprehensive foundation of reliable data about schools and communities, Harris pointed out. "As
our legislators are faced with many issues related to education, the District Report and K-12
Conditions documents will be valuable informational resources for shaping policy," he said.
More information about the Legislative Report is available from Harris at UMaine's College of
Education and Human Development, (207) 581-2467; e-mail, wharris@maine.edu. Information
about the K-12 Conditions document is available from the educational policy center at USM, (207)
780-5044, and is available on the web at www.cepare.usm.maine.edu.
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Poetry Institute Offered for Teachers
ORONO, Maine - A new summer offering from the Maine Writing Project at the University of
Maine will focus on the teaching of poetry in K-12 classrooms. The advanced institute will be led
by Maine's Poet Laureate, Baron Wormser of Hallowell.
The July 23-27 institute, Teaching the Reading and Writing of Poetry, will cover various poetic
forms and is designed to help teachers improve their creative and instructional skills and to more
actively engage students in the genre.
Wormser is the author or co-author of five books of poetry, the latest being "Teaching the Art of
Poetry" (Lawrence Erlbaum Associates, Inc., 2000) and "Mulroney & Others" (Sarabande
Books,1999).
The poetry institute will follow the Maine Writing Project's annual summer professional
development program for teachers, which will be held June 25-July 20 in Cumberland. An affiliate
of the National Writing Project dedicated to the improvement of student writing and the teaching of
writing across the curriculum in all grade levels, the Maine Writing Project is a competitive
program for educators who want to be instructional leaders. Teachers completing the program are
distinguished as fellows of both the Maine Writing Project and the National Writing Project,
qualified to provide professional development workshops in schools in Maine and around the
country. Both programs carry graduate credit. Application deadlines for both the poetry institute
and the Maine Writing Project summer program is March 23. For information and applications,
contact the UMaine College of Education and Human Development, (207) 581-2438; email: theresa.mcmannus@umit.maine.edu.
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Partnership Schools to Share Expertise at Collective In-Service Day
Nearly 700 teachers will participate in a series of workshops taking place from Bangor to Bradley
during a collaborative Regional In-service Day on Friday, March 9. The second annual event,
pooling the resources and expertise of seven school districts and the University of Maine, is
sponsored by the Penobscot River Educational Partnership: A Professional Development Network
(PREP: PDN).
Over 100 sessions will be offered during the day, presented by educators and practitioners in a
variety of professions, designed to provide new information and hands-on activities to help teachers
reach their goals. Topics focusing on instruction, technology, curriculum and assessment range
from aligning physical education with the Maine Learning Results to integrating music and social
studies. In addition, programs dealing with well-being and safety are offered, such as CPR and
crisis intervention.
While most of the presenters work in the area, others are being brought in to share specialized
expertise, such as Charles Vonder Embse, professor of Mathematics Education and Mathematics at
Central Michigan University. His presentation, aimed at secondary mathematics teachers, will
focus on the use of interactive geometry software and graphing calculators to enhance instruction.
In addition, curriculum coordinators from partnership schools will present an update on the PREPBank project, funded by a three-year $659,198 U.S. Department of Education Preparing
Tomorrow's Teachers to Use Technology grant. The grant is enabling the Network to develop
standards-based instructional units, exemplary learning activities and authentic assessments to be
shared through a web-based repository and data management system.
"We will try to offer as much value as possible in single-day workshops and experiences that are
immediately usable," says Deborah Belyea, principal at Washington St. School in Brewer and chair
of the Network's Professional Development Task Force. By working as a consortium, the school
districts are able to offer teachers many more options and be more cost-effective, she points out.
PREP: PDN partners include school districts in Brewer, Bucksport, Old Town, SAD 22 (Hampden,
Newburgh, Winterport), Union 87 (Orono, Veazie) and Union 90 (Alton, Bradley, Greenbush,
Milford), the Indian Island School and the University of Maine. Its mission is to increase the
capacity of each partner to improve student learning by continually improving teaching and the
educational experience. Two years ago, superintendents agreed on a calendar that would allow a
common in-service day among schools in the Network.

The professional development event is an opportunity for staff of all the districts and University
faculty to work collaboratively on the content areas of the Maine Learning Results, according Marc
Curtis, superintendent of Bucksport schools and current president of PREP: PDN. "It presents all
stake holders with an opportunity to both present innovative programs and to learn new
information," he says.
PREP: PDN is a member of the Holmes Partnership, a national network of universities and their
partner schools, working in collaboration with key national professional associations to create highquality professional development and significant school renewal.
Media Note: For a schedule of the Regional In-service Day workshops, contact: Kay Hyatt, (207)
581-2761; kay.hyatt@umit.maine.edu.
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Reframe Leadership to Reflect Realities, Culture of Schools, UMaine Professor Suggests in
New Book
ORONO, Maine – Practicing the effective leadership necessary for high-performing schools can be
an elusive goal for administrators besieged with daily staff demands, increasing public
expectations, complex bureaucratic regulations and constant building crises. The successful leader
finds equally committed teachers, counselors and principals to share the load and rewards, says the
author of a new book that emphasizes how to reframe leadership to fit the realities of schoolhouse
life.
University of Maine Professor Gordon A. Donaldson, Jr. presents a fresh assessment of how
schools operate and why traditional models of single-handed leadership don't work in his latest
book, Cultivating Leadership in Schools: Connecting People, Purpose, and Practice (Teachers
College Press, 2001).
In outlining conditions that strengthen or weaken common purpose and action, Donaldson offers
practical pointers for principals and teacher leaders for forming more collaborative relationships,
focusing on a shared vision and moving forward to improve their work with children and parents.
“Public schools present a very different milieu to lead in than the corporate sector,” says
Donaldson, professor of educational leadership in UMaine's College of Education and Human
Development. The school staff is busy with students and can't be expected to drop teaching or
counseling to deal with leadership or organizational issues, he explains. “In short, school leaders
simply don't have ready access to the people they are attempting to lead.”
This reality underscores the need to mobilize, trust and encourage people to build relationships
among themselves, rather than depending on one person to bring them all together, says Donaldson,
a former public school teacher and principal.
American public schools function more on moral conviction and professional judgment than on
tightly prescribed goals and technical rationality, and the citizen can potentially influence policy
more than the educator, Donaldson writes. He explains that educators have long approached their
work as a calling rooted not just in passing on knowledge but in nurturing the good in children.
The practice of education has a moral purpose – making sure schools are serving the best interest of
children in a society of competing ideas and resources. But too many agendas and stakeholders
pulling in different directions can easily deflect the loftiest mission, Donaldson cautions.
“If leadership is to mobilize the school for educational reform, it must accommodate this
fundamental moral reality and strike a chord with teachers' deepest sense of calling,” he says.

Teachers' attentions are riveted within their classroom and their immediate work with children,
Donaldson points out. Their willingness to become engaged in leadership's agendas will hinge on
how a long-range issue will affect their success with students today.
The principal's role, according to Donaldson, is to create an open environment where people can
say what they think, then most educators will join in and take the leap toward changing practice
together.
Donaldson's model is premised on leadership as a relationship among people that can mobilize
them to accomplish purposes they value. It capitalizes on teachers' powerful sense of professional
community that shapes their practice and relationships to one another. This “professional tribalism”
brings teachers together beyond the reach of principals and often of teacher leaders, according to
Donaldson.
Presenting theory, practical examples and action steps, Donaldson examines three streams of
activity that influence collaborative leadership: a relationship of mutual openness, trust and
affirmation; commitment to valued purposes; and a shared belief in action in common. He
emphasizes that leadership must be purposive, active and targeted toward results.
“If we do not reframe leadership to reflect the busy landscape of school life realities, we will
continue to count an alarming number of communities and faculties who have become critical or
cynical about their formal school leaders,” says Donaldson. “Tragically, we will also count a
growing number of principals and teacher leaders who give up on leadership and a similar trend
among capable teachers to eschew a future in school leadership altogether.”
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Educators Strategize, Democratize Reading Instruction in New Book
ORONO, Maine – What is learned must be taught, and the need for active, sustained instruction in
reading doesn't end when students grasp the basics in elementary school. That's the bottom line of a
new book that illustrates how to do more than simply throw required reading books at adolescents
in the nation's middle and high schools.
Reading instruction falls by the wayside when students need it most, according to the authors
of Strategic Reading: Guiding Students to Lifelong Literacy 6-12 (Heinemann 2001). The result of
collaboration between a University of Maine faculty member and two Maine public school
educators, the book examines major theoretical implications and issues surrounding teaching and
learning. It also presents a model for teaching reading through high school and dozens of
instructional strategies to help students comprehend what they are reading, understand how they are
learning and appreciate why it is important.
Strategic Reading is about the democratic process of sharing expert knowledge and working
collaboratively to give students the power of language – by developing skills to build on what they
already know and can do to make sense out of unfamiliar concepts and tackle challenging, new
text. The teacher's role, say the authors, is not to teach the book, but to teach the processes students
need to understand different textual conventions, genres and themes in ways that are socially
significant to them, their current concerns and interests.
Students' reading skills don't automatically grow to meet the demand of more difficult reading
matter as they work their way through middle and high school, notes lead author Jeffrey Wilhelm,
associate professor of literacy at UMaine.
“Text is conventional,” he says. “We all keep bumping up against new and increasingly complex
text. That's why we need to learn the skills to read throughout a lifetime.”
Co-authors are Tanya Baker, an English teacher at Brewer High School, and Julie Dube, principal
at Medway Middle School and a former English teacher and dean of students at Old Town High
School. Both are currently working on doctorate degrees at UMaine, Baker in literacy and Dube in
educational leadership.
The book grew from collaboration and shared teaching among the authors. Brewer and Old Town
are members of the Penobscot River Educational Partnership: A Professional Development
Network. The network is comprised of six area school districts UMaine through the College of
Education and Human Development. It works collaboratively to develop and share ideas and
resources to promote the professional development of future and practicing teachers in areas such
as technology, curriculum development, assessment practices and research. Baker and Dube are

also fellows of the Maine Writing Project, an affiliate of the National Writing Project. Wilhelm
founded the state writing project in 1997 and serves as its director.
The authors write with an authoritative voice and experience because they tried all the strategies in
their classrooms, individually and team teaching together.
“Collaboration in educational endeavors is important,” says Wilhelm. “People working together
can know more, achieve more and become more than they could be if they worked alone. This is
one of the points of our book and one we embody in our own work together.”
Students aren't interested in being readers simply for reading's sake, according to Baker. They want
to read, she says, because they are making connections to what they consider important and how
they react to the world.
“We shouldn't take reading for granted just because a student has reached middle school or high
school,” says Dube. “We need to actively assist them to continue building skills, not just give them
harder books.”
The most typical instruction for older students is listening to what a teacher tells them, repeating it
on tests and being evaluated. It is expecting accountability without the requisite teaching, without
providing students with the knowledge and skills to succeed with more complex tasks, according to
the authors.
The authors outline a system that requires explicit modeling and teaching of a reading strategy,
collaborative learning, and active and sustained support that enables students to independently
apply and use a strategy when and how it is needed.
They call for classrooms where students are not just taught strategies necessary to comprehending
and conversing with new kinds of tasks and texts. Students, the authors say, should also be
encouraged to discuss the politics presented in a text, express different viewpoints, consider the
implications of prejudice and influence in a democracy, and relate these factors to a variety of
circumstances.
Politicized teaching is more respectful of students, the authors claim, because it recognizes that
they are important and have the ability to understand, negotiate, embrace and resist. And, the
educators emphasize, such interactive instruction grants students responsibility as it lends them
expertise.
“We want our goals to be clear to our students and open to discussion,” say the authors. “We want
to let students know where we are going and why, and we want them to build and apply their own
politics and critical standards to everything we do.”
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Young Authors Camps Set at UMaine, Benton and Wilton
ORONO, Maine -- Some of the state's top writing teachers will lend expertise and encouragement
to help students develop composition skills and polish their prose during the annual Young
Authors' Camp scheduled July 16-20 at three different locations around the state.
In addition to the day camp at the University of Maine, the program runs for a second season at
Benton Elementary School and expands this summer to include a site at the Cushing School in
Wilton.
All three camps are led by exemplary teachers who have completed the rigorous requirements of
the Maine Writing Project at UMaine, the state's official National Writing Project site. The UMaine
camp offers strands for students entering grades 3-12. The Benton program is for students entering
grades 1-8, and the Wilton camp is for grades 4-6. Daily sessions run from 8:30 a.m. to noon at all
sites.
In addition to working on skills in a fun and supportive atmosphere, participants will explore
different genres of writing, compose for creativity and to inform, experiment with electronic texts,
and publish and share their writing.
Information about the Young Authors' Camp programs, sponsored by the Maine Writing Project
and the UMaine College of Education and Human Development, is available by calling the various
site contacts: UMaine, Theresa McMannus, (207) 581-2438; Benton, Darlene Armstrong, (207)
453-4240; and Wilton, Brenda LaVerdiere, (207) 645-5330.
The National Writing Project is a federally funded professional development program dedicated to
the improvement of instruction in the nation's schools, particularly through composition as a
powerful way of learning in all curricular areas.
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Student Dads Have a Lot on Their Minds
School Stress Squeezes Mental Space for Kids
ORONO, Maine - While workplace hassles often spill over into the home and deter dad's
interaction with the children, academic stress on student fathers might be more a matter of having
too much on their minds. The stress of exams, grades and term papers doesn't appear to affect
fathers' overall participation or responsibility in meeting their children's physical, emotional and
social needs, according to a study by a University of Maine graduate student. However, schoolrelated stress can cloud dads' mental focus on their children during the day.
This psychological presence of children - characterized by thinking about the child or talking about
the child to others - stood out among the variables measured in his study says Brian P. Masciadrelli.
He conducted the research during the spring 2001 semester at UMaine and reported the results in a
thesis for his master's degree in human development.
"As academic stress increases, psychological presence decreases," says the former social worker,
"Stress puts other things on people's minds and crowds out the psychological presence of child to
father."
Masciadrelli also found that fathers who are more involved in daily routines with their children
tend to have a higher father-child psychological presence. However, having multiple children in a
family lessened a father's potential for keeping a single child present in his thoughts.
The study included 38 fathers, ranging in age from 20 to 49. The majority were undergraduates (66
percent), studying full time (81 percent), married (89 percent) and holding a job (65 percent). In
responding to the questionnaire, fathers of multiple children were instructed to limit reference to
one child under age 12.
With siblings competing for full potential psychological presence, fathers of multiple children
scored lower than fathers of a single child when stress was factored in. Even when fathers tried to
limit their responses to one child, their capacity for psychological presence seemed to be distributed
across all their children.
The survey looked at three key dimensions of fathering: the frequency of direct interaction
(caregiving, playing); accessibility of the father (attending children's events and programs, leading
activities such as scouting troops); and responsibility taken for the child (arranging health care
appointments, buying food and clothing, seeing that homework is done).
In summing up his review of national research, Masciadrelli points out that existing studies,
particularly those looking at emotional spillover, tend to indicate a negative relationship between

stress and fathers' involvement with their children. Fathers - more often than mothers - tend to
withdraw from interaction with their children when confronted with overly demanding workloads
and pressures.
But Masciadrelli found no significant correlation in gauging the relationship between academic
stress and fathers' interaction with their children. Academic pressure had no effect on fathers'
involvement in daily caregiving activities. The nature of routine caregiving, such as planning and
preparing meals and bathing children, is relatively involuntary, he explains. "These are activities
required for daily living regardless of the stress being experienced, and the tasks are almost
automatically accomplished."
Student fathers occupy multiple roles much of the time and school-related pressure might only be a
minor factor on top of other types of stress, Masciadrelli notes. While the study was small and
relied on fathers self reporting their perceived behavior, he believes the findings invite further
investigation, particularly in the relationship between stress and fathers' real or potential mental
involvement with their children
Stress is a difficult thing to watch for, often building up to a high level before fathers - or anyone are readily aware of its presence, according to Masciadrelli. "It's important to pay attention to how
we are feeling, especially when with our children," he says. "When stress takes over, it's often easy
to forget that our kids don't always understand what is distracting dad's attention."
Be aware of stress, Masciadrelli advises, and when it becomes consuming, take a break. For fathers,
one of the best respites from stress is a "play break" with his child. "Even a 10-minute play break
can give father and child a chance to relax and connect and benefit," he says. "The child gets
positive attention, and dad gets to unwind."
A native of Westfield, Mass., Masciadrelli earned his bachelor's degree in psychology from
Westfield State College and a master's in social work from Simmons College. This fall, he enters
the doctorate program in human development at the University of Illinois at Urbana-Champaign.
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Athletic Directors Institute Opens July 31 at UMaine
ORONO, Maine –Major issues and needs in sports leadership will be addressed at the fourth annual
Athletic Directors' Institute, July 31-August 2 at the University of Maine. Workshops on timely
topics ranging from dealing with parental expectations in sports to maintaining athletic fields will
be featured, along with intensive training in effective use of technology.
The institute is sponsored by Maine Interscholastic Athletic Administrators' Association and the
Maine Center for Coaching Education at UMaine, in cooperation with the National Interscholastic
Athletic Administrators' Association.
The institute is designed around needs and interests identified by athletic directors, according to
Keith Lancaster, director of the Maine Center for Coaching Education. In addition to addressing
specific professional development areas, the institute provides a forum for identifying common
problems and brainstorming solutions in the high-visibility, high-impact AD position.
As in past years, a highlight of the program will be the availability of NIAAA leadership training
courses, required in preparation for the national Certified Athletic Administrator examination. The
NIAAA leadership training will be provided by Certified Athletic Administrators Martin Ryan of
Wells High School and Gerald Durgin of Gorham High School.
For registration information, contact the MCCE at (207) 581-2443; email: keith.lancaster@umit.maine.edu.
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Literacy Outside School More Real for Boys
ORONO, Maine - The problem with boys as portrayed by the popular media presents only part of a
complex picture of the social, school and literate lives of adolescent males, according to a
collaborative study from the University of Maine and Rutgers University.
Far from being socially alienated, unemotional and disinterested in school, boys in the study had
close groups of friends with whom they readily shared interests and concerns, and they recognized
the necessity - if not the relevance - of schooling for success, say Jeffrey Wilhelm of UMaine and
Michael Smith of Rutgers. And rather than being turned off by reading as a feminine activity as
often reported in the on-going debate, the boys valued and employed literacy in a variety of
meaningful ways.
Most of the research establishing literacy as the widest current gender gap and the public attention
it generates ignores the fact that some boys who reject or dislike school-based literacy lessons use
reading and writing in varied and productive ways in other areas of their lives, say Wilhelm and
Smith. Both have written extensively about the teaching and learning of literacy.
The consistent conversation and reports generalizing boys' personal, social and academic
shortcomings inspired the researchers to take a closer look at the controversy, not to determine
more quantitative averages, but to consider individual differences. By following a diverse group of
adolescent boys and examining their favorite activities, as well as their attitudes toward reading,
Smith and Wilhelm connected what boys like to do and how their literate behavior plays into those
interests.
The yearlong study involved 49 sixth-12th grade boys, who ran the gamut of ethnicity, social class,
geography and school success at four diverse sites: an urban high school comprised almost entirely
of African American and Puerto Rican students; a comprehensive suburban high school; a rural
school; and a private all-boys school.
While schools do tend to work against the literacy development of boys in subtle and complex
ways, the researchers concluded, boys in the study relied on and engaged in a broad array of literate
activity that had an important function in their lives and accomplishments outside of the classroom.
Smith and Wilhelm are detailing and their findings and recommendations for schools in a book
tentatively titled "Reading Don't Fix No Chevies:" The Place of Literacy in the Lives of Young
Men, forthcoming from Heinemann.
Most of the boys felt bored and disenfranchised by school. Knowing how to read was important;
reading itself was not. Almost universally, the boys indicated that school curriculum did not work

for them and did not address their interests or goals. However, they generally believed in the
necessity of school as a credentialing agency to get to the real life stuff they desired -freedom,
possibilities and success.
The boys expressed a huge contrast between school reading and life reading. School reading was
assigned; life reading was freely chosen. School reading was unconnected to their interests; life
reading built on their developed interests. School reading was usually too long and too hard; life
reading usually consisted of short passages and was sometimes challenging, but the boys felt
competent to read what they chose. School reading was not used; life reading was readily applied to
their lives. School reading involved mostly books and textbooks; life reading involved media,
video, TV, music lyrics, Internet sites and a variety of popular culture texts, magazines and
newspapers.
Although only seven of the boys turned to books outside of school, which is the conventional
description of being a reader, all of the boys were engaged in literate activity in important ways.
Among highlights of the study:
•

•

•

•

•

•

Being part of a small close-knit group of male friends was absolutely central to boys' lives
and often influenced their literate activities. For example, one boy regularly checks the
Internet or newspapers to keep up with hockey scores because his friends expect him to
know this information. Another, who admits to hating school and homework, is a
professional wrestling aficionado and keeps a notebook detailing more than 600 wrestling
moves. This passion for the sport is a quality that defines him to his friends.
The desire for visible and immediate signs of accomplishment was important to all the boys.
Being good at something motivates their activity in that field, and they quickly give up on
something if they don't see progress. Only one boy reported feeling this sense of
accomplishment in his reading.
They want to be challenged, but in contexts in which they feel confident of success or at
least improvement. One of the primary attractions of video games is that the level of
difficulty increases with the player's expertise. Many of the boys recalled reading
"Goosebumps" books, which they liked but are now too easy. However, some currently feel
overmatched by school reading assignments, which defeats the challenge.
Readings the boys enjoy have a purpose: getting information, figuring out what happens,
making things, keeping track of things, helping others. A high school student who was a
talented mechanic but couldn't read exemplified their appreciation of literacy in doing
important work. He depended on magazine illustrations to guide him, and if he needed more
details, he would ask someone to read the accompanying text.
The desire for choice and freedom in classroom texts, assignments and projects was
pervasive. When literacy touches their passions and interests, the boys embrace it as a way to
feed those interests. They almost uniformly enjoy the novelty brought by textual ruptures
like satire and irony that allows them to see in a new way. Only one boy in the study did not
like watching the TV show, "The Simpsons."
The boys viewed school, and English class in particular, as immutable. Though they had
many critiques of how school failed to address their needs for relevance, interest, choice,
competence and learning, they did not see how it could be changed to work better for them.

•

The importance of a positive teacher-student relationship to learning or not learning and the
boys' perspective of an inherent social contract to be appropriately educated was evident
across the board. As the highly reluctant student so well versed in the language and
maneuvers of wrestling said of his English teacher: "If she even knew that I was interested in
wrestling, I would read her books."

Teachers, the researchers say, must embrace a wider perspective of literacy and blend a variety of
sources and strategies to connect with and motivate students and effectively prepare both boys and
girls for a multi-media communications future.
While emphasizing their own belief in the importance of the traditional role of literacy and
literature in the classroom, Smith and Wilhelm suggest that schools:
•
•
•
•
•

expand their view of what counts as worthwhile reading
connect literacy instruction to the interests that boys value
offer a choice and some control over what students read
create lessons that are active, social and visual (such as the use of drama)
teach before students read the text rather than after to give them a sense of competence going
into the reading

Wilhelm and Smith are associate professors of literacy education and directors of the National
Writing Project at their respective institutions.
Researcher contact information:
Michael W. Smith, Rutgers University
Telephone: (732) 932-7496, ext. 120
email: micsmit@rci.rutgers.edu
Jeffrey D. Wilhelm, The University of Maine
Telephone: (207) 581-2746
e-mail: jeff.wilhelm@umit.maine.edu
Wilhelm is on sabbatical, doing research in Australia, but can be reached via e-mail.
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Forum to Discuss Issues in Middle Level Sports
ORONO, Maine -- Middle school kids are causing a lot of conversation and controversy in the
sports arena. Not because of their behavior, but because they are caught in the middle of competing
interests shaped by tradition, policy, parents and the desire to do what's best for youngsters going
through tremendous life changes - physically, emotionally and socially.
Issues swirling around middle level sports range from competition and cutting to overzealous
parents and untrained coaches and from diverse grade configurations in K-8 and 6-8 schools to
scheduling barriers. But all stem from the basic question: What are developmentally appropriate
athletic programs for young adolescents, broadly defined as ages 10 to 15?
These issues and concerns will be aired by experts at the Forum on Middle Level Athletics, a
special session of the 2001 Middle Level Education Institute taking place this week at the
University of Maine. The forum runs from 8 a.m. to noon on Thursday, July 12 in the D.P. Corbett
Business Building.
The forum is sponsored by the Middle Level Athletics Task Force, a subcommittee of the Maine
Center for Coaching Education. The major goals of the task force are to promote dialogue and raise
awareness about all aspects of middle level sports - their purposes, benefits and limitations - and to
provide information and resources on related issues and concerns.
Jim Walsh, principal of Saco Middle School, chairs the task force and will be among the panel
members at the forum. Other panelists for Thursday's presentation include: John Swaim, professor
at Otterbein College (Ohio) and a national middle level consultant; John Parola, recently retired
assistant principal and athletic director at Dexter Middle School; James Russell, athletic director at
Central Middle School in East Corinth; Marilyn Rice, retired Bangor middle level teacher/coach,
now a graduate student at UMaine; and Keith Lancaster, director of the Maine Center for Coaching
Education.
Following the panel discussion from 8-9 a.m. in Room 218 D.P. Corbett, concurrent break-out
session will run from 9:15-10:15 a.m. and be repeated from 10:30-11:30 a.m., with final comments
scheduled from 11:30-noon.
Break-out session topics and locations are:
•
•
•

Developing an athletic philosophy ~ 217 D.P. Corbett Business Building
Role of parents in middle school sports ~ 218 C.P. Corbett Business Building
Current Issues and Concerns 219 ~ D.P. Corbett Business Building

About 160 educators from across Maine, as well as from Louisiana, Arkansas, Colorado and
Florida, are attending the Middle Level Institute to work with national consultants, learn about the
latest educational research and strategies and develop team projects to improve education for
students at their individual schools.
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Aspirations Research Leaps from Classroom to Sports Arena
ORONO, Maine -- A new initiative from the National Center for Student Aspirations (NCSA) at
the University of Maine is expanding its work in the classroom to the playing field and tackling the
hotly debated issue of what’s appropriate and in the best interest of young athletes.
The controversial world of sports is becoming more contentious as the intense competitive nature
of college and professional athletics reach the nation’s middle and high schools and put unrealistic
expectations on students and coaches, according to Russ Quaglia, director of the NCSA and
associate professor at UMaine. In addition,
Maine, like other states is experiencing a severe shortage of qualified coaches. Since schools are
hard-pressed to find coaches with training or professional experience with students and their
personal, social and academic needs, more and more coaches are coming from outside the
educational system.
The combination of inexperienced coaches, over-zealous parents and kids under pressure are
excluding and discouraging too many youngsters from participating in sports by emphasizing
winning over fun, skills development, teamwork and sportsmanship, says Quaglia. Healthy,
ambitious competition and team pride are part of a positive sports experience, he points out. But
headstrong competition and antagonistic attitudes too easily get out of control and result in
intractable, damaging words and actions.
"Coaches, parents and student athletes are all part of the same team and should share the same
goals. However, the goals of athletes, coaches and parents are far from being aligned," he says.
"Qualities such as teamwork, leadership, responsibility and respect will be valued long after the
final score is forgotten."
Armed with new research to address the thorny problem, Quaglia has come up with a
comprehensive program called Teaching Heroes. Its basic message is: "Give sports back to kids
and get the role of adults in perspective."
The text- and music-based videos and instructional guide for follow-up with each group was coauthored by Quaglia and NCSA senior associate Andrea Cole. Produced with support from the
Finance Authority of Maine (FAME), Teaching Heroes provides reflective questions and a strategy
for pulling coaches, athletes and parents into a team bent on teaching, learning and modeling the
many benefits and important life lessons that positive sports experiences can provide.
All of the NCSA's work centers on research about students' perspectives on their needs, lives and
education. Teaching Heroes stems from early data collected this year through the NCSA’s new

Athlete Speak Survey, initially piloted among 1,890 Maine high school varsity athletes. The survey
results offer some good news, as well as some troubling dilemmas. For example:
•
•
•

90 percent of the student athletes see their coach as a positive role model.
86 percent say they have a strong and caring relationship with their coach.
97 percent think playing sports makes them a better person.

On the flip side:
•
•
•
•
•

57 percent believe their coach cares about their success in school.
55 percent claim practicing good sportsmanship is important.
83 percent believe it is more important to win than to have fun.
94 percent want their parents to attend their games.
23 percent claim their parents embarrass them when they come to their games.

This new aspirations data – particularly when combined with earlier surveys of more than 100,000
students nationwide showing that parents are strong, influential role models – sends a very
powerful message. Coaches, parents and student athletes are heroes whether or not they realize it or
want to be someone’s champion, says Quaglia.
They are all heroes, according to Quaglia: the parents who support their student athletes in so many
ways; coaches who are much more than a trainer in a kid’s life; and the young athletes who are
looked up to by other students.
Recognizing the tremendous educational and motivational contributions that positively focused
athletic programs can make to a school, community and individuals, the NCSA and FAME teamed
up to produce Teaching Heroes. The survey is used as a diagnostic tool to reflect what is on the
minds of the athlete, and the video kit reflects that data in its strategies. Intended for use in middle
schools and high schools, the program uses common language to describe and link the shared roles
and goals of coaches, parents and student athletes.
"The things that really make a difference don’t cost anything," says Quaglia. "A positive attitude,
commitment and involvement can change the total environment of a sports program or an entire
school."
For instance, the video for coaches, with the theme of making a different, presents messages and
raises questions such as:
Sports teaches – Respect, Honesty, Compassion, Fairness,
Responsibility and Courage.
Be a responsible role model. You are a hero to your players.
Establish a sense of belonging. It will strengthen your team.
When your athletes think of honesty, loyalty and compassion…

...would they think of you?
The parents’ video follows the related theme of inspiring from the sideline, with points such as:
When you are at an athletic event be proud, be supportive and clap loudly.
Never lose sight of the fact it is only a game.
The parents around you think their kids are the best, too.
99% of parents are great fans. Make sure you are in that group.
Cheer for the superstars and the players on the bench.
And student athletes are reminded that they are making a commitment to citizenship, because:
You represent your school, your community, and your family.
Do it with pride!
Trash talk, taunting, show boating and bragging have NO place in sports.
Win with grace. Lose with dignity. Play with sportsmanship.
You are a role model on and off the field. Choose to be a good one.
Excel in both athletics and academics. It’s a winning combination.
As part of its outreach mission, FAME will provide a complimentary copy of the Teaching
Heroes kit to every school district in Maine to use in educational and reflective sessions with
coaches, parents and athletes. All profits from sales of Teaching Heroes go back into aspirations
research and programming.
(Media note: Teaching Heroes authors Russ Quaglia and/or Andrea Cole are available for
interviews about the new aspirations initiative.
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Wired for Wireless
ORONO, Maine - Shibles Hall may look typical 1950's from the outside, but there's nothing
dated about the technology it now sports on all four floors. Due to innovative use of a donor's
gift, Shibles is a prototype for the University of Maine campus in wireless technology. The
building is now 100 percent wired for wireless, with a power hub system capable of handling up
to 100 portable computers at a time.
The flexibility to instantly create a technologically rich environment in any classroom and the
implications for teaching and learning are tremendous and just beginning to be tapped. Faculty,
students and visitors to Shibles no longer have to be concerned with finding appropriately wired
classrooms, stringing and connecting wires, tripping over power cords or dismantling all the
connections at the end of class.
"Wireless technology allows our faculty and students to concentrate on teaching and learning
with technology, not on circuits and cables," says Dean Robert Cobb.
Access points installed during the past year provide building-wide access to the Internet and
other networks for any properly configured portable computer. The College's 26 portable
computers are already configured, and College technologists can quickly register and reset
configurations on other laptops to allow network access while in the building.
The College's portable computers were purchased as part of the Professionals Fluent in
Technology (PROFIT) Pilot Program and the PREP-Bank Program, and 18 are designated as
mobile labs for use in our professional development partnership schools. The mobile labs
include their own portable hubs that travel with faculty to work in public schools with teacher
interns, practicing teachers and K-12 students.
The infrastructure for the new wireless technology at Shibles was made possible by an initial
$5,000 gift from Marion Rich Waterman Meyer. A 1951 graduate of UMaine, career educator
and a former assistant dean at the Syracuse University School of Management, Meyer has
provided funding over the years for awards and activities to encourage educational research and
innovative practice.
Through collaboration with UNET (University of Maine System Network for Education and
Technology Services) Wayne Garthwait, College educational technology specialist, was able to
determine and procure the most robust wireless system. As a test site for future wireless
infrastructure on campus, Shibles is outfitted with a high-quality product that will be in line as

the technology expands at UMaine. While other UMaine facilities have some wireless capacity
and services, Shibles Hall is the first major campus building to have total coverage.
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Upward Bound Seeks New Members
ORONO, Maine - The Upward Bound program at the University of Maine is recruiting new students for this
fall. The federally funded college preparatory program is seeking eligible high school students in the targeted
schools of Deer Isle-Stonington, Foxcroft Academy (Dover-Foxcroft), Katahdin (Stacyville), Penobscot Valley
(Howland), Piscataquis Community (Guilford), Stearns (Millinocket) and Mattanawcook Academy (Lincoln).

School year services include academic advising and tutoring, as well as some travel and cultural
experiences. The summer component includes a six-week residential program at UMaine, where
students participate in academic and elective classes, career development and work experience
programs, and many other activities.
For more information about this free program and eligibility guidelines, interested students and families should
contact their school guidance counselor or the UMaine Upward Bound office at 1-800-581-2522.
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Homework Research Reflects Benefits, Shortfalls
ORONO, Maine - Nothing brings the beliefs and practices of a school directly into family life or
influences the household like homework. A recent report from the University of Maine helps
educators, parents and students take a step back from the emotional debate and a look at some
objective research on the issue.
The Center for Research and Evaluation at UMaine's College of Education and Human
Development has compiled a summary of some of the national research examining the pros and
cons of homework over the past two decades.
The sample literature review offers the opportunity to reflect on what society really knows about
the value of homework, according to Walter Harris, director of the research center.
"Issues related to homework surface repeatedly as significant concerns," says Harris. "A summary
of the research is useful for schools and individuals in reviewing their homework policies and
practices."
The most persuasive argument for assigning homework is the assumption that it increases learning
and raises students' academic achievement. Some studies suggest that homework leads to better
schools, other say there is no correlation.
According to the studies reviewed in the UMaine report, evidence supports a strong grade-level
effect from homework on student achievement. High school students experience the greatest
advantage from completing homework. The positive effect is only half as high for middle school
students, and homework appears to have no effect on academic achievement for elementary school
students. Supervised, in-class study proved more effective than homework for elementary students.
General themes in the sampling of published research indicate that homework needs to be assigned
with a specific goal in mind, not as busy work, and it should be an extension of classroom
experiences, rather than repetition of information already presented.
Another recurring theme is that homework should consider individual differences, not only in
academic abilities, but also in home life situations. Homework can tilt the playing ground in favor
of children who have well-educated parents able to help them, as well as books, computers and an
overall home environment conducive to academic success. Completing homework assignment may
increase academic understanding for some children and be detrimental to others, various studies
suggest.
Among other conclusions gleaned from the research:

•

•

•

•

•

Homework can increase immediate achievement and learning, encourage nonacademic selfdiscipline and inquisitiveness and facilitate greater parental appreciation of and involvement
in schooling.
Homework can be misused as a teaching and learning strategy. For example, assigning too
much, assigning busy work, putting too much pressure on students or not allowing for
individual differences
Junior high students perform better in school when their parents help them with their
homework, but the effects of parental involvement on student achievement vary from child
to child and on which parent provides the support.
Unrealistic homework expectations can cause students to miss out on valuable family,
leisure and community activities. Homework overload can result in cheating and increased
differences between low and high achievers.
Enhancing students' organizational skills and reinforcing personal responsibility for
academic performance can result in a positive change in attitude and a noticeable increase in
use of school time to complete homework assignments.

Copies of the report, "Homework: A Literature Review," are available at no cost from the UMaine
College of Education and Human Development by phone (207) 581-2761; or e-mail:
kay.hyatt@umit.maine.edu.
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Education Partnership Names Director
ORONO, Maine – A regional partnership forged three years ago to improve K-12 teaching and
learning has built a strong foundation and recently named a director to provide leadership for its
ambitious agenda.
Nancy Yoder of Hampden, associate professor of educational leadership at the University of
Maine, will devote half her workload to facilitating and coordinating activities of the Penobscot
River Educational Partnership: A Professional Development Network.
PREP: PDN is comprised of seven school districts and the University of Maine, spearheaded by the
College of Education and Human Development. Participating schools include Brewer, Bucksport,
Old Town, Indian Island, SAD 22 (Hampden, Newburgh and Winterport), School Union 87 (Orono
and Veazie), and School Union 90 (Alton, Bradley, Greenbush and Milford). The Partnership
combines expertise and resources to link and strengthen all areas of teacher preparation and
professional development, school-based research, technology, implementation of state academic
standards and assessments, grant writing and other reform initiatives.
Yoder, whose experience and research includes the working of school/university partnerships and
connections at the state and national levels, will lead PREP: PDN in developing long-range
planning and a strategic plan, in addition to advancing its communications, collaborations and
continuing progress.
“We are fortunate to someone with Yoder's background in the director's position,” says PREP:
PDN Chair Thomas Perry, superintendent of School Union 87. “We have done some very good
work over the past three years. The key to moving to a higher level is having someone who can
provide the necessary support and coordination for continued growth.”
The experiences of the past three years has proved that the partnership has great potential,
according to Robert Cobb, dean of the UMaine College of Education and Human Development. It
also became clear that the full-time responsibilities of members didn't allow for the concentrated
maintenance and leadership the active partnership needs on a daily basis. Yoder, with her thorough
understanding of what partnerships need to function well and thrive, can provide that essential
oversight, Cobb says. The College and PREP: PDN are sharing the cost of Yoder's half-time
appointment as executive director.
Yoder is pleased to work with a group that has made such a strong start. “PREP:PDN has a sound
organizational structure and talented, dedicated members,” she says. “I'm delighted to be working
with them to strengthen the partnership.”

Yoder earned her Ph.D. in Interdisciplinary Studies: Anthropology, Philosophy and Education from
Emory University. She joined the UMaine Educational Leadership faculty last year, coming from
the Institute for Educational Renewal at Miami University (Oxford, Ohio), where she worked on
planning, implementing and assessing collaborative school-university partnership activities,
professional development and inquiry projects. Her major research interests are school-university
partnerships and the connections between schooling and culture.
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ANNUAL BOOK DRIVE UNDER WAY
ORONO, Maine - Children's books for needy area youngsters from toddlers to teens are again
being collected by the College of Education and Human Development at The University of Maine.
The public is invited to join in this annual tradition by donating new books or used books in very
good condition.
The books will be distributed by the Orono-Old Town Kiwanis Club at the service organization's
annual holiday party for area children, scheduled for Dec. 8.
Books, gift wrapped if possible, and marked for a particular age level may be brought to the office
of College Dean Robert A. Cobb, 151 Shibles Hall, through Friday noon, Dec. 7.
The College’s annual book collection, in cooperation with the Kiwanis Club, has made thousands
of books available to deserving area children for more than 20 years.
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UMaine Youth Program Earns Another National Award
ORONO, Maine -- The National Youth Sports Program at the University of Maine has been named one of the
best in the country for the fourth time in its nine-year history. In announcing the 2001 Meritorious Program
award winners, National Youth Sports Corporation President Edward Thiebe recognized the UMaine program
for outstanding leadership and performance, service to children and community involvement.

The UMaine NYSP, one of 192 sites in the country, received a first-year commendation award in
1993 and earned meritorious program awards in 1994 and 1999. Thiebe's announcement
particularly acknowledges the consistent leadership of UMaine Education Professor Stephen
Butterfield as project administrator, and former Lincoln teacher Lynn Haynes as activity director.
Tim McCluskey, a teacher at Old Town High School, filled the important role of community
liaison.
NYSP is a partnership between the U.S. Government and participating universities and
communities, with oversight by the National Collegiate Athletic Association, to provide a free
summer program of skills development and educational activities to children ages 10-16. Ninety
percent of the participants must come from families who meet federal low-income guidelines. In
addition to daily swimming instruction, campers develop skills in a variety of other sports and
participate in hands-on educational experiences in math, science and nutrition.
This past summer, a daily average of 230 youngsters attended the UMaine program, coming from
approximately 45 communities in a geographical area spanning from Millinocket to Unity and from
Dover-Foxcroft to Ellsworth. Bus transportation to and from the day camp is provided.
While the bulk of the funding comes from a federal grant, in-kind contributions from UMaine and
donations of goods and services are crucial to the exceptional success of the program. Overall, the
free program represents a $1,000 value per child.
Butterfield credits the program's award-winning performance in rigorous national evaluations to a superb staff
and community involvement. "We have been blessed with good staff and caring communities who
philosophically buy in to what the program is all about -- helping kids," he says.

Released: November 21, 2001
Contact: Kay Hyatt, (207) 581-2761

Return to Selected News Releases

ŠThis is an official publication of the University of Maine
~ A Member of the University of Maine System ~
If you have questions or comments, please contact the Web Master. - Updated: 11/21/01

Media are invited to the Dec. 14 celebration, which runs from 2-4 p.m. in Lengyel Gym.

UMaine Celebration to Honor Popular Athletic Trainer
ORONO, Maine – University of Maine legendary athletic trainer Wes Jordan will be the guest of honor Friday,
Dec. 14 at a celebration launching a fund-raising campaign to establish a state-of-the-art training facility in his
honor.

The kick-off of the $1.25 million project for the Wes Jordan Athletic Training Education Complex
will be held from 2-4 p.m. at UMaine's Lengyel Gym, where the training room and lab will be built
in existing space.
ESPN and NBC broadcaster Gary Thorne will be master of ceremonies during the program, which
will also include remarks by fellow UMaine alumnus Mark Letendre, Major League Baseball
director of Umpire Medical Services, and Robert Cobb, dean of the UMaine College of Education
and Human Development.
Former UMaine athletes and many other friends and fans are expected to turn out for the event and
express their appreciation to Jordan for his 32 years of service to UMaine athletics and students and
for his commitment to the sports and coaching community statewide. Jordan, who retired in 1997,
now lives in Florida.
The goal of the campaign is to raise $750,000 to fund the renovations for the new training complex
and provide scholarships, in tribute to Jordan, for aspiring athletic training students. The remaining
$500,000, at Jordan's request, is targeted to help support the Maine Center for Coaching Education
at UMaine, which is the primary provider of nationally certified courses to Maine athletic directors
and coaches.
Jordan, a former Black Bear football letterman, graduated from UMaine in 1962 and spent a
distinguished career as head athletic trainer at his alma mater. His outstanding reputation and work
in the profession brought honors such as serving as athletic trainer for the 1980 Winter Olympics,
the Pan Am games and USA baseball. In 1994, he was elected to the National Athletic Trainers'
Association Hall of Fame. Jordan was also known and respected for his years of service as athletic
trainer for the Maine Principals' Association Eastern Maine Basketball Tournament.
The Wes Jordan Athletic Training Education Complex will include two modern classrooms
equipped for multimedia presentations, and three well-equipped laboratories – a taping and
evaluation lab, a rehabilitation lab and a wet lab. A Student Study Center is proposed to allow
students convenient access to computers and audio-visual equipment, as well as library and study
space.

UMaine's athletic training education option is offered through the Kinesiology and Physical
Education program within the College of Education and Human Development.
"We are delighted that Wes and his family can be on hand for this kick-off celebration," says Dean
Cobb. "As head trainer and inspiring teacher, Wes gave the best start possible to students who went
on to become athletic trainers at all levels of the profession. He was totally devoted to Maine
athletes of all ages, coaches and fans. An athletic training/education complex that will benefit
generations of students is a most fitting tribute."
More information about the Dec. 14 celebration and funding opportunities for the training complex is available
from the University of Maine Foundation.
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Leadership Network Continues Expansion
ORONO, Maine - The Maine School Leadership Network is recruiting teachers and school-level
administrators throughout the state for the third cycle of its school-based leadership development
program, which begins in May. Based on the successful Maine Academy of School Leaders model
of the early 1990s, the two-year program is helping develop strong educational leadership at the
administrative and classroom levels to move schools toward successful implementation of the
Maine Learning Results.
The program begins with a week-long summer institute, after which participants meet monthly in
regional cohort groups for further skill building, instruction and dialogue augmented with reading
and writing assignments.
Currently, 50 educators, in either the first or second year of the leadership program, are applying
the highly individualized model of knowledge and skill development to current challenges and
improvement initiatives in their schools. They participate in one of three regional cohorts ñ Eastern
Maine, Southern/Central Maine and Mid-Coast. .At the end of the two years, participating
educators will have earned 15 graduate credits toward a master's degree or Certificate of Advanced
Studies in Educational Leadership.
Experienced educational leaders deliver network programming and one-on-one coaching.
University of Maine Educational Leadership Professor Gordon Donaldson chairs the Network
faculty, which includes University faculty and practicing K-12 administrators
Beginning with the third cycle in May, the Network will be administered by the Maine Leadership
Consortium and the University of Maine. The Leadership Consortium, a collaboration of state
educational leadership level associations, agencies and institutions, replaces the Maine
Development Foundation as project administrator. The Network is supported financially by
participating school districts, program students, local and statewide businesses and the College of
Education and Human Development at UMaine.
Additional information about the Maine School Leadership Network is available on the web
at www.mdf.org/msln, or from faculty members: Gordon Donaldson, 581-2450; Sally
Mackenzie, 666-3529; or George Marnik, 581-2738.
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Middle School Educators Honored
ORONO, Maine - The Maine Association for Middle Level Education (MAMLE) honored
exemplary educators at its 2001 annual fall conference. Nearly 400 middle level educators from
across Maine as well as visitors from New Hampshire, Virginia and Ohio attended the event held at
Sugarloaf USA.
MAMLE is the professional association of teachers, administrators and parents who have joined
together to support the development of quality programs to serve the needs of young adolescents. It
exists to promote a better understanding of middle grades education and serves as a source of ideas,
information and support.
As a highlight of the conference, MAMLE awarded Exemplary Practices and Outstanding Middle
Level Educator awards. The criteria for these awards are based on the five Core Values of
MAMLE. Those selected must: meet the developmental needs of young adolescents; promote local
professional development; promote a healthy work environment for students and teachers;
exemplify high standards based on research; and invite active participation by students, parents and
community

Exemplary Practice Awards
These awards are designed to recognize individuals, teacher teams and schools across the state who
are incorporating best practices into their curriculum and instruction. Exemplary practice winners
and the titles of their programs are:
•
•
•
•
•

Teresa Kane, Sharon Littlefield, Marilyn Graham, Ronald Rollins, Kris Mueller - Warsaw
Middle School, Pittsfield; How A Bill Becomes a Law.
Michael LeGage - Bonny Eagle Middle School, Buxton; Pathfinder Program.
Peter Scontras - Saco Middle School, Saco; Language of Art Unit.
Marie Potvin, Karen Reardon, Scott Descoteaux - Biddeford Middle School; the Middle
School Health/PE Curriculum
David Petterson - Bonny Eagle Middle School, Buxton; the BOOST Program.

Outstanding Middle Level Educator Awards

Each year the MAMLE Board of Directors calls for nominations for Outstanding Middle Level
Educator Awards. Nomination forms are sent to the general membership, and nominators submit a
recommendation based on the associationís core values. Outstanding Middle Level Educators for
2001 are:
•
•
•
•
•

Sue Myers - Auburn Middle School.
Grace Hoffman - SeDoMoCha Middle School; Dover-Foxcroft.
Sherri Littlefield - Warsaw Middle School; Pittsfield.
Carolee Mountcastle - Orono Middle School.
Ethel Atkinson - Bonny Eagle Middle School, Buxton.

For more information about MAMLE, contact director Wally Alexander, (207) 738-5004.
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UMaine Students Recognized for Academic Achievement
ORONO, Maine - One hundred students in The University of Maine's College of Education and
Human Development were recognized recently for outstanding academic achievement. The
students, representing communities throughout Maine, seven other states and Canada, were
honored at the Presidential Academic Achievement Award Ceremony, attended by faculty and
family members.
College Dean Robert Cobb congratulated and presented each student with a Presidential Academic
Achievement pin. The one-time award is presented to students who have earned a 3.50 or higher
grade point average during the most recent semester and a 3.0 average over the past two semesters.
Students receiving the award at the fall 2001 ceremony were:
Alton - Kristy St. Louis
Anson - Tracey Fegan
Augusta - Anna Laroche, Julie Veillexu
Baileyville - Jamie Call
Bangor - Julie Thayer, Rachel Somes, Allison Lee, Dawn Miller, Toby Mills, Leigh Phillips,
Michellle Bowden, Kelly Brookings, Tara Bryant, Lise Budden, Sara Guerette
Beals - Tricia Carver
Berwick - Lindsey Rendell, Dianne Schindler
Blue Hill - Michelle Astbury
Bradford - Tabitha Trafton
Brewer - Sarah Russell
Buxton - Molly Mingione
Camden - Joanna Stone
Cushing - Jason Poirier
Dexter - Sean Cole
Eliot - Paul Paradis
Ellsworth - Helen Black, Jamie Rogers
Etna - Lori Webber
Exeter - Marci Palmer
Falmouth - Katherine Thoreson
Franklin - Robert Kumpa
Freedom - Monica Holland, Marissa Jackson
Gardiner - Christopher McLaughlin
Glenburn - Terry Lunt

Greenville - Anna Laroche
Gorham - Terrilyn Lebel
Hampden - Jeffrey Golder
Hartland - Norman Finnemore
Hodgdon - Jessica Suitter
Hollis - Loren Bowley
Houlton - Angela Merbach
Jackman - Jennifer Conrad
Kenduskeag - Melissa Wolverton
Kingfield - Lindsay Schniepp
Kittery Point - Kristen Gentile
Limestone - Amanda Brooker
Lincoln - Heidi McGinn
Little Deer Isle - Stacie Robbins
Lyman - Sarah Bullard
Mechanic Falls - Sara Pelletier
Milford - Sandra Wood
Oakland - Jessica Bransford, Scott Proctor
Old Orchard Beach - Heather Duquette
Old Town - Kristine Daigle, Jennifer Godsoe, James Neville, Tiffany Thibodeau
Orono - Heather Taylor, Tyler Cote, Erika Pelkey
Orrington - Sharon Bartlett, Morgan King, Karen Snyder
Orrs Island - Corey O'Brien
Owls Head - Anna Watkinson
Pemaquid - Sarah Kennedy
Penobscot - Samantha Pickering
Portland - Joselice Kamilewicz, Kerianne Leo
Richmond - Marlena Stinson
St. Albans - Tonya Draper, Susan Gould
Sanford - Sadie Faulkner
Scarborough - Stephanie Edwards
Sorrento - Amy Mickel
South Portland - Stacey Edwards
Thomaston - Angela Upham
Union - Amy Crowe
Vinalhaven - Samantha Carter
Warren - Jessica Heal
Waterville - Chad Denis, Kris Reynolds
Wells - Sarah Brock
West Enfield - Aimee Babineau
Winthrop - Brooks Folsom, Rachel Hanson

Other states: Jennie Cowperthwaite, Pensalcola, Fla.; Michelle Girard, Barrington, R.I.; Thomas
Moreilli III, Stephentown, N.Y.; Victoria Noren, Woodstock, Conn.; John Reichley, Lansdale,
Penn.; Antoine Smith, Deavitt, N.Y.; Erin Smith, Johnson, Vt.; Brandy Stokes-Reed, Goosecreek,
S.C. Students from Canada receiving the award were: Christine Lane, Kanata, Ontario; and Emily
Stevens, Hamilton, Ontario.
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Funding Available for UMaine Early Intervention Graduate Courses
ORONO, Maine – Full tuition is available for four graduate-level, special education courses to be
offered by the University during the spring 2002 semester. Funded by a U.S. Department of
Education grant, the early intervention courses are funded by a U.S. Department of Education grant
and will be taught at sites around the state.
The courses are provided collaboratively by UMaine's College of Education and Human
Development and Center for Community Inclusion. Students may pursue either a master's degree
with a specialization in early intervention or the state endorsement (certification) option required
for a Maine Teacher of Young Children with Disabilities - Birth to School Age Five. The courses
are available to individuals who have a bachelor's degree and to undergraduates with senior-level
status and advisor permission
Among early intervention and early childhood personnel who might find the courses helpful are
developmental therapists, service coordinators, teachers, administrators, speech pathologists,
physical therapists, occupational therapists, social workers, nurses, counselors and psychologists.
Tuition will be fully paid for full-or part-time students accepted under the Training Options for
Early Intervention Personnel (TOP) grant, funded by the DOE's Office of Special Education
Programs. Interested individuals who do not apply for tuition support through the TOP grant also
may enroll in individual early intervention courses.
Times and locations for the courses are:
•
•

•

•

Typical and Atypical Development in Infancy and Early Childhood – Mondays, 6:45-9:45
p.m. Sites in Orono, Searsport, and Augusta or Waterville.
Foundations of Early Intervention (two sections) – Five Saturdays: 8 a.m.-5 p.m., 2/2, 2/16,
3/2, 4/6 & 4/20. Sites in Orono, Rumford, and Augusta or Waterville, Portland or Gorham;
Thursdays: 6:45-9:45 p.m., beginning January 24. Sites in Orono, Searsport, and Augusta or
Waterville.
Fostering Partnerships in Early Intervention (two sections) – Five Saturdays: 8 a.m.-5 p.m.,
1/26, 2/9, 2/23, 3/30, 4/13. Sites in Orono, Rumford, and Augusta or Waterville, Portland or
Gorham; Wednesdays, 4-7 p.m., beginning January 23. Sites in Orono, and Portland or
Gorham, and possibly Ellsworth.
Serving Infants and Toddlers in Natural Environments – Wednesdays, 7-10 p.m. Sites in
Orono, Caribou, and Augusta or Waterville

For more information about the classes and the grant : visit the TOP website

at http://www.ume.maine.edu/cci/learning/top; contact Sandra Doctoroff, (207) 5811437, sandy.doctoroff@umit.maine.edu, or Sharon Gilbert, (207) 5811219 sharon.gilbert@umit.maine.edu. The Voice/TTY phone number 1/800-203-6957.
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Study Examines Conflict between Sleep Needs and School Start Time
ORONO, Maine - Teens' struggles to get up in the morning and stay awake in class have more to
do with science than with stereotyping. But delaying the start time of school to accommodate those
sleep needs is more complicated and far reaching than a simple internal adjustment, according to a
recent report from the University of Maine.
Research shows that adolescents, in general, benefit from sleeping later because the biological
changes of puberty affecting natural sleep patterns favor morning sleep. Adequate sleep aids
adolescents' biological and mental health, and improves their memory, concentration and critical
thinking - benefits that more and more high schools around the country are beginning to recognize
and address in their scheduling.
The study from the Center for Research and Evaluation at UMaine's College of Education and
Human Development points out that schools should approach such a change cautiously and
comprehensively and be aware of possible consequences and complications that can vary from
community to community.
"On My Own Times: The Conflict between Adolescent Sleep Needs and High School Start Times"
by research associate Gail Downs summarizes the scientific research on adolescent sleep
deprivation and the knowledge gleaned from schools districts that have responded by altering the
school day.
The research findings must be balanced against other factors that changing the beginning and
ending of the school day could affect, according to the study. For example, how it might impact
sports and other after-school activities, students' afternoon jobs, family routines, teachers' lives, bus
transportation staggered to serve other schools in the district, and the use of school facilities by
community organizations.
Most of all, the study emphasizes, changing the time of the opening - and closing - school bell must
be a local decision, made with the participation and input of the community after extensive
communication and candid discussion of all concerns and benefits.
The study, "On My Own Times, is available on the Web at http://libraries.maine.edu/cre. Hard
copies are available at no cost by calling (207) 581-2761 or sending an e-mail
to kay.hyatt@umit.maine.edu.
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New Coaching Eligibility Course Offered at UMaine
ORONO, Maine -- A new course offers University of Maine students and others the
opportunity to add coaching credentials to their resumes. The one-credit Coaching
Fundamentals course, beginning in March, meets the requirements for interscholastic
coaching eligibility at the middle school and high school levels in Maine and in most other
states.
Offered by the College of Education and Human Development, the course is open to all
students except those majoring in the Kinesiology and Physical Education division's
teaching/coaching program who already have access to similar studies. It is also open to
other interested people in the community.
Middle schools and high schools are facing an increasing shortage of qualified coaches,
according to Keith Lancaster, director of the Maine Center for Coaching Education
headquartered at UMaine. "This is an opportunity to gain the information and qualifications
essential to becoming a caring and effective interscholastic coach," he says.
The course will include study of the basic principles of coaching, including sports
philosophy, psychology, pedagogy, physiology and management. Students will also learn the
basics of recognizing common sports injuries and be able to administer sport first aid and
CPR. Faculty for the course are Lancaster and UMaine athletic medicine coordinator Richard
Young, both American Sports Education Program-certified instructors. Coaching Principles
and Sports First Aid are required for coaching eligibility by the Maine Principals'
Association, which oversees secondary interscholastic sports in Maine.
KPE 200 is a seven-week course running Monday evenings, March 25-May 13. Classes are
scheduled for 5:30-7:30 p.m. in UMaine's Lengyel Hall. For information and registration,
UMaine students and other interested persons may contact the KPE office at 581-2466.
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Research in Progress Seminars begin New
Season
ORONO, Maine - The College of Education and Human Development's Research in
Progress Seminar Series begins a new round of presentations on Wednesday, Jan. 30.
Initiated last fall by the Center for Research and Evaluation, the seminars provide
opportunities for faculty, staff and graduate students in the College to present research that is
being considered, in progress, or recently completed.
Members of the campus community and general public are welcome to attend. The seminars
are held from 11 :30 a.m. to 1 p.m. in 159 Shibles Hall. Drinks are provided, and participants
are welcome to bring a bag lunch to the informal presentations. Presenters welcome
questions and feedback from colleagues and other interested persons.
The Spring 2002 seminar series includes:
• Jan. 30- "Callosal Agenesis and Attention Deficit Hyperactivity Disorder: A
Connection?," Gary Schilmoeller, associate professor of human development, Kathy
Schilmoeller, Agenesis of the Corpus Callosum
• Network coordinator, and Tina Everett, recent UMaine Honors graduate.
• Feb. 13- "Snapshot of Community of Caring in a Brewer Elementary School,"
Constance Perry, professor of education.
• Feb. 27 - "Teacher Evaluation in the Age of Standards," James Rog, associate
professor of education.
• March 27 - "Reading Don't Fix No Chevies: The Role of Literacy in the Lives of
young Men," Jeffrey Wilhelm, associate professor of literacy.
• April 10 - "Evaluating Schools' Adequate Yearly Progress: Learning from the Cases of
Maine and Kentucky," Jaekyung Lee, assistant research professor.
• April 17 - "Perspectives of Rural Counselors: Implications for Training," Dorothy
Breen, associate professor of counselor education.
• April 24 - "Intellectual and Procedural Control: Extending Weiner's Control
Dimension," Sidney Mitchell, assistant professor of educational psychology.
• May 8- "Paths to Diversity: Identifying Context-based Determinants of Equitable
Black and Latino Access at Top U.S. Research/Doctoral Universities," Jose Marichal,
research associate, Center for Research and Evaluation.
More information about the Research in Progress Seminars are available from Professor
Walter Harris, director of the Center for Research and Evaluation, 581-2467;
wharris@maine.edu
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Expert Lessons for Future Math/Science Teachers
ORONO, Maine - Future and potential teachers will have the chance to work with and be
inspired by some top educators during a series of workshops and other events at the
University of Maine on Saturday, March 2. The second annual Mathematics and Science
Future Teachers Club Spring Conference is expected to attract more than 60 aspiring teachers
and excite them about teaching in the critical shortage areas of math and science, especially
the physical sciences.
UMaine students pursuing degrees in education, as well as those majoring in mathematics or
science and are interested in teaching, will delve into topics such as Integrated Hydroponics,
Aligning Instruction and Assessment to the Maine Learning Results and Calculator Programs
for the Mathematically Minded. They will also hear a keynote address by Francis Eberle,
director of the Maine Mathematics and Science Alliance, and visit exhibits and poster
displays. Several future math/science teachers from the University of Maine at Farmington
are also scheduled to attend.

Links
The conference takes place in Donald P. Corbett Business Building from 8:30 a.m. - 3 p. m.
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The event is sponsored by the Maine Mathematics-Science Teacher Excellence Collaborative
project as part of its goal to boost the numbers of grade 7-12 math and science teachers by
improving the recruitment, preparation and support of students with strong interests in math,
science and technology. To assist in recruitment, the Collaborative has created a $100,000per-year scholarship fund to help support qualified students over the next four years.
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Funded by a $4.6 million Collaboratives for Excellence in Teacher Preparation grant from the
National Science Foundation, the five-year project is a joint effort of the Maine Math and
Science Alliance, the University of Maine, the University of Southern Maine and the
University of Maine at Farmington.
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Principal investigators spearheading efforts at UMaine are Robert Franzosa, professor of
mathematics; Herman Weller, associate professor of science education; and Mary Ann
McGarry, research scientist with the UMaine Water Research Institute and associate
professor of science education.
Award-winning educators presenting at the conference include: Marshalyn Baker, Williams
Junior High, Oakland; Don Berthiuame, Biddeford High School; Matthew Cyr, Leonard
Middle School, Old Town; Jane Disney, former teacher at Mount Desert High School and
current director of the MDI Water Quality Coalition; Shirley Ellis, Orono High School; Tad
Johnston, former teacher at Orono High School, currently with the Maine Department of
Education's regional Educational Services Team; Peter Pedersen, Vinalhaven High School;
and Joe Siddiqui and Mike True, Maine School of Science and Mathematics, Limestone.
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ORONO, Maine - As national debate continues over the adequacy and fairness of
educational programs and policies affecting girls and boys, there is no question that the
widest current gender gap for learning achievement recorded by standardized measures is in
the area of literacy. A growing research base has established that while the shortfall in girls'
science and math achievement is improving across all socioeconomic classes, boys' scores on
reading and literacy are far below those of girls and continue to slide. Further, many popular
media accounts characterize boys as being in trouble, both in school and in other areas of
their emotional and social lives.
But wait a minute. There's more under the surface of this broad-brush painting of the
perceived plight of boys, according to a collaborative new study by literacy professors
Jeffrey D. Wilhelm of the University of Maine and Michael W. Smith of Rutgers University.
Concerned about the consistent reports generalizing boys' social and academic shortcomings,
the researchers set out to take a closer look at the controversy from a different view. Their
goal was to consider individual differences and ways that schools can help boys- and benefit
girls - not to determine more quantitative averages to fuel the gender war. While offering a
more optimistic perspective of the generalized problem with boys, the findings present a
profound challenge to American schooling, the traditional teaching of English and to the
preparation of teachers.
By following a diverse group of adolescent boys and examining their favorite activities, as
well as their attitudes toward reading, Smith and Wilhelm connected what boys like to do and
how their literate behavior plays into those interests. What they found was a total
disconnection between in-school and out-of-school literacy. Boys considered to be problem
or highly reluctant readers in the classroom had very rich literate lives outside of school and
used various forms of literacy to pursue their interests and goals.
Wilhelm and Smith are detailing their findings and recommendations for schools in a book
titled Reading Don't Fix No Chevys: Literacy in the Lives of Young Men, due out March 9
from Heinemann. In his forward to Reading Don't Fix No Chevys, national literacy expert
Thomas Newkirk of the University of New Hampshire, calls the work "profound and
compelling" and raising powerful questions about the ways reading is taught in secondary
schools.
The book will provoke some people, Wilhelm predicts, explaining that not only does the
work break with established instruction in most English classrooms, it cuts across political
lines in the girls vs. boys debate.
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"We've just made teachers' jobs harder by suggesting that they should conceive of curriculum
as inquiry, not content, and that you can't teach kids unless you know them, care about them
and address them at their point of need and interest/' says Wilhelm.
The study challenges teachers at all levels to involve students' interests and the ways they use
literacy at home to a greater extent, according to Smith. With the significance of social and
personal relationships resounding throughout the data, the implication is particularly
challenging for teacher educators, such as the researchers, he notes.
"We can teach our aspiring teacher students to devise lesson plans, instructional strategies
and assessment techniques," Smith says. "But how," he asks, "do we teach them to care?"
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Approximately 500 K-8 teachers will participate in a series of workshops taking place from
Veazie to Bucksport during a collaborative Regional In-service Day on Friday, March 15.
The third annual event, pooling the resources and expertise of eight school districts and the
University of Maine, is sponsored by the Penobscot River Educational Partnership: A
Professional Development Network (PREP: PDN).
Fifty sessions will be offered during the day, presented by educators and practitioners in a
variety of professions. Topics focusing on instruction, information, standards and assessment
across the curriculum range from algorithms and writing to mythology and music. In
addition, programs dealing with well being and safety are offered, such as service animals in
the classroom, non-violent physical intervention and a workshop on asthma for school
nurses. The sessions will also feature the latest software and strategies for integrating
technology into instruction.
Three years ago, participating superintendents agreed on a calendar that would allow a
common in-service day among schools in the Network. The goal of the collaborative event is
to provide as much relevant professional development and immediately usable information as
possible in single-day workshops and experiences, according to Network director Nancy
Yoder. By working as a consortium, the school districts are able to offer teachers more
options and be more cost-effective, she points out.
PREP: PDN partners include school districts in Brewer, Bucksport, Old Town, SAD 22
(Hampden, Newburgh, Winterport), Union 87 (Orono, Veazie), Union 90 (Alton, Bradley,
Greenbush, Milford), Union 91 (Orland, Orrington), the Indian Island School and the
University of Maine. Its mission is to increase the capacity of each partner to improve student
learning by continually improving teaching and the educational experience.
PREP: PDN is a member of the Holmes Partnership, a national network of universities and
their partner schools, working in collaboration with key national professional associations to
create high-quality professional development and significant school renewal.

Media Note: The schedule of the Regional In-service Day workshops are available on the
PREP: PDN website at httn://www.nr~ndn.org, or from Kay Hyatt, (207) 581-2761,
kay:.hy:att@umit.maine.edu.
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ORONO, Maine - An enterprising project to address Maine's teacher shortage and provide
an alternative certification process is off and running in mid-coast schools through a
partnership with the University of Maine College of Education and Human Development.
The innovative work of the regional collaboration is also catching the attention of other
districts struggling to find, certify and keep qualified teachers.
The Mid-Coast Superintendents' Association Partnership, representing approximately 17
school districts from Searsport to Bath, will share information about its new transition-toteaching pilot with another educational collaborative during a March 27 meeting at UMaine.
Coordinators and participants in the Mid-Coast Academy for New and In-Place Educators
(The Maine Project) will provide an overview and details of its process with members of the
Penobscot River Educational Partnership, a university/public school Professional
Development Network.
PREP: PDN, a four-year-old partnership is also coming up with creative ways to improve
teaching and learning. It consists ofUMaine, spearheaded by the College of Education and
Human Development, and school districts in Brewer, Bucksport, Old Town, SAD 22
(Hampden, Newburgh, Winterport), Union 87 (Orono, Veazie), Union 90 (Alton, Bradley,
Greenbush, Milford), Union 91 (Orland, Orrington), and the Indian Island School.
Established in August of 2000, the Mid-Coast Partnership has has evolved into an actionoriented collaboration. The Partnership is co-chaired by Mark Keegan, superintendent of
Union 49 (Boothbay Harbor area) and Susan LaPlante, superintendent of Union 69
(Appleton/Hope/Lincolnville).
The Mid-Coast Partnership spent over a year developing the alternative initial certification
pilot, which could be a prototype for other Maine school systems that have employed
conditionally certified teachers out of necessity, as well as for other states. The pilot cohort
group could also serve as a model to accommodate people in other career or academic fields
who aspire to be teachers.
The program is designed to provide intensive training in pedagogy, classroom management
and other areas targeted by Maine's Initial Teacher Certification Performance Standards, and
the sophisticated portfolio and assessment certification process developed by the National
Board for Professional Teaching Standards. The Maine standards, adopted in 1997, address
what a beginning teacher needs to know and be able to do, but support to help conditionally
certified teachers meet the standards is limited, MAINE Project coordinators say. The goal of
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the MAINE Project is to develop competent, knowledgeable professionals who will remain
in the classroom for many years.
The MAINE Project also designed to address major factors contributing to the high rate of
new teachers leaving the profession. Nationally, the attrition rate for new teachers after the
first year is 20 percent, which rises to between 30 to 50 percent after the first five years,
according to Lisa Damian-Marvin, one of two MAINE Project coordinators. Isolation and
lack of encouragement or help are among primary reasons that promising new teachers leave
the field, she said.
Damian-Marvin and co-facilitator Jane Williams are on leave from their teaching jobs to
coordinate the two-year alternative certification project. Damian-Marvin teaches chemistry
and physics at Georges Valley High School in Thomaston, and Williams is a first grade
teacher at Boothbay Regional Elementary School in Boothbay Harbor. They are piloting the
professional standards-and performance-based project with 10 conditionally certified
teachers and their mentor teachers from schools in Appleton, Waldoboro, St. George,
Boothbay Harbor, Searsmont, Thomaston, Lincolnville and Wiscasset.
More and more Maine schools, unable to find licensed teachers, are hiring individuals
without teaching degrees or certification, but who are well-versed and experienced in their
subject, such as professionals changing careers. These people are hired under conditional
certification and are required by the Maine Department of Education to complete specified
education coursework in order to receive provisional, or initial, certification.
Finding the required courses, commuting to classes that sometimes do not address the most
pressing classroom needs and concerns of a conditionally certified teacher, plus learning the
ropes and trying to be a good teacher can be horrendous and discouraging, said DamianMarvin. She recalls her own experience, coming to teaching with a master's degree in
chemistry, but without teacher certification. She achieved that difficult balancing act and
went on to become one of 23 Maine teachers certified by the National Board of Professional
Teaching Standards. In addition to coordinating the overall program, Damian-Marvin and
Williams teach a standards-focused class for the conditional teachers on Monday night.
"The goal is to give them information to use in their classroom," says Damian-Marvin. "This
is the best way to certify teachers."
The initiative represents a paradigm change in the traditional degree-based certification
process. Teacher candidates bear the responsibility of showing that they have met the
rigorous performance-based standards, instead of being validated by a degree in Education.
"Alternative certification is a stretch for the University of Maine and others that have owned
and valued Teacher Education programs. But there is no way we could stand by and see this
need and not get involved to make it the best standards- and performance-based alternative
possible," D says Robert Cobb, dean of the UMaine College of Education and Human
Development.
School systems active in the Mid-Coast Partnership include the areas of Appleton, Bath,
Belfast, Boothbay Harbor, Camden, Damariscotta, Hope, Isleboro, Lincolnville, Rockland,
Searsport, Thomaston, Vinalhaven, Waldoboro, Wiscasset and West Bath.

Media Notes:
WednesdaY., March 27 meeting schedule:
https:/lweb.archive.orglweb/20030729072931/http:llwww.ume.maine.edul-cofedlhappenings/news/3-22-02.htm
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Activity

Time
10:30 a.m.

Presentation and discussion session, led by Project coordinators, mentor
teachers and conditionally certified teachers in the alternative program
(204 Shibles Hall)

12:30 p.m

lunch and informal presentations (204 Shibles Hall)

3:30-5:00 p.m.

Reception, Project presentation and small group school/university
discussions (Wells Conference Center, Main Dining Room)

Among Partnership Media Contacts:

Lisa Damian-Marvin, Project coordinator, (207) 380-7880
Jane Williams, Project coordinator, (207) 380-7887
Superintendent Mark Keegan, Partnership co-chair, (207) 633-2874
Superintendent Susan LaPlante, Partnership co-chair, (207) 763-3818
Superintendent William Doughty, SAD 40 (Waldoboro), Project headquarters
(207) 832-2100
UMaine Dean Robert Cobb, (207) 581-2441

Released: March 22, 2002
Contact: Kay Hyatt, (207) 581-2761
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Explore and Learn at UMaine's Camp Laptop
ORONO, Maine - Laptop computers are arriving in middle schools around the state, and the
University of Maine is offering a summer experience to get teachers, students and parents off
and running with the Maine Technology Initiative this fall. Camp Laptop is seeking
adventurers eager to explore the possibilities and challenges of teaching and learning with
technology.
Sponsored by the UMaine College of Education and Human Development, the day camp will
engage participants in learning the basics and potential of the laptops from technical skills
and available software to visualizing concepts and creating and solving real-world problems.
Two sessions of the camp will be offered- July 23-26 and Aug. 2-5.
The camp is designed for seventh and eighth grade teachers and students, and is appropriate
for grade five-nine students and educators, and for parents who want to learn more about
laptop technology and how it can enrich instruction and increase home-school
communication. Another goal of the camp to prepare teachers and students for needed
leadership roles based on their abilities to troubleshoot, problem solve and creatively apply
concepts and curriculum.
Teams of teachers, students and parents are encouraged, and individual participation is
welcome. Directed by Ed Brazee, professor of middle level education, and Jim Chiavacci,
instructional technologist, Camp Laptop instructors will emphasize collaborative hands-on
learning and time to become familiar and confident as campers explore Apple iBook
operation and software.
The camp fee of $350 per person covers the four days of intensive development, workshops,
materials, lunches and snacks. For more information and registration forms, contact the
UMaine College of Education and Human Development, (207) 581-2412; or e-mail
cindy.lane@:umit.maine.edu.

Released: April 15, 2002
Contact: Kay Hyatt, (207) 581-2761
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Selected News Release
Young Authors Camps Set at UMaine, Benton and New
Sharon
ORONO, Maine -- Some of the state's top writing teachers will lend expertise and technique
to help students develop composition skills during the annual Young Authors' Camp being
held this summer at three locations around the state.
In addition to the day camp at the University of Maine, the program will be held at the
Benton Elementary School and at the Cape Cod Hill School in New Sharon. The UMaine and
Benton sites will run July 15-19, and the New Sharon program is scheduled for July 22-26.
All three camps are led by exemplary teachers who have completed the rigorous
requirements of the Maine Writing Project at UMaine, an affiliate of the National Writing
Project. The UMaine camp offers strands for students entering grades 3-12. The Benton
program is for students entering grades 3-6, and the New Sharon camp is for grades 4-6.
Daily sessions run from 8:30 a.m. to noon at all sites.
In addition to working on skills in a fun and supportive atmosphere, participants explore
different genres of writing, compose for creativity and to inform, experiment with electronic
texts, and publish and share their writing.
Information about the Young Authors' Camp programs, sponsored by the Maine Writing
Project and the UMaine College of Education and Human Development, is available by
calling the various site contacts: UMaine, Theresa McMannus, (207) 581-2438; Benton,
Darlene Armstrong, (207) 474-6847; and New Sharon, Brenda Laverdiere, (207) 645-5330.
The National Writing Project is a federally funded professional development program
dedicated to the improvement of instruction in the nation's schools, particularly through
composition as a powerful way of learning in all curricular areas .
Released: April 23, 2002
Contact: Kay Hyatt, (207) 581-2761
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Academy Seeks Aspiring Teachers
ORONO, Maine - Maine high school students considering a career in teaching have the
opportunity to get some solid experience at the University of Maine this summer. With a
$7,000 grant from the MBNA Community Foundation, the UMaine College of Education and
Human Development will offer a first-time Future Teachers Academy June 24-26 at no cost
to participants.
Approximately 30 highly motivated in-coming high school juniors and seniors will be
selected from throughout Maine, based on their academic record and desire to teach,
especially in the teacher shortage areas of secondary or middle school mathematics, physical
science and foreign languages. Some qualified in-coming sophomores will also be considered
on a space-available basis.
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The three-day campus experience includes workshops, seminars and other carefully
designed, technology-rich programs with UMaine faculty, outstanding high school teachers
and students already in the UMaine teacher preparation program. Outdoor adventure-based
activities are also planned. The Academy will provide aspiring teachers a realistic overview
of the profession, including opportunities, challenges, issues and the accountability standards
expected of today's teachers, as well as the latest research in the complex processes of
teaching and learning.
Students interested in the Academy should contact the College of Education and Human
Development by June 5. The contact is Owen J. Logue, assistant dean, (207) 581-2485; email 9j.logye@umit.maine.edu
Released: May 28, 2002
Contact: Kay Hyatt, (207) 581-2761
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Contacts:
Kay Hyatt
University of Maine
(207) 581-2761
Janice B. Zenter
Maine Maritime Academy
(207) 326-2256
ORONO, Maine -A resourceful agreement between The University of Maine and Maine
Maritime Academy is intended to expedite the initial certification process for a select group
of aspiring educators and help address the severe shortage of mathematics and physical
science teachers. The three-year pilot program, beginning this fall, opens access for MMA
students to secondary science/mathematics education courses at UMaine.
Under the agreement, the UMaine College of Education and Human Development will
allocate at least three spaces per semester in its teacher-training sequence of courses for
MMA students. Successful completion of the required educational methods and foundations
courses, plus development of a professional portfolio will position the students to seek either
conditional or provisional certification when they receive their baccalaureate degree from
MMA.
MMA, located in Castine, is a public college specializing in ocean and marine oriented
programs, with emphasis on engineering, transportation, management and ocean sciences.
The students' strong background and courses in math and science at MMA will satisfy state
certification in the specific discipline areas. MMA students participating in the program will
meet the same prerequisite and Teacher Candidacy guidelines as UMaine students pursuing
educational degrees and certification. MMA, which is responsible for selection of qualified
teacher candidates for the pilot, will support appropriate educational field experience and
internship opportunities for their students.
Completion of the coursework will allow MMA students to be hired under conditional
certification. Many schools unable to find licensed teachers, particularly in the severe
shortage areas of math, physical science and foreign languages, employ individuals who are
knowledgeable in their field of expertise, but do not have teaching degrees or certification.
Hired under conditional certification, these teachers are required by the Maine Department of
Education to complete specified education coursework in order to receive provisional, or
initial, certification. The time-consuming process of finding the required courses and

https"Jfweb.archive.org/webf20030727220855/http:f/www.ume.maine.aduf-cofedfhappenings/news/6-13-02.htm
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commuting to classes can further complicate a new teacher's already difficult schedule and
discourage other capable potential K-12 educators.
"The MMA agreements taps into one more valuable source of potential science, math and
technology teachers for the state's middle schools and high schools," says UMaine College
of Education and Human Development Dean Robert Cobb. "It is a strong example of how
Maine's higher education institutions can work cooperatively in the interest of Maine
students at all levels."
"As a career-oriented college, this agreement provides expanded employment opportunities
for Maine Maritime students," says John Barlow, MMA vice president for academic affairs
and dean of the college. "This teaching certification is particularly well suited to our students
majoring in Marine Science."
The agreement also enables MMA students to apply to UMaine's fifth-year Master of Arts in
Teaching program or the Master of Education in Environmental Science Education program,
beginning in January 2003. Both graduate programs lead to teacher certification. The
graduate programs will accommodate at least two MMA students per academic year.

Released: June 13, 2002
Contact: Kay Hyatt, (207) 581-2761

8J.Return to Selected News Releases

lll!Elll THll l.JNIVf!RSU"Y O!F

"MAINE

~This is an official publication of The Universi!}'. of Maine
-A Member of the University ofMaine System If you have questions about this website, please contact the Webmaster. Updated: 05/23/03

https:/lweb.archive.org/web/20030727220855/http://www.ume.maine.edu/-cofed/happenings/news/6-13-02.htm

212

Teachers Complete Maine Writing Project Training

5123/2021

The Wayback Machine - https://web.archive.org/web/20030727220954/http://www.ume.maine.edu:80/-cofed/...
~College of Education and Human Development masthead

College of
&
Human
DeyelQpment
Ediu~atiQn

A~ad~mi~

Programs
Research &
ResQurces
Contacting
the Colleg~
FaculiY. &
Staff
Colleg~

Selected News Release
Teachers Complete Maine Writing Project Training
ORONO, Maine -- Twenty-five exemplary educators completed the 2002 Maine Writing
Project at the University of Maine. Sponsored by the College of Education and Human
Development, the competitive program is providing a force of highly trained writing
instructors for Maine students and for other teachers.
Completion of the intensive summer institute distinguishes the educators as Fellows with the
Maine Writing Project, an affiliate of the National Writing Project. The national project and
its state affiliates comprise a grassroots teaching initiative dedicated to the improvement of
student writing and the teaching of writing across the curriculum in all grade levels.
During the institute, the participants write extensively, read, do research and work closely
with institute colleagues, Maine writers and widely recognized authorities on teaching and
writing. The 2002 Maine Writing Project Fellows are:
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- Dan Allen, Buckfield Junior-Senior High School
-Jennifer Becker, Pendleton Street School, Brewer
- Darci Bradstreet, Searsport District High School
- Marla Gerber, Maine Central Institute, Pittsfield
- Leonard Hooper, Machias Memorial High School
- Leslie Kaiser, Academy Hill School, Wilton
- Michael Kane, Bonny Eagle High School, Standish
- Cheryl Kelley, Waterville Junior High School
- Erica Kent, Sacopee Valley High School, South Hiram
- Patti Knights, Sidney Riverbend Elementary
- Thomas Leonard, J.A. Leonard Middle School, Old Town
- Larry Loring, Academy Hill School, Wilton
- Ryan Mahan, Kennett High School, Conway, N .H.
- Brook Merrrow, LeJardin Windward Oahu Academy, Kailua, Hawaii (formerly
at Orono Middle School)
- Maureen Montgomery, Maine Central Institute, Pittsfield
-Janet Nordfors, Washington Street School, Brewer
- Lorraine Ravis, H.L. Cottrell School, Monmouth
- Cheryl Saliwanchik, Bangor High School
- Valerie Shinas, Orono Middle School
- Becky Sweeney, Phillips Elementary School
- Anne Thompson, Mt. Ararat Middle School, Topsham
- Mandi Victor, Orland Consolidated School
- Kay Voyer, Lewis Libby School, Milford
- Anita Wright, Warsaw Middle School, Pittsfield
- Audrey Yeaton, Coastal Ridge Elementary School, York
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Teachers as Leaders is Confere nee Theme
ORONO, Maine -Teacher leaders who instruct and inspire their colleagues as well as their
students often hold the key to positive change in school environment, instructional quality
and student achievement. Strategies, models and challenges of teacher leadership will be
explored at the Maine School Leadership Conference taking place Thursday, Sept. 26 at the
University of Maine.
The conference is designed for practicing and aspiring school leaders, including principals,
superintendents and teachers in leadership roles from department head to curriculum
coordinator and the many untitled responsibilities they fill to support other teachers'
professional growth. The fourth annual conference is sponsored by the Educational
Leadership area at the UMaine College of Education and Human Development, and the
Penobscot River Educational Partnership, a network ofUMaine and eight area school
districts.
The program, presented by a variety of educational leaders, will include topics such as: A
Model for Standards-Based Teacher Certification; How Educators Can Transform and
Improve Leaming; Challenges of Formal and Informal Leadership Roles; and Organizing
Successful and Sustained School Improvement. The agenda also includes time for sharing
issues and concerns and consulting with conference participants.
The conference takes place from 8 a.m. to 2:30 p.m. in Wells Conference Center at UMaine.
The $40 registration fee includes breakfast, lunch and all conference materials. For more
information and to register, contact Sharon Carter, (207) 581-2455;e-mail,
sharon.carter@umit.maine.edu.
Released: August 29, 2002
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UMaine Offers Coaching Course in Portland Area
ORONO, Maine - A new sports coaching course offers college and non-degree students and
interscholastic and community coaches in southern Maine the opportunity to add coaching
credentials to their resumes. The one-credit Coaching Fundamentals meets the minimal
course requirements for interscholastic coaching eligibility at the middle school and high
school levels in Maine and most other states.
The course is essential for anyone coaching competitive teams with athletes12 years old and
above, according to Keith Lancaster, director of the Maine Center for Coaching Education
(MCCE) headquartered at the University of Maine. "This is an opportunity to gain the
information and qualifications necessary to becoming a caring and effective school or
community coach," he says.
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KPE 200 includes study of the basic principles of coaching, including sports philosophy,
psychology, pedagogy, physiology and management. Students will also learn the basics of
recognizing common sports injuries and be able to administer sport first aid and CPR.
Faculty for the course are Lancaster and UMaine athletic medicine coordinator Richard
Young, both National Federation and American Sport Education Program-certified
instructors. Coaching Principles, Sports First Aid and CPR are required for coaching
eligibility by the Maine Principals' Association, which oversees secondary interscholastic
sports in Maine.
The eight-week course runs Monday evenings, October 7-December 9. Classes are scheduled
for 6-8 p.m. at South Portland High School. For additional information contact the MCCE at
(207) 581-2443. For registration, contact Ellen Woodhead, UMaine Continuing Education
Division, (207) 581-3143 . Registration deadline is September 23.
Released: August 29, 2002
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ORONO -A $1.035 million U.S. Department of Education grant will allow the University of
Maine to expand its innovative alternative teacher certification program to Aroostook and
Washington counties. Funded over five years, the Transition to Teaching grant is based on the
success and promise of the model developed and piloted by the UMaine College of
Education and Human Development in partnership with the Mid-Coast Superintendents'
Association, comprised of school districts from Searsport to Bath.
"This project is unique in Maine," says Robert Cobb, dean of the College of Education and
Human Development. "It's designed to address some of the most pressing teacher shortage
problems in a rigorous, but practical manner."
The two-year program provides needed coursework, intensive training in pedagogy and other
relevant areas and a strong support system to conditionally certified teachers in or near the
schools where they work. The process is consistent with both existing certification
requirements of Maine's Initial Teacher Certification Performance Standards and
considerations for future licensing provisions.
Titled the Mid-Coast Academy for In-Place and New Educators (M.A.I.N.E.), the project
also helps reduce the isolation and lack of encouragement that contribute to the high rate of
attrition among new teachers. Novice teachers share ideas and concerns in supportive
cohorts, interact daily with in-house mentor teachers and meet weekly for classes with the
project coordinators, who are veteran teachers on leave from participating school districts.
Many schools, unable to find licensed teachers, particularly in severe shortage areas such as
math, physical science, foreign languages and special education, employ individuals without
teaching degrees or certification, but who are knowledgeable and experienced in their field of
expertise. These conditionally certified teachers are required by the Maine Department of
Education to complete specified education coursework in order to receive initial certification.
Hiring conditionally certified teachers in critical shortage areas is becoming more common,
and the alternative process is a fruitful way to fill such positions, according to SAD 40
Superintendent William Doughty, who chairs the M.A.l.N.E. Project Board of Directors.
SAD 40 (Warren, Waldoboro, Friendship, Union and Washington) sponsored one teacher in
the first cohort and has two educators in the second cohort, which got underway in
September. The project also serves as an incentive in recruiting teachers who see the
extensive support and easily accessible certification process as benefits not available in other
districts, according to Doughty.

https:/tweb.archive.orglweb/20030729071419/http:f/www. ume.maine.eduf-cofedfhappenings/news/10-14-02.htm

112

5123/2021

University/School Partners Receive Grant to Expand Alternative Teacher Certification Project

"Innovative new programs such as the M.A.I.N.E. Project can fall off the edge off the plate in
tight budget times," Doughty says. "The grant will get us through some difficult financial
times and prove its worth."
New partners in the alternative certification project include the nine school districts in the
Washington County Consortium and the seven school systems in the Central Aroostook
Council on Education. Based on staffing needs and the shortage of fully certified teachers,
partner districts will recruit and hire, under conditional certification, mid-career professionals
with strong subject matter skills and successful backgrounds, as well as recent college
graduates with outstanding academic records and majors in areas other than education.
A survey of Maine principals reported by the Maine Education Policy Research Institute in
2000 revealed that the most severe teacher shortages are evident in geographic regions that
encompass Androscoggin, Kennebec, Knox, Lincoln, Waldo and Sagadahoc counties, often
referred to as the Mid-Coast area, and Aroostook and Washington counties.
"Expanding the project can bring in high-quality professional development that benefits all
teachers," says Doughty. "It makes sense in Maine, given our distance and the work we have
to do."
The College of Education and Human Development will guide the intensive training,
ongoing professional development and assessment documenting the new teachers' mastery of
the required certification standards.
"The participating teachers are very purposeful in learning about managing classrooms,
individual instructional strategies and tying curriculum to the Maine Learning Results," says
Cobb. "The commitment of the school systems and the teachers affirm the project's quality
and value."
The next step is to work with partner systems in Aroostook and Washington counties to
determine their highest staffing needs and adapt the project program to meet those priorities.
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ORONO, Maine - The Maine Association for Middle Level Education (MAMLE) honored
exemplary educators from around the state at its annual fall conference. This year's
recognition ceremony was highlighted by the presentation of the Friends of Middle Level
Education Award to Professor Ed Brazee of the University of Maine College of Education
and Human Development.
Brazee was also surprised by the announcement that the prestigious award has been officially
renamed in his honor. The Dr. Ed Brazee Award is presented periodically, not necessarily
annual, and acknowledges people who have helped promote quality middle level education in
Maine in ways other than public school service.
Brazee was honored for his long-time support of Maine middle schools and tireless work to
develop and advance rigorous, developmentally appropriate curriculum for students ages 10
to 15. Among other tributes, Brazee was noted for founding MAMLE 17 years ago, starting
the middle level graduate program and the popular Middle Level Education Institute at
UMaine, as well as for his continued work with individual middle level teachers and schools.
The MAMLE conference attracted nearly 400 middle level educators from across Maine and
included visitors from New Hampshire, North Carolina and Georgia. MAMLE is the
professional association of teachers, administrators and parents who have joined together to
support the development of quality programs that serve the needs of young adolescents. Its
purpose is to promote a better understanding of middle grades education and to serve as a
source of ideas, information and support.
MAMLE also presented Exemplary Practices and Outstanding Middle Level Educator
awards at the conference held at Sugarloaf USA. Selection criteria for the awards are based
on the five Core Values of MAMLE. The recipient must:
•
•
•
•
•

Meet the developmental needs of young adolescents
Promote local professional development
Promote a healthy work environment for students and teachers
Exemplify high standards based on research
Invite active participation by students, parents and community

The Exemplary Practice Awards recognize individuals, teams and schools in Maine who are
incorporating "best practices" into curriculum and instruction. Recipients and their "best
practices" for 2002 are:
https:/fweb.archive.org/webf20030508163314/http://www.ume.maine.edu/-cofed/happenings/naws/10-18-02.htm
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• Kathy Scott, Fly Fishing Kids, Lawrence Junior High School, Fairfield
• Anne Hopper, Abe Knowlton and Priscilla McFarland, Hillcrest Cemetery Project,
Gouldsboro Grammar School
• Sixth grade teachers and librarian, Medieval Festival, Bonny Eagle Middle School,
Buxton
Each year the MAMLE Board of Directors calls on the general membership to nominate
candidates for the Outstanding Middle Level Educator Awards. The 2002 recipients are:
•
•
•
•

Lynn Bonsey, Surry Elementary School
Richard Glueck, Orono Middle School
Rheba Michaud, SeDoMoCha Middle School, Dover-Foxcroft
Gert Nesin, formerly of Shapleigh Middle School in Kittery, now a clinical faculty
member at UMaine

More information about MAMLE, located at the University of Maine, is available from
Executive Director Wallace Alexander, (207) 581-2497;
wallace.Alexand.er@umit.maine.edu.
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UMaine Students Honored for Academic
Achievement
ORONO, Maine-One hundred students in the University of Maine's College of Education
and Human Development were recognized for outstanding academic achievement during the
fall Presidential Academic Achievement Award ceremony. The students, representing 14
Maine counties, six other states and Canada were honored by faculty, family and friends.
College Dean Robert Cobb congratulated and presented each student with a Presidential
Academic Achievement pin. The one-time award is presented to students who have earned a
3.50 or higher grade point average during the most recent semester and a 3.0 average over the
past two semesters. Pointing out that the high grades were achieved largely in coursework
outside their major field of study, Cobb told the audience that the award is a special tribute to
the students' ability and work habits.
Four students gave brief presentations about their experiences at UMaine and how they are
preparing for future careers. Representing the four majors within the College, the student
speakers were: Heather Scott of Vanceboro, Kinesiology and Physical Education; Poonsri
Sawangjaeng of Orono, Elementary Education; Tiffany Messer of Moscow, Child
Development and Family Relations; and Jennifer Damon of South Paris, Secondary
Education.
Students receiving the award for their work culminating with the spring 2002 semester were:
•
•
•
•

•
•
•
•
•
•
•
•
•
•

Addison - Lysa Marie Richardson
Auburn - Allison Marie Haskell
Augusta - Kiley Ann Bonenfant, Jennifer Lynn Pattershall, Michael Ansel Rocque
Bangor - Kori Ellen Dionne, Kelly Anne Nobles, Miranda Kate Pizinger, Lori-Ann
Whitney Stubbs, Kenneth Paul Kelly, Denis Marie Mason, Joseph Edward Merrill,
Heidi Rachel Wright
Belfast - Arian Marie Gregory
Berwick- Joshua Paul Cantin, Lindsay Landroche
Brewer- Dawn Seabury Conary, Jenny-Lin Plummer, Kara R. Pawson
Brownville - Kristen Marie Curry, Betsy Leona Lovely
Brunswick - Kimberly Elizabeth Anderson, Katherine Rose Sfirri
Bucksport - Kimberly Anne Harvey
Cape Neddick- Jessica Lynne Taylor
Caribou - Jon David Hamilton
Deer Isle - Christine Marie Eaton
Durham - Jason Paul Stuart
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•
•
•
•
•
•
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•
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•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Eagle Lake-Jon Edgar Nadeau
Eddington - Harmony Lynn Robinson
Ellsworth - Joseph W. Luchini, Susan Elizabeth Luchini
Fairfield- Krystal Laura Mayo
Falmouth - Heather Eileen Graul
Farmingdale - Meghan Cyann Moeykens
Frankfort - Robert Lee Howard
Glenburn - Crystal Nicole LaPlante
Gorham - Theanna E. Hobson, Anna Elizabeth Wylie
Hampden - Jennifer Elisabeth Fraunhofer
Hermon - Courtney Jo Reynolds
Holden - Rebekah Lynn Simpson
Hudson - Eric Tyler Trench
Lamoine - April Estelle Perkins
Lavant - Angel Ann Sands
Lee - Kimberly Jo Worster
Lewiston - Michael Ryan Dubuc, Aimee Elizabeth Picard
Lincoln - Phalia Lucille McMoarn
Lubec - David Ryan Savage
Mapleton - Melissa Katharine Doyen
Medway - Sarah Elizabeth Brasslett
Milbridge - Aileen Marie Trowbridge
Milford- Jamie Lynn Lucas
Millinocket - Bronwyn Elizabeth Smart
Milo -Karen J. Jay
Moscow - Tiffany Jo Messer
Mt. Desert - Mary Elizabeth Renault
Mt. Vernon - Jennifer Johnson
New Sharon - Rachel Maria Roberts
Northport -Ashley Elizabeth Simcock
Old Orchard Beach - Kate Lynn Timmins
Old Town -Auteum Michele Lake, Jennifer Kate Avery
Orono - Poonsri Sawangjaeng, Julie Elizabeth Benoit
Portland- Holly Donovan St. Peter, Nicole Lindsey Booker
Presque Isle - Lindy Marie Carlene Ferris, Sasha Marie Levasseur
Randolph - Maryann Gotreau
Rumford - Kassie Lynn Burns
Scarborough- Kristin Joy Van Wyngarden
Sherman Station - Emily Rae McNally
Sinclair - Jennifer Rose Ouellette
South Paris - Jennifer Leigh Damon
Spruce Head - Elizabeth Marie Hansen
Standish - Ian Jeffrey Carlson
Topsham - Edward Andrew Caron Jr.
Unity- Rebekah Mae Converse
Vanceboro - Heather Lee Scott
Waite - Terence Robert Tibbetts
Waterville - Nicole Marie Kenney
Windham - Francesca Marie Marzilli
Winslow - Kristy Ann Bronsberg, Melissa Ann Robie
Winterport - Ryan Thomas Jandreau, Michael Kenneth Bailey
Winthrop - Amber Marie Lavallee
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Students from other states receiving the award were: Travis Logan Ruggiergo, Barrington,
R.I.; Paul Joseph Wilmot, East Thetford, Vt.; Onaliese Elizabeth Bailey, Guilford, Conn.;
David Justin Ellis, Lakewood, N.J.; Jennifer Ann Johnstone, Dallas, Penn.; Lindsay Clark
Junkins, New Haven, Vt.; Margaret Susan Warren, Lakeville, Mass.; and Brieanne Margaret
Layman, Mason, Mich. Students from Canada receiving the award were: Linda Marie
Consolante, Beaconsfield, Quebec; Allison Elizabeth Kelly, Cambridge, Ontario; and
Matthew Gordon Proctor Yeats, Innisfail, Alberta.
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ORONO, Maine-The College of Education and Human Development at the University of
Maine has launched its annual drive to collect books for needy youngsters. The public is
invited to join in the tradition by donating new books suitable for toddlers to teens. Used
books in excellent condition are also accepted.
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Members of the Orono-Old Town Kiwanis Club distribute the books at the service
organization's annual holiday party for area children.

FacultY- &
Staff

Books, gift wrapped if possible and marked for a particular age level, may be brought to the
office of College Dean Robert A. Cobb, 151 Shibles Hall, through Friday noon, Dec. 6.
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The UMaine Book Store is joining the College in its collection effort this holiday season. All
children's books are 25 percent off during National Children's Book Week, Nov. 18-23. In
addition, the campus store will match each book purchased for the annual drive with a book
of approximately equal value, as well as gift wrap and deliver the books to the College.

TechnologY.

Established nearly 25 years, the College's annual community book collection, in cooperation
with the Kiwanis Club, has made thousands of books available to deserving area children.
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Honor Society Inducts UMaine Education Students
ORONO, Maine - Seventeen students were initiated into the Kappa Delta Pi honor society
for aspiring teachers during a recent ceremony at the University of Maine. To be eligible for
membership in Kappa Delta Pi, students must have reached their junior year with a
cumulative grade point average of at least 3.0 and, in addition to scholarship, demonstrate
leadership and commitment to education.
Hosted by the College of Education and Human Development, the fall induction program
honored the following students:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Bangor - Shawna Cyr, Meghan Moeykens
Belfast - Jason Parker
Hampden - Lisa Cianchette
Houlton - Christina Callnan
Limestone- Amanda Brooker
Newburgh- Heather Taylor
Northport-Ashley Simcock
Old Town- Harmony Robinson
Portland- Holly St. Peter
Scarborough- Kristin Van Myngarden
Westbrook- Whitney Mills
West Enfield- Heidi McGinn
Fall River, Mass.- Tony Moniz Sousa
Ewing, N.J.-Amanda Haines
East Meadow, N.Y.- Justin Szwejkowski
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Book Brings Drama to the Classroom
ORONO, Maine - Students generally like to role-play, but teachers are often hesitant to use
drama in the classroom. Now a University of Maine professor has come up with a repertoire
of techniques to enthusiastically engage students with text and guide teachers in directing the
action.
In "Action Strategies for Deepening Comprehension" (Scholastic 2002), JeflfreyWilhelm
draws on his research and classroom experience to enliven and enrich teaching and learning.
Aimed at teachers of all subjects in grades 4-12, the book offers a bag of flexible enactments
to motivate and help kids read better, and to connect classroom reading with their own
experiences and interests.

"In drama, you don't have meaning unless people work together and listen to each other,"
says Wilhelm, associate professor ofliteracy at UMaine. "Drama makes reading very visual
and requires thinking about what happens next."
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Organizing the strategies into "families" with many variations, Wilhelm describes a host of
activities that ask students to represent the events and meaning of a text. Techniques range
from role playing characters of various perspectives to mental modeling complex concepts
such as electrical circuits. Enactments can motivate and involve all students, individually or
as a group, Wilhelm points out.
Initially reluctant students can serve as recorders or take a more reserved role. But, he notes,
it doesn't take long for those students to see that everyone else is being active and
undertaking interesting challenges, and they want to be involved, too.
"Enactment is the most powerful strategy I use in teaching," says Wilhelm, whose research
focuses on reading and writing skills at the middle school and high school levels. "It flexes
intellect and can take students' thinking and imagining to new heights."
The step-by-step book represents groundbreaking work, according to Wilhelm as it is based
on research around drama and reading and directed toward the often-ignored topic of
adolescent reading. Much of the work was done in collaboration with teachers and students at
Brewer High School (Maine), one of the UMaine College of Education and Human
Development's professional development partnership sites.
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Selected News Release
Coaching Education Center Presents
Sports Medicine Award
ORONO, Maine -- The Maine Center for Coaching Education has honored a Bangor
physician for his dedication to the prevention and care of athletic injuries, and to quality
coaching.
Dr. H. Gary Parker is the 2002 recipient of the Robert J. Lahey Sports Medicine Award. The
award recognizes outstanding contributions to the promotion and practice of sports medicine
in Maine. Robert A. Cobb, dean of the College of Education and Human Development at the
University of Maine and chair of the Maine Center for Coaching Education (MCCE)
Advisory Board, presented the award to Parker at the council's Dec. 18 meeting in
Waterville.
Cobb recognized Parker as a founding member of the former Sports Medicine Advisory
Council, established in 1980 in response to concerns about injuries and the need for training
coaches in prevention, first aid and developmentally appropriate coaching. The commitment
and initiative of this small group of volunteers represented the beginning of a new direction
in coaching education and provided the catalyst for establishing the MCCE as a statewide
resource in 1992. Parker was also a founding member of the MCCE.
"Dr. Parker's continued contributions to sports medicine and his reputation as a skilled and
caring physician extend far beyond Maine borders," said Cobb. "He is an exceptional
individual who possess - and shares - great knowledge and compassion."
A native of Patten, Maine, Parker did his undergraduate work and attended medical school at
Dalhousie University in Halifax, Nova Scotia. Following a residency in internal medicine at
the Mayo Clinic in Rochester, Minnesota and serving as a major in the U.S. Army Medical
Corps, Parker returned to New England. He did orthopedic research at Harvard Medical
School and the Massachusetts Institute of Technology, and then entered orthopedic training at
Harvard, serving as chief resident at Peter Brent Brigham Hospital in Boston.
After working at the Lahey Clinic in Boston for several years where he treated many of
Boston's sports figures, he returned to Maine and established a practice in Dover-Foxcroft in
1978. Since 1990, he has been in private practice in Bangor.
Realizing the importance of public information about health issues, Dr. Parker worked with
the MCCE to provide the highly instructive video "The Female Athlete: Reducing and
Prevention Women's Sports Injuries" in 1997, and authored numerous articles titled "Sports
Medicine Primer," which appeared weekly in the Bangor Daily News. "The Female Athlete"
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was a finalist in the American Medical Association 1997 International Health and Medical
Film competition.
The MCCE provides leadership for the professional development of coaches statewide,
resources for sports leaders and parents, and public forums on timely issues in sports. A
collaborative effort of the University of Maine, the Maine Interscholastic Athletics
Administrators' Association and the Maine Principals' Association, the Center is located
within the College of Education and Human Development at UMaine. The Robert J. Lahey
Sports Medicine Award is named in honor of the late Old Town athletic director, who also
was a founding member of the Sports Medicine Advisory Council.
Released: December19, 2002
Contact: Kay Hyatt, (207) 581-2761
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Selected News Release
Writing Project Offers Programs for
Teachers, Students
ORONO, Maine -- The Maine Writing Project is accepting nominations of exemplary
teachers for its annual Summer Institute scheduled June 30-July 18 at the University of
Maine. A spring workshop on effective writing instruction and an advanced institute focusing
on adolescent literacy are also on the 2003 agenda.
Twenty-five K-12 through higher education teachers in all curriculum areas are selected for
the Institute, based on their success as educators and for their promise as instructional
leaders. Interested educators may be nominated by a colleague, administrator or through selfnomination. Participants earn six graduate credits for the 14 sessions, plus a stipend. The
deadline for nominations is March 15, but early applications are encouraged.
The Institute is providing a force of highly trained writing instructors for Maine students and
other teachers. After successfully completing the program, the educators are distinguished as
fellows of both the Maine Writing Project and the National Writing Project. The national
project and its state affiliates comprise a grassroots teaching initiative dedicated to the
improvement of student writing and the teaching of writing across the curriculum in all grade
levels. Approximately 150 Maine teachers have completed the rigorous Institute training
since the Writing Project was established within the UMaine College of Education and
Human Development in 1997.
In response to requests from Maine teachers and administrators, the Writing Project will
sponsor a special session on preparing students for state and national writing tests. Ben
Brunwin, a leading teacher from York, England and author of six books on instructional
processes, will lead the April 4 workshop titled ''Nailing the Prompt and Making Your Case."
Designed for teachers of all grade levels, each educator attending the daylong workshop at
UMaine may bring a student in order to make the experience more relevant and realistic.
This year's eight-day Advanced Institute was developed as part of the Maine Adolescent
Literacy Project. Currently taking place in participating high schools in Washington County,
this project is providing a national model for helping teachers make reading and writing
essential components of their lesson plans, instruction and assessment. Sessions will be
offered at the University of Maine at Machias June 23-July 2 and at UMaine July 7-July 16.
The program, which includes four follow-up sessions during the school year, focuses on
effective strategies to help adolescent readers in all content areas. Participants earn six
graduate credits.
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The Writing Project will again sponsor Young Authors' camps for students in grades 3 to 12
this summer . The day camps will be held at UMaine, Benton and Wilton during the week of
July 7-11.
For more information about the Maine Writing Project's 2003 programs, contact co-directors
Jeff Wilhelm .(jeff.wilhelm@umit.maine.edu) or Tanya Baker .(tanY-a.baker@umit.maine.edu)
or call (207) 581-2438.
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Selected News Release
Workshop Offers Water Education for
Teachers
ORONO, Maine - Healthy Water, Healthy People, a workshop for middle level and high
school science teachers, will offer a variety of hands-on learning activities to make water
quality concepts understandable and relevant. Scheduled for Friday, Jan. 24 at the University
of Maine, the free workshop will be conducted by John Etgen of Project WET (Water
Education for Teachers) a national and international water science and education program.
Etgen is director of the Healthy Water, Healthy People program, based at Montana State
University.
The workshop, which runs from 9 a.m. to 3:30 p.m. and includes lunch, is limited to 30
educators on a first-come, first-served basis. Participants will received a copy of the newly
published Healthy Water, Healthy People Water Quality Educators Guide. The new
publication contains various grade level activities to help students learn fundamental
principles such as accuracy and precision and connect both concepts to a broader view of
water quality measurement.
Funded by the Maine Math Science Teaching Excellence Collaborative at UMaine, the
workshop is co-hosted by the Mitchell Center for Environmental and Watershed Research
and the College of Education and Human Development.
To register, interested teachers should contac Mary Ann McGarry, UMaine associate
professor of science education, 581-3107, or e-mail: man::ann.mcgaITY-.@umit.maine.edu.
McGarry is also the Project WET coordinator for Maine and one of 38 members who
participated in the writing workshop to create the Educator's Guide.
Released: January 8, 2003
Contact: Kay Hyatt, (207) 581-2761
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Why Phonics Matter in Balanced Reading
Instruction
ORONO, Maine - But where are the phonics? Right here, embedded in the context of
reading and writing, say the authors of a new reading strategy and assessment book for early
childhood teachers.
Good instruction applies the best combination of phonics and real reading and writing to
meet the individual needs of beginning readers, according to early literacy specialists and
professors Paula Moore of the University of Maine and Anna Lyon of East Carolina
University. In "Sound Systems: Explicit, Systematic Phonics in Early Literacy Contexts"
(Stenhouse 2003), they tackle one of the most complex and controversial issues for preschool
-grade 2 educators who are increasingly besieged by both advocates and critics of rigid
reading programs.

TechnQfogx

"Reading is not an isolated skill. It is a holistic process that includes phonics, lots of good
literature, writing, and most of all knowledgeable and flexible teaching," says Moore. "If we
trust teachers, we shouldn't restrict them or their students to lockstep instruction."
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"Sound Systems" isn't about the on-going debate over phonics, however. It is a researchbased resource for assessing students, analyzing phonetic skills and tailoring instruction to
address the strengths and weaknesses of individual students and the class as a whole.
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Proficient readers and effective teachers need and use all the strategies under fire in the
reading ideology battle, Moore and Lyon agree. Phonics, identifying words in context,
reading and writing for meaning, and understanding how the written language works, looks
and sounds are all important and have their time and place in the process of learning to read
and learning to enjoy reading.
The book outlines practical tools and strategies for teaching and assessing phonics in wellbalanced reading and writing programs, designed to help teachers do what they are already
doing better. The authors also emphasize the importance of recordkeeping, which is
challenging but essential to ensure phonics instruction is matched to students' needs.
In order to use assessment to guide instructional decisions, teachers must have at their
fingertips what the students know, Moore and Lyon explain. Keeping track of what each
student - and the class as a whole - knows and needs to know are the keys to effective
phonics instruction, according to the authors. And, they say, it is the only way to avoid the
criticism that teaching phonics in the context of reading or writing continuous text is
"incidental teaching."
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Selected News Release

Conference to Explore Middle Level Sports
Concerns, Research
ORONO, Maine - Wedged between controversial youth sports and competitive high school
athletics, middle school athletes and their interests are often overlooked. Yet, that's where
many students drop out of sports because of lack of opportunity or negative experiences,
according to organizers of a statewide conference that will focus on the concerns and issues
of middle level athletics.
The March 5-6 Conference on Middle Level Sports will include presentations on timely
topics such as alternatives to cutting kids from sports, pros and cons of tournaments and
championships, recruiting and keeping teachers in coaching, school and community teams
competing for the same child, and the latest research about the status of middle level sports in
Maine and at the national level.
Sponsored by the Maine Center for Coaching Education (MCCE) at the University of Maine
and its Middle Level Task Force, the conference will be held at the Augusta Civic Center.
The conference is geared for school and community coaches and administrators, parents and
everyone interested in the sports experience for students in grades five through eight.
"There are no easy answers, but we hope people will share information at the conference and
go home with some new approaches and motivation to explore solutions," says Keith
Lancaster, director of the MCCE.
Two sessions particularly aimed at parents are planned for Wednesday evening, March 5.
Bob Bigelow, former NBA/Boston Celtics player, now a popular lecturer and advocate for
developmentally appropriate sports for children of all ages, will give a keynote address titled
"Adult Dreams, Kids' Games: What Should Kids, Parents and Coaches Expect from Middle
Level Sports Programs." His 6 p.m. talk will be followed by a session on how parents can
make sports positive for their children presented by the UMaine-based National Center for
Student Aspirations, as well as a panel of students discussing what kids want from middle
level sports programs. The evening activities are free and open to the public.
March 6 events begin at 9 a.m. with a welcome by Robert Cobb, dean of the UMaine College
of Education and Human Development, and a keynote address by John Giannini, UMaine
men's basketball coach, exploring where the emphasis should be in middle level sports.
What research indicates about middle level sports will be examined in the afternoon by
Professors John Swaim of Otterbein College (Ohio) and Kenneth McEwin of Appalachian
State University (NC), who will report the results of their national survey.
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In addition, the session will include information from a recent survey of Maine middle
schools and their sports programs, conducted by UMaine Professor Edward Brazee. Among
the most compelling issues identified by respondents were: finding and keeping qualified
coaches; the discrepancy between the middle level developmentally appropriate philosophy
and competitive high school-like practices; poor parental support and behavior; and lack of
adequate facilities.
The Maine research also found that 96 percent of the approximately 120 middle school
responding sponsor interscholastic athletics, but only 42 percent sponsor an intramural
program; and that 68 percent of schools allow students to be cut, but only 8 percent have
intramural programs in those sports as alternatives.
Brazee, a member of the statewide MCCE Middle Level Task Force, says an important
conference goal is to provide an understanding of what middle level athletics can and should
be. "Too often, sports seem like a separate stand-alone program to a school philosophy that
emphasizes opportunities for students to experience a variety of activities and have fun in a
non-competitive environment," he says.
More information about the conference and registration is available from the MCCE by
calling (207) 581-2443; or e-mailing Lancaster at keith.lancaster@umit.maine.edu.
Released: January 23, 2003
Contact: Kay Hyatt, (207) 581-2761
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Selected News Release
Alternative Education Responding to Complex Needs
ORONO, Maine - The growth of alternative education programs reflects both an increasing
population of students having difficulty learning and adjusting in traditional school settings
and the escalating pressure on public schools to meet the diverse academic, social and
personal needs of all children, according to a University of Maine study.
Alternative education programs in Maine public schools increased about 25 percent during
the past two years and serve approximately 2,225 high school students. The development of
such programs appears to be a response, at least in part, to keep these students in school and
working toward graduation while addressing their complex problems in a comprehensive
way, says William E. Davis, UMaine professor of education and director of the Institute for
the Study of Students At Risk, which conducted the research.
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Specific definition is difficult, but research estimates that more than 20,000 alternative-type
programs are currently operating in the nation's public schools. Maine has approximately 150
alternative education programs that offer credit toward high school graduation. While they
vary in type, operation and enrollment, their driving force is similar, according to Davis. All
work to provide a different type of instructional format and curriculum, and a more personal,
responsive climate. Common elements include a heavy emphasis on individualized
instruction, close instructor/student relationships, flexibility in school schedule and relevant
hands-on experiential learning.
The research on the status of alternative education programs followed an earlier study
investigating the wide variance among Maine school districts in the numbers of students
identified within the behavioral impairment or emotional disability special education
categories. Special education enrollment in Maine has increased steadily since 1992, with
approximately 17 .3 percent of all students receiving special education services during the
2001-02 school year. Also Maine serves nearly twice the national average of students
identified with emotional disabilities.
"We kept hearing that effective, quality alternative education programs at all levels - K-12would reduce the number of students requiring special education, particularly those with
emotional or behavioral problems, and would serve as a preventive measure by providing
early intervention," said Davis.
Research suggests three major factors have combined to create the recent interest in
alternative education, according to Davis. They include: the current reform movement
emphasizing high academic standards, student achievement and accountability; widespread
concern about school violence and the desire to make schools safe, including removal of
disruptive students; and the increase in students served by special education, with costs
perceived by many citizens as unfairly eroding resources for non-disabled students.
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Most alternative education programs in Maine include some special education students, but
the vast majority of students do not have identified disabilities, according to Davis. Rather
they are considered at risk for school failure because of complex needs and situations that
often result in feeling alienated, ineffectual and devalued both as learners and human beings.
It is not surprising, Davis says, that students consistently identified the two greatest strengths
of their alternative education programs as the personal relationship with instructors and the
sense of hope and empowerment these programs provide.
Policymakers and educators need to view alternative education as effective vehicles for
promoting the learning of all students and lowering the number of real and potential student
dropouts, not as a solution to increasing pressure on schools, Davis points out. That
perspective calls for understanding the intended purpose, purported advantages and
disadvantages, and the major characteristics commonly associated with successful alternative
programs, which his research addresses.
The institute's study collected information on the general status of alternative education from
75 programs representing 65 Maine school districts or units. Thirty were selected from this
sample for more in-depth study and analysis. The programs studied have operated for more
than six years and serve students in grades 9-12.
The majority of alternative education programs in Maine (56 percent) were characterized as
designed to serve students having difficulty learning and adjusting in conventional school
settings. Student participation is voluntary in these programs, commonly referred to as
innovative or choice programs. Twenty-three percent were characterized as serving students
needing remediation or rehabilitation in the academic, social, emotional and/or behavioral
areas. Only 1 percent in the sample identified their program as disciplinary or designed
exclusively to serve students at risk of suspension or expulsion or who have already been
suspended or expelled.
The students were as varied as their programs, but general characteristics fall into three
types: unconventional learners who need different overall learning environments; students
with minor emotional or behavioral issues; and students with compelling personal, family
and/or social issues and problems.
Of the 75 programs, 51 percent were housed off campus, while 48 percent were located on
campus. Program site appeared to be primarily a function of space availability. However,
directors of off-campus programs saw their location as a major factor in success because their
students felt generally rejected by the majority of their classmates and in some cases by
teachers in the regular high school.
Ninety percent of the programs indicated that the local school district budget was the major
source of funding; for most, it was the sole source. This finding lends support to the
prevailing belief that, in recent years, alternative education programs have become more
institutionalized and accepted as part of the overall public school educational delivery system
in Maine, says Davis.
The greatest needs reported were for more funding and quality space for programs.
Assessing alternative education has always posed a dilemma and is of even greater concern
with state and national emphasis on increased uniformity and rigor, according to Davis.
However, the majority of the programs advocate strongly for use of multiple measures such
as portfolios and projects in addition to required standardized tests.
"We were pleasantly surprised by how many programs appeared to be dealing with the Maine
Learning Results with a creative lens for presenting and meeting the standards," Davis said.
https:/lweb.archive.orglweb/20030729072537/http:llwww.ume.maine.edul-cofedlhappenings/news/2-3-03.htm
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Student outcomes reflect a positive trend. Eighty-one percent of the 281 students who held
senior status during the first quarter of the 2000-01 year graduated from the alternative
education program with a high school diploma; 9 percent dropped out. Most, if not all, were
considered at high risk for dropping out of school, and some had already dropped out on one
or more occasions. Of the completers, 23 (10 percent) enrolled in higher education; 27 (12
percent) in technical/vocational programs; 14 joined the military; and 131 obtained full time
jobs.
Among recommendations stemming from the research:
• Increased state support to help alternative educators to meet the needs of increasing
numbers of students who appear to benefit from participation.
• Collaboration between the state Department of Education, university teacher training
programs and the Alternative Education Association of Maine to address personnel
needs. No formal alternative education training program currently exists in Maine.
• Clarification of the interrelationship between alternative and adult education. Many
adult educators feel increasingly expected to provide programs for adolescents who
have dropped out of school, or been expelled, and require a different type of
curriculum and instruction.
The Institute for the Study of Students At Risk is sponsored by the Division of Special
Services at the Maine Department of Education and the College of Education and Human
Development at UMaine. An executive summary of the study, " Alternative Education
Programs in Maine: A Further Investigation of Their Impact on Students At Risk and with
Disabilities," is available by calling the institute at (207) 581-2440.
Released: February 3, 2003
Contact: Kay Hyatt, (207) 581-2761
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ORONO, Maine-Outstanding Maine high school students considering a career in teaching
have the opportunity to get some solid experience at the University of Maine this summer.
The UMaine College of Education and Human Development's Future Teachers Academy,
offered at no cost to participants, takes place June 22-25.
Approximately 30 highly motivated in-coming high school juniors and seniors will be
selected from throughout Maine, based on their academic record and desire to teach,
especially in the teacher shortage areas of secondary or middle school mathematics, physical
science and foreign languages. Some qualified in-coming sophomores will also be considered
on a space-available basis.
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The four-day campus experience includes workshops, seminars and other carefully designed,
technology-rich programs with UMaine faculty, outstanding high school teachers and
students already in the UMaine teacher preparation program. The goal is to provide aspiring
teachers a realistic overview of the profession, including opportunities, challenges, issues and
the accountability standards expected of today's teachers, as well as the latest research in the
complex processes of teaching and learning.
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Students interested in the Academy should contact the College of Education and Human
Development or their high school guidance counselor for more information and an
application. Application deadline is April 10. The UMaine contact is Owen J. Logue,
assistant dean, (207) 581-2485; e-mail, 9j.logye@umit.maine.edu.
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Funding for the Academy comes from the MBNA Community Foundation, the University
and other sources.
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Selected News Release
Expert Lessons for Future Math/Science
Teachers
ORONO, Maine - Future teachers will have the chance to work with some top educators, as
well as hear experiences and advice from novice teachers, during a series of workshops at the
University of Maine on Saturday, March 29. The third annual Mathematics and Science
Future Teachers Club Spring Conference is designed to attract aspiring teachers, especially in
the critical shortage areas of math and science, and provide highly relevant instructional
strategies and a realistic view of the classroom.
UMaine and other college students pursuing degrees in education, as well as those majoring
in mathematics or science and are interested in teaching, will delve into topics such as
Rocketry and the Standards, Exploring Mathematics in a Sunday Stroll, Brain Science and
Learning Math, Attributes of an Effective Classroom, and Interacting with Famous Scientists
from the Past. They will also hear a keynote address by Joanne Defilipp Alex, educational
director and classroom teacher at Stillwater Montessori School in Old Town. Alex was
Maine's 1998 Teacher of the Year and state finalist for a 2002 Presidential Award for
Excellence in Science Teaching.
The daylong conference is free, and registration is required. The event is sponsored by the
Future Teachers Club of the Maine Mathematics Science Teaching Excellence Collaborative.
The project's goal to boost the numbers of grade 7-12 math and science teachers by
improving the recruitment, preparation and support of students with strong interests in math,
science and technology. Funded by the National Science Foundation, the Collaborative is a
joint effort of the University of Maine, the University of Southern Maine, the University of
Maine at Farmington and the Maine Math and Science Alliance.
For information or registration, interested students preparing to be math or science teachers
may call Amie Gellen, UMaine Mathematics Education lecturer, 581-3905; or e-mail Future
Teachers Club President Lindsay Junkins: lindsa-Y-.junkins@umit.maine.edu.
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Selected News Release

Students to Show and Learn Power of
Mentoring at Summit
ORONO, Maine - Student leaders from eight Maine high school and their advisors will
gather at the University of Maine on Thursday, March 20 for the second annual Mentor
Summit, sponsored by the National Center for Student Aspirations (NCSA). A highlight of
this year's summit will be the attendance of students from Notre Dame High School in
Scotian~ who are interested in starting a student-to-student mentoring program at their
school.
Throughout the day, the students will participate in workshops and other activities designed
to develop or strengthen school mentoring programs and to better understand the role and
responsibility of mentors.
The NCSA, part of the UMaine College of Education and Human Development, works with
interested schools to develop programs, based on the individual school's goals, and to train
students to become effective mentors. The schools recruit and screen potential mentors and
younger students who might benefit from such a relationship. Mentors make a commitment
of at least one year. NCSA staff work in the schools with mentors and administrators on
training and program development.
Schools attending the March 20 summit, titled Connections: Student to Student, include
Hampden Academy, Portland High School, Sumner Memorial High School in Sullivan,
,Carrabec Valley High School in Anson, Jay High School, Bucksport High School, Madison
Area Memorial High School, and Forest Hills Consolidated School in Jackman. The six
students from Scotland will spend a week in Maine, attending classes at Hampden Academy
and Bucksport High.
All summit activities take place in Wells Conference Center. NCSA staff contacts at the
conference include: Andrea Cole, Sharon Wilson-Barker and Carla Ritchie. Media are
welcome to all sessions. An agenda follows:

2003 NCSA Student Mentor Summit
March 20, Wells Conference Center, University of Maine
Agenda
8:30-9:15 Registration, Introductions
9:15-9:45 Keynote Address-Tim Hathorne, Mid-Coast School of Technology
9:45-11:30 Session I: The NCSA Student Mentor Program

https:/lweb.archive.orglweb/20030510044136/http:f/www, ume.maine.aduf-cofedfhappanings/news/3-17-03.htm
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1. Mentoring 101: So, you want to be a mentor? (Carla Ritchie, NCSA codirector; Mary Perry, NCSA field specialist)
2. Mentoring 202: Moving your Program Forward (Greg Fortier, NCSA field
associate; Andrea Cole, N CSA senior staff associate)

11:30-12:30 Lunch & Table Challenge "Around the Table"
12:30-1:45 Session II: Aspects of Mentoring

1. Conflict Resolution (Barb Blazej, Peace Studies; Caitlyn Barker, UMaine
Student)
2. What Do We Do With These Kids, Anyway? (Greg Fortier)
3. "Climb-it" -The Journey of the High School Mentor? (Carla Ritchie)
4. Tales of the AP Student (Mary Perry)
5. Creating Sustainability: A session for Advisors (Sharon Wilson-Barker,
NCSA co-director)
1:45-2:30 Presentation to Whole Group on Session II Activities
2:30-3:00 Closing Remarks
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ORONO, Maine-Registration is underway for the National Youth Sports Program's 11th
season at the University of Maine. Beginning June 23, the free day camp offers six weeks of
fun, teamwork and skill development for area boys and girls
The camp features swimming, plus other skill-building and educational opportunities for
children ages 10-16. Soccer, softball, track and field, tennis, golf, an outdoor adventure
component and math-science lab activities are on the schedule. In addition, new staff
members are bringing fresh ideas and expertise to offer an even greater variety of activities,
according to Stephen Butterfield, UMaine professor of education who has spearheaded the
award-winning program since its establishment.
A partnership between the U.S. government and participating universities and communities,
with oversight by the National Collegiate Athletic Association, the camp represents a $1,000
value at no cost to participants. Under the federal grant, the majority of campers must come
from families who meet Department of Health and Human Services income guidelines. Some
slots for youngsters of families above the income guidelines are usually available, also at no
cost, and those names are placed on a waiting list.
In addition to the activities, the program includes a comprehensive sports physical
examination, breakfast snack and lunch. Transportation is provided from designated, major
pick-up points in every direction within an hour's distance of Orono. The camp runs Monday
through Thursday from 7:45 a.m. to 1:30 p.m. The last day is Aug. 1.
Conducted in a highly structured, friendly, non-competitive learning environment, the
program and staff are committed to helping campers achieve the goals of believing in
themselves, getting along with others and experiencing success through individual and team
achievement.
For registration information, call the UMaine NYSP office, (207) 581-2466 or e-mail:
diane.legmnde@umit.maine.edu

Main~
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Young Authors Camps Set at UMaine, Benton
ORONO, Maine - The Maine Writing Project is sharpening pencils and checking keyboards
for the annual Young Authors' day camps to be held this summer at the University of Maine
and in Benton.
The UMaine program for students in grades 3-12 runs July 7-11. The program at the Benton
Elementary School set for July 14-18 is open to students in grades 1-12
In addition to working on skills in a fun and supportive atmosphere, participants explore
different genres of writing, compose for creativity and to inform, experiment with electronic
texts, and publish and share their writing.
Both camps are led by teachers who have completed the rigorous requirements of the Maine
Writing Project at UMaine, an affiliate of the National Writing Project. Daily sessions run
from 8:30 a.m. to noon at both sites. The $100 fee includes workshops, materials and snacks.
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nformation about the Young Authors' Camp programs, sponsored by the Maine Writing
Project and the UMaine College of Education and Human Development, is available by
calling the site contact. The number to call about the UMaine camp is (207) 581-2438. The
Benton contact is Darlene Armstrong, (207) 474-6847 or (207) 453-4240.
he National Writing Project is a federally funded professional development program
dedicated to improving instruction in the nation's schools, particularly through composition
as a powerful way of learning in all curricular areas.
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UMaine Conference Offers Global View
ORONO, Maine -A University of Maine conference is aimed at providing K-12 educators
with the ideas, curriculum and practices to explore global themes with an eye toward state
and national learning standards. The Global Education Institute will be held June 22-27 at the
UMaine Hutchinson in Belfast. Award-winning writer Joy Hakim is the scheduled keynote
speaker for June 23.
As the world becomes more connected and interdependent, teachers are increasingly
challenged to help students understand the historical, economic and cultural dynamics of
today's global society, according to Edward Jadallah, UMaine associate professor of social
studies education and institute director. "This is a timely professional development
experience for educators interested in teaching with a global perspective and learning how
conditions and events throughout the world affect life today and in the future," he says.
A global education curriculum involves knowledge, skills, attitudes and values relevant for
participating in a culturally diverse and interdependent g world society, Jadallah says. The
institute will address those issues through readings, guest speakers, panel discussions, case
studies, telecommunication conferences and other activities, including development of a
standards-based content analysis and grade level -appropriate resource unit. For example
following Hamkin 's keynote, a panel representing the social sciences, humanities and
education will discuss how their disciplines contribute to student learning and provide a
framework for understanding and interpreting today's world.
A former teacher and newspaper editor, Hakim is author of the IO-volume "A History of
U.S.," which earned the James A. Michener Prize for Writing in 1997, and the recent PBS
mini-series "Freedom: A History of U.S." Hamkin's speech is co-sponsored by the UMaine
College of Education and Human Development and the Division of Cultural Affairs and
Libraries.
The focus of this year's institute is Western Europe. An optional travel study tour to Italy,
Switzerland and France is planned for July 5-16.
For more information about the institute, which carries both graduate and undergraduate
credit and Continuing Education Units, contact: Dr. Edward Jadallah, (207) 581-2488; e-mail
mjaciallah@nmit.maine.edu; or visit the institute website at
www.umit.maine.edu/global education.
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UMaine Student Honored as Future Professional
ORONO, Maine - University of Maine junior Tara Bryant of Brewer recently returned from
Philadelphia where she participated in a national conference of physical and recreational
educators as an Outstanding Future Professional. She was one of two Maine college students
selected for the 2003 honor by the Maine Association of Health, Physical Education,
Recreation and Dance (MAHPERD).
~Tara Bryant

Similar professional organizations in each state annually
select two outstanding physical education majors, based
on their academic achievement, campus and community
involvement, professional potential and leadership
qualities. Christian Gurney of Lisbon Falls, a student at
St. Joseph College, is the other Maine representative.
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A 2000 graduate of Brewer High School, Bryant is a
Kinesiology and Physical Education major at UMaine,
specializing in outdoor education. In addition to meeting
and talking with widely recognized professionals in her field, Bryant also had the opportunity
to participate in a presentation on starting outdoor education programs in public schools with
two of her former Brewer High teachers - Mark Savage and Cynthia McLaughlin.
The conference was "an amazing opportunity and experience," Bryant says. "It was a
privilege to be recognized in front of the whole assembly, and the professionals viewed and
treated the college students as legitimate future professionals."
As part of her award, Bryant will attend the National Student Leadership Conference, being
held this fall at an Easter Seal Camp in Alabama. She is looking forward to this experience
and the opportunity to work with children and young adults with physical disabilities and
their families.
Outdoor education - from white water rafting and rock climbing to hiking and even paint
balling- offers lifelong skills and activity, Bryant says. She likes the challenge, adventure
and risks they offer, but most important, she emphasizes, are the intangible end products.
Working together to learn and master physical skills develops qualities such as patience and
cooperation.
"It's all about relationships," she says. "The process and participation builds trust, teamwork,
leadership and respect."
Bryant is an active member of the UMaine Campus Crusade for Christ and the Lifelines
organization. The mission of Lifelines fits her personal and professional aspirations: to use
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outdoor experiences to strengthen relationships, communication, leadership, character and
faith. Her career goal is to work in a higher education outdoor missions program.
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Selected News Release
(Media Note: Media are welcome to visit the Adolescent Literacy Advanced
Institute sessions, taking place July 7-17, 9 a.m. to 4 p.m. in 107 D.P. Corbett
Hall, University of Maine. Project leaders Jeff Wilhelm ofUMaine and Julie
Meltzer of the Education Alliance at Brown University are primary contacts for
the media.)

Maine Setting the Pace for Adolescent Literacy
ORONO, Maine -- Basic reading and writing are no longer sufficient for today's high school
students who must demonstrate strong literacy and critical thinking skills to meet
performance-based standards in content areas, succeed at the workplace and participate in a
democratic society. Yet, few content area teachers have the training or time to include literacy
development into also packed curriculum demands.
The University of Maine is part of a partnership and national demonstration site working to
address this dilemma. Professional development is crucial, and more than 50 teachers from
Madawaska to Falmouth are signed up to take the July 7-16 Adolescent Literacy Advanced
Institute, designed to help subject matter teachers weave literacy development into their
instruction.
The graduate level course was developed and is taught by Jeff Wilhelm, UMaine associate
professor of literacy, and Tanya Baker, literacy coordinator at Brewer High School and
aUMaine doctorate student in literacy. Institute participants, representing high schools from
Madawaska to Falmouth and Harrison to South Paris, will also conduct action research about
their use of reading interventions throughout the year, attend follow-up classes and engage in
peer coaching.
The course was first taught last year as part of the Washington County Adolescent Literacy
Project, a 3 1/2-year collaborative to create, sustain and study school-wide literacy initiatives
at the high school level. The project, involving five Washington County high schools, is
creating a statewide and national model for making reading and writing essential components
of lesson plans, instruction and assessment in all subjects. A total of 57 Washington County
teachers have completed the institute.
Partners in the Adolescent Literacy project include the Northeast & Islands Regional
Educational Laboratory at Brown University, the state Department of Education, the
University of Maine (through the College of Education and Human Development), the
Washington County Consortium for School Improvement, the University of Maine at
Machias and the Mitchell Institute.
The only model of its kind in the country, the Washington County project is unique because
of its collaboration and alignment with major state education priorities and secondary school
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reform initiatives, according to Julie Meltzer, a project manager at the Regional Lab. For
example, it is connected to and supports the goals of the Maine Leaming Results, state and
local assessment, Promising Futures, the Center for Inquiry on Secondary Education, the
Center for Inquiry on Literacy, the Maine Adult Education System and the Maine Learning
Technology Initiative.
The project has three parts: technical assistance to design., implement and monitor a schoolwide literacy initiative at each participating high school; professional development for
teachers in content area reading; and research studies of the initiative and its effects on
content teaching and learning across the curriculum in each participating school.
UMaine has been instrumental in providing graduate level professional development
focusing on content area literacy. Jeff Wilhelm, associate professor ofliteracy, and Tanya
Baker, literacy coordinator at Brewer High School and a UMaine doctorate student in
literacy, design.ed and taught the course - the Adolescent Literacy Advanced Institute delivered at UMM and at UMaine. Both the Orono and the Machias institutes were open to
teachers throughout the state.
Teachers completing the institute, four follow-up sessions and teacher action research
projects receive six graduate credits and are increasing the adolescent literacy capacity of
their schools. Teachers participating in last year's institute changed their teaching and
learning practices in high school classrooms to be more student centered, supportive of
literacy development and more engaging according to teacher surveys and student focus
group interviews.
The Northeast and Island Regional Educational Laboratory, a program of the Education
Alliance at Brown University, is one of 10 regional laboratories, sponsored by the U.S.
Department of Education, working to promote knowledge-based school improvement and
systemic reform. The Lab at Brown serves New England, New York, Puerto Rico and the
Vrrgin islands. It works with policymakers, state departments of education, educators, parents
and community and business leaders to develop and implement effective education reforms
appropriate to the needs of the region's communities. For more information:
www.alliance.brown.edu/programs/lab
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Teachers Complete Maine Writing Project
ORONO, Maine - Twenty-three exemplary educators completed the 2003 Maine Writing
Project at the University of Maine this summer. Sponsored by the College of Education and
Human Development, the invitational program is providing a force of highly trained writing
instructors for Maine students and for other teachers.
The Maine Writing Project was officially established in 1998 as an affiliate of the National
Writing Project. The national project and its state affiliates comprise a grassroots teaching
initiative dedicated to the improvement of student writing and the teaching of writing across
the curriculum in all grade levels.
Acceptance as a Writing Project Fellow is both a privilege and an obligation. The teachers
improve their own skills through specialized training and make a commitment to provide
instruction to other teachers and opportunities to enhance student writing. The Maine Fellows
sponsor or collaborate in activities such as professional development conferences and
advanced institutes on timely topics, and they provide opportunities for K-12 students at
events such as the annual Young Authors' camp.
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Bangor - Anna Bragg, William S. Cohen School
Bangor - Sharon Zolper, UMaine graduate student
Brewer- Debra Footman, Pendleton St. School
Brewer - Pamela Kimball, State Street and Washington Street schools
Brewer- Janet Nordfors, Washington Street School
Eastport - Russell Buker, Shead High School
Fairfield- Donna Foster, home schoolteacher
Farmington - Leanne Condon, Mt. Blue High School
Gardiner - Debra Butterfield, Gardiner Regional Middle School
Hampden - Karyn Field, Reeds Brook Middle School
Hermon - Peg Smist, Hermon Elementary School
Mt. Desert Island - Kate Meyer, MDI High School
Newport - Sheila Cochrane, Newport/Plymouth Elementary School
Newport-Angela Brown, Sebasticook Valley Middle School
Orland - Susan Warren, Orland Consolidated School
Pittsfield - Tracy Hallee, Manson Park School
Pittsfield - Kristen McGovern, Maine Central Institute
Scarborough - Becky Turner, Scarborough Middle School
Skowhegan - Tammy Ranger, Margaret Chase Smith School
Sullivan - Mary Seward, Mountain View School
Turner - Amanda Anderson, Leavitte Area High School
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• Turner - Dane Despres, Leavitt Area High School
• Winthrop - Dave Boardman, Winthrop High School
Maine Writing Project co-directors were Richard Kent of Rumford, UMaine assistant
professor of literacy; and Carol Lavine of Greene, adjunct faculty at UMaine and Central
Maine Community College, Auburn.
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Note: J. Duke Albanese and Robert A. Cobb, co-directors of the new
Coaching Maine Youth to Success initiative, will be available to discuss the
project with interested media on Thursday, Sept.11, 1:30 p.m., 151 Shibles
Hall, University of Maine.
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ORONO, Maine - A federal allocation will provide seed money for the University of Maine
to shape a coaching and sports education initiative aligned with timely educational issues and
the state's learning standards. Former Maine Education Commissioner J. Duke Albanese is
spearheading the effort to create research-based curriculum development and community
awareness to improve the training of coaches, and identify and implement best practices for
school sports programs.
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"Coaching Maine Youth to Success" will seek to improve the sports experience as a means of
heightening the aspirations and academic performance of student athletes and encouraging
more students to participate in and benefit from the positive, lifelong benefits of sports.
Robert Cobb, dean of the College of Education and Human Development, who successfully
sought the $397,400 congressionally authorized grant, is co-director of the project. The twoyear grant was designated in the FY2003 U.S. Department of Education appropriation.
" The purpose of earmarks is to generate creative thinking that can be of national value/' says
Cobb. "We are fortunate that Duke Albanese - a career educator with proven credibilitysees the potential of such a project and is available to direct the day-to-day activities."
Secondary education is a statewide concern, and developing model sports programs can
dovetail well with initiatives focusing on strengthening high schools, increasing the number
of Maine graduates going on to and succeeding in post-secondary education, and staying in
the state, Cobb and Albanese agree.
Albanese is also lending his expertise as lead policy advisor for the Great Maine Schools
Project at the Senator George J. Mitchell Scholarship Research Institute in Portland. As
Commissioner, he provided the leadership to land a $10 million grant from the Bill and
Melinda Gates Foundation to improve Maine's high schools.
"Athletics are a huge part of the school experience and the community," says Albanese.
"High school climate matters, but the high school experience doesn't work for all kids.
Coaches are among the best mentors in schools and communities, and the quality of coaches
as educators and role models is key to the student experience."
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Cobb and Albanese have established an ambitious timeline, beginning this fall, for
developing and advancing the initiative. It targets every Maine high school and middle
school offering interscholastic sports, as well as coaches and student athletes in those
schools. The overall goal is to be a catalyst, leader and resource for schools and communities
in developing quality interscholastic sports programs that complement high academic
standards.
The initiative builds on the pioneering work of the Maine Center for Coaching Education
(MCCE), located within the College, in linking interscholastic sports programs to their
schools' educational mission and the Guiding Principles of the Maine Learning Results. That
program - Sports, Schools and Learning Results - was piloted at a dozen Maine high schools
from 1996-99 and provided one of the first program assessment models grounded in Maine's
performance-based standards.
The new initiative will identify core principles and practices of healthy interscholastic sports
programs, including the training and preparation of coaches, and the generation of a
statewide conversation about the purpose and merit of interscholastic athletics, as well as
problems. As envisioned, "Coaching Maine Youth to Success" will provide a working
philosophical base and a mechanism for improving Maine interscholastic athletics,
supporting quality coaching education and helping guide school sports programs across the
nation.
A select panel of Maine citizens, with broad public input, will craft guiding principles and
practices for interscholastic sports programs that, in addition to skills, teach principles of fair
play, respect for rules, sportsmanship, and develop good citizenship, leadership and character.
The MCCE, directed by Keith Lancaster, works to address the decline of qualified coaches
and the lack of consistent training and certification standards for the hundreds of new
coaches recruited each year. The initiative will bolster and expand the MCCE's education
opportunities for coaches and athletic administrators to include parents and discussion of
issues like spectator behavior and unrealistic expectations for young athletes.
The National Center for Student Aspirations and the Center for Research and Evaluation,
also at UMaine, will be responsible for research and program development strategies, such
as: developing surveys to gather information on the attitudes and beliefs of coaches, parents
and student athletes, and certification demographics of Maine coaches; designing and
implementing an experimental project measuring the effects on student aspirations for
various coaching training interventions; and providing research and materials to educational
and community leaders to inform development of programs, policies and curriculum to
support training activities.
The initiative will seek out key statewide partners, including the Maine Principals'
Association, the Maine Interscholastic Athletic Administrators' Association, the Maine
School Superintendents' Association and the Maine School Boards' Association. In addition,
the project will engage the Maine Department of Education, State Board of Education, and
higher education institutions that have teacher and administrator preparation programs in
exploring policy issues regarding certification of coaches, athletic directors and principals.
"There is no definition of what good healthy sports programs look like or what their
parameters in middle schools and high schools should be," says Albanese. "Articulating the
essential qualities of interscholastic athletics that mesh with teaching and learning
expectations will help steer good activities and experiences for kids."
The core principles and practices will serve as guidelines for preventing and working out
problems under a broadly agreed-upon doctrine. Acceptance and participation of schools is
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integral to the initiative's success, and those that sign on will be recognized for strengthening
the educational contribution of athletics, advancing school improvement and playing an
important part in achieving the state's learning and performance standards.
The Fall 2003 timeline for the project includes: development of survey instruments; design of
an aspirations measurement project; establishment of the select panel; strengthening the
Maine Center for Coaching Education; and development of a public communication strategy
For more information about the University of Maine Coaching and Sport Education
Initiative: Coaching Maine Youth to Success, contact the co-directors:
Duke Albanese (207) 581-3645
Robert Cobb (207) 581-2441
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Contact: Kay Hyatt, (207) 581-2761
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Education Partnership Names Executive Director
ORONO, Maine - A career Maine educator has been named to provide leadership and
coordination for a regional collaboration working to improve teaching and learning at all
levels. Owen P. Maurais, who recently retired as superintendent of Old Town Schools, will
provide leadership and coordination for the Penobscot River Educational Partnership: A
Professional Development Network, consisting of eight area school districts, a regional
vocational/technical center and the University of Maine.
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Maurais has been active in the consortium since its beginnings in 1996 when a group of area
superintendents formed a partnership to share and develop resources to address common
needs and issues. About the same time, the UMaine College of Education and Human
Development was redesigning its teacher preparation program, including on-going
professional development for educators, in partnership with some of the same area schools.
The two groups officially merged in 1999
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Successful collaboration is based on mutual needs, compatible missions and the belief that
best work is done together, according to Maurais, who sees the partnership (PREP: PDN)
becoming a statewide model.
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Members of PREP: PDN include: Brewer, Bucksport, Union 90 (Alton, Bradley, Greenbush,
Milford); Indian Island; Union 91 (Orrington/Orland); Old Town; SAD 22 (Hampden,
Newburgh, Winterport); Union 87 (Orono, Veazie); United Technologies Center, Bangor; and
UMaine.
"Owen's leadership experience and proven commitment to collaboration will be tremendous
assets to the partnership," says Robert Cobb, 2003-04 chair of the PREP: PDN Executive
Committee and dean of the UMaine College of Education and Human Development. "The
university's formal partnerships and numerous initiatives with Old Town schools can be
attributed in large part to Owen's philosophy of putting children first and providing the best
teachers possible."
In the half-time position, Mauris will work on partnership development and communication,
and be a resource connection between the university and public schools. He will provide
support for two governing boards, comprised of partnership members - the Steering
Committee, which plans and implements new initiatives, and the Executive Committee,
which has general oversight and fiscal responsibilities. And, he will keep PREP: PDN
focused on the goals of its strategic plan and the resources needed to meet immediate and
long-range challenges presented by state and federal regulations.
"Student assessment is a key concern of everyone in education," says Maurais, as districts
face deadlines for compliance with the Maine Learning Results and the federal No Child Left
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Maurais earned bachelor's and graduate degrees in special education and educational
administration at UMaine and a master's in business from Husson College.
He started his career as a special education teacher in Van Buren in 1972 and came to Old
Town schools in 1974, where he initiated services for exceptional children and served as
director of special education from 1979 to 1985. He became an administrator in the
superintendent's office in 1985 and served in the top post from 1995 until retiring this
summer.
The executive director's position is funded by the partnership, and the office is housed in
Shibles Hall at UMaine. More information about PREP: PDN is available on the
partnership's website: www.12re1212dn.org
Released: September 11, 2002
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Selected News Release
UMaine Students Recognized for Academic Achievement
ORONO, Maine -Ninety-two students in the University of Maine College of Education and
Human Development were recognized recently for outstanding academic achievement. The
students, representing communities throughout 14 Maine counties, six other states and
Canada, were honored at the Fall Presidential Academic Achievement Award Ceremony,
attended by faculty and family members.
College Dean Robert Cobb and faculty advisors congratulated and presented each student
with a Presidential Academic Achievement pin. The one-time award is presented to students
who have earned a 3 .50 or higher grade point average during the most recent semester and
maintained at least a 3.0 average over the past two semesters. Students earning the award
were:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Alton - Angela Wilcox
Arundel - Karlin Bundy
Ashland- Sarah Dwyer
Auburn - David Cox
Augusta - Brandon Arbour
Bangor - Erin Fry, Sara O'Connell, Keith Turner, Melissa Turner
Bath - Lynn Wolfe
Belfast - Charles Martin
Blue Hill - Jessica Astbury
Brewer- Sarah Hussey, Jane Mcintosh, Danielle Russell, Lindsay Thornton
Bridgewater - Jessica Hallett
Brunswick - Stacy Alexander
Bucksport - Kimberly Chadbourne, Annette Sohns
Canton - Meredith Caffelle, Jennifer Way
Clinton - Amy Hanscom
Dexter - Adam Gudroe
East Millinocket - Kasey Wyman
Easton - Kelly O'Mara
Ellsworth - Daron Williams
Fairfield- Amanda Blodgett, Kristen Fatter
Freeport - Brianne Wilson
Glenburn - Jamie Paschal
Hampden - Sarah Gerry, Elizabeth Leicht
Harrison - Zakia Anderson
Hermon - Lucas Lockhart
Hope - Zachary Mcintyre
Houlton - Sarah Graham, Alicia Jewell
Indian Island - Awendela Dana
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•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Kenduskeag - Stephanie Partridge
Lee - Kathy Crise
Lewiston-Jeffrey Begin
Lisbon - Brandi Williams
Littleton - Sara McQuarrie
Madison - Erin Garland
Milford - Adam Lyons
Minot - Trina Downing
North Amity-Eryn Martin
Oakland - Weston Viles
Old Town - Bethany Johnstone, Todd Rand
Orland - Sara Haney, Cassie Taylor
Orono - Sarah Hildebrand, Brooke Leger
Oxford - Sarah Carter
Pittsfield - Katherine Adams
Presque Isle-Matthew Fortin, Natalie Hamel, Megan Henrikson, Marie Sanderson
Randolph - Emily Hebb
Rangeley - Christine Mercer
Rockland - Sarah Gallagher
Saco - Esther Johnson
Sanford - Tracy Theriault
Searsport - Ryan Middleswart
Skowhegan - Tara Bedard
South Berwick - Heather Brannon
South Thomaston - Andrea Fullerton, Christina Rackliff
Spruce Head- Courtney Young
Stonington - Jamie Thompson
Topsham-Ashley Leslie, Fredericka O'Farrell
Veazie - Nicholas Runco
Westbrook - Abby Davis, Whitney Mills
Winslow - Heather McLean

Students from other states and countries receiving the award were: Libby Brooks-Shesler,
Madison, N.J.; Jessica Demello, Scituate, Mass.; Meredith Caffelle, Canton, Mass.; Jacob
Eaton, West Rutland, Vt.; Christy Haley, Newbury, Mass.; Tegan Kirk-Elkin, Rutland, Vt.;
Jennifer Lamond, Brockton, Mass.; Christine Nold, Shelburne, Vt.; Jill Rosiek, Larksville,
Pa.; Amber Sammons, Castro Valley, Calif.; Kelsey Wilson, North Adams, Mass.; Brandy
Walsh, Amherst, N.H.; Katherine Quackenbush, Halifax, Nova Scotia, Canada; and
Katherine Crawford, Sackville, New Brunswick, Canada.

Released: October 28, 2004
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Annual Children's Book Drive Gearing Up
ORONO, Maine-The University of Maine College of Education and Human Development,
in partnership with the Old Town-Orono Kiwanis Club has launched the 26th annual drive to
collect books for needy youngsters. The public is invited to join in the tradition by donating
new books suitable for toddlers to teens.
Established by College Dean Robert Cobb, 26 years, the community book collection has
made thousands of books available to deserving area children. The College takes the lead in
collecting the books, and Club members distribute them at the service organization's annual
holiday party for area children.
Books, gift wrapped if possible and marked for a particular age level, may be brought to
Cobb's office,
151 Shibles Hall, through Friday noon, Dec. 5.
The UMaine Book Store in Memorial Union is again joining the College to boost the number
of books collected and children served. During National Children's Book Week, Nov. 17-22,
the Book Store will match each book purchased for the book drive with one of comparable
value. Books purchased elsewhere may also be dropped off at the Book Store, which will
deliver them to the College.
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Selected News Release
(News Directors: Professor Edward Brazee is available to discuss the backgrounds and
implications of new recommendations to improve the nation's middle schools.)

Middle School Leaders Call for Change
ORONO, Maine -- The National Middle School Association has taken a major step toward
debunking the myth that middle schools are too soft and lack academic rigor, according to
University of Maine Professor Edward Brazee. The research to back up effective middle
schools as centers of academic and developmental growth was presented at the National
Press Club, along with the announcement of 14 qualities essential to providing the best
education for young adolescents.
"A strong case is made for the courageous leadership needed by middle grades teachers and
administrators," Brazee said at the Nov. 5 news conference in Washington, D.C. "Middle
schools work when principals, teachers and parents work together to achieve a common
vision and place a strong emphasis on student learning and creating a culture of caring and
support."
Brazee, editor ofNMSA publications, and other officials of the national organization, called
for policymakers to act now to implement the recommendations, which include, among
others: educators trained specifically to work with young adolescents; leaders willing to
change practice and take risks; challenging and relevant curriculum; assessments designed to
improve learning; and family and community partnerships.
The recommendations are part of the NMSA's revised position statement, This We Believe:
Successful Schools for Young Adolescents. The new Research and Resources document
supports the effectiveness of the 14 qualities, when all are in place.
"Fifty years of lessons learned in middle level education have taught us what will make a
difference in the lives of the 20 million young adolescents in our middle schools," said John
Lounsbury, a founder of the Middle School Movement in the United States. "This is our call
to communities and schools through the nation: if middle schools are based on these 14
qualities, students will succeed," he emphasized.
NMSA is the only national education association dedicated exclusively to the growth of
middle level education. In addition to Brazee, other NMSA leaders speaking at the news
conference were Executive Director Sue Swain, Westerville, Ohio; President Linda
Robinson, principal of Alvin Junior High near Houston; Phyllis Toy Wong, board of directors
member and teacher at Walter Clarke Middle School, El Paso; and Lounsbury, consulting
editor and former dean of education, Georgia College.
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Fourteen Characteristics in This We Believe: Successful Schools for Young Adolescents,
published by National Middle School Association, 2003
The National Middle School Association believes successful schools for young adolescents
are characterized by a culture that includes
• Educators who value working with this age group and are prepared to do so. Effective
middle level educators understand the developmental uniqueness of the age group, the
curriculum they teach, and effective learning and assessment strategies. They need
specific teacher preparation before entering the classroom and continuous professional
development as they pursue their careers.
• Courageous, collaborative leadership. Middle level leaders understand adolescents, the
society, and the theory and practice of middle level education. As the prime determiner
of the school culture, the principal influences student achievement and teacher
effectiveness by advocating, nurturing, and sustaining an effective instructional
program.
• A shared vision that guides decisions. All decisions made about the school should be
guided by a shared vision and the mission statement derived from it.
• An inviting, supportive, and safe environment. A successful school is an inviting,
supportive, and safe place, a joyful community that promotes in-depth learning and
enhances students' physical and emotional well-being. In such a school, human
relationships are paramount.
• High expectations for every member of the learning community. Educators and
students hold themselves and each other to high expectations. Such confidence
promotes positive attitudes and behaviors and motivates students to tackle challenging
learning activities. Successful schools recognize that young adolescents are capable of
far more than adults often assume.
• Students and teachers engaged in active learning. The most successful learning
strategies are ones that involve each student personally. When students routinely
assume the role of teacher, and teachers demonstrate that they are still learners, a
genuine learning community is present.
• An adult advocate for every student. Academic success and personal growth increase
markedly when young adolescents' affective needs are met. All adults in successful
middle level schools are advocates, advisors, and mentors.
• School-initiated family and community partnerships. Successful middle schools
promote family involvement and take the initiative to develop needed home-school
bonds. The involvement of family is linked to higher levels of student achievement and
improved student behavior.
Therefore, successful schools for young adolescents provide
• Curriculum that is relevant, challenging, integrative, and exploratory. An effective
curriculum is based on criteria of high quality and includes learning activities that
create opportunities for students to pose and answer questions that are important them.
Such a curriculum provides direction for what young adolescents should know and be
able to do and helps them achieve the attitudes and behaviors needed for a full,
productive, and satisfying life.
• Multiple learning and teaching approaches that respond to their diversity. Since young
adolescents learn best through engagement and interaction, learning strategies involve
students in dialogue with teachers and with one another. Teaching approaches should
enhance and accommodate the diverse skills, abilities, and prior knowledge of young
adolescents, and draw upon students' individual learning styles.
• Assessment and evaluation programs that promote quality learning. Continuous,
authentic, and appropriate assessment and evaluation measures provide evidence about
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every student's learning progress. Grades alone are inadequate expressions for
assessing the many goals of middle level education.
• Organizational structures that support meaningful relationships and learning. The
interdisciplinary team of two to four teachers working with a common group of
students is the building block for a strong learning community with its sense of family,
where students and teachers know one another well, feel safe and supported, and are
encouraged to take intellectual risks.
• School-wide efforts and policies that foster health, wellness, and safety. A school that
fosters physical and psychological safety strives to build resiliency in young people by
maintaining an environment in which peaceful and safe interaction are expected and
supported by written policies, scheduled professional development, and studentfocused activities.
• Multifaceted guidance and support services. Developmentally responsive middle level
schools provide both teachers and specialized professionals who are readily available
to offer the assistance many students need in negotiating their lives both in and out of
school.
Released: November 12, 2003
Contact: Kay Hyatt, (207) 581-2761
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