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Figure 4. Skills that would make students more desirable on the job market.

reporting deadlines with 80% responding “yes,” they do find it difficult to meet agency
deadlines, and only 20% responding “no” (see Figure 5). While our survey did not
query the source of the difficulty, anecdotes by faculty expressed informally offer
some insight. Anecdotally, faculty report work related to processing field school data
and writing the reports, often conflicts with regular faculty duties related to teaching,
publication, and service, underscoring the differences in goals and agendas between
the academy and the industry and warranting further examination. The Society for

Figure 5. Academics’ responses to difficulty
meeting reporting obligations.

https://digitalcommons.library.umaine.edu/jae/vol5/iss2/1

American Archaeology Task Force
for Guidelines for Promotion and
Tenure for Archaeologists in Diverse
Academic Roles report from January
31, 2018 offers some suggestions on
addressing this issue (Driver et al.
2018). Suggestions include changing
promotion and tenure documents

to value products produced as part
of CRM, public archaeology, and
digital archaeology as legitimate in
their publication requirements and
recognizing that teaching field school
involves more work than a traditional
class (Driver et al. 2018:1). However,
these guidelines require systemic
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change at multiple levels from the department to the university or system. Changes
would have to address adjustments in thinking about publications, the meaning of
academic productivity, and the valuation of CRM work in the academy.

Synergistic Collaboration

One way to address the gap observed in field training could be for academics to partner
with CRM firms to deliver field schools to undergraduate students. A collaboration could
be beneficial to all parties. This leads to our last area of interest, whether CRM firms
would be interested in collaborating in undergraduate education. We specifically asked
about internships for undergraduate students as a way of sharing this educational
burden. To gauge interest, we asked CRM respondents, “Would your company consider
an internship program for undergraduates or recent graduates who have had a field
school? (Yes or No).” While the authors of this article found our collaboration useful

and could see the benefits of these types of collaboration, we were not sure that our
perspectives were widely shared. We recognize that interns can require extra time and
supervision. We were heartened to see that nearly all CRM respondents shared our
perspective and answered “yes” they would consider an internship program (see Figure 6).

Q: Would your company consider an internship program for
undergraduates or recent graduates who have had a field
school?

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Figure 6. Industry interest in internships for students.

In addition, we asked academic respondents, “have you collaborated with
consultants (CRM or Agency Archaeologists) in conjunction with running a field school?
(Yes or No).” We were surprised to see that 100% of the academic respondents
answered “yes” to that question. We did not think that our collaboration was unique, but
the 100% response rate surprised us because few academics or CRM professionals
discuss their collaborations. Additionally, the literature on this type of collaboration is
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scant. We suspect that a nation-wide survey would indicate that collaboration is much
more prevalent than the literature indicates. Figure 7 shows our collaboration in action.
In this image, Slaughter is working with field school participants on a compliance project
on campus during the 2016 field school.

The data reveal that collaborations may prove very beneficial to all parties
involved. For academics, incorporating undergraduate students in artifact and data
analysis as well as report preparation and writing would help ease compliance burdens
on faculty as well as provide students with an opportunity to gain these valuable skills.
We also believe that collaborative work must be recognized in the promotion and tenure
criteria. Without recognition, it will remain in conflict with faculty duties and would not
be incentivized. Maintaining and promoting internships in the CRM industry would also
benefit students in gaining additional work experience and allow academics and CRM
industry professionals to share the responsibilities of educating future employees.

In the following section, we expand on these results and offer some suggestions on
addressing the observed gaps on different scales.

bl A0 TRt R T 3 = 3 SN
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Figure 7. Michelle Slaughter working with field school students on the UCCS Campus.

https://digitalcommons.library.umaine.edu/jae/vol5/iss2/1
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Bridging the Curriculum Gap

Our data illuminate the gap between undergraduate education and CRM workforce
preparation. These observations loom large when considering the undergraduate
curriculum. They would seem to suggest an overhaul of the curriculum, which is a
daunting and seemingly impossible task that, quite frankly, probably would not produce
rewards equal to the effort required. It might also detract from other goals of a well-
rounded undergraduate education. Since only a percentage of total undergraduate
anthropology students choose to focus on archaeology and only a fraction of those will
go on to work in the industry, overhauling the entire undergraduate curriculum does not
seem like a worthwhile task. In addition, the undergraduate curriculum needs to prepare
students in all four (or at least three of the four) subdisciplines. Having said that, the
anecdotes and background information noted previously, and the survey results indicate
that the current curriculum does not adequately serve the needs of undergraduates who
do plan to enter the workforce in CRM and heritage management. Here we suggest
some strategies based on a variety of suggestions and sources. These include the
volume Teaching Archaeology in the Twenty-first Century (Bender and Smith 2000);

our own experiences; survey results; and pedagogical advances. We offer curriculum
strategies ranging from “small teaching” techniques (as described by Lang 2016) to
larger curriculum additions or reform. We divide them here as Small Ideas, Medium
Ideas, and Big Ideas in terms of effort required to implement.

Small Ideas

In considering how to better prepare students, we offer ideas that can be accomplished
during field school and in other courses with smaller amounts of effort. The idea of
“small teaching” was conceived and explained by James Lang (2016) in his book,
Small Teaching: Everyday Lessons from the Science of Learning. He describes “small
teaching” as “an approach that seeks to spark positive change in higher education
through small but powerful modifications to our course design and teaching practices”
(Lang 2016:5). These techniques or approaches could take one of three forms: brief
classroom learning activities that could be completed in five to 10 minutes and small
modifications in a course design (Lang 2016:7-8). None of these require a radical
re-thinking or re-design of a course or curriculum. Instead, they are designed as small
modifications that could have a big impact on student learning and the undergraduate
experience. In this case, small teaching ideas could include the addition of guest
speakers, field trips, reading lists, discussions, focused counseling, and written
assignments.

The Register of Professional Archaeologists (RPA) has published
recommendations for teaching field school to comply with industry standards and offer
a certification program for field schools that comply with their guidelines. According to
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their website, the RPA offers Guidelines and Standards for Archaeological Field Schools
were revised and approved by the RPA Board of Directors on January 6, 2015 (RPA
2015) and outline both operational as well as field procedures/structures among other
criteria. In terms of operational procedures, RPA guidelines recommend at least 12
hours of lecture introduction before any field work commences. This requirement could
provide an opportunity to integrate information on preservation and heritage laws or the
work of heritage resource managers as integral to the discipline. Guest speakers from
the industry could be included in these lectures to provide an industry perspective. The
RPA guidelines further recommend formal lectures on aspects of field and laboratory
work including research plans, curation, and reporting among other things. Formal
lectures are a good start; however, our data suggest employers also want work
experience in laboratory analysis and report writing as well as a working knowledge of
heritage and preservation laws and procedures...

Beyond field school, a few small teaching ideas could address the above noted
gaps in the classroom:

* Incorporate field-based methods into introductory or other lower and
upper division archaeology classes. Introducing field techniques into a class
assignment can be done in a variety of ways. The lead author borrowed a
Sidewalk Archaeology assignment from a colleague then adapted the original
assignment to incorporate aspects of actual survey work into her Introduction to
Archaeology classes. The assignment uses a scaffold structure that first models
how survey work is done in class before allowing students to practice survey in
groups. During class we discuss the applicable laws and permitting requirements
to deter students from independently collecting or conducting excavations.
Students are required to complete the appropriate SHPO forms for their survey
area. They use the instructions provided by the SHPO and have a class session
to address questions. Students record the data, draw sketch maps, take
photographs, then write an interpretation of their survey area. Pedagogically, this
project has many advantages. First, this semester long assignment gives students
the opportunity to engage in higher level cognitive processes, understand the
nature of archaeological inference, recognize the limitations in archaeological
data, and foster stewardship of archaeological sites. Second, this project
addresses some of the training gaps by introducing students to heritage law,
SHPO forms, and writing interpretations of their work in a mini-report. Rebecca
Dean (2019) describes her experience incorporating field excavations in her
introduction to archaeology class in her article Incorporating Field Excavation in
Introduction to Archaeology. These types of assignments can have a big impact
on student learning while at the same time addressing some of the preparation
gaps noted above. Each could be adapted or scaled to fit more readily into
existing courses.

https://digitalcommons.library.umaine.edu/jae/vol5/iss2/1
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Have students interact with SHPO forms as a class assignment. A scaled
down way to address a couple of gaps could be to choose one known public

site and have students complete SHPO forms for it. In completing those forms,
students will be exposed to geographic coordinate systems, required to complete
archival research, and make eligibility recommendations for the site, thus
addressing a variety of skill gaps noted in our survey. This type of assignment is
also easily adaptable and could fit into a variety of classes from introductory to
laboratory or methods-based to upper division or geographically regional classes.
Having students complete these forms as part of their field school experience also
reinforces their learning.

Have students interact with cultural heritage laws and ethics in role-play
activities. Survey comments like this one, suggest that students generally

lack this basic knowledge and skill set: “Recent graduates should know what
Section 106 of the NHPA is and how federal laws interact to form the CRM
industry. Many have never even heard of Section 106 when they hire on, and

the laws are something that would be easy to teach in a university course.” This
comment hits on a valid critique of most undergraduate and graduate curriculum
and touches on opportunities for small teaching techniques or even curriculum
reform. Teaching cultural heritage law and ethics could also be incorporated into
multiple course levels. The lead author incorporates a scenario-based activity
using ethics bowl type questions into a class assignment that asks students to
apply the applicable heritage laws and industry ethics to “real-world” scenarios. |
typically use the Register of Professional Archaeologists and Society for American
Archaeology Code of Ethics and national level heritage laws for this assignment.
Educators could create an assignment for an upper division course or field school
that requires students to assess the cultural property and offer management
recommendations beyond “do not disturb.” Another option involves using role-
playing activities in class to examine the applicable heritage laws and ethics in
relation to a planned development project such as the Stadium Showdown activity
available on the SAA educational resources website (https://documents.saa.org/
container/docs/default-source/doc-teachingarchaeology/stadium_showdown.
pdf?sfvrsn=60a9d9da_6)

Incorporate laboratory analysis into class assignments. Having
undergraduate students analyze materials from the field as part of upper division
or laboratory-based undergraduate classes provides another way to integrate
CRM preparation in the curriculum. It can also be scaffolded to involve data
analysis after students have completed a discrete collection (such as a unit,
feature, or artifact class). These data and analysis, if done well, can then be used
in reporting documents thus easing the burden associated with reporting for the
faculty member while giving students valuable additional laboratory experience
and skills.
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* Focus academic counseling advice for archaeology track students. Faculty
can advise their students on ways to fill some of the skills gaps. For instance,
faculty could suggest that students seek out additional survey experience
through internships. They could advise students to take a technical writing course
offered through the campus curriculum. Departments could maintain a reading
list (including articles, books, and websites) or small lending library for students
to learn more about cultural heritage law and practice, even if they are not
incorporated into the curriculum.

Medium Ideas

While small teaching techniques can address many of the gaps, some curricular
additions or changes could prove beneficial to both students and faculty. Based on
survey feedback and experiences, the University of Colorado, Colorado Springs
Anthropology Department is actively re-vamping our curriculum by adding courses
or revising existing courses. We offer suggestions based on our experiences and
recommendations from colleagues.

First, departments could add courses to their existing curriculum that address
some of the gaps noted. Our department introduced two such courses in our curriculum,
Public Archaeology and Advanced Laboratory Methods. As seen in the respondent
comment above, many undergraduates are not exposed to heritage laws and ethics
in their undergraduate curriculum. Beyond simply introducing students to heritage law
in small teaching opportunities, many departments have added a course devoted to
these laws and ethics. Such a course expands the brief introduction students get in
the introductory and beginning laboratory methods courses to offer a more detailed
and nuanced education in the subject. At UCCS, the course is taught by an agency
archaeologist who covers the Section 106 process and other applicable state and
federal laws and methods. His position as an agency archaeologist also allows him
to offer an industry perspective. Hiring an industry archaeologist who is comfortable
with teaching this type of class is another type of collaboration that helps to share the
responsibilities for educating students.

UCCS also recently added an Advanced Laboratory Methods course. This
course is offered as a low, restricted enrollment class (capped at five students) in the fall
semester following the field school. Students work closely with the field school instructor
and/or the CRM partner to process the artifacts, paperwork, and data from the field
season. The students who elected to continue in the Advanced Laboratory Methods
course, chose one of the sites surveyed or tested and conducted archival research on
that site, analyzed the artifacts from that site, and for their final project, wrote a mini
report with eligibility recommendations for their chosen site. They experienced the
whole process and wrote the final report. The students conduct additional research on
field school site(s) with the goal of contributing more broadly to the final field report.

https://digitalcommons.library.umaine.edu/jae/vol5/iss2/1

20



Larkin and Slaughter: Preparing Students for Compliance Work

This experience has proven beneficial to both students and faculty. The course gives
students additional research and specialized analysis skills, in addition to report writing
experience. Faculty have included these students as contributors or co-authors on the
report, also giving our undergraduate students a publication credit. These opportunities
are rare in undergraduate curriculums but help address the points made in our survey.
One survey respondent said, “| would like to punctuate the point that archaeology
undergraduate or graduate students need to be able to write well. In the CRM realm, the
product you deliver is a well-researched and well written technical report.” The course
allows students research and writing experience and also helps our faculty work through
the multitude of material generated during field school and addresses the problem of
meeting reporting deadlines. Different faculty at our institution have now taught this
series of courses (field school and advanced lab methods) multiple times and it has
proven beneficial.

Second, departments could partner with CRM firms to offer internships to
students who have already taken field and laboratory classes. Our survey indicates
that there is overwhelming support in the industry for this type of collaboration as
evidenced in Figure 6. Of the CRM and agency respondents, 94% indicated their
company would consider offering internships to students who completed basic lab and
field requirements. Internships offer an excellent opportunity for academics and industry
professionals to collaborate in training students. As Schuldenrein and Altschul (2000:59)
point out, many other professions require long-term experience-based training in the
form of apprenticeships or residencies. These are important for students to not only
gain skills not taught during their academic career, but also gain practical experience
and establish networks and contacts in the professional world. While the benefits of
internships are many, they require work and commitment from both academic faculty
as well as professionals. This includes negotiations to establish learning goals and
outcomes for the student. We use an intern contract negotiated and signed by all parties
(student, faculty sponsor, and company supervisor), which outlines the goals and
expectations for the student. Interns also need additional supervision and training on
the job as they are still learning. This can sometimes slow down the work process and
progress. Despite the extra commitments or obligations placed on both the faculty and
company, in the end everyone benefits. The medium ideas require additional work from
both faculty and industry professionals, but small investments could yield big rewards.

Big Ideas

Our most ambitious proposal involves developing a whole new program that focuses
on training students for CRM. Very few examples of this type of undergraduate program
exist. For departments interested in larger curriculum reform, we suggest two options.

Option one will serve students who plan to enter the CRM field from the start.
The University of Central Florida (UCF) recently restructured their undergraduate
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B.A. program to offer two track options (UCF 2018). The first “General Track”
reflects a typical anthropology undergraduate degree. The second track is called the
“Anthropological Methods and Practice Track.” This track is designed to focus on
preparing undergraduate students to pursue professional positions in archaeological,
ethnographic, and biological anthropological fields upon graduation. Students in

this track are required to take core courses in applied, field, and laboratory methods
courses. Examples of the courses that would prepare student for CRM work include
GIS Methods in Anthropology, Lithic Analysis: The Archaeology of Stone Tools,
Paleoethnobotany, and Ethnographic Field Methods, among others.

California State Polytechnic University (Cal Poly) Pomona also offers an
Anthropology B.S. with an Applied Anthropology or Archaeology subplan, which
incorporates CRM. Their website explains their goals in the following quote:

The CRM Option provides its graduates with the training and
experience necessary to (1) conduct analysis of sociocultural,
ethnohistoric, and archaeological data to assist the public and
private sectors in implementing environmental protection and
historic preservation legislation; (2) assess the scientific importance
of ethnohistoric and archaeological resources; (3) be familiar

with existing cultural resource data-keeping facilities; and (4) be
competent in appropriate anthropological techniques of field and
laboratory analysis, as well as procedures employed in archival and
museum collections preparation. Training in anthropology provides
a unique understanding of human beings and human issues that

is highly appropriate for many different kinds of careers, (Cal Poly
Pomona 2020).

Courses in this program include one on Cultural Resource Management, California
Archaeology or North American Archaeology, and Field Archaeology (Cal Poly Pomona
2019, 2020).

These tracks or subplans offer some options for undergraduate students who
are interested in pursuing CRM/HRM work. Other universities and colleges offer
applied approaches, which could also incorporate courses that would address the gaps
identified in our survey.

At UCCS, two anthropology faculty members, including Larkin, recently
developed an interdisciplinary degree program in archaeology, museum studies, and
heritage management. From 2017 through spring 2019, we worked with administration
and faculty in the Bachelor of Innovation program to propose a Bachelor of Innovation
(BI) for Anthropology in Museum Practice and Heritage Management (MPHM). The
Bachelor of Innovation is a trademarked family of interdisciplinary degree programs
that reach across colleges. Students are exposed to business, engineering, and

https://digitalcommons.library.umaine.edu/jae/vol5/iss2/1
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project managements skills that they can apply to their chosen major. The degree
program is designed to address gaps in training for undergraduate students as well as
combine anthropology and museum studies. The need for this type of a program was
identified both through discussions with students in the anthropology department, as
well as during the survey discussed here. The curriculum pairs traditional anthropology
method and theory with technical writing, heritage laws, business skills, and project
management classes through client-based projects. The program is an addition to

our traditional degree program and incorporated curriculum from that program. The
department firmly believes that students benefit from having both the traditional
degree curriculum as well as this additional Bl. The program we designed is unique in
undergraduate training in the United States, although some graduate programs deliver
this type of educational experience.

Final Ideas and Thoughts

One way to expand opportunities for students to acquire the skills they need to succeed
in CRM may not rest in curriculum reform but through alternative means. Collaborations
between the academy and industry offers students exposure to many of these skills,
and we (Larkin and Slaughter) have seen the benefits of synergistic collaboration. Using
a History Colorado, State Historical Fund grant we partnered to offer a field school that
conducted compliance-based work on campus providing some of these missing skills.
During the field school, students completed SHPO forms, learned applicable State and
Federal laws, learned about the permit process, made eligibility determinations for State
and Federal level registers, and completed records searches for the survey and testing
area. These tasks complimented our traditional field school curriculum. Beyond allowing
students to participate in compliance-based archaeology, the partnership also provided
exposure to a CRM professional who could address questions related to the industry.
The nature of our collaboration has allowed us to address some of the problems
identified above and implement some solutions.

Collaborations and internships are effective ways to help fill the training gap as
well as share the responsibilities and burdens of education for the workforce. One CRM
respondent explained, “I've done it [collaborations] before. It is win-win. Experience in
CRM (or agency) context for students, and better infrastructure/support of completion
of project. CRM gets better trained graduates, and interesting collaborations with the
academics (and vice-versa).” Our survey suggests this respondent is not unusual,
and all parties appear to perceive academic/CRM collaborations as a win-win for all
involved. Another survey respondent explained, “I think that internships and even
volunteer experiences are some of the best ways for new folks to understand the big
picture of what CRM involves. In other words, a real job in archaeology is a lot more
than just ‘doing archaeology’; it involves dealing with co-workers, clients, agency
personnel, rules and regulations, etc.” Along with sharing the work of training future
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archaeologists, internships create additional areas for collaboration, networking, and
mentorship. UCCS regularly successfully collaborates with the City of Colorado Springs,
one of only two cities in Colorado who staff an archaeologist. The current archaeologist
is an alumnus of our program and has worked with faculty on field schools, taught a field
school, offered post fieldwork analysis internships, and included students and interns

in public outreach through the city museum. These internships offer an economical
workforce for the campus compliance work, while providing students with real-world
compliance experience in a professional setting.

Our survey did not address some other important aspects of CRM and
academic archaeology. Other skills not included in the original survey, like working
with descendant and Native American communities, planning budgets, working with
relevant heritage management laws, and project management, are also all important
for the industry but are rarely taught in an undergraduate anthropology curriculum.
This sobering fact leaves a few options. Students can find alternative ways to acquire
the skills through internships, volunteer work, or on the job training. Or universities can
address the gaps through curriculum revisions or reform, for example many universities
are beginning to incorporate working with descendant communities (see for example
Silliman 2008). Even small additions to the curriculum could make a big difference.
While academic institutions cannot address all the gaps noted, clearly collaborations
with CRM professionals could benéefit all parties.

Conclusion

We hope that this survey and discussion can encourage more dialogue around
developing and delivering an applied archaeological curriculum to undergraduate
students. Based on our survey results, observations, and suggestions from colleagues,
we have a few ideas for moving forward to revise and expand our survey and spark a
broader discussion around this topic.

Ouir first goal is revising the survey instrument to address the previously noted
inconsistencies and focus on student preparation more inclusively. We will clarify the
questions regarding undergraduate curricula and tighten the questions that mirror
academic and industry respondents. We will expand our list of skills and offer more
opportunities for open-ended responses. Our original survey uncovered collaboration
between CRM and academics but did not query the nature of that collaboration. The
next step is examining how CRM and academics are currently collaborating.

Differentiating training at the undergraduate and graduate level is important for
a few reasons. First, programs designed to deliver an education suitable for cultural
resource management work are generally available as terminal master’s degrees
(Baxter 2009:29). As a result, most of the conversation around training students to
enter this field is directed toward Masters-level degree programs. However, this is “in
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no way proportionate to the number of archaeologists who will eventually be employed
in some form of CRM,” (Baxter 2009:29) nor does it address the gaps in training at
the foundational undergraduate levels. As Baxter (2009:29) further notes “[p]lerhaps
because discussions of appropriate training are kept to the domain of graduate work,
field schools are never mentioned in the text of Teaching Archaeology in the Twenty-
first Century, or in subsequent literature on the subject.” Neither does the literature
focus on undergraduate curriculum in preparation for the workforce. Because students
graduating with a field school and bachelor’s-level degree often get their first job in
cultural resource management prior to pursuing graduate work, they should receive
some training to prepare them during their bachelor-level education. Most entry-

level jobs in archaeology are at the level of field technician, which generally require
only a BA in Anthropology and a field school, yet neither undergraduate curricula nor
field schools themselves adequately prepare these workers, as our survey indicates.
Second, the job opportunities are different depending on whether the graduate has a
bachelor’s or master’s degree. Therefore, programs should be adjusting their curricula
and opportunities to match these different needs. We acknowledge that undergraduate
training should not solely focus on workforce training, students need a well-rounded,
four-field anthropological education to be successful. Even so, the skills our survey
identifies as gaps would enhance any undergraduate education regardless of whether
students continue in the discipline or move on to other careers.

In future studies, we plan expand the poll to recent graduates in addition to
practitioners in academia and the industry and outside of Colorado. Distribution through
state historic preservation offices in each state could allow for an analysis by state and
region. Reaching academics through this distribution method may prove difficult, as
it did for us. A partnership between the Society for American Archaeology (SAA), the
Society for Historical Archaeology (SHA), the American Cultural Resources Association
(ACRA), and the Register for American Archaeologists (RPA) would facilitate distribution
to academics and CRM professionals. There are no perfect solutions for reaching
professionals in both CRM/HRM and academia. The difficulty in identifying good
distribution methods further highlights the divide between academia and CRM/HRM
professions.

By publishing these results, we hope to facilitate more conversation between
academics and industry professionals around this topic. During the 2019 Society for
American Archaeology Annual Meetings in Albuquerque, Sarah Barber and Karin
Larkin hosted a forum titled “Looking To the Future of Training Archaeologists: Aligning
Curricula with Workforce Needs.” This forum paired participants from academia and
CRM/HRM fields to discuss student preparation for the heritage industry more broadly.
We discussed the gaps identified in this survey, expectations of both academics
and potential industry employers, and successes and failures in collaboration and
communication between academics and the industry. This forum raised many interesting
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issues, pointed out productive paths forward, and exposed the gaps in communication
and collaboration. More forums such as this could prove beneficial in addressing this
issue.

Within the past few years, the American Cultural Resources Association (or
ACRA) established a task force on innovating synergistic collaborations between
CRM archaeology and the academy. The lead author participated as an academic
representative. A task force goal is examining identifying areas for collaboration
in education. A sub-group is currently assembling articles that describe academic
programs that address the gaps. The goal is to offer suggestions and cautions related to
curriculum designed to train archaeologists for compliance work at both undergraduate
and graduate levels.

The authors believe that a solid undergraduate training that addresses gaps in
student preparation is an essential foundation for student success in future graduate
work and/or employment. Students should learn about compliance work, heritage
laws, and ethics as undergraduates, which will require some curriculum reform and an
investment in students by the cultural resources management industry and agencies.
As professionals, we all need to share the burden and rewards of training future
archaeologists.

While only a small, pilot study, these data contextualize and quantify the gaps
in training students for careers in archaeology. Addressing these gaps can benefit
students, the industry, and the profession as a whole. We do not pretend to have all
the answers, but instead hope to start a broader conversation about better training for
students. We also believe that the responsibility must be shared between academics,
industry, and agency professionals. Our hope is that this article sparks conversation and
collaboration between these groups on how we can all work together to train the next
generation of archaeologists.

Notes

1 While these fields and terms are overlapping, they are not synonymous. Here we will use
the term CRM or Cultural Resource Management to encompass both cultural resource
management and heritage resource options that archaeological undergraduates may
move into upon graduation. While these terms have varying connotations to practitioners
in the field, they both commonly “refer primarily to professional archaeological research
and resource management, typically done under contract to proponents of community or
economic development initiative or by government staff,” (Welch et al. 2018:1). Heritage
Resource Management expands the definition of Cultural Resource Management to also
include preserving and managing the tangible AND intangible aspects of heritage, such
as landscapes, customs, language, and other aspects not directly tied to material culture
or space. HRM refers to work in other related heritage industries, including museums,
historical sites, parks, and the like (Knudson 1999; Welch et al. 2018).
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