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CHAPTER I

THE SOCIALIZATION PROCESS
A crucial problem for every society concerns the

- rearing of children so that they will become adequate mem-

" whereby each individual, born with wlde behavioral poten-
tialities, i3 1led to confine hls actual behaviors within
the framework specified as customary and acceptable by his .
| group (Child, 1954), Analysis of the socialization process
has been a major concern of the behavioral sciences, and

; emplrical studles of soclalizatioun have been conducted by

: repregentatives of several disciplines, e.g., scclology,

z anthropology, and psychology. Interdisciplinary investi-

% gations of sociallzation have reflected two major themes. ;
 First, socialization is recognized as the mechanism thrbughé
5 whicﬁ the culture of & society is transmitted and upon

which the continuance and survival of the culture depends. |

Second, the determinants of the personality of the individ-

;

H
|

; ual have been sought within the interaction between the ;
child and the soclalizing agent.
Although each of the various behavioral sclences

has defined socialization in terms of 1ts own emphasis,




there has-been no real disagreement in thelr definitions

- about the agents and methods of socialization. All rece

ognize the nuelear family as the primary agent of sociali-

zation., It 1s also agreed that the process of socializa-

t tion within the family sétting is both intentional and

'unintentional. Much of early socilalization is character-

~ized by actual teaching or inatruction, with the parents

specifyling for the chlild acceptable and unacceptable modes

- of behaving. However, the child can @lso learn the ways

- of his parents through conscious and unconsciocus imitation.

' The parents semwe as models; the child, exposed ag he 1s

to the influence and presence of his parents, tends to

pattern himself after them. Further, there is theoretliecal

_agreement as to‘the'continuity of the soclalization process

- that 18, 1t begins at birth, continues throughout the 11fe~

| time of the individual, and is adaptive and modifiable as |

thé individual moves iﬁto more complex relationships.
However, in thelr astudies of the soclalization

; process, there are evident differences among the various

. social scienceidisciplines in details of theoretical em-

%phasié and research methodology. For example, the cultural:

anthropologist views socialization as the means of culture

~ transmission, and so uses the coﬁcept of soclalizatlion to

explain uniformities and diversities within a soclety and

among different societies. Anthropological research dgta

are usually based upon informants’ reports and, therefore,
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tend to be "marrative." Typlcally, soclalization vari-
ables in a particular famlly or group are observed and
this data 18 used as the basis of generalization about
that group's culture. On the other hand, the social psy-
chologist, who views socialization as a erucial factor in
personality dev elppmen’c., is prone to treat soclalization
| varlables as antecedents and to attempt ‘to relate them. to
the present behavior of the individual. Quantitative
methods of research which place an emphasis upon mental
and personality testing are generally used.

However, in recent years even these differences in
theoretical orientatlon and research techniques have been
breaking down. ' As Hallowell (1953) has pointed out, the
conventional dlstinction between "cuitu:re" and "personal-
. 1ty" may very well be a false dichotomy. The concept of
gsoclalization has served to focus the .at.tention of social
psychologlsts and cultural anthropologists 611 the common
problem of underst#nding the bases .of the essential soclal .
nature of man and toward this end, recent "culture and ;'
. personality” research has often been an interdisciplinary
effort.

. The major concern of the present investigation is
with the process of socialization revealed by the effects
of the parent-child relation-ship upon the behavior of
children in soclal situations. During the early years of
life a child is almost completely under the influence of



his parents. The child soon learns that in order to
receIVe.certain gratlifications he must conform to a set
of ideal norms expected by his parents. The parents; being
products of the soclety in which they 1ive, transmit to the
child the expectations and values of the culture. While
these norms are culturally determined, they are represent—
ed to the child simply as the wishes and rules of his
; parents. In effect, then, the child learnsrthe ways of

his soelety through the mediating influences of his own
| parents. ConseQuently, he recelves not only the broad
- cultural values, but the individual variations imposed by
the'parents upon these norms.

Barly socialization has been regarded as the most
critical factor in the development of the personality of
é'tpe individual. Freud (1933) and Erikson (1950), for
example, have traced the growth of personality and the
appsarance of personallty disorders 1nrrelation to the
soclalization process. Freud paralleled the development
E of the super-ego, of which the consclence 1s a part, with
the internalization of the limits placed on behavior by
soclety. Thus, the development of the super-ego is regard{
ed as a direct consequence of the soclalization process. :
Freud ewmphasized that very young children are amcral, thatg
| is, they are born without internal inhibitions‘against the
Seeking for p;easﬁ}e, and so they present a threat to the

.g8ecurity of the socliety. It is the task of the parents



5.

; as ggents of the_soclety to curb these pleasure-~seeking
: lmpulses. Within the framework of the society parents.
. set limits upon the expression and satisfaction of the
f child's bilological drives; they show approval when the
| éhild restrains and controls these drives and punish him
. if he falls to do so. TPunishment is interpreted by the
; child as loss of love; rather than risk this ﬁe conforms
% to the imposed rule of his parents. As the chlld matures,
Z he internallzes the restrictions set up by the fémily and
| becomes, in fact, the possessor of a Ysuper-ego." At about
f the same time the child‘begina to identify with his same-
sexed parent and use him as a model. Freud calls this the
: "ego-ideal"; sociologlsts refer to it as "role conasclous- |
ness." |

At an early age, the indivldual alsc begins to
~evolve an image of what he ought %o be in order to securs
love and‘approval from his parents and other significant
figures éround hinm. .When the child learns to adapt his
_behavior im light of what others expect of him, he is -
f responding to the “generalized other" (Mead, 1934), and sb;e
i the child's certainty of what his role is and should be *
g is determined by ithe treatuent accorded him by others. :
; However, this treatment does not bear a direct relationshipé
%o the child's self image; rather 1t is the way in which
the child interprets this treatment that determines hls
ultimate conception of himself, i.e., his "looking-glass



self" (Cooley, 1902).
| Mead (1934) has emphasized fhe importance of
- language in the soclialization process. While a child may
‘8ense from faclal expressions or gestures the approval or
% disapproval of his parents, it 1s only through language
that there can be more expllicit communication and exchange .
j of ideas. When he learns to comprehend the speech of
‘ others and to speak himself, the child is'able to 1eamn
the bellefs and values which shape the 1life of the society.
f Only then c¢an he truly comprehend such abstract concepts
as "truth," "honor," and "justice." |

As thé verbal and physical abllities of the child
. develop, the influence of the family i1s no longer &ll-
encompassing. He 1s exposed to the influences of play-
: mates, neighbors, radio, and television, and the wisdom and '
| authority of his parents are no longer unchallenged. The |
early phase of the socialization process is now at an end._.
From this point the influence of secondary_groups'ﬁill
é increasingly modify the attitudes and behavior of the child;
Early ressarch in the area of soclalization wés |
| often concerned mainly with possible correlations between
specific parental treatments and the behavior of the child.
Socisglization varlables such as Infant feedlng schedules,; |
" weaning, and toilet tralning were iuvestigated in conjunc=
tion with behav ior designated as aggressive, dependent, .

and oral. In such research, it was hoped that clear




Te

relationships would be obtained between age of ﬁeaning and.
thumb-sucking, for example, or between severity of toilet
training and stinginess, obstinacy, or orderliness.
Unfortunately, as Orlensky has pointed out (1949),
this approach is deficlent on two accomts. First, 1t
. neglects the actual attitudes of the parents toward the
§ children in favor of more quantifiable, but less meanling- |
| ful, variables. Orlensky has stated that how parents feel
about tﬁe way they treat tbeir children may be more impor- :
tant than the treatment itself, Second, and more crueclal,
relationships between specific infantile frustrations and
later behavior have not yet been conclusively proven. -For_
.\examplep Orlansky has reviewed several 1nvestigations‘
seeking possible relationships between thumb-sucking and
infantile oral deprivation, Such studles have indicated
that thumb;suckers may have past histories of elther suck—z
_ ing deprivation, excessive gratificatlion of sucking, or :
| normal sucking experience. Clearly the crudial variable
determining thumb=«gucking in children has not yvet been
jdentified. BSimilar ambiguifies exlst with respect to
often hypothesized, but never proven, relationshlps in-
volving nursing experiences, "mothering," and sphincter
training on the one hand, and the later mental health of
the individual on the other, ‘ | , ?
More recent inquiries into possible relationships

bétween parental treatment and child behavior have been
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é concerned with varlables other than those of specific in-

. fantlle experiences., 4 greatér emphasis has been placed

; upon the broad role of soclo-economic factors, home atmog=-

. phere, and a wide range of parental actions and attitudes

. in determining the behavior of children. Recent studies

i of the socislization process have been mainly of two sorts.
% First, there is the parental interview study in which the |
; mother, and occasionally the father, report thelr child-

; reafing techniques and tﬁe consequences that such techniques
2 may have upon the behavior of the children. Second, thereil
| is the observational study in which the child's behavior .

; is directly observed 1h nurgery school, playground, or |

- clinic,and this behavior is then related to the attitudes
~and practices of the parénts with respect to child-rearing.
| Studies gathering information using the interview
have been reported by Davis & Havighurst (1946), Maccoby -
| and Gibbs (1954,, Li ttman, Moore, and Plerce-Jones (1957), -
. and Sears, Maccoby, and Levin (1957). Large samples of

{ parents were subjected to extended interviews in which a

f variety of information was elicited, e.g., child-rearing

| techniques, family history, demographic information, and

- family activities.” These studies placed & special emphasis

'E upon possible differences in child-rearing methods as a

. funetion of differences in social class.
While 1nter§iews of parents have revesled impor-

tant information about methods of child care in our SOcietﬁ
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; they are limlted in several respects. These studles have
solicited from parents not only a _report of their actions
and attitudes sbout child-rearing, but also their assess-
ment of the resulting behavior of the child. While un-
4 doubtedly parents are in the best position to observe their
own chlldren, the accuracy and objectivity of their reports
;is opeﬁ to some qQuestion. Also, parents usﬁally can report
only on the behavior of their children in family situations;
: they are not in a position to discuss the behavior shown by
;the chiidren 1nvother social situations. Therefore, while
?this kind of study 1s valusble in presenting a general
isurVey of parental techniqdes’and attltudes, the analysis
éby parents of their childrens' behavior 1s indeed & limited
Observational studles in which the behavior of
;children ls evaluated by ilmpartial observers, while avold=
;ing the blases of the interview method, must, of neeessity,é
;deal with & more limited sample of the child's behavior. . g
ﬁHowev er, it is felt that the kind of behavior exhibited by
?children in a soclal setting, such as the nurseﬁy school, f
%is a better reflection of the effects of parental 1nf1uencfé
7es than is the reportrofnchildrens' behavior_by thelr
éparentsu Because of the focus of the present investigation;
;such'studies are of specisal interest. | |
Both Grant (1939) and Baldwin (1949) attempted to

‘relate the atmosphere within the home to the behavior of
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the child in nursery school. These investigators concluded
| that a warm; démocratic atmosphere within the home results
in a child who is secure, cooperative, and self-assertive
in nursery school. On the other hand, indulgence, over-
protection, or rejection in the home results in varying
; degrees of maladjustive behavior in nursery school, e.g.,
? béhavior which 1s submissive, withdrawn, or sadistic.
Merrill {1946) observed nﬁrsery school children
and thelr mothers individualiy {mother-child pairs) through
a 6ne-way vision screen. The behavior of mothers was rated
in terms of ilnterfering, helping, criticlzing, Interactive
| play, and other categories. Merrill reported a wide rénge
| of maternal behavior.patterns and hypothesized possible
" relationships between the maternal behavior and chlld per—
sonality. ‘ _ |
Sears, Whiting, Nowlis, and Sears (1953) sought
; possible relationships'between.certain agpects of child-
- rearing behavior of mothers and aggression and dependency
shown by their-children in nursery school. Although theiri
findings indicated relationships ﬁetween frustréting and o
| punitive conditions in the home and aggressive behavior 1n:
: nursery school, these relémionships were'not simple ones. |
Severity of punishment bore a curvilinear relationship to
agéression, a moderate degree of punishment in the home
; producing the highest degree of aggresslon in suchool.

Current frustrémion within the home showed & positive
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relationship to aggression; however, infant frustration
such as early weaning, severe toilét training, and rigid
food schedulling, were in no way correlated with later
behavior.

Finally, mention must be made of other studies
~ which have been concerned with child-rearing practiées of
~ the parents of maladjusted children. Be117(1958) has re-
Viewed sev eral investigations in which the attitudes of
parents of problem children were studied. While differences
| in attitudes were noted, these findings seem limited in |
thelr applicability to the general problems of _socilaliza-
tion because of the emphasis ﬁlaced uﬁon malad justment.
. In addition, Bell has eriticised such studies because of
?'theif inherent postdictiVe cﬁaracter, that is, the malad-
justed child has been identifled first;'and only then were{
l.the attitudes of parents investigated. Hence, 1t is never
~ clear whether the attitudes were responsible for the
é child's maladjustment or whether the highly atypical mal-
% adjustive behavior of the child molded the éttitgdes of
- the parents. _
The preceding discussion of the soclalization
j process has emphasized the role piayed by the parents.
; The techniques used by the parents to lead thelr children
; into the roles and behaviors approved by the soclety have
| been referred to as child<rearing techniques., Whlle

 parents in a single soclety reflect the culture of that
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particula.r'“ group, Individual differences have been found
to arise in the tranamission of the ctlture by the parents
to their chlldren. This phenomenon will account for the
wide variance in individual practices; however, these
practices are all within the accepted framework of the
society in which the individusl lives.

The present‘study is primarily concerned with
differences in child-rearing practices that exist within
the American culture and further with the possible effeﬁts:
of such differences upon child behavior. With this in |
mind, the investigator assessed the attitudes toward childe .
rearing of mothers and fathers of children enrolled in &
university nursery school with respect to the behavior of

their children within the nursery school situation.
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CHAPTER II
METHOD

- . Subjects

The subjects of this study were thirteen children
enrolle& in the Nursery School of the Psychology Departmenﬁ
at the University of Maine and their respéct1Ve parents. |
The nursery school group consisted of éeven boys and six

: girls; two of the girls were siblings. At the beginniné
- of the'expgriment the mean age of the children was 48
'; months with a range of 37 to 58 months.

The mean age of wothers in the study was 29 with
a range of 24 to 38 years. B8ix of them were mothers of
: three children, four had two children, and two had five
érchildreno Al1 mothers in the study were high school grad-

é unates,  Two had some college training, foﬁr ﬁere college :
. graduates, and one had a Master of Arts degree.

. The mean age of fathers was 31.8 with a range of
; 25 to 39 years. Fathers of eight of the children were

E facultys members at the university, one father was a high
school teacher, twd'were college students, and two were

millworkers.
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Measuring Instruments

- Nursery School Behaviorsl Cheek List

After“a serles of trial observatlons in the nursery
school, a behavioral check list (eppendix 1) was developed
by the experiﬁenter designed to encompass soclal and non-
soclal Behavior‘within thé ﬁursery school setting. Major
| divisions of the check 1ist include the following cate-
gories: social isoclation, parallel play, and social inter—
action. A child's behavior was recorded in the soclal
E isolation category if he played-aione or wandered“around
] the room 5y himself. Activity wasg 6onsidered as paréllel
% play if the child played near others but 4did not communhxﬁe
3 with them. Both aggressive and cooperative behavior were
consldered as social interaction. Cooperation included |
such behaviors as giving advice, sharing, following direc-
tion, and praising. Aggression included teasing, cursipg,‘
taking toy from another, and striking with hand. 4lso
§ indicated on the check 1ist was the recipient of an action,

- l.e., whether adult, chlld, or object.

? Parental Attitude Research Instrument (PARI) 1
The PARI (sppendix 2) is a Likert-type attitude |

scale of 115 items devised by Schaefer and Bell (1958) td ‘

i agsess parental attitudea toward child—reariﬁg. This testé

i has been ltem-analyzed for internal consistency with Final

~ Form IV as used in thé'present study consisting of 23 £4V o-

item scales of satisfactory reliability. The 23 scales are
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designed to survey a wide range of parental attitudes, e.g.,
ascendency of the mother, exclusion of outside influences,
fostering‘dependency, suppression of aggression, etc. A
complete 1ist of the scales 18 presented in appendix 3.

At the present time the PAEI is belug widely used
in research concerned-with parent-child interaction. It
has been cited as the most adequate parental attitude
qQuestiomnaire available for research (Mussen, 1960). The
extremely careful design of the scale is reflected in its
comprehensiveness, ef{;ciency, and objectiv ity.

Each of the 115 1tems in the PARI presents a state-'
- ment of an attitudinal position, e.g., "Children need some

% and requests

of the natural meanness taken oﬁt of them,
the parent to indichte the extent of his agreement by

choosing one of four possible responses: "strongly agree,"

LI 1 n

"mildly agree," "mildly disagree," and "strongly disagree."
The 23 subscales of the PARL have been factor- |

analyzed by Schaefer and Bell (1959) and three dimensions

. of parental atiitudes have been identifled: factor I - |

- maternal control of the child; Factor II a'expression of

; maternal hostility; Factor III - democratic attitudes

toward child*rearingu Factor I consists of 80 1tems which

? measure the extent of the mother's 1nf1uence upon the )

| child. Included as such items as "It's best for the child

l'if he never gets started wondering whether his mother's

views are right," "More parents should teach their chlldren
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to have unquestioning loyalty to them," and "A mother
should make 1t her business to know everything her child~
ren aré thinking." Factor II consists of 20 items and is
& reflection of the mother's own degree of hostility toward
% her child and husband and her dissatisfaction with her own
| role. Representative items of this factor include, "Child-
; ren will ge£ on any woman's nerves 1f she has to be with
them all day," "It's natural to have quarrels when two
people who both have minds of thelr own get married," and
"One of the bad things sbout ralsing children is that you
| aren't free enough of the time to do just as you like. ™
. Factor III consists of 15 1items and measures the acceptancé
| of the child as an equsl and integral part of the family
; group with a right io express his own beliefs and opinions.,
. Included here are such items as, "Children should be allow-
é ed to disagree wlth thelr parents 1If they feel their own |
| ideas are better," and "Parents should adjust to the child-g
ren some rather‘than always expectiﬁg the children to ad-
| Just to the parents.” It is to be emphasized that names
é given to the factors are merely descriptive and are not
| uniformlf employed 1n‘research using the PARL. McDavid
(1959), for example, calls Factor I*"Suppﬁession and

Interpersonsl Distance."

Procedure

Nursery School Obsgervations

Observations were conducted by the experimenter
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(who was also the nursery school teacher) during the first
i hour of school,which was the free-play period. At this
"~ time the children played with the avallable equipment and
 supplies. Since there was a minimum of adult interference
? at this time, the free-play perilod was an especially good
i time for the observation and recording of childrens' beha-
% vior. A standard time-sampling prbcedure was employed
é whereby each day every child, in turm, was individually
observed for a period of exactly one minute. The one-
7? minute observation period was subdivided into four 15
? second périods to facilitate and objectify recording.
' Observations were cbnducted over 30 séhool days; however,
; due to absences the ﬁumber of actual obsexvatlon days '
; varied from 18 to 28 with a median observation duration
‘ of 25 days. The actual order in which the children were
? observed was randomly determined. A given time-sample for %
i a ¢child was always begun on an even-numbered minute, e.g.,
'S 9:08, 9:10, without reference to the child's behavior'
; before or after the specified minute of observation. In

i this way the possibllity of observer bias was wminimized.

E Parental Attitude Research Instrument

| The PARI was administered to mothers and fathers
i of the children enrolled in the nursery school. Each set
| of parents was tested at the.Same time, The following
“instructions were glven by the experimenter: "I am doing af

study on parental attitudes on family 1ife and children.
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A lot has been written on this sublect in newspaper and
magazine articles. Freguuently these articles are not in
agreement. I thought 1t would be a good idea to find out
what parents of your caliber really think. Give your first
reaction and please do not confer while taking the test.
(For fathers) Some questions will seem to be slanted toward
the mother. Will you please give your own attitude on |
these, that is what you think. The questionnaire should
take about 30 minutes. Please answer every questidn; this
is most important. Also, give only one aﬁswer to each

guestion.”
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CHAPTER III
RESULTS

Nursery Schoocl Observations

The results of the observations in the ﬁursery
school are shown in Table 1. The mean percent of total
time that chi;dren were observed in the major behavior
categories a;z indicated with a further categorization in
terms of sex.. It may be seen that differences bétween
boys and glrls are slight. VTherefore, major.atténtion wil;
; be pald to the data summarizing the entire sample of 13
children. More than one-half of the observation time was |
spent in some soft of socilal contact with other children; ;
f relatively 1little (10.6%) was spent in social contact with ]

i

adults. Far less tlme was spent by children.iu aggressive%
% behav for (3.4%) than in cooperative activities (49.6%) ;
howev er, there were wide individual differences in the

; latter reSpectar-A substantial 2amount of time was spent

: playing near, but not with, other children (parallel play
19.3%) 3 soiitarj activities cccupled a considgrqble por=

tion of time as well (16.9%).

SR 1 E S

Finally, while a comparison of boys and girls does
not reveal any important differences in the_mean amount of

time spent in each of the behavior categorlies, the data
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‘Table la
Childrens' Behavior in Nursery School:
Boys (n = 7)
Mean percent Standard
Behavior Category of time Deviation Renge
~ Socisl Isolation | 18.6 11.3 -3.2-31.3
 Parallel Play 16.2 12.6 S
Cooperation 48,3 26,7 15.7-86,.3
Aggression ' 4.1 3,3 0.0-10.4
Total Social Contact | |
with Children 52.4 28.6 115.7-89.8
Total Social Contact
with Adults 12.7 ’ 8.1 5.6=-30,4
Table 1b

Childrens' Behavior in Nursery School:
Girls (n = 6)

Mean'percqnt Standard

 Behavior Category _  of time Deviation Range

é Social Isolation 15.0° ‘ 6.0 Te5=24.2
- Parallel FPlay . - 23.0 | _ | 6.3 13.9=31.2
é fooperation | C51.3 ‘_ _ 12.5 732.0»68.7
Aggression ' 2.7 3.4 0.0~ 9.4

Total Social Contact o : o |
~ with Children 54,0 12.1 34,6-68,7

- Total Soclal Contact | :
Wj.'trh. .Ad.u:l.ts ’ 801 2.7 3ﬁ3“1202
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Table lc

Childrens' Behavior in Nursery School.
Total (n=13)

Mean percent Standard

Behav ior Category of time _ Deviation Range

Social Isolation 16.9 9.5 - 3.2-31.3
Parallel Play 19.3 10.8 l.4~41.7
Cooperation - 49.6 21.2 15.7-86.3

Aggression 3.4 3.4 0.0-10.4

Total Social Contact

Total Social Contact ‘

With Adults 10 06 606 30-3“3094
suggest that for five of the 8ix categories boys show a
larger standard deviatlon and hence a greater degree_of

variability than do girls.

Parental Attltude Research Instrument
Rach of the 115 questions on the PARL may be
answered by circling one of four possible cholces: "strongf

ly agree," "mildly agree," "mildly disagree," and “strongly
disagree.” These ressponses were assigned scores of 4, 3, ‘
2, and 1 reapectIVely;' TabXe 2 shows the mean responses
of mothers and fathers for the three factors: Maternal
Control, Expression of Maternal Hostility, and Democratic
Attitudes toward Child-r earing.

The results indicate only small differences between

av erage maternal and paternal scores. Both mothers and
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- Table 2

Mean Responses of Mothers and Fathers on
the Parental Attiiude Research Instrument

Maternal Paternal

Mean $S.D. Renge Mean S.D. Range

Factor I | - 1.4- 1.6=
‘Maternal Control 1.9 .28 2.5 2.1 A4 2.8
Pactor I1
. Expression of 2,4~ 2.4
Maternal Hostility 2.7 W32 3.4 2.8 .28 3.2

Factor ITI
Democratic Attitudes 3 3.0
toward Child-rearing 3.5 14 3.9~ 3.4 35 3.9
fathers mildly disegreed with the statements of Factor I
relating to maternal control of the child thereby - suggesting
that this sample of parents oppose such authoritarian prac-
tices to some degree. Both maternal and paternal scores on
the second factor, expression of maternal'hostility, show
mild agreement pointing toward some appfovai of the mother's
‘expression of hostility or at least a tolerance of such :
activity. ©Scores on factor ITI, democratic attitudes toward
Lchildrearing; indicate miid-to-strong attitudes in favor of%
acceptance of the child as an equal and participating member

of the family.

Gorrelations between PART and
Childrens' Nurséry School Behavior
Relationships between parental attlitudes and nursery

school behavior were determined by correlating both maternal
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‘and paternal-scores on the PARI with the results of the time
:samplgs taken.in the nursery school. Each child weas paired -
with his mother and his father for the purpose of this anal-
:ysis. - | | 3
: The Spéanmanlﬁank Order Correlation Goefficientl
éwas used thrqughout. Since no a priori predictions were
?made as to the directlion of possible relationships, sig-
;nificance of correlations was evaluated through two-tailed g
teésts. A renk order correlation coefflicient equal to or
égreater than £ ,55 attains significance at the 5% level of
iconfidence; a correlatlion coefficient equal to or greater
than® .48 attains significance at the 10% level of confid-
:ence. Because the amall sémple size demanded high corre-
lations for statistical signuificance and because the homo-
genelty of parental attitudes tended to reduce correlations,;
Ethose obtained may very well be underestimates. Therefore,
iit was decided to accept correlations at the 5% level as :
;statistically significant and those at the 10% l;Vel as
?suggesttVe of pelationships.

. Table 3 includes 36 correlations showing the re1a+~§
;tionships between various categories of nursery school be-
fhavior and the scores of both mothefs and fathers on the |
éthree facfors of the PARi._ It may be seen that threerof'

]

‘the correlations are significant at the 5% level, one

1 é{ o
I‘E L 1-6‘:’(11
n:'_,n_ N
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Table >
Correlation between Parental Scores on PARL and

Nursery School. Behavior of their Reépective Children

' Factor I Factor II Factor III
Behavior Maternal Maternal Democratie
Categori es Control Hostillity Attitudes
‘Soéial Isolation
Maternal -.04 -+ .50% “.07
Paternal | + .17 -.34 +.05
Parallel Play |
Maternal + .25 +._37 + BT
Paternal | -4 - 524 - .07
Cooperation |
Maternal 4,09 ‘ -y BO%# - 406
Paternal w04 + .34 =25
Aggression |
. Maternal o -.29 406 .28
Paternal +  S5%H >4 L -aa
E'I.‘o‘cﬂsa.'.l. Contact
‘with Children _ _ _ _
. Maternal . -.14 - 54 +.03
Paternal " #.02 +.40 25
Total Contact | -
‘W'l't.h Adults '
Maternal , +.27 ‘ * 44 - T2
‘Paternal + .25 + .02 . .36

#p = ,05-,10, 2-tailed-test
v*“’D = .05, 2-tailed=test '
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‘epproximates the 5% level, and two are signifilcant at great-
~er than the 10% level but less than the 5% level of confid-
éence. ;
| Inspection of Table 3 indicates that Factor IT
f(expression of matérnal hostllity) is involved in several
:significant correlations. Mothers' attitudes in this
factor correlate positively with soclal isolation (+.50),
%negat1Ve1y with cooperétion (2.59), and negatively with
total social contact with children (=.54). Fathers' atti-
-tudes in this fac;or correlate negatlively with parallel .
;play (-.52). |

; Factor I (iaternal Gontrol) plays a part in only
?one significant correlation, that of fathers' attitudes
;toward maternal controi and aggressive behavior in nursery
éschool (+.55). A& positive correlation exists between
?moihers‘ attitudes on Factor ITI (democratic attitudes

_toward child~rearing) end parallel play (F.57).
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CHAPTER IV
DISCUSSION

This study was concerned with three distinct, but
‘interrelated problems: the behavior of children in nursery
:school, parental attitudes toward child-rearing, and the
relationshlp between these two factors.
| An initial concern was with the behavior of children
in nurserf school. This phase of the study was designed %o
observe the characteristic aspects of free~-play behavior of
preschool-age children. The second phase of the study was
.coucerned with parental attitudes toward child-rearing. -
‘uphasis here was on stated attitudes of the father and
mother with respect t0 child-rearing practices. The third
part of the study concerned the relationship between the ‘
:attitudes of the parents and the nursery school behavior 6f.
their children. |

1

Nursery School Behavior
Previous studles of nuréery sﬁhool behavior have
1ndicated that children of preschool-age exhibit dependent
tendencies toward the téachérs, that is, they seek out the
company and attention of adults in the school. Girls are
sald to be more pfone to this type of behavior than boys
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(Sears, Whiting, Nowlis, & Sears, 1953). Such dependent
behavior is sald to be the reaction of the child to the
first prolonged separation from home and the parents. More
complex social interactions of preschool children were re-
vVealed in a study by Walters, Pearce, and Dahms (1957).
%These investigators reported that children were more coop-
Serative than they were aggressive in nursery school. Boys
were reported to show more aggressive behavior than girls.
It was further stated that with respect to both cooperation
jand_aggression, boys tended to'choose other hoys as objects
gof thelr behavior and girls toc chose members of the same
:sex as objects,

The present study agrees with previous investigations
that more cOOperdtIVe than aggressive behavior was evidenced?
by the children. Boys in this study spent slightly more ]
?time in aggressive behavior than did the girls. It was &glso
=note& that boys' behavior was characterized by greater Ai
évariability than the girlis'. éev eral differences, however,
iWere noted in this_stﬁdy. First, theré-wasrrelatively |
1little dependency shown; the children of'ohr grdup spent on-
iy e small part of the time with adults. It should be noteaz'
here that boys, and not girls as shown in the other studieai
gspent more time in the comp any of adults. Although the é
present study bears'out'the conclusion of Walters, et. al. %
‘that children were more cooperative than aggressive in

nursery school, our children did not discriminate between
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boys and-girls as objects for elther cooperative or aggres--
1ve behavior., This latter observation may be attributed

In part to the policies of the nursery school., Choice of
‘playmates was not influenced by adults; aggressive behavior
;was allowed to continue within the bounds of safety with no
Eattempt on the part of the teacher to suggest that perhaps
iboys'should not fight with girls.

Parental Attitude Research Instrument

The interpretation of the attitudes evidenced by
‘parents in the present study would be aided through coum-
?parison with appropriate norms. Such norms, unfortuvnately,
‘are not avallable {Schaefer, 1959). It seems reasonable to
:suppose;'however, that the parents of this study were rep-
iresentative_of parents whose children attend university
%nurséry schools. -' |
. Factor I, maternal coﬁtrol of the child, was defined
in the present study as the domination of the child by his
'mother, although‘not-necessarily in a strict or punitive é
fﬁanneru A mother having such an outlook is characterized-
by her wish to be the major influence ln the development
of hef child and by her insistence upon undivided loyalty
from the child. Typically, she is an intruslive mo ther, 5
‘that i1s, shé wants to kﬁow ell about what her child is :
‘thinking and doing. Her role in the home is determinéd by
Eher desire for ascendency; it is her belief, or at the

least her wish, that the family could not be maintained
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without her continued gﬁidance and direction. Maternal con{
trol, then, represents an atfitude continuum ranging from
the extremely dominating type of mother described above to
the mother who does not place a high value on maternal con-
:trol or, in fact,.strongly rejects such practiceé. In the
_gpresent study both maternal and paternal mean scores were
;similar; both groups showed moderate dlsagreement with the
fattitudes of maternal control. It may be supposed that the%
iparentS'of our sample represent the current trends in'childa
érearing that have been discussed by Bronfenbrenner. (1958)
?which seems to be a rather moderate, middle-of~the-road
%_appmache From an early emphaslis upon strict food sched-

uling, early toilet training, suppression of infaantile

}sexuality; and other rigid controls, methods of child—rearué

1ing went to the other extreme, that of extreme permlssive-

gnesso Parents were prone to place very few limits upon thef

ékinds of behavior their children exhiblited; tolilet training
and feeding were 1e£t to the whim or wish of the child.

- As viewed Dby today s critics, neither of these methods of
;child—rearing is satisfactory, especially when taken to
‘extremeso Thus, we would expect the.parents of.thls study
iwho are well-educated and apparently conqerned with'the_'
;welfare of thelr chilidren, té reflect the current moderate
‘attitudes toward child-rearing.

' Factor II, expression of maternal hostility, rep-

resents & set of maternal atiitudes expressed in lrrita- .

-
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bility, rejection of the homemaking role, wmarital conflict,
‘and strictness with the child. A woman expressing these
‘attitudes shows dissatisfaction with her role as wife and
mother. She may be prone to outbursts of temper and ex-
:pressions of resentment toward her husband. The stringent
élimits set upon the behavior of her child may reflect her
fown frustrations. Further, she rationalizes her strictness'
by claiming that it develops for the child & "strong char-
acter" for which he will be grateful in later years. Mo thers
and fathers in thls study agreed in these attitudes, bhut .
Eonly to a moderate degree. This agreement may reflect a
;general tendency toward an awareness of the problems of
American women who, having been educated for a career, find
'themselves restricted to the home-and the care of children,%
;These problems héva been Intensively discussed in 1:1'1e‘po1_:n.1---f
lar periodicals, e.g., Ladies' Home Journal, McCalls, and
Good Hb&éekeeping9 and mothers no louger feel ashamed to
‘admit to these feelings. Fathers are, 'perhaps, becoming,
}more accepting of these attitudes in thelr wives.
| Factor III, denocratic attitudes toward childfrear-f
ging, concerned attitudes reflecting a desire to treat the 1
‘child as an equal member of the famiiygroup0 The wother
'who holds such attitudes encourages the child toc express
'?his jdeas and suggestions in family diséussionss his contri%
"butions are considered and offen accepted. Fmphasis is ]

placed on playing with the child; sharing fun, activities, ’
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_and interests is regarded a8 necessary to the child' s future
happiness. The parents of our sample held the attitudes
.expressed in Factor IIT and there was very little difference
between maternal and paternal groups. JTt is likely ﬁhat
this grbup's high educational level and their familiarity
with accepted patterns of family interaction (Wolfensteln,
1958) led them to express current notions about child—rear- :
ing.

Relatlonships between Nursery School Behavior

and Parental Attitudes

In the thlird and main phase of the study, the atti-
tudes of parents were correlated wlth the behavior of their
children. In utilizing this meﬁhod of research it has been :-
;assumed that parental attitudes are the indirect cause of
childrens’ behavior in the nursery school.
i This phase of the sgtudy yielded six slignificant
;relationships, four of whilch concerned Factor ﬂ:(expression§
:of maternal hostility). Four of the significant relation- .
Eships involved mothers and éwo‘inVOIVed fathers. All.be-
jhavioral categories except "Total Soecial COn{,act with
' Adults" were involved in at 1east.one correlation with
fparental attitudes suggesfing the general relevance of
fattitudes,measured on the PARI with play behavior of pre-
ischool children. - ‘ | ;
A significant relationship was found between fathers'

approval of materm&l control and childrens' aggression in
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‘nursery school. It is not surprising to find a positive
;relationsbip between ?arental cbﬁtrol and aggression e
,this has long been a prominent hypothesis of psychology.
EWhat 1= compllicating here is that only the fathers' atti- |
?tudes correlated significantly with the aggressive behavior
of the childrens This finding may be explained by assuming
ithat the father is dominan@ in the home and conéequently
%that hié attitudes determine the extent of control over the
:child. If the father advocates matefnal control or convér&%
zly, opposes such cotitrol, his attitudes would be a majbr i
éfactor in influencing the mother's behavior toward the child
:even though her own attitudes may differ from her husband'é;

The suggested relationship, therefore, is between the

father's expectations with respect to degree of control to

be exerted by the mother an& the aggressive behavior of thei

child in nursery school.

The majority of significant relatlonships obtained

'in the present study involved the expression of maternsal
bostility (Factor II) and thus suggests the importance br
'such attitudes. Mothers who approved highly of these
fhostility-rejection attitudes had children who were the
Esocial isolates of the nursery school group. These childréé
%were neilther aggressive nor ccooperative but spent most of |
Etheif time in solitary play or almless wandering around

' the room. On the other hand, the mothers in this sample

who did not express such attitudes, that 1s, who were



33,

nelther hostile nor rejecting, tended to have children who
were highly sociéble and who spent most of the time in coop-
erative play activities. The eviden@ conclusion is that
‘mothers who express strong hostility and dissatisfaction
‘have not adjusted adequately to the role of wife and motner.

Their personal‘discontent and anxiety may have been an im-
| portant factor in the maladjustive behav ior of their chilw
‘dren in nursery school. Data were avsilable for the mothers
of this sample on the.Taylor dnxl ety Scale, a test of clini-
- cal anxiety. The signifilcant correlation found between |
‘scores on the Taylor Scale and attitudes involving materﬁal?
:hostility (rg = +.49, p = .05, one-talled-test), suggests
fthat maternal hostility, as measured by the PARI, iﬁvo}ves

a strong*Ccmponentrof neurotlc anxiety. |

Two of the significant correlations involved the

‘behavioral category of parallel play. The first relation-
ship was bet&een fathers' attitudes about expression of.
maternal hostility (Factor II) and parallel pley. The
.correlation was in a negative direction; paternal approval é
%of wives' expression of hostility belng associated with a |
?1ow degree of parallel play while paternal dlsapproval was ‘
;associated with a somewhat higher incidence of thls behavioﬁ.
iThe second relationship involved mpthers‘ democratic atti- |
gtudies toward child-rearing (Factor III) and the parallel
‘play of children. This positive correlation associates

‘democratic attitudes with a high inc¢iderice of parallel play.
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;Rejection of democratic attitudes was associated with a low
;incidence of parallel play. It 1s difficult to set forth
;any explanation for these relationships since the reasons
%}or parallel play are not fully underétood. This kind of'
behav ior falls somewhere between complete social isolation,
iin which the child has no contact with others, and social
éfnteraction, in which'there is complete coumunication with
3otherso In parallel play there i3, at thé least, a minimum |
%df contact, with the child being near others, but hafing no
verbal or physical contact with them. Therefore, we can
%only make note of these relationshiﬁs at thlis time and

‘must postpone any generalizations untll a better und erstand-

?ing of the’genesis of parallel play is availsble.
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CHAPTER V
SUMMARY

This study was concerned malnly with the effect of
‘the socialization process upon childrens' behavior in their
first sustained social experience away from the home, that
fis, in the nursery school setting. In order to determlne
%the kinds of child~rearing methods employed by their par-
;ents, an ianvestigation of the pérents' gttitudes toward
%childvrearing was conducted. A comprehensive and effective:
jspaleig Schaefer and Bell's Parental Attitude Research |
Instrument was employed fof this purpose and administered
to 12 mothers and 12 fathers. The behavior of their 13
‘children in the nursery school setting was observed each
‘day for one minute over 30 consecutive days during the
'ffreeuplay period. A behavior check 1ist which placed
;speciflc acts in broad behav loral categzories was construct—f
ed by the experimenter for this phase of the study. ’
Sigﬂﬂicant relationships were found to exisi between
several of the parental attitudes and major categories of |
:nursery school behavior.
TWO méjor trends are apparent in these data. First,

advocation of strict maternzl control was associated with
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;aggreSBIVe behavior by children, and second, expresgsions of .
?dissatisfaction with the maternal role by either parent were
;related to tendencies toward social isolation by their
ichildren. It was concluded that the ffee-piay behavior of
%children In nursery school reflects certain attitudes about-
?child—rearing held by thelr mothers and fathers although
;the preclse nature of parental influence requires further

gir.w'estigation. R T
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APPENDIX 1

Nursery School Behavioral Checlk-list
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APPENDIX 2~

INVENTORY OF ATTITUDES ON FAMILY LIFE AND CHILDREN

Read each of the statements below and then rate them as
follows:

‘ A a d D
. strongly mildly mildly strongly -
. agree agree dissagree di sagree

; Indicate your opinion by drawing a cirecle around the
'A% if you strongly agree, around the "a" 1f you mildly

agree, around the "d" if you.mildly disagree, and around
. the "D" if you strongly disagree.

There are no right or wrong answers, so answer accord-
: ing to your own opinion. It 1s very important to the

. study that 8ll questions be answered. Many of the state~
- ments will seem alike but all are necessary to show slight

l differencea of opinilon.

Disa~ |
g ] . Agree gree . |
- 1s Children should be &llowed to disagree o
Lo 1f they feel thelr own 1deas are better. A a & D

2, a good mother should shelter her child 7
from 1ife's 1ittle difficulties. & a 4 D

3. The home is the ohly thing that matters
to a good mother. A a 4 D

4. Some children are just so bad they must
be taught to fear adults for their own
good, A a 4 D

5. Children should realize how much parents 1
have to give up for them. A a d D

€. You must always keep tight hold of baby
-~ during his bath for in a careless moment o
he might slip. B Aa 4 D

T¢ People who think they can get along in
marriage without arguments just don't !
know the facts. A a 4 D

8. A child will be grateful later on for i
gtrict training. ; A & 4 D
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1l
12,

14,
515.
16.

18,

19.

- 204

21,

22,

42,

Children will get on any woman's nerves :
if she has to be with them all day. A.a d D

It’s best for the child if he never gets
started wondering whether hls mother’s
views are right. A a 4 D

More parents should teach their children
to have unqQuestioning loyalty to them.

b=
©
o
jw]

A child should be taught to avold fight- j
ing no matter what happens. A a 4 D:

One of the worst things about taking
care of a home is a woman feels that

she can't get out. A a d& D

Parents should adjust to the children
some rather than always expecting the :
children to adjJust to the parentis. A a 4 D

There are so many things a child has
to 1learn in 1life there 1s no excuse
for him sitiing around with time on .

his hands. ' A a 4 D

If you let c¢hildren talk about thelr
troubles they end up complaining even
more. S A a d D

Mothers would do their jJjob better
with the children if fathers were
more kind. A a 4 D

A young ¢hild should be protected from :
hearing aboul sex. A a 4 D

If a mother doesn't go ahead and make
rules for the home the children and

hugband will get into troubles they :
don't need to. ‘ 4 a d Di

A mother shouvld wmake 1t her business to .
know everything her children are thinking. 4 a d D

Children would be happier and better be-
haved if parents would show an interest
in thelr affairs. , A a 4 D

Most children are toilettrained by 15 :
months of age. - A a 4 D
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24.

25.
- 26,

.
28.
29.
30,

31,

32,
33,
3,

- 55.
36,

37,

There is nothing worse for a young mother
than being slone while going through her
first experience with a baby. '

Children should be encouraged to tell
their parents about 1t whenever they
feel fawily rules are unreasonable.

A mother should do her best to avold -
any disappoiptment for her child. '

The women who want lots of parties seldom
make good mothers.,

It is frequently necessary to drive the
mischief out of a child before he will
behav S

A mother must expect to give up'her owWn
happiness for that of her child.

All young motheré-are afraid of thelr
awkwardness in handling and holding
the baby.

Sometimes it's necessary for a wife to
tell off her husband in order tc get
her rights.

Strict discipline develops a fine
strong character.

Mothers very often feel that they can't
stand their chlldren a moment longer.

A parent should never be made to 1ook
wrong in a child's eyes.

The child should be taught to revere his
parents above all other grown-ups. '

A child should be taught to always come
to his parents or teachers rather than
fight when he 1iIs in trouble.

-Having to be with the children all the

time gives a woman the feellng her wings
have been cllpped.

Parents must earn the respect of thelr
chlldren by the way they act.
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Children who don't try hard for success
will feel they gaVe'missed out on things
later ou.

Parents who start & child talking about
his worrles don't realize that sometimes
it's better to just leave well enough
alone.

Husbands could do their part 1f they were
less selfish.

It is very lmportant that young boys and
girls not be allowed to see each other
completely undressed.

Children and husbands do better when the
mother is strong enough to settle most
of the problems.

A child should never keep & secret from
his parents.

Laughing at children's Jokes and telling
children jckes makeg things go more
smoothly.

The sooner &a child learns to Walk the
better he's tralned.

It isn't falr that a woman has to bear
just about all the burden of ralsing
children by herself.

4 child has a right to his own point of’
view and ought to be allowed to express
it. .

A child should be protected from jobs
which might be too tiring or hard for him.

A woman has to choose between having a-

well-run home and hobnobbing around with
neighbors and friends.

A wise parent will teach a child early
just who 1s boss.

Few women get the gratitude they deserve
for all they have done for their children.
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Mothers never stop blaming themselves if
their babies are injured in accidents.

No matter how well & married couple love
on another, there are always differences
whilch cause Irritation and lead to argu-

- ments.

Children who are held to firm rules
grow up to be the best adults.

It's a rare mother who can be sweet and

even tempered wlith her children all day. .

Children should never learn thlngs out-

gide the home which make them doubt their .

parents' ideas.

A chilld soon learns that there 1s no ‘
greater wisdom than that of hls parepts.

There 1s no good excuse for a child
hitting another child.

Most young mothers are bothered more by
the feeling of being shut up.in the home
than by anything else. :

Chiléren are too often asked t0 do all
the compromlising and adjustment and
that is not fair,

Parents should teach thelr children that
the way to get ahead is to keep busy and
not waste time. :

Children pester you with all their 1little
upsets 1f you aren't careful from the
first.

When a mother doesn't do a good jJob with
children it's probably because the father
doesn't do hils part around the home.

Children who take part in sex play become
sex criminals when they grow up.

A mother has to do the planning because
she i3 the one who knows what's going
on in the home.
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An -alert parent shouvld try to learn
all her child's thoughts.

Parents who are interested in hearing
about their children's parties, dates
and fun help them grow up right.

The earliier a child is'weaned from its
emotional ties to its parents the better
it will handle its own problems.

A wlse woman will do anything to avoid
belng by herself before and after a new
baby. '

A child's ideas should be seriously con-
sidered in making family decislons.

Parents should know better than to aliow
thelir children t0 be exposed to difficult
gituations.

Too many women forget that a mother's
place is in the home.

Children need some of the natural
meanness taken out of them.

Children should be more considerate of

thelr mothers since their mothers suffer

g0 much for them.

Most mothers are fearful that they may
hurt their bablies in handlingz them.

There are some things which just can't
be settled by a mild discusslon,

Most children should have more discipline

than they get.

Raising children 1s a nerve-wracking Jjob.

“The chlild should not question the

thinking of his parents.

Parents deserve the highest esteem and
regard of thelr children. '

Children should not be encouraged to box
or wrestle because 1t often leads to
trouble or injury.
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One of the bad things about raising
children is that you aren't free enough
of the time to do just as you like. A

As much &as is reasonable a parent should
try to treat a child as an equal, A

A child who i1s "on the go" all the time
wlll most likely be happy. A

If a child has upset feellings it is best
to leave him alone and not make it look

gerious, A

If mothers could get their wishes they
would most often ask that thelr husband
be more understanding. A

Sex 1s one of the greatest problems to

be contended with in chlldren. A

The whole famlly does fine 1f the mother
puts her shoulders to the wheel and takes
charge of things. A

A mother has & right to know everything
going on in her child's life because her
child is part of her. A

If parents would have fun with their
c¢hildren, the children would be more
apt to take thelr advice. A

A mother should make an. effort to get
her child tollet trained at the earliest

' possitle time. A

Most women need more tlme than they are
given to rest up in the home after going
through chlldbirth.

When a child 1s in trouble he ought to
know he won't be punished for talking

about it with his parents. A

Children should be kept away from all

hard jobs which might be discouraging. T A

A good mother will find enough socecial

life within the family. , 4
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It i1s sométimes necessary for the parents
to break the child's will.

Mothers sacrifice almost 211l thelr own’
fun for their children.

A mother's greatest fear is that in a
forgetful moment she might let some-
thing bad happen to the baby.

It's natural to have quearrels when two
people who both have ninds of thelr own
get mapried.

Children are actually heppier under

strict training.

Tt's natural for a mother to "blow her
top" when children are selfish and
demanding.

There is nothing worse than letting a
child hear criticisms of his mother.

Loyalty to parents comes before any-
thing else.

%ost parents prefer a quiet child to a
"serappy" one.

A young mother feels "held down' because
there are lots of things she wants to
do while she is young.

There is no reason parents should have
thelr own way all the tlme, any more
than that children should have their
own way all the time.

The sooner a child learns that a wasted
minute is lost forever the better off
he will be.

The trouble with giving attention to
children's problems is they usually

just make up & lot of stories to keep -
you interested.

Few men realize that a mother needs
gsome fun in 1ife 100 .
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There 13 usually somethling wrong with
a child who asks a lot of questions
about sex. X ~ A a 4 D

A married ‘woman Xnows that she will
have to take the lead in family matters. A a d D

It is a mother's duty to make sure she
knows her child's innermost thoughts., -~ A4 a d D

When you do things together, children
feel close to you and can talk easier. - A a 4 D

A child should be weaned away from the
bottle or breast as soon as possible. A a & D

Taking care of a small baby is some-
thing that no woman should be expected .
to do all by herself. 7 A a 4 D
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